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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
® Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

 Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
January 2015

Theme: Government (Congressional Legislation)
Throughout United States history, Congress has passed legislation to address important social and economic
issues. These laws have often had a significant impact on the United States and/or on American society.

Task: Select fwo pieces of legislation passed by the United States Congress and for each

* Describe the historical circumstances that led to the passage of the legislation
¢ Discuss the impact of the law on the United States and/or on American society

You may use any congressional legislation that was intended to address an important issue. Some suggestions
you might wish to consider include:

Missouri Compromise (1820) Wagner Act/National Labor Relations Act (1935)
Fugitive Slave Act (1850) Interstate Highway Act (1956)

Homestead Act (1862) Civil Rights Act (1964)

Meat Inspection Act (1906) Title IX of the Education Amendments (1972)
Federal Reserve Act (1913) North American Free Trade Agreement (1992)

You are not limited to these suggestions.
Do not use the USA Patriot Act because information on this act appears in the Document-Based Question.
Do not use a constitutional amendment as constitutional amendments are adopted through a different
process than that used for congressional legislation.

Scoring Notes:

1.

10.

This thematic essay has a minimum of four components (discussing the historical circumstances that led
to the passage of two pieces of congressional legislation and the impact of each law on the United States
and/or on American society).

Amendments to the Constitution may not be used as examples of congressional legislation as they are
adopted through a different process than that used for congressional legislation.

State and local laws may not be used as examples of congressional legislation.

The USA Patriot Act may not be used as an example as information related to it is contained in the
Document-Based Question.

The discussion of the historical circumstances that led to the legislation may focus on the narrow events
leading up to the passage of the legislation or it may consider the broader issues of the time period, e.g.,
Civil Rights Act: discussing popular support for the 1963 March on Washington or discussing the Jim
Crow discrimination faced by African Americans for many decades.

The specific provisions of the law do not need to be stated, although they may be included in the
discussion as either historical circumstances or as the impact of the law.

Two laws passed by Congress with similar historical circumstances and/or impacts may be selected as
long as separate and distinct information is discussed for each, e.g., the Missouri Compromise and the
Compromise of 1850.

The discussion of the impact of the law on the United States and/or on American society may focus on
either its immediate or its long-term effect.

The response may discuss the impact of the legislation from any perspective as long as the position taken
is supported by accurate facts and examples.

If more than two pieces of legislation passed by the United States Congress are selected, only the first two
pieces of legislation should be scored. However, other legislation that relates to the two selections may be
discussed.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the passage of two pieces of congressional legislation and an impact of
each on the United States and/or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Meat
Inspection Act: connects the Progressive challenge to laissez-faire, profit-driven business practices
and the publication of Upton Sinclair’s The Jungle to a federal regulatory program that increased
public safety through mandated government inspections, established a precedent for further
consumer protection, and increased the size of the government bureaucracy; Interstate Highway Act:
connects the Cold War goal of military preparedness, the housing demands of a growing population,
and the inadequate quality of the existing state and local roads to the construction of a massive,
federally funded interstate highway system that resulted in greater dependence on the automobile, a
mass migration to suburbs, and the decay of inner cities

Richly supports the theme with relevant facts, examples, and details, e.g., Meat Inspection Act:
trusts; Chicago slaughterhouses; Philip Armour; rotten meat; muckraker; President Theodore
Roosevelt; Pure Food and Drug Act; product recalls; e-coli; salmonella; Interstate Highway Act:
President Dwight D. Eisenhower; evacuation routes; public works project; fossil fuel dependence; GI
Bill; American dream; Levittown; “white flight”; bedroom communities; erosion of tax base
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task less thoroughly than the other aspects of the task or discussing all aspects of the task for one
piece of legislation more thoroughly than for the second piece of legislation

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
Meat Inspection Act: discusses how the Progressive call for economic reform and public outrage
after Upton Sinclair’s exposé of the meatpacking industry prompted passage of the Meat Inspection
Act that ordered federal inspections of meat-packers and led to improved food safety and regulation
of consumer goods; Interstate Highway Act: discusses how the need for a coordinated system of
roads for military use and the demand for housing after World War II led to the building of the
interstate highway system that resulted in the growth of suburbs and the decay of cities

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Score of 3:

Develops all aspects of the task in little depth or develops at least three aspects of the task in some
depth

Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Includes some relevant facts, examples, and details; may include some minor inaccuracies
Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may
be a restatement of the theme

Note: If both components of the task for one piece of legislation have been thoroughly developed

evenly and in depth, and if the response meets most of the other Level 5 criteria, the overall
response may be a Level 3 paper.
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Score of 2:

* Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

¢ Is primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

¢ Is descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet;
OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper will
contain analysis and/or evaluation of information, a very strong paper may also include examples of creating information as
defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination

papers and focus on how well the student has accomplished the task. The content-specific rubric
should be applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the passage of the Missouri Compromise and the Meat Inspection Act and
the impact of each law on the United States

* Is more analytical than descriptive (Missouri Compromise: with slavery emerging as a national issue,
both the North and the South wished to maintain their respective standings in the House and Senate; it
was a period in America’s history which would determine the importance of the institution of slavery
in the nation’s economic system; the acceptance of new western states into the Union became
increasingly controversial; the Missouri crisis was like a “fire bell in the night” as the issue would
continue to endanger the Union; the Dred Scott case would effectively nullify the progress made
through the Missouri Compromise; the pro-southern Taney Court ruled that the 5th amendment
protected the property of slaveholders no matter where they traveled; the conundrum known as slavery
would endure; compromise over its expansion was now nearly impossible and would ultimately
culminate in the Civil War; Meat Inspection Act: the quality of meat was abysmal during this
industrial period of American history; investigative journalists known as muckrakers exposed the
shoddy quality of consumer goods produced by greedy robber barons; the most significant of these
journalists was Upton Sinclair, who revealed the horrible working conditions and filth in the Chicago
meatpacking district; President Roosevelt pushed Congress to act; this was an important first step
toward improving consumer safety and a step away from laissez-faire; a lack of sufficient funding
meant that the inspectors could not possibly guarantee that sanitary conditions would always be
enforced; the legislation was only partially effective; today, the public is sometimes scared by news
reports of salmonella and e-coli in tainted meat; some companies continue to market animal by-
products and chemically altered foodstuffs to young children)

* Richly supports the theme with relevant facts, examples, and details (Missouri Compromise: Great
Compromiser Henry Clay; Maine to maintain the balance; 36° 30' parallel; Louisiana Purchase;
Thomas Jefferson; unconstitutional; Meat Inspection Act: rotted meat; The Jungle; standards and
regulations; federal inspectors monitor cleanliness)

* Demonstrates a logical and clear plan of organization; includes an introduction that discusses the
establishment of separation of powers and a bicameral legislature and a conclusion that claims the acts
had only marginal effects

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response lies in its
analysis. The response places both laws in the larger context of the role of power and greed in American
society, which somewhat limited the effect of both laws.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

both L. the past and present

U.S. Hist. & Gov. Rating Guide - Jan. ’15 [13] Vol. 1



Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task by discussing the historical circumstances that led to the
passage of the Interstate Highway Act and the Civil Rights Act and the impact of each law on
American society

Is more analytical than descriptive (Interstate Highway Act: prior to its passage, America’s
transportation infrastructure was woefully inadequate; recognized the importance of having a proper
transportation system within the country to facilitate the movement of large groups of people,
including military personnel; there would have to be modern, efficient highways to provide
commuters with a way to get from their homes to their jobs; one of the largest demographic shifts in
American history occurred as millions of American families migrated from cities to suburbs,
becoming more and more dependent on their automobiles and highways; the highways aided
America’s national economy, as large amounts of raw materials and products could quickly travel to
different markets across the country; lettuce and grapes are whisked in refrigerated trucks from
California farms to New Yorkers’ tables; Civil Rights Act: efforts to desegregate America were
painfully slow as hardcore segregationists often lashed out at reformers; advanced by the work of
black leaders such as Martin Luther King Jr., who organized the largest and most influential civil
rights event, the March on Washington; act represented one of the largest victories for the Civil Rights
movement, as it began the slow and arduous journey to promote tolerance in American society; the act
continues to be hampered by hostility and de facto segregation which cannot be eliminated by a
simple act of Congress)

