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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
¢ Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

* Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
* Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in United States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

e Raters read the task

e Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the
response to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

e Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer papers.
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United States History and Government
Content-Specific Rubric
Thematic Essay
January 2019

Theme: Government Actions

Throughout United States history, the federal government has taken actions that have either expanded
or limited the rights of individuals in the United States. These government actions have had significant
political, social, and economic impacts on the nation.

Task: Choose two federal government actions that have expanded or limited the rights of individuals
and for each

e Describe the historical circumstances that led to the government action
e Discuss the impact of the action on the United States and/or American society

You may use any government action that expanded or limited the rights of individuals from your study of
United States history. Some suggestions you might wish to consider include the Indian Removal Act (1830),
Dred Scott v. Sanford (1857), the 15th amendment (suffrage for African American males, 1870), Plessy v.
Ferguson (1896), Schenck v. United States (1919), the 18th amendment (Prohibition, 1919), the 19th amendment
(woman’s suffrage, 1920), Brown v. Board of Education of Topeka (1954), the Civil Rights Act (1964), the
Voting Rights Act (1965), and the 26th amendment (suffrage for 18-year-old citizens, 1971).

You are not limited to these suggestions.

Scoring Notes:

1.

oo

This thematic essay has a minimum of four components (for each of two federal government actions that have
expanded or have limited the rights of individuals, discussing the historical circumstances that led to the
government action and the impact of the action on the United States and/or on American society).

Examples of government actions that have expanded or have limited the rights of individuals must be federal
government actions and not state or local government actions.

The historical circumstances that led to the government action may be discussed from a broad or narrow
perspective, e.g., the Voting Rights Act of 1965 was the result of years of Southern practices that bypassed the
15th amendment or it was the result of Martin Luther King Jr.’s Selma-to-Montgomery march.

A description of the federal government action may or may not be included as part of the historical
circumstances or the impact.

A federal government action that is selected may be used as historical circumstances for a later action as long as
additional information is also included for the second action, e.g., Plessy v. Ferguson established the “separate
but equal” doctrine challenged by Linda Brown, who had been refused entrance to Topeka’s “whites-only”
school.

Actions with similar impacts may be discussed as long as the response includes distinct and separate information
for each action, e.g., Brown v. Board of Education of Topeka and the Civil Rights Act of 1964 both banned
segregation but the Brown decision was limited to public education while the Civil Rights Act dealt with the
integration of all public facilities.

The response may discuss the impact of the government action from any perspective as long as the position taken
is supported by accurate facts and examples.

The impact of the action may be immediate or long term.

The discussion of the impact of the action does not need to identify whether the action expanded or limited the
rights of individuals as long as it is implied in the discussion.

10. If more than two federal government actions that have expanded or have limited the rights of individuals are

discussed, only the first two actions may be scored. However, an additional action may be mentioned as
historical circumstances or as an impact of the selected action.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth for each of two federal government actions
that have expanded or have limited the rights of individuals, discussing the historical circumstances that led
to the government action and the impact of the action on the United States and/or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates™ information), e.g., Plessy v.
Ferguson: connects the 14th amendment’s “equal protection” clause and the Jim Crow laws that maintained
white supremacy to the Supreme Court decision that established the “separate but equal” doctrine for
railway cars resulting in the erosion of rights promised to African Americans by the Civil War amendments,
decades of inferior public facilities, and a century of second-class citizenship; /9th amendment: connects
the failure of the 15th amendment to give women suffrage, Susan B. Anthony’s lifelong battle for the vote,
and efforts of Progressive suffragists during World War I to the ratification of the 19th amendment that
enfranchised women giving them a voice in legislative agendas, access to elective offices, and Hillary
Clinton nearly winning the presidency in 2016

Richly supports the theme with many relevant facts, examples, and details, e.g., Plessy v. Ferguson:
Reconstruction; racism; Louisiana trains; Justice Harlan’s dissent; “colored only”; separate bathroom:s,
schools, drinking fountains; Booker T. Washington; Brown v. Board of Education of Topeka; Civil Rights
Act of 1964; 19th amendment: Seneca Falls Convention; Anthony’s arrest and conviction for voting;
women’s wartime efforts; President Woodrow Wilson; picketing the White House; rallies; Carrie Chapman
Catt; Alice Paul; League of Women Voters; Roe v. Wade; glass ceiling; women holding over 20 percent of
congressional seats; Nancy Pelosi; Kirsten Gillibrand; record number of female candidates in 2018
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one government action
more thoroughly than the other or by discussing one aspect of the task less thoroughly than the others

