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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

 Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately.
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United States History and Government
Content-Specific Rubric
Thematic Essay
January 2013

Theme: Government (Congressional Legislation)
Throughout United States history, Congress has passed legislation to address important political,
social, or economic issues. These laws have often had a significant impact on American society.

Task: Select fwo laws passed by the United States Congress and for each
¢ Discuss the historical circumstances that led to the passage of the law

¢ Discuss the impacts of the law on American society

You may use any federal law that was intended to address an important issue from your study of
United States history. Some suggestions you might wish to consider include:

Embargo Act (1807) Pure Food and Drug Act (1906)

Indian Removal Act (1830) Social Security Act (1935)

Kansas-Nebraska Act (1854) GI Bill/Servicemen’s Readjustment Act (1944)
Interstate Commerce Act (1887) Americans with Disabilities Act (1990)

You are not limited to these suggestions.

You may not discuss constitutional amendments.

Scoring Notes:

1. This thematic essay has a minimum of six components (discussing the historical circumstances
that led to the passage of two specific pieces of federal legislation and at least two impacts of
each law on American society).

2. Amendments to the Constitution may not be used as examples of congressional legislation.

3. State and local laws may not be used as examples of congressional legislation.

4. The discussion of the historical circumstances that led to the passage of a law may be from a
broad or a narrow perspective (e.g., Interstate Commerce Act resulting from farmers’ demands
for fair shipping rates or resulting from the Supreme Court ruling in the Wabash case).

5. The specific terms of the law do not need to be stated, although they may be included in the
discussion as either historical circumstances or as an impact of the law.

6. Two laws passed by Congress with similar historical circumstances and/or impacts may be
selected as long as separate and distinct information is discussed for each, e.g., the Meat
Inspection Act and the Pure Food and Drug Act.

7. The discussion of the impacts of the law on American society may be immediate, long term, or
a combination of the two.

8. The response may discuss the impacts of the law on American society from differing
perspectives as long as the positions taken are supported by accurate historical facts and
examples.
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All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring
examination papers and focus on how well the student has accomplished the task. The content
specific rubric should be applied holistically in determining the level of a student's response.

Score of S:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the passage of #wo specific pieces of federal legislation and at least two
impacts of each law on American society

* [s more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Indian
Removal Act: connects President Andrew Jackson’s goal of opening land east of the Mississippi
River for southern farmers and miners and the widely-held belief that Native American Indians
could not be assimilated to the passage of the Indian Removal Act that forcibly relocated the Five
Civilized Tribes westward along the Trail of Tears, causing suffering and death during the journey
and establishing a precedent for future relocation and subjugation; Pure Food and Drug Act:
connects public alarm about adulterated medicines and contaminated foods that had been triggered
by muckrakers and Progressive reformers to the passage of the Pure Food and Drug Act that
mandated product labeling and testing, increased consumer protection, and increased federal
regulatory power and public confidence

* Richly supports the theme with relevant facts, examples, and details, e.g., Indian Removal Act:
racism; “red man”; paternalistic attitude; broken treaties; discovery of gold; cotton; Chief Justice
John Marshall; Worcester v. Georgia, Jackson’s defiance; Cherokee; Seminole wars; fugitive
slaves; Oklahoma; military escort; cold; starvation; disease; late 19th-century reservation policy;
Manifest Destiny; Pure Food and Drug Act: laissez-faire; industrialization; patent medicines;
“snake-oil salesmen”; Upton Sinclair; The Jungle; unsanitary food processing plants; President
Theodore Roosevelt; Meat Inspection Act; Food and Drug Administration; approval of new
medications; truth in labeling; increased bureaucracy; product recalls; salmonella; e-coli

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

* Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the
task for one law more thoroughly than for the second law or by discussing one aspect of the task
less thoroughly than the other aspects of the task