Richly supports the theme with relevant facts, examples, and details (Interstate Highway Act: massive
federal spending; Cold War; Dwight D. Eisenhower; military preparedness; American dream;
thousands of trucks; beltways; Civil Rights Act: Truman’s order to desegregate the military; Brown v.
Board of Education; Little Rock, Arkansas; nine black students; “separate but equal”)

Demonstrates a logical and clear plan of organization; includes an introduction that is somewhat
beyond a restatement of the theme and a conclusion that reiterates the major impacts of the acts

Conclusion: Overall, the response fits the criteria for Level 5. The response uses rich detail, especially
about the historical circumstances that led to each act. The discussion of each impact includes perceptive
observations of American life today.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

actions n-f AWLYLCANS

U.S. Hist. & Gov. Rating Guide - Jan. ’15 [17] Vol. 1



Anchor Level 4-A

The response:

Develops all aspects of the task for the Missouri Compromise and the Compromise of 1850

Is both analytical and descriptive (Missouri Compromise: there was an equal ratio of 11 slave to 11
free states, and Congress was hesitant to upset this balance; one Congressman proposed the Tallmadge
amendment, which was supposed to allow the slaves in Missouri to have gradual emancipation;
although the first part of the compromise was neutral, the second part was not; put the issue of the
expansion of slavery in the spotlight; most Americans breathed a sigh of relief that a peaceful
compromise had been reached and nationalism and “good feelings” could continue; helped maintain
peace for three decades until popular sovereignty proposed; Compromise of 1850: this act consisted of
multiple parts including California as a free state; the fugitive slave law would be the most significant
and controversial part of the compromise; because the fugitive slave law stated that suspected
runaway slaves had to be returned to their owners, the antislavery Northerners were outraged;
Northerners felt that it was completely unethical and unfair when they saw warnings against helping
escaped slaves; seeing the Northerners trying to stop the return of their property by defying a federal
law infuriated the Southerners and created even more tension between the North and the South; began
a new period of sectional confrontation that consisted of even more violence and tension within
America than had ever occurred before; many believed that a split between the two sides could not be
avoided)

Supports the theme with relevant facts, examples, and details (Missouri Compromise: Henry Clay;
Maine; 36° 30' of the Louisiana Purchase; Compromise of 1850: Henry Clay; Great Compromiser;
Mexican Cession; popular sovereignty; abolition of the slave trade in Washington, D.C.; personal
liberty laws; Underground Railroad; Harriet Tubman; Canadian border; Civil War); includes a minor
inaccuracy (Missouri Compromise: passage in 1920)

Demonstrates a logical and clear plan of organization; includes an introduction that connects both acts
to the divisive issue of the spread of slavery and a conclusion that observes neither act resolved that
issue

Conclusion: Overall, the response fits the criteria for Level 4. The response includes thorough
descriptions of the provisions of each law. The discussion makes a good comparison about the overall
impact these compromises had on the United States.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

Develops all aspects of the task for the Missouri Compromise and the Fugitive Slave Act

Is both analytical and descriptive (Missouri Compromise: underlying issues of slavery in American
society made adding these new states from the territories become problematic; Northerners in the
Union saw this as a threat to the current balance/ratio of slave to free states; allowing Missouri to enter
as a slave state and Maine as free, keeping the balance in the Senate in check; placating the growing
tensions between the North and the South; predicted that the expansion of slavery would be a
contentious issue from now on; Northerners delayed the annexation of Texas over the issue of slavery;
Fugitive Slave Act: had its origins in westward expansion as well as the expansion of human bondage;
with the passage of Henry Clay’s controversial Compromise of 1850, came the birth of a harsher
fugitive slave act; slaveholders’ outrage at the success of the Underground Railroad; tightened the
South’s grip on its fugitive slaves by punishing those who harbored runaways in the North; Northern
abolitionists were inflamed by the passage of this act)

Supports the theme with relevant facts, examples, and details (Missouri Compromise: Thomas
Jefferson; Louisiana Purchase; Napoleon; doubled its size; Manifest Destiny; 36° 30' parallel; Civil
War; Fugitive Slave Act: California; gold rush in 1849; outlawed the slave trade in Washington, D.C.;
growing sectionalism; Civil War; personal liberty acts; Union’s schism a decade later)

Demonstrates a logical and clear plan of organization; includes an introduction that states both laws
stemmed from expansionism and a conclusion that states the laws contributed to the Civil War after
the election of President Lincoln