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates™* information), e.g., Plessy v.
Ferguson: discusses how Southern states passed Jim Crow laws to segregate the races and how Homer
Plessy was arrested for sitting in a “whites only” railroad car, leading the Supreme Court to establish the
“separate but equal” doctrine that relegated African Americans to inferior public facilities and second-class
citizenship for over half a century; 79th amendment: discusses how the Progressive goal of expanding
citizen participation in government and suffragists’ efforts during World War I led to the ratification of the
19th amendment that enfranchised over half the population and enabled a woman to win a major party’s
nomination for president in 2016

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one federal

government action and if the response meets most of the other Level 5 criteria, the overall response may
be a Level 3 paper.
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Score of 2:

e Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

e [s primarily descriptive; may include faulty, weak, or isolated application or analysis

e Includes few relevant facts, examples, and details; may include some inaccuracies

e Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

e Minimally develops some aspects of the task

e [s descriptive; may lack understanding, application, or analysis

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

e Thoroughly develops all aspects of the task evenly and in depth for the Alien and Sedition
Acts and for Brown v. Board of Education of Topeka

e [s more analytical than descriptive (4lien and Sedition: in order to diminish the growing
power of Jefferson’s Democratic-Republican party that favored the French, the Federalists
chose to pass the Alien and Sedition Acts while they still controlled Congress and the
presidency; one provision gave President Adams the power to expel any foreigner he
deemed dangerous, meaning those who spoke against him; Sedition Act punished people
who criticized the Federalist-dominated government, and it limited individual liberties by
encroaching on the first amendment right of freedom of speech and the press; increased
concern over the greater power granted to the federal government by the new, untested
Constitution and motivated the Republicans to strongly advocate for individual rights;
raising the question of whether or not states had the right to judge the constitutionality of
acts passed by Congress; even today, the idea of silencing free speech and press under the
pretext of protecting national security continues to suppress dissent; Brown. activist
Warren Court was becoming increasingly liberal when it came to individual rights;
unequal pattern existed throughout the South and various black parents challenged it;
expanded individual rights by abolishing the “separate but equal” doctrine established in
1896 by Plessy v. Ferguson; Warren cited psychological studies using dolls representing
different races to argue that separate schools for children who were not Caucasian were
inherently unequal; decision called for integration “with all deliberate speed,” and this
ambiguous wording allowed local governments to delay and fight integration; it took
federal troops ordered by President Eisenhower to enforce the Brown decision in Little
Rock; important catalyst for tearing down racial barriers in all public facilities; decision
helped energize the civil rights movement)

e Richly supports the theme with many relevant facts, examples, and details (A/ien and
Sedition: support from immigrants; James Madison; Kentucky and Virginia Resolutions;
nullified; repealed or expired; peaceful transfer of power; Brown: conservative consensus;
civil rights movement; 14th amendment; equal protection clause; Linda Brown; Thurgood
Marshall; NAACP; white backlash; private school enrollment; Ku Klux Klan
membership; Governor Faubus; angry white mobs; Rosa Parks; Martin Luther King Jr.)

e Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion that recognize the Alien and Sedition Acts limited individual rights while
Brown expanded individual rights and resulted in greater social equality

Conclusion: Overall, the response fits the criteria for Level 5. The response includes strong
details and analysis in its discussion of two controversial federal government actions and the
opposition prompted by each.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Japanese American
internment and for Brown v. Board of Education of Topeka