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g.,
Indian Removal Act: discusses how racist attitudes and President Andrew Jackson’s goal of
opening land east of the Mississippi River to white settlers led to the passage of the Indian
Removal Act that resulted in the forced relocation of Native American Indians to Oklahoma along
the Trail of Tears and set the precedent for the breaking of treaties and subsequent relocation of
more Native American Indians as the nation moved westward; Pure Food and Drug Act: discusses
how the work of Progressive reformers and muckrakers that exposed the dangers of food and drug
additives led to the passage of the Pure Food and Drug Act that established testing and labeling of
foods and drugs and improved consumer safety and public confidence

* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task in little depth or develops at least four aspects of the task in some

depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If both aspects of the task for one law passed by Congress have been thoroughly developed
evenly and in depth, and if the response meets most of the other Level 5 criteria, the overall
response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0: Fails to develop the task or may only refer to the theme in a general way; OR includes no

relevant facts, examples, or details; OR includes only the theme, task, or suggestions as copied from

the test booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term

synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper

will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the passage of the Embargo Act and the Kansas-Nebraska Act and by
discussing the impacts of each law on American society

Is more analytical than descriptive (Embargo Act: by ceasing American exports, Jefferson wanted both
France and Britain to suffer without necessary Yankee foodstuffs, therefore exemplifying the
importance of the new nation; foreign nations continued to ignore American sovereignty; it was the
United States, ironically, that truly struggled under the embargo; failure of Acts eventually boiled over
into the War of 1812; Kansas-Nebraska Act: although the act seemed to epitomize the ideals of
democracy, in reality it was disastrous; this act split apart the once-solid Democratic Party while it
gave rise to a new political party, Republican, which fiercely opposed any expansion of slavery into
new territories; divide allowed the election of Republican Abraham Lincoln, which led to the
secession of South Carolina and the Civil War)

Richly supports the theme with relevant facts, examples, and details (Embargo Act: little naval power;
global warfare; early 19th century; Napoleon; British Empire; rights of the sea; neutrality; merchant
ships; impressing sailors; stoppage of all trade; opposition of New England Federalists; loss of
American imports; silent ports; sailors, dock workers and shipbuilders without work; raw materials;
cotton growers suffered; repealed two years later; Non-Intercourse Act; Kansas-Nebraska Act:
Compromise of 1850; free North, slavery-dominated South; Senator Stephen Douglas; popular
sovereignty; repealed Missouri Compromise; Bleeding Kansas; hundreds died; property destroyed;
election of 1860; John Breckinridge; Confederacy)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
cite the negative outcomes of the two laws

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response lies in its
understanding of the need to establish the sovereignty of the United States, the sectional tensions
preceding the Civil War, and the positions of 19th-century political parties. In addition, analysis of the
negative impacts of both laws is used to make an effective argument that neither piece of legislation
prevented the outbreak of war.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Lwﬂu? wnee puy Lives

Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the passage of the Indian Removal Act and the Pure Food and Drug Act and
the impacts of each law on American society

Is more analytical than descriptive (Indian Removal Act: Andrew Jackson was president and
Americans were full of the adventurous spirit that would later be called Manifest Destiny; Cherokee
forced-marched along the Trail of Tears; this law set the tone for the treatment of Indians in the United
States; poor treatment made tribes what they are today, a shadow of the powerful and noble entities
they used to be; survivors harbored intense resentment against the white Americans; Pure Food and
Drug Act: at the time, there were no regulations to protect consumers from the threat of tainted food
and dangerous drugs; other writers exposed the lies behind advertisements for various drugs, revealing
real ingredients and many harmful effects; stories upset and united consumers, who demanded action;
Food and Drug Administration created to insure the accurate labeling of drugs and protect the quality
of the food supply; new age when government was not afraid to regulate business to protect the public;
today, the Food and Drug Administration has huge power over the food and drug industries)