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a clear
understanding of events leading to the laws and the themes of Manifest Destiny and expansion of slavery.
However, a little more development of the impact of the Fugitive Slave Law would have strengthened the
response.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Develops all aspects of the task by discussing the historical circumstances for the Meat Inspection Act
and the Espionage Act in more depth than the impacts of these acts

Is both descriptive and analytical (Meat Inspection Act: Theodore Roosevelt was an innovator and
sought to challenge the harmful practices of the “bad trusts”; activist reformers during the Progressive
movement were determined to regulate big businesses; the people were being fed anything that the big
companies wanted to feed them; sent inspectors to various meatpacking factories around America; led
the way for many regulatory acts for public health, one being the Pure Food and Drug Act; Espionage
Act: the United States was in a war that many Americans did not want to take part in because we had
not been attacked; many people, especially socialists, voiced opposition to the war effort; they
believed that the war only helped banks and big business; showed that civil liberties of the people may
be sacrificed for national security; led to the famous Supreme Court case Schenck v. United States
where a man was sent to prison for sending out antidraft pamphlets; during wartime, government
wants to limit dissent and potential opponents; undercuts the privacy rights of citizens)

Supports the theme with relevant facts, examples, and details (Meat Inspection Act: monopolies;
muckraker; Upton Sinclair; The Jungle, dangerous conditions; meat was rotten; consumer safety; food
to be labeled; Espionage Act: President Wilson; Act stated there should be no obstructions to the war;
relocation of Japanese Americans; National Security Agency can spy on peoples’ phone
conversations; limiting rights of innocent Americans)

Demonstrates a logical and clear plan of organization; includes an introduction that states
congressional legislation has increased the size and power of the federal government and a conclusion
that is somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the historical
circumstances leading to the passage of these laws shows understanding of the Progressive Era and the
home front during World War 1. However, the discussion of the impacts of the laws is somewhat less
thorough.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

* Develops all aspects of the task in some depth for the Fugitive Slave Act and the Meat Inspection Act
* Is both descriptive and analytical (Fugitive Slave Act: in an effort to mitigate the tensions between the
North and South over the extension of slavery into the Mexican Cession, the Compromise of 1850

was established; it upset the balance between free and slave states; the compromise also placated the
South by guaranteeing the passage of a stricter fugitive slave act; it became increasingly more difficult
for slaves to escape to the North because slave catchers were granted greater authority; many
Northerners refused to adhere to this law as they claimed it violated their consciences and went
against their beliefs; although created to promote greater unity and to reduce sectional conflict,
Congress’ Fugitive Slave Act escalated North-South hostility and expedited the beginning of the Civil
War; Meat Inspection Act: the term muckrakers was used to describe writers who courageously
publicized corrupt practices in businesses and industries; answering to the outrage and disgust of the
American people, Congress passed the Meat Inspection Act of 1906 that brought the meatpacking
industry under close supervision; resulted in an essential reform in the meatpacking industry and
eventually led to the inspection of other industries; it provided for better quality products that would
result in better health and consumer safety for the majority of Americans)

* Includes a few relevant facts, examples, and details (Fugitive Slave Act: California; popular
sovereignty, abolitionists; Meat Inspection Act: Upton Sinclair’s expository novel, The Jungle;
unsanitary conditions; regulated unhealthy conditions in meat factories)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that state
some major ideas about each act

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates a good
understanding of the Fugitive Slave Act and the Meat Inspection Act. While brief, the response presents a
cohesive narrative. The inclusion of more details would have enhanced the response.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

Develops some aspects of the task in some depth for the Meat Inspection Act and the Civil Rights Act
Is more descriptive than analytical (Meat Inspection Act: since the idea was to quickly produce the
greatest amount of goods possible, little thought was given to cleanliness or safety, and quality was
very often sacrificed for quantity; many writers wrote books, pamphlets, and stories with the sole
purpose of exposing the corruption and conditions of big industry to the public; progressives in the
government realized they had to step in and make changes; in a time lacking quality of goods and
food, this was a huge first step in improving conditions all around; in other industries, similar acts and
agencies came about for consumer protection; people expect the government to protect them against
unsafe or untested products and the government is more involved in their lives; Civil Rights Act: a
century earlier in American history, Africans and their descendants had been freed from their forced
slavery and promised freedom and equality as American citizens; segregation was just a way to treat
any “colored” American as a second-class citizen; “colored-only” conditions and standards were much
lower than that of white Americans, and discrimination only escalated from there; in modern America,
equality regardless of race, at least as far as government legislation goes, has improved); includes
faulty application (Civil Rights Act: a little later, an act was passed declaring that all facilities could be
segregated by color but must be equal for both)