e [s more analytical than descriptive (internment: Japan, controlled by a military clique,
joined the Axis powers and conquered much of the Pacific, including Indochina; attack
created an immediate war hysteria, especially about the idea of Japan being able to launch
a surprise attack on the United States again; in an act to protect national security, prevent
sabotage or espionage, and possibly keep Japanese Americans safe from angry mobs, tens
of thousands of Japanese Americans were placed in internment camps; they left behind
homes, businesses, and friends, which in most cases would never be recovered; they were
being kept prisoners and were punished for crimes they were not formally charged with,
which critics said was a violation of the fifth amendment; actions of the United States
government during the recent war on terror show that national security issues are still
more important than the rights of individual members of suspect groups; Brown. as soon
as Reconstruction ended and the federal troops left, they rushed to restore white
supremacy by passing Jim Crow laws and there was strict segregation; would include
sitting in designated places in diners or vehicles and all other public facilities; in Plessy v.
Ferguson, the Supreme Court affirmed that segregation was legal under the 14th
amendment as long as it was “separate but equal”’; views changed after World War II and
when Brown v. Board of Education arose, the Supreme Court ruled differently,
unanimously declaring that school segregation was illegal; NAACP’s victory in this case
marked the beginning of a significant civil rights movement; integrating public schools
like Little Rock Central High School was a long and difficult struggle because of
entrenched racism)

e Richly supports the theme with many relevant facts, examples, and details (internment:
President Franklin Delano Roosevelt’s executive order; seized Manchuria; attacked a
United States gunboat; Pearl Harbor, Hawaii, naval base; December 7, 1941; declaration
of war; West Coast; citizens; protect national security; without due process; under armed
guard; Korematsu v. United States decision; Brown: Civil War; military occupation; Little
Rock Nine; President Eisenhower; sent federal troops; Arkansas state government;
commander in chief; enforce the law; whole school year)

e Demonstrates a logical and clear plan of organization; includes an introduction that
restates the theme and a conclusion that states some government actions are judged by
history as wrong and some are judged to be right.

Conclusion: Overall, the response fits the criteria for Level 5. The response makes a good
connection between Japanese American internment during World War II and the current war
on terror. The impact of Brown v. Board of Education of Topeka on efforts to integrate public
education is also thoughtfully developed.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

e Develops all aspects of the task for Brown v. Board of Education of Topeka and for
Executive Order 9066

e [s both descriptive and analytical (Brown: changed their lives for the better by reversing
the racist Supreme Court decision in Plessy v. Ferguson so that it didn’t apply to schools;
even after slavery was long gone, African Americans had to endure all the limitations that
Jim Crow segregation so “kindly” provided for them under the “separate but equal”
excuse; schools were also subject to segregation and African American students were
badly affected by the terrible reality of separate and very unequal school systems; ruling
was something that many whites-only schools avoided, but the federal government made
sure that it was followed; Arkansas governor went against the Brown v. Board of
Education ruling and refused to let these students in; expanded their rights for education
but the struggle for equality had just begun; Order 9066: Pearl Harbor made Americans
wary and fearful; feared that the Japanese Americans were working with Japan as spies in
order to sabotage the United States; part of a long history of nativism aimed at Asians on
the West Coast; forced out of their homes and into internment camps without due process;
had to give up their homes, their jobs, basically their whole life for the safety of the
United States; had to make a new life for themselves there and were not allowed to leave;
many people thought these were actions of racism since Japanese Americans were not the
only “enemy” nationalities that resided in the United States; in the 1980s the U.S. finally
apologized; in statements and with payments to survivors, the U.S. admitted that the
internment was completely wrong)

e Supports the theme with relevant facts, examples, and details (Brown: bathrooms; water
fountains; public facilities were rarely equal; limited resources; crowded classrooms;
Little Rock Nine; President Eisenhower sent troops; entire school year; Order 9066: those
who were born here; much like prisons; German Americans; [talian Americans)

e Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that observe both actions were racially motivated

Conclusion: Overall, the response fits the criteria for Level 4. The response uses some
analysis to demonstrate understanding of the actions, but lacks the depth of detail and analysis
found in higher level responses.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B

f,vanvta nt

Anchor Level 4-B

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the 18th
amendment less thoroughly than Schenck v. United States