Richly supports the theme with relevant facts, examples, and details (/ndian Removal Act: racism;
Indian fighter; present-day Oklahoma; Indian Territory; Supreme Court; Georgia; Chief Justice
Marshall’s ruling; thousands lost their lives; rob the Indians of their possessions; take their land;
separate reservations; Pure Food and Drug Act: Theodore Roosevelt; Progressive legislators; laissez-
faire; big business; muckrakers; Upton Sinclair; The Jungle; meatpacking industry; falsely labeled;
unhealthy additives)

Demonstrates a logical and clear plan of organization; includes a strong introduction observing that the
Congress is directly elected by the people and a conclusion that refers to the power of Congress to
influence lives

Conclusion: Overall, the response fits the criteria for Level 5. The response includes good analysis of the
time periods, the precedents established by each law, and the impacts of these laws on American society.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

U.S. Hist. & Gov. Rating Guide - Jan. ’13 [14] Vol. 1



Anchor Paper — Thematic Essay—Level 4 — A

out, Like our forefathers did
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Anchor Level 4-A

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the Kansas-Nebraska
Act in more depth than the Social Security Act

Is both descriptive and analytical (Kansas-Nebraska Act: the Mexican War brought a huge new area
into the United States and with it, another debate over the spread of slavery; California came in as a
free state and a stronger fugitive slave law was included in the Compromise of 1850; at that time, the
tension between the North and South was significant, but not at the boiling point, as ties of economic
and political bonds still held them together; anti-slavery free-soilers streamed into Kansas to vote
down slavery; the bullets flying in Kansas ignited the rest of the country, culminating with the Civil
War; Social Security Act: many people were trying desperately to make ends meet; started paying
federal benefits in the 1940s and for many years provided retirement money for the elderly; in 1965
under Johnson, Social Security was expanded to include Medicare, which provides hospital and
medical insurance for the elderly; government projected deficit has skyrocketed; because more and
more people are living past 65, the Social Security system can no longer support itself and will go
bankrupt unless action is taken)

Supports the theme with relevant facts, examples, and details (Kansas-Nebraska Act: Missouri
Compromise in 1820; Stephen Douglas; popular sovereignty; two territories; pro-slavery Southerners,
“border ruffians” from Missouri voted early and often; Lecompton Constitution; boycotted the polls;
John Brown’s massacre of five people; Bleeding Kansas; Social Security Act: Great Depression; worst
economic downturn; unemployment rate of 25%; hundreds of banks closed; Roosevelt became
president; first proposed by a California doctor; New Deal; built up a huge trust fund)

Demonstrates a logical and clear plan of organization; includes an introduction that credits
congressional legislation with causing many important events and a conclusion that overstates the
relative importance of the legislative branch

Conclusion: Overall, the response fits the criteria for Level 4. The response blends a great deal of
descriptive information with some analysis in the discussion of the Kansas-Nebraska Act, but the
discussion of the Social Security Act is primarily descriptive and lacks similar depth.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

Develops all aspects of the task by thoroughly discussing the historical circumstances that led to the
passage of the Kansas-Nebraska Act and the Pure Food and Drug Act but is somewhat weaker in the
discussion of the impacts of the Pure Food and Drug Act

Is both analytical and descriptive (Kansas-Nebraska Act: an equal number of slave and free states
caused an uneasy balance in the Senate where representation from every state is equal; an unforeseen
consequence of this act was that many people from both sides of this conflict moved to these two
states to try to influence the vote in their direction; violence broke out; actions further enflamed the
conflict over slavery; Act was supposed to remove the issue of slavery from Congress; led to public
outrage in the North and open fighting in Kansas, keeping the issue of slavery in the public’s mind;
Pure Food and Drug Act: before the Food and Drug Act of 1906, food and medications were almost
completely unregulated since Congress believed in a laissez-faire policy toward business; Food and
Drug Administration is responsible for setting guidelines for food and for testing medicines; people
from the tenements to the White House supported the passage of the Pure Food and Drug Act because
they were consumers, who had been at the mercy of those who produced their food and drugs; most
Americans knew it was time for more government regulation; FDA continues to achieve its purpose to
this day)