Includes some relevant facts, examples, and details (Meat Inspection Act: Industrial Revolution; mass
production; new immigrants; vermin-infested; muckrakers; Upton Sinclair; Chicago meatpacking
plants; Food and Drug Administration; Civil Rights Act: Jim Crow segregation; different bathrooms;
different water fountains; “separate but equal”; Dr. Martin Luther King Jr.; sit-ins and marches)
Demonstrates a satisfactory plan of organization; includes a brief introduction and a brief conclusion
stating that both acts radically changed society

Conclusion: Overall, the response fits the criteria for Level 3. The response shows an understanding of
the historical circumstances that prompted passage of each act and the impact of the Meat Inspection Act.
However, it only mentions an impact of the Civil Rights Act.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

Develops all aspects of the task in little depth for the Meat Inspection Act and the Interstate Highway
Act

Is more descriptive than analytical (Meat Inspection Act: muckrakers were digging into the secrets of
big business and manufacturers who had always been concerned with only profit and not the people
who used their products; it was found that very little care was given to providing safe and healthy
products for its customers; the new act forced the meatpacking industries to submit to federal
inspections that would insure the consumer that the meat they are buying is both safe and healthy; the
people began to think that the government should be aware of the well-being of the citizens; improved
the way big business treated consumers and increased the size of the government; Interstate Highway
Act: cars were being mass produced on assembly lines and made available to anyone and everyone;
GIs were eager to settle down with their families outside of the cities; the Cold War was gaining
strength and a nuclear threat was always close in the fears of the United States; better roads and a
coordinated highway system made traveling safe, fast, and easy; led to an increase of suburbs and
developed land far from the cities; the white middle class moved away from the cities)

Includes some relevant facts, examples, and details (Meat Inspection Act: Progressive Era;
investigative reporters; Theodore Roosevelt; future inspection acts; Interstate Highway Act: after
World War II; Eisenhower; transport military supplies; evacuate people; multi-lane highways;
Levittown)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
overstate the role of Congress in responding to changing times

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates a general
understanding of the two pieces of legislation but lacks depth and analysis.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

Minimally develops all aspects of the task for the Homestead Act and the Civil Rights Act

Is primarily descriptive (Homestead Act: the purpose of the Homestead Act was to persuade or
influence many citizens and farmers to settle further west; the West had millions of acres of land that
was unsettled; Native Americans were all forced out of their homes and land and sent to settle on
reservations; Civil Rights Act: because of Lyndon B. Johnson, this legislation was passed; there shall
be no discrimination against any person, no segregation in public schools and facilities, and no
discrimination in hotels, libraries, and any public accommodations; Johnson put John F. Kennedy’s
legacy or dream into a new law; this act would help African Americans and other minorities to drink
from anywhere, swim anywhere, check in anywhere, and mainly work anywhere); includes faulty
analysis (Homestead Act: tfarmers had to pay its rent or taxes; it had a bad impact on some farmers
because most could not pay the rent or taxes needed to pay off the homestead land)

Includes few relevant facts, examples, and details (Homestead Act: 160 acres of land; dwell on it for 5
years; crops and cattle; Civil Rights Act: Kennedy assassinated; Martin Luther King, Jr.); includes
inaccuracies (Homestead Act: the Trail of Tears was a significant migration of natives to the southern
Midwestern regions; natives died because of diseases caught from Europeans; Civil Rights Act:
wanted to abolish desegregation)

Demonstrates a general plan of organization; includes an introduction that is little more than a
restatement of the theme and a conclusion that calls for individual sacrifice to promote laws that will
help society

Conclusion: Overall, the response fits the criteria for Level 2. The response shows an understanding of
the central ideas of the laws and their impacts but is weakened by errors and lack of development.
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Anchor Paper — Thematic Essay—Level 2 — B

U.S. Hist. & Gov. Rating Guide - Jan. ’15 [40] Vol. 1



Anchor Paper — Thematic Essay—Level 2 — B

Anchor Level 2-B

The response:

* Develops the historical circumstances that led to the passage of the Missouri Compromise and the
Interstate Highway Act in some depth and the impact of each act in little depth

* s primarily descriptive (Missouri Compromise: as the United States moved westward into land
acquired in the Louisiana Purchase, many areas sought to become states; prior to Missouri’s
application to become a state, there had been a balanced number of free and slave states in the Union;
all Louisiana Purchase territory above the 36° 30' line would enter as free states; only the beginning in
the long line of legislation passed dealing with the westward expansion of slavery; Interstate Highway
Act: trip took much longer than it should have since the country did not have an elaborate system of
roads; if a war was ever to be fought on United States soil like the war that had just ended, the United
States would need to mobilize quickly; created the largest public works project in United States
history; created many jobs and connected the United States like never before, creating a new era in
United States history of highways and cars)

* Includes few relevant facts, examples, and details (Missouri Compromise: Senate; Maine;
sectionalism; Interstate Highway Act: after World War I, Eisenhower toured the country; after World
War II)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances illustrates knowledge of the events leading to the passage of the legislation. The impacts of
the legislation are merely suggested without elaboration.
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Anchor Paper — Thematic Essay—Level 2 — C

Anchor Level 2-C

The response:

Minimally develops all aspects of the task for the Meat Inspection Act and the Interstate Highway Act
Is primarily descriptive (Meat Inspection Act: many businesses dealing with meat were very unclean;
muckrakers exposed these businesses to the public through pictures and articles; companies now had
to pass inspections if they wanted to stay in business; Interstate Highway Act: troops needed to get
somewhere fast and easy in case of emergencies; most roads followed the shape of the land so they
took longer than a straight line; this also allowed for faster travel for civilians); includes weak
application (Meat Inspection Act: at the factories, people would lose fingers and other body parts into
the meat while working; they would grind the body part up with the meat like it never happened;
Interstate Highway Act: many people moved to rural areas; many more people went on vacation)
Includes few relevant facts, examples, and details (Meat Inspection Act: consumers; Upton Sinclair;
The Jungle, bribe the inspectors)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are little
more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response includes general descriptions
and basic ideas about the laws, but it lacks historical detail and depth.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Paper — Thematic Essay—Level 1 — A

Constitution

Anchor Level 1-A

The response:

Minimally develops some aspects of the task for the Homestead Act and the Civil Rights Act

Is somewhat analytical (Homestead Act: the Republican Congress furiously pursued economic growth
and actively created new opportunities with legislation; many families were reluctant to travel west
because of the risk involved in pushing the new frontier; Civil Rights Act: segregation was coming
increasingly to the forefront of politics and many Americans’ consciences; granted African Americans
the protection of the federal government, which in the past had been withheld)

Includes very few relevant facts, examples, or details (Homestead Act: Civil War; Civil Rights Act:
massive social upheaval; activists)

Demonstrates a general plan of organization; includes an introduction that states government needs to
be flexible and a conclusion that points out the federal government has been criticized for both
inaction and interference

Conclusion: Overall, the response fits the criteria for Level 1. The response contains some analytical

statements, but these statements lack direct connection to the Homestead Act or the Civil Rights Act.

Despite the satisfactory introduction and conclusion, the response lacks relevant details and substance
regarding these laws.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Paper — Thematic Essay—Level 1 — B

Anchor Level 1-B

The response:

* Minimally develops some aspects of the task for the Meat Inspection Act and the Fugitive Slave Act

* s descriptive (Meat Inspection Act: during the early 20th century, many businesses and factories were
becoming involved in corrupt practices; conditions in the meatpacking industry were poor; conditions
in factories improved over the years; Fugitive Slave Act: slaves suffered inhuman conditions and
worked very hard; this law caused lots of controversy and many people disagreed with it)

* Includes few relevant facts, examples, or details (Meat Inspection Act: utensils were not washed;
Upton Sinclair; The Jungle,; Fugitive Slave Act: runaway slaves returned to their masters)

* Demonstrates a general plan of organization; includes an introduction that notes some laws brought
progress while others caused trouble and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 1. The response mentions only the most basic
information about each act with no development, especially for the Fugitive Slave Act.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E

and schould not be addressed

Practice Paper A—Score Level 4

The response:

Develops all aspects of the task for the Missouri Compromise and the Kansas-Nebraska Act

Is both descriptive and analytical (Missouri Compromise: Missouri wanted to enter as a slave state,
which would disrupt the balance of power between slave states and free states; Northerners recognized
that such a move would give Southern slave states more votes in the Senate; established the 36° 30’
line across the Louisiana Territory as the line where states north of the line would be free and states
south of the line would be slave; in the short run, the Missouri Compromise allowed the nation to
think it had solved sectional issues; the South became even more dependent on cotton and slave labor
while the North continued its industrial growth; the compromise line proved to be an inadequate
solution; no bill would have prevented the growth of sectionalism; Kansas-Nebraska Act: the Kansas-
Nebraska Act demonstrates how the Missouri Compromise failed to provide a permanent solution to
the issue of slavery’s expansion; Southerners were increasingly hostile toward Northerners who
opposed slavery; it allowed the people of those states to choose whether slavery would exist there or
not; Northerners wanted to either abolish slavery or stop the spread of slavery; the Kansas-Nebraska
Act did neither; the Republican party, advocating free soil to stop the spread of slavery, was formed;
Abraham Lincoln exposed popular sovereignty as being an inadequate solution; when the elections
over slavery were rigged, violence broke out in “Bleeding Kansas™)

Supports the theme with relevant facts, examples, and details (Missouri Compromise: eleven free
states; eleven slave states; Henry Clay; Maine as a free state; cotton was country’s biggest export;
factories; railroads; Kansas-Nebraska Act: 1850s; Stephen A. Douglas; Chicago; railroad; popular
sovereignty; Missouri Compromise was repealed; Charles Sumner was caned; split of the Democratic
party; Lincoln-Douglas debates; Civil War)

Demonstrates a logical and clear plan of organization; includes an introduction that notes sectional
problems threatened United States stability and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a good working
knowledge of the political issues surrounding the Missouri Compromise and the Kansas-Nebraska Act.
However, more analytic statements would have strengthened the effort.
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Practice Paper B—Score Level 2

The response:

Minimally develops all aspects of the task for the Meat Inspection Act and the Missouri Compromise
Is primarily descriptive (Meat Inspection Act: giving rise to corruption and greed to those who tried to
get as much as they could out of the loosely regulated business standards of the time; the cattle were
dirty, diseased and kept in confined spaces; factories/slaughterhouses were dirty and unsafe; greatly
compromised the safety of the buyers; establishing mandatory inspection of factories and creating
sanitation standards; lead to more future reforms improving the health and well being of Americans;
Missouri Compromise: the country was divided 50/50 between the agrarian, pro-slavery South and the
industrial, antislavery North, and any new states would upset that balance; this deal created a
definitive line between slavery America and free America; this was not a solution, but it temporarily
calmed tensions between the North and South); includes weak application (Meat Inspection Act: fed
unnatural foods like corn and other animal meat; Missouri Compromise: it also played a factor in how
the country is divided today, with states ending along that line)

Includes some relevant facts, examples, and details (Meat Inspection Act: second industrial revolution;
food industry; Upton Sinclair; The Jungle; muckraking journalism; Missouri Compromise: Louisiana
Territory; expanding frontier; ideas of Manifest Destiny; slave state; Civil War)

Demonstrates a general plan of organization; includes an introduction and a conclusion that state that
the laws show how Congress can have an impact on the country

Conclusion: Overall, the response fits the criteria for Level 2. The response includes a basic
understanding of the task, but the discussion of the impact of each law lacks development. In addition, the
discussion of the Missouri Compromise has some chronological problems.
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Practice Paper C—Score Level 3

The response:

Develops all aspects of the task in little depth for the Fugitive Slave Act and in some depth for the
Meat Inspection Act