Is both descriptive and analytical (/8th amendment: Temperance movement was
supported by many churches as a way of reducing sin; men would go to work in factories
and earn a paycheck, and rather than using their money to provide for their families they
would spend it on alcohol; effort gained more support during the Progressive Era; bill for
Prohibition passed through Congress; allowed for bootleggers to develop organized crime
to satisfy America’s thirst for alcohol; Schenck: historically, government officials had
often taken steps to limit dissent in the interest of national security; when Woodrow
Wilson asked Congress to declare war on Germany, some critics said the war was only to
protect American investments; Espionage and Sedition Acts made it illegal to obstruct or
even criticize the war; Supreme Court unanimously ruled that his speech posed a “clear
and present danger” to American security, which became the standard for limiting dissent
during a national crisis; in almost every war, some form of protest arises; continues to
create a rift between those who champion individual freedom and those who insist that
national security is more important)

Supports the theme with relevant facts, examples, and details (/8th amendment:
speakeasies; Al Capone; Roaring Twenties; Volstead Act; FBI; unpopular amendment;
Schenck: Bill of Rights; first amendment; 1917; World War [; socialist; protesting against
the draft)

Demonstrates a logical and clear plan of organization; includes an introduction that notes
over time the government has become more present in the day-to-day lives of citizens and
lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. The case of Schenck v. United
States is analyzed in some detail. The discussion of Prohibition is less detailed and would
have benefitted from additional analysis and depth.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C

actions

Anchor Level 4-C

The response:

e Develops all aspects of the task for the Indian Removal Act and for the 19th amendment

e Is both descriptive and analytical (/Indian Removal: never easily controlled because they
knew how to fight and knew the land best; when Andrew Jackson was president, the
Cherokee and other advanced tribes lived in and around Georgia; Cherokees had
challenged Georgia’s attempts to control them and won one case at the Supreme Court;
despite John Marshall ruling in favor of the Indians, President Jackson refused to enforce
it; many Indians, as much as a quarter, died from the Indian Removal Act by marching on
the Trail of Tears; Indians became outsiders living in what later became Oklahoma and
even that was eventually opened to white settlement; /9¢th amendment: after the Civil War
all slaves were freed and black men were finally able to vote according to the 15th
amendment; some states in the West, like Wyoming, permitted women to vote; during the
Progressive movement, to increase citizen participation, the women’s suffrage movement
gained strength; economically women are more independent but they still do not have jobs
that pay equal to men; none of these recent changes would be possible if it were not for
women having a voice in the government)

e Supports the theme with relevant facts, examples, and details (/ndian Removal:
Columbian exchange; disease; Seven Years War; over territory in North America; sided
with the French; land beyond the Appalachians; Louisiana Purchase; cotton; ancestral
lands and traditions; /9th amendment: landholder; Susan B. Anthony; radicals like Alice
Paul; starved themselves; prison; force fed; after the first world war)

e Demonstrates a logical plan of organization; includes an introduction and conclusion that
are little more than a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response includes a brief
review of unequal treatment of both Native Americans and women in United States history. It
discusses the impact of the Indian Removal Act on the Cherokee but presents only
generalizations about the impact of the 19th amendment on women.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Level 3-A

The response:

Develops all aspects of the task in some depth for the 19th amendment and for the 18th
amendment

Is more descriptive than analytical (/9th amendment. in the mid-1800s Susan B. Anthony
emerged as a civil rights activist that advocated for women’s equality and voting rights;
later, Carrie Chapman Catt lobbied for women’s rights state by state in a practical and
businesslike manner that seemed more appealing to stereotypical pretentious white males
of the era; through extensive efforts of these powerful women’s rights advocates, finally
the 19th amendment was added in 1920; men and women’s political statuses became more
aligned; struggle continued with the Women’s March on Washington after current
President Donald Trump’s inauguration; women felt that their rights were again in
jeopardy and so they were motivated to run for political office; /18th amendment: by the
late 1800s, many religious leaders and women began to blame alcohol for domestic
violence, crime, and poverty; Frances Willard pushed for Prohibition in the Women’s
Christian Temperance Union; many bars throughout the nation would put up signs that
basically said “any nation welcome but Carrie”; people were angry with the restriction of
their rights to drink as they wish and chose to break the law in huge numbers; people
would go to speakeasies to drink in secret; bootleggers became popular); includes faulty
analysis (/9th amendment: she made a profound impact on women of the United States at
the Seneca Falls Convention)

Includes some relevant facts, examples, and details (/9th amendment: Elizabeth Cady
Stanton; educational, health, and public service committees; female dominated; /8th
amendment: alcoholism; chop the bars up; states in South and Midwest adopting
Prohibition)

Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that state the 18th amendment restricted rights while the 19th amendment expanded rights

Conclusion: Overall, the response fits the criteria for Level 3. The response indicates ample
knowledge of important women reformers but lacks the depth of a higher level paper.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Level 3-B

The response:

e Develops all aspects of the task in some depth for the 15th amendment and for the 18th
amendment

e Is both descriptive and analytical (/5th amendment: passed in 1870 after the end of the
Civil War in order to give male African Americans the ability to vote; while they had also
gotten their right to freedom and citizenship with the 13th and 14th amendments, these
laws were only enforced on paper; American society, especially in the South, saw African
Americans as unfit to have these rights; literacy tests that were almost impossible to pass
were given to them to prevent them from voting; American society would not allow this to
become reality until many years later; /8th amendment: men especially were spending
their money at bars, which left them with no money to support their families; while drunk,
domestic abuse was very common in the home; a notable activist in the temperance
movement was Carrie Nation—who often went to bars in protest of alcohol consumption
and prayed; the question was whether or not the federal government had the power to
enforce it; eventually in the 1930s, the 21st amendment was passed in order to repeal the
18th)

e Includes some relevant facts, examples, and details (/5th amendment: between 1861 and
1865; slavery; Black Codes; Jim Crow laws; grandfather clauses, freedmen; /8th
amendment: Women’s Christian Temperance Union; Anti-Saloon League; full abstinence;
Volstead Act; bootleggers; speakeasies; organized crime; Eliot Ness, Untouchables; Al
Capone)

e Demonstrates a satisfactory plan of organization; includes a brief introduction and
conclusion that restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. Many details are included to
support the response. The discussion of Prohibition contains more analysis and detail than the
discussion of African American suffrage.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

e Develops most aspects of the task in some depth for the 15th amendment and for the 19th
amendment

e Is more descriptive than analytical (/5th amendment: after the Civil War had ended in
1865, free African Americans and former slaves gained many freedoms; defeated South
was still recovering from the war and could not stop the passage of the 15th amendment;
Republicans in Congress thought that if they gave African Americans the vote, they would
vote Republican; many Southern places put a poll tax on the voting system so blacks
could not vote if they could not afford the poll tax; because slaves had not been allowed to
read, they were unable to pass the test and vote; ability to vote for black males under the
15th amendment was huge, but as long as there was still racism there were ways to
prevent them from using this right; /9th amendment: fight for women’s suffrage began in
1848 in Seneca Falls, New York, at the women’s convention; later, Susan B. Anthony
sparked a fire in the minds of many women throughout the whole nation by voting
illegally in a presidential election; during World War I, some women took jobs in factories
and manufactured equipment for war; as time went on voting became more popular for
women); includes faulty analysis (/9th amendment: so after the war, women began to
fight for the right to vote)

e Includes some relevant facts, examples, and details (/5th amendment: 13th amendment
abolished slavery; 14th amendment granted citizenship; poll tax; Ku Klux Klan; literacy
tests; 19th amendment: fight for equality; 1920 election)

e Demonstrates a satisfactory plan of organization; includes an introduction that states
voting is a right that is taken for granted today but the fight for suffrage was huge and a
conclusion that notes the amendments had a great impact on the two groups

Conclusion: Overall, the response fits the criteria for Level 3. The response includes some
analysis about the 15th amendment but addresses the 19th amendment in a general way and
provides virtually no impact for this amendment.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

e Develops some aspects of the task in some depth for the 15th amendment and for Brown
v. Board of Education of Topeka

e [s primarily descriptive (/5th amendment: after the South fell to the North they had to
comply during Reconstruction; these amendments abolished slavery, gave blacks equal
protection under the law, and gave black males voting rights; once troops were removed
from the South in 1877, the end of the Reconstruction Era, white people found ways to
prevent blacks from using their new rights; Brown: United States Supreme Court case
Plessy v. Ferguson legally made “separate but equal” OK; although the law stated that
blacks would have their own equal facilities, the conditions were never the same; in 1954,
however, a change was made when “separate but equal” in public schools was deemed not
OK); includes faulty analysis (/5th amendment: after the South felt like its interests were
not being acknowledged during Lincoln’s administration, South Carolina seceded from
the Union)

e Includes few relevant facts, examples, and details (/5¢th amendment. free or slave state;
Lincoln’s administration; Civil War; Brown: civil rights movement; equal opportunities)

e Demonstrates a general plan of organization; includes an introduction and conclusion that
state both actions expanded the rights of many Americans