Supports the theme with relevant facts, examples, and details (Kansas-Nebraska Act: free states; slave
states; nation expanded westward; Missouri Compromise; 36°30' line; popular sovereignty; Bleeding
Kansas; John Brown; admitted as free states; Civil War; Pure Food and Drug Act: no standards;
“snake oil salesmen”; panacea; often caused harm; muckrakers; expose a problem; Upton Sinclair;
The Jungle; meatpacking industry; Progressives; recall of some medicines)

Demonstrates a logical and clear plan of organization; includes an introduction that points out that
legislation results from both internal and external pressures and a conclusion that recognizes that laws
affect the everyday life of average citizens

Conclusion: Overall, the response fits the criteria for Level 4. The response provides ample description
and analysis of the historical circumstances leading to each act as well as a good discussion of the impacts
of the Kansas-Nebraska Act. However, the impacts of the Pure Food and Drug Act are treated
superficially.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

* Develops all aspects of the task for the Sedition Act and the Embargo Act but does so somewhat
unevenly by discussing the historical circumstances that led to the passage of these acts less
thoroughly than the impacts

* Is more analytical than descriptive (Sedition Act: possibility of war with France led Congress to
increase the size of the Navy and the Army; during this time, Congress, under Adams’ administration,
passed several controversial legislations, but the most significant was the Sedition Act; allowed
Adams to arrest political opponents; limited the constitutional right to freedom of speech; Adams
began negotiations with France that ended the old alliance treaty from the Revolutionary War;
Jefferson elected president and Sedition Act repealed; legacy did not die; the reemergence of the
Sedition Act in 1918 confirms that the government tends to limit citizens’ rights during times of
conflict; Embargo Act: this legislation placed an embargo on all American trade in an attempt to hurt
the French and British economies; Jefferson believed that the European powers needed our food
exports and other raw materials; Britain would not give up its naval superiority to gain America’s
food; American mercantile economy plummeted as a result of the act; this first mention of secession
set a precedent for the South in its stance for States rights prior to the Civil War; failure of Jefferson’s
policy allowed the conflict with Britain and France to grow; led to the outbreak of the War of 1812)

* Supports the theme with relevant facts, examples, and details (Sedition Act: Federalists; Quasi War
with France; Federalists; trading conflicts; repealed under Jefferson; World War I; President Wilson;
similar Sedition Act; Embargo Act: after the Quasi War; President Jefferson; battle on the seas; trade
with America was disrupted; British impressing American sailors; British navy; New England;
smuggling and lawlessness; Federalists; Hartford Convention)

* Demonstrates a logical and clear plan of organization; includes an introduction that observes that both
acts were passed when the United States was on the brink of war and a conclusion that states that the
Sedition Act limited citizens’ rights while the Embargo Act limited American’s rights to free trade

Conclusion: Overall, the response fits the criteria for Level 4. While the response lacks the depth and
detail of a Level 5 paper, it includes high-level analysis especially by connecting each law to future
events.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth for the Social Security Act and by discussing the
impacts of the GI Bill

* Is more descriptive than analytical (Social Security Act: people suffered horrible losses, sometimes
their homes, their life savings, and their hope as they tried to rebound from the economic sinkhole
they had fallen into; the unemployed received unemployment insurance through their state
governments; pension plan for the elderly was paid for by both workers and employers; federal
pensions did not start until the 1940s; provided money to help those who could no longer work for
their money; helped them save their homes and buy food and other basic necessities; even today, the
Social Security Act tries to make life a little easier for those who can no longer support themselves
economically; GI Bill: helped former servicemen that served during World War II find a place for
themselves in the United States; GI’s used their money to buy homes; others used the Bill to go to
college; this wave of college graduates set a higher standard for education; college degree could
improve their salary and lifestyle; helped usher in the stability of the 1950s)