Is more descriptive than analytical (Fugitive Slave Act: allowed the massive land area of California
won in the Mexican-American War to become a free state; Congress had passed many bills to deal
with sectional conflicts between the industrial North and the agrarian South; it was a very strict law,
and Southern slave-holders championed the act; the Union was further divided across sectional lines;
in the South, growing anti-North sentiment, and even calls for secession by radical Southerners
hastened the attempted destruction of the Union; Meat Inspection Act: after decades of corrupt and
unregulated big business, the Progressives sought to cure the social and economic ills and corruption
of the time period; Roosevelt inspired Americans to support him in reforming American societal ills
by introducing his Square Deal; documented the corrupt and unsafe business practices of the
meatpacking industry in Chicago; set a precedent for governmental regulation of business practices
solidified by President Franklin Roosevelt’s New Deal legislation in 1933; in the spirit of Theodore
Roosevelt’s consumer protection, laws like the FDIC were passed; today, Americans assume that meat
will be safe, restaurants will be clean, and that money in a bank is secure)

Includes some relevant facts, examples, and details (Fugitive Slave Act: runaway slave; federal
authorities; northern abolitionists; personal liberty laws; Meat Inspection Act: monopolies and trusts;
conservation of the environment; protection of the consumer; government inspectors; Upton Sinclair’s
novel, The Jungle, gory tales); includes an inaccuracy (Fugitive Slave Act: South beaten down by
years of pro-North legislation)

Demonstrates a satisfactory plan of organization; includes an introduction that connects the laws with
specific historical eras and a conclusion that highlights the general impact of the laws

Conclusion: Overall, the response fits the criteria for Level 3. The response shows clear understanding of
the circumstances leading to the passage of each law. The connection between the Progressives and the
New Deal is good, but the discussion of the impact of the Fugitive Slave Act is not as strong.
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Practice Paper D—Score Level 3

The response:

Develops some aspects of the task in some depth for the Missouri Compromise and the Fugitive Slave
Act

Is more descriptive than analytical (Missouri Compromise: the South, based largely around exporting
raw materials and expanding agriculturally, looked to the government for an assurance of the right to
own slaves as well as low tariffs to support exporting goods; the result of these conflicting sectional
desires was a fear by each side that the other would gain more representation in Congress; balance in
national government depended on whether Missouri would enter as a state free of slavery or one in
support of it; for a short time after Congress passed this compromise, the tensions appeared to be
resolved; a glaring issue in the compromise arose with the application of California for statehood; it
would tip the balance in Congress; Fugitive Slave Act: tightened the regulations and penalties on
slaves who attempted to escape or anyone who tried helping a slave; added to please Southern
slaveholders, the act would further anger the growing number of Northern abolitionists; they saw
innocent men torn back to the South without proof of being a slave)

Includes some relevant facts, examples, and details (Missouri Compromise: industrial growth; high
tariffs; Henry Clay; Maine; 36° 30' parallel; Fugitive Slave Act: popular sovereignty; horrors of
slavery); includes an inaccuracy (Fugitive Slave Act: Texas admitted as a slave state)

Demonstrates a satisfactory plan of organization; includes an introduction that cites Congress’ ability
to hold the country together and a conclusion stating that because the compromises were insufficient,
the result was civil war

Conclusion: Overall, the response fits the criteria for Level 3. The response shows an understanding of
the sectional tensions caused by the expansion of slavery, but the discussion of the Fugitive Slave Act is
considerably less developed than the Missouri Compromise.

Practice Paper E—Score Level 0

The response:
The response refers to the theme in a general way and includes no relevant facts, examples, or details.

Conclusion: The response fits the criteria for Level 0 because although there is an attempt to discuss the
Civil Rights Act and the Federal Reserve Act, neither is correctly identified or described.
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United States History and Government Specifications
January 2015

Part 1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History 2393113;24834;64;9452423534 25,28, 29,

2—World History 21, 35, 36, 41, 44
3—Geography 1,27,42,49
4—Economics 3, 8,17, 18, 20, 30, 31, 43

5—Civics, Citizenship, and Government | 4, 5, 6, 7, 10, 14, 15, 26, 32, 37, 39

Parts IT and III by Theme and Standard

Theme STANDARDS
Government; Human Standards 1, 2, 3, 4, and 5:
. Systems; Immigration and United States and New York
Thematic Essay Migration; Reform History; World History;
Movements; Places and Geography; Economics;
Regions; Economic Civics, Citizenship, and
Systems Government
Presidential Decisions and | Standards 1, 2, 3, and 5: United
Actions; Constitutional States and New York History;
Document-based Essay | principles; Citizenship; World History; Geography;
Foreign Policy; Places Civics, Citizenship, and
and Regions Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2015
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http:/www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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