* Includes some relevant facts, examples, and details (Social Security Act: Great Depression; poverty;
unemployment insurance; G/ Bill: start a family; suburbs; Levittown)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response shows insight about the
impacts of the GI Bill, but lacks the historical circumstances that led to its passage. The discussion of the
Social Security Act is more fully developed.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B

well deserved
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Anchor Level 3-B

The response:

Develops all aspects of the task in little depth for the Indian Removal Act and the Pure Food and Drug
Act

Is both descriptive and analytical (Indian Removal Act: violated some basic human rights; one of the
greatest mistreatments of the native population; Jackson supported the Indian Removal Act because he
wanted to see Georgia, Florida, Alabama, and Mississippi settled by white Southerners; he thought
they would make better use of the land and help strengthen the southern border of the United States
with large plantations; Jackson ignored a Supreme Court decision; the homelands of many Native
American tribes were swiftly and brutally vacated; Pure Food and Drug Act: in the early 20th
century, Congress proved its focus lay in a new, more progressive direction; muckrackers dedicated to
expose corruption; consumers became afraid of being harmed by unsafe food and drugs which they
had no way of avoiding; rich and poor people wanted the federal government to do something to
protect them; regulation on the testing of medicines and labeling of food products was made much
stricter; the creation of the Food and Drug Administration allowed for tight government control of
affected industries; prevented numerous deaths from preventable illness)

Includes some relevant facts, examples, and details (/ndian Removal Act: eviction of Cherokee tribe;
Indian territory; Trail of Tears; destroyed lives; Pure Food and Drug Act: Theodore Roosevelt;
journalists; Upton Sinclair; The Jungle; scared the public); includes an inaccuracy (cites “clear and
present danger clause” as an act passed under great crisis

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that state
laws have sometimes caused more harm than good

Conclusion: Overall, the response fits the criteria for Level 3. The response includes a degree of analysis
not common in a Level 3 paper. However, it lacks sufficient details to support this analysis and lacks a
full discussion of the impacts of these acts.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C

soctetu and historu
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Anchor Level 3-C

The response:

* Develops all aspects of the task in little depth for the Pure Food and Drug Act and the Kansas-
Nebraska Act

* Is more descriptive than analytical (Pure Food and Drug Act: it was an era that called for political
improvement, social change, and more government regulation in economic and social affairs; some
writers had investigated the drug and food industries, telling stories of drugs with harmful ingredients
and food that was spoiled and dirty; one of many laws in the 1900s that challenged the nation’s
laissez-faire policy; allowed for testing and labeling of food and drugs in the factories; increased the
size of government with new agencies; Kansas-Nebraska Act: Congress passed legislation in response
to burgeoning sectional conflicts between the Northern states and the Southern states; furthered
tensions between the North and South, giving the South every reason to no longer trust the North and
secede, and bring about the Civil War); includes faulty application (Kansas-Nebraska Act: implies
passage of the Kansas-Nebraska Act was a product of Northern bias)

* Includes some relevant facts, examples, and details (Pure Food and Drug Act: Theodore Roosevelt;
Progressive Era; consumers; capitalist policy; Kansas-Nebraska Act: representation of states;
legitimacy of slavery; extension of slavery; slaves as property; the West; pro-slavery; anti-slavery;
killed each other to gain control; established their own state constitution; Bleeding Kansas)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
highlight the main issues in the response

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of how the Pure Food and Drug Act increased government regulation and how the Kansas-
Nebraska Act prompted a civil war. However, the discussion of the impacts is repetitive and limited.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

* Minimally develops most aspects of the task for the Pure Food and Drug Act and the Social Security
Act

* Is primarily descriptive (Pure Food and Drug Act: was a very crucial law thanks to Progressive
reformers’ and muckrakers’ persistence to help improve quality of both food and medicine for
Americans; to this day, all foods and medicines must be accurately labeled with their ingredients; the
FDA was also created out of this; Social Security Act: as the Great Depression lasted through the
1930s, FDR took it into his own hands to make sure elderly people, who could no longer work
anymore, still had a source of income to live and buy goods with; this law is still a major law in
today’s society)

* Includes few relevant facts, examples, and details (Pure Food and Drug Act: freedom of information;
Upton Sinclair; The Jungle, atrocities of the meatpacking industries; Social Security Act: jobs were
scarce; no one had money)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. Although the response demonstrates an
understanding of the issues, it lacks the depth and analysis of a higher level paper. The historical
circumstances for both acts are very brief and only one impact is given for the Social Security Act.
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Level 2-B

The response:

Minimally develops most aspects of the task for the Embargo Act and the Pure Food and Drug Act

Is primarily descriptive (Embargo Act: both England and France did business with the United States
and when they went to war, it did not make American trade easy; prohibited trade with either England
or France; this act hurt mostly the people in the North who worked in the shipping business; Pure
Food and Drug Act: Upton Sinclair wrote a book called The Jungle depicting the horrors he had
witnessed; stopped the laissez-faire type of handling the government had with the food industry; laws
regulating the industry were passed; inspections became common)

Includes some relevant facts, examples, and details (Embargo Act: remain neutral; kidnapping people
off American ships; Thomas Jefferson; Pure Food and Drug Act: muckraker; journalist; Theodore
Roosevelt); includes an inaccuracy (Embargo Act: enrolling them against their will into their armies)
Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that states that the Embargo Act had a negative effect while the Pure Food and Drug Act
had a positive effect on American society

Conclusion: Overall, the response fits the criteria for Level 2. The strongest aspect of the response is its
discussion of the historical circumstances leading to the Embargo Act. The remainder is either over-
generalized or underdeveloped.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C

Anchor Level 2-C

The response:

Minimally develops most aspects of the task for the Kansas-Nebraska Act and the Social Security Act
Is primarily descriptive (Kansas-Nebraska Act: the United States was expanding its territory and
every time new territory was acquired the first issue raised was slavery; led to serious violence;
violence over the territories and slavery was known as Bleeding Kansas; Social Security Act: gave
potential retirees a monthly pension paid through taxes; Social Security Act lives strongly as the
elderly retire and receive spending money)

Includes few relevant facts, examples, and details (Kansas-Nebraska Act: popular sovereignty; settlers
themselves would decide; advocates for slavery; Social Security Act: Franklin D. Roosevelt; Second
New Deal); includes some inaccuracies (Kansas-Nebraska Act: when Kansas and Nebraska were
acquired they were given the concept of popular sovereignty; equal share of advocates for slavery and
oppressors; spurred violence all over the United States)

Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates a basic
understanding of the two laws but lacks depth and detail about the impacts.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Level 1-A

The response:

* Minimally addresses some aspects of the task for the Pure Food and Drug Act and the GI Bill

e Is descriptive (Pure Food and Drug Act: many people were getting very sick; made the companies
more sanitary and the people would not get sick; GI Bill: this was passed to give financial aid to men
coming back from war; it provided health care)

* Includes few relevant facts, examples, or details (Pure Food and Drug Act: food-packing companies;
The Jungle; meatpacking industry; GI Bill: World War II)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and lacks
a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response explains the problems leading
to the passage of each law in a general way and shows no distinction between the Pure Food and Drug Act
and the Meat Inspection Act. Furthermore, the impacts of the laws are only mentioned.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Paper — Thematic Essay—Level 1 — B

Anchor Level 1-B

The response:

* Develops one aspect of the task by discussing the impact of the GI Bill on American society

* s primarily descriptive (GI Bill: was the opportunity to go to college or medical school and gain
skills; lives of veterans and their families were rejuvenated and given a better second chance); includes
faulty application (GI Bill: after World War I, many veterans returned to a jobless and poverty-
stricken country)

* Includes few relevant facts, examples, or details (GI Bill: World War II; get an education; low-income
manual labor)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 1. The response recognizes the importance of
the GI Bill for veterans’ education after World War II. Although the response demonstrates some
knowledge of Jim Crow laws, they are state laws, are not relevant to the task, and cannot be given credit.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 4

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the Kansas-Nebraska
Act more thoroughly than the Interstate Commerce Act

Is both descriptive and analytical (Kansas-Nebraska Act: issue of slavery’s expansion had been
escalated by the territorial growth of the United States in the previous decade; crisis was harder to
handle; led to the mass migration of anti-slavery Northerners and pro-slavery Southerners to Kansas;
this law increased sectional differences, showed how far apart the two sides were, and was a leading
factor in causing the Civil War; Interstate Commerce Act: in response to the laissez-faire policies of
government that hurt the common man, the Interstate Commerce Act was passed; job was to regulate
the railroads; farmers complained that the higher rates for short trips hurt their ability to make a profit;
previous efforts to regulate rates had been made by some states, but had been thrown out by the
Supreme Court because states were not supposed to regulate interstate commerce; standard rate for
railroads was established and enforced; showed that government was slowly but surely beginning to
stray away from always promoting big business instead of the consumer; drove farmer’s costs down
and gave them a better chance to make a profit)

Supports the theme with relevant facts, examples, and details (Kansas-Nebraska Act: western
territories; Missouri Compromise; Compromise of 1850; Stephen Douglas; presidential ambitions;
popular sovereignty; increase in violence; abolitionist John Brown; Pottawatomie Creek; sons
massacred five pro-slavery settlers; Bleeding Kansas; Interstate Commerce Act: government was
corrupt; numerous scandals; big business thrived; Interstate Commerce Commission; unfair rates;
Progressive Era)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response shows good understanding of
the causes and impacts of the Kansas-Nebraska Act. However, the discussion of the impacts of the
Interstate Commerce Act is somewhat less developed.
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Practice Paper B—Score Level 2

The response:

Minimally develops all aspects of the task for the Pure Food and Drug Act and the Social Security Act
Is primarily descriptive (Pure Food and Drug Act: this law was passed because of the horrific
conditions of meatpacking plants and other food processing factories; it is the FDA’s job now to
regulate food processing to make sure the events told in 7he Jungle never happen again; changed the
way the American public felt about the food industry; Social Security Act: President Franklin Delano
Roosevelt came up with the idea to add this act to his Second New Deal because his critics said he
was not doing enough for the elderly; a small amount of money is taken out of a worker’s paycheck;
Social Security has changed the way senior citizens receive money after retirement)

Includes few relevant facts, examples, and details (Pure Food and Drug Act: Upton Sinclair;
journalist; Chicago; rodents; public outraged and disgusted; Social Security Act: Great Depression)
Demonstrates a general plan of organization; includes an introduction that incorrectly states that the
legislative branch is the biggest branch of government and a conclusion that notes that these two laws
helped Americans

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the Pure Food and Drug
Act includes some details relevant to the legislation, but does not demonstrate a clear distinction between
it and the Meat Inspection Act. The discussion of the Social Security Act lacks full development.
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Practice Paper C—Score Level 3

The response:

* Develops all aspects of the task in little depth for the Meat Inspection Act and the 1965 Voting Rights
Act

* Is more descriptive than analytical (Meat Inspection Act: a small segment in this novel discussed how
in meat factories, old, spoiled meat would be thrown into grinders along with poisoned bread and dead
rats; the government then passed the Meat Inspection Act so federal agents would have to inspect the
meat to ensure its health before being sold to the public; horrors exposed in the meatpacking industry
also led the passage of the Food and Drug Act; these acts improved the public’s confidence in the
food and drug supply and were a big step in starting to regulate businesses; /965 Voting Rights Act:
blacks have always been poorly treated, and at one time only considered a fraction of a person; to
finally ensure African American voting rights, banned literacy tests; gave blacks the right to vote
without trouble; the number of African Americans who registered to vote increased dramatically; led
to African Americans being elected to public office in larger numbers)

* Includes few relevant facts, examples, and details (Meat Inspection Act: Theodore Roosevelt;
Progressive reform; Upton Sinclair; The Jungle; accusations were true; 1965 Voting Rights Act:
constitutional amendments; state laws; black codes; Jim Crow laws; poll taxes)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are little
more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response shows the direct relationship
between The Jungle and the Meat Inspection Act as well as the connection between racial discrimination
and the need for voting rights legislation. However, the discussion of the impacts of each law is less
detailed.

Practice Paper D—Score Level 0

The response:
Fails to develop the task by including no relevant information about laws passed by the United States
Congress

Conclusion: The response fits the criteria for level 0. Constitutional amendments and state laws may not
be used as examples.
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Practice Paper E—Score Level 4

The response:

* Develops all aspects of the task for the Pure Food and Drug Act and the Social Security Act

* Is both descriptive and analytical (Pure Food and Drug Act: conditions in factories were not always
sanitary, and businesses did not care because there were no government laws setting standards and
regulations; President Theodore Roosevelt spoke with Sinclair and sent agents to Chicago to check on
the meatpackers; report confirmed Sinclair’s story and made Roosevelt determined to get reforms;
required testing of products; required that products include labels with a list of ingredients; Congress
created more regulatory agencies to protect consumers; Social Security Act: unemployment was high
and it was hard to find a job, especially if you were old; New Deal programs were created to provide
the people and the nation with relief, recovery, and reform; senior citizens can collect a government
check after years of work; gave retired citizens the opportunity to get money to buy things and
stimulate the economy; the government continues to collect taxes to support this program; many
people depend on Social Security checks to help them survive, whether they are disabled, elderly, or
unemployed; government continues to collect taxes to support this program)

* Supports the theme with relevant facts, examples, and details (Pure Food and Drug Act:
industrialized; meat grinders; rats; tip of the finger; unsafe machinery; unknowing public; Progressive
Era; muckraker; Upton Sinclair; meatpacking industry; The Jungle; dangerous medicines; traveling
salesmen; miracle cures; Social Security Act: stock market crashed; Great Depression; hundreds of
banks failed; lost their life savings; President Herbert Hoover; rugged individualism; Roosevelt; New
Deal; continues to work today)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
point out the benefits of the two acts

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a clear
understanding of the issues leading to the adoption of the two laws as well as the impacts these laws have
had on American society. More details and analysis would have benefited this essay.
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United States History and Government Specifications
January 2013

Part1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History 21432 ;; :19,2 :1:,2 18 1; 4212 ig ig i; 28,

2—World History 23, 32, 37, 39, 42
3—Geography 1,15, 44
4—Economics 10, 18, 24, 25, 26, 29, 30

5—Civics, Citizenship, and Government | 2, 5,7, 8,9, 12, 19, 34, 41, 47, 50

Parts I1 and III by Theme and Standard

Theme STANDARDS
Government (Congressional | Standards 1, 3, 4, and 5: United
Thematic Essay Legislation); Civic Values; States and New York History;
Constitutional Principles; Geography; Economics;
Human Systems; Civics, Citizenship, and
Immigration and Migration; Government
Reform Movements
Constitutional Principles; Standards 1, 2, 3, 4, and 5:
Citizenship; Diversity; United States and New York
Document-based Essay | presidential Decisions and History; World History;
Actions; Science and Geography; Economics;
Technology; Places and Civics, Citizenship, and
Regions Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2013
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts provided for the previous administra-
tions of the United States History and Government examination must NOT be
used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.

U.S. Hist. & Gov. Rating Guide - Jan. 13 Vol. 1




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (prepress tn)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [1200 1200]
  /PageSize [612.000 792.000]
>> setpagedevice