Conclusion: Overall, the response fits the criteria for Level 2. Although lengthy historical
circumstances are provided, especially for the 15th amendment, the impacts of each action are
only briefly addressed.
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task for the 19th amendment and for the internment
of Japanese Americans

Is primarily descriptive (1/9th amendment: during the war, many women went to work in
traditionally male jobs because the men were at war; now, women could cast their
opinions about government and they could be heard; women today are still fighting for
equality but the 19th amendment put women on the path of equality; internment:
American citizens were afraid of another attack from Japan; government took Japanese
Americans out of their homes; with no trial and no representation, the Japanese Americans
lost all of their basic human rights)

Includes few relevant facts, examples, and details (/9th amendment: World War I;
internment: Pearl Harbor)

Demonstrates a satisfactory plan of organization; includes an introduction that notes the
United States has had a long history of taking away peoples’ rights but has also granted
people rights and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. While the response provides
very brief historical circumstances for the 19th amendment and for the internment of Japanese
Americans, it demonstrates better understanding of the impacts of both actions. Additional
facts and details would have strengthened the response.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Paper — Thematic Essay—Level 2 — C

Anchor Level 2-C

The response:

e Minimally develops some aspects of the task in some depth for Plessy v. Ferguson and for
Brown v. Board of Education of Topeka

e [s primarily descriptive (Plessy. issue was over segregation of public places; African
Americans were treated significantly poorer than whites; federal government decided that
blacks would be “separate but equal”’; many people questioned if the segregation truly
made African Americans equal; Brown: even though there was another school that was
closer, he could not send his child to that one because it was for whites only; taking away
the idea of “separate but equal”); includes faulty analysis (Brown: a father was forced to
put his child on a school bus; therefore blacks and whites no longer had different
bathrooms, restaurants; they would interact in the same places; segregation no longer
existed)

e Includes few relevant facts, examples, and details (Plessy: different bathroom:s,
restaurants; rights were limited; Brown: rights that were expanded)

e Demonstrates a general plan of organization; includes an introduction and conclusion that
note Plessy v. Ferguson limited African American rights while Brown v. Board of
Education of Topeka expanded them

Conclusion: Overall, the response fits the criteria for Level 2. Some knowledge about the
concept of “separate but equal” is evident. However, the response provides only limited
information about the historical circumstances that led to Plessy v. Ferguson and about the
impact of Brown v. Board of Education of Topeka.
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Anchor Paper — Thematic Essay—Level 1 — A

Anchor Level 1-A

The response:

e Minimally develops some aspects of the task for the 15th amendment

e Is descriptive (/5th amendment: expansion of African American rights also granted the
courage for women to fight for their rights; was not seen fondly in all locations of this
nation; barricades were grandfather clauses and literacy tests put in place by the
opposition knowing the African Americans would have a difficult time passing them);
includes weak analysis (/5th amendment: put in place after racial tensions grew to great
heights between the African Americans and the whites of society)

e Includes few relevant facts, examples, or details (/5th amendment: southern United
States)

e Demonstrates a general plan of organization; includes an introduction that incorrectly
identifies the grandfather clause as a federal action and a conclusion that correctly states
giving African American males the right to vote was controversial

Conclusion: Overall, the response fits the criteria for Level 1. The response fails to address
any specific historical circumstances that led to the 15th amendment and includes broad
generalizations about the amendment without support; it also fails to discuss a second federal
action.
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Anchor Paper — Thematic Essay—Level 1 — B

Anchor Level 1-B

The response:

e Minimally develops some aspects of the task for Brown v. Board of Education of Topeka

e [s descriptive (Brown: a “colored” child had to go a distance to get to school since the
“separate but equal” law; from here on children of different races could start going to
school together)

e Includes few relevant facts, examples, or details (Brown. where the white children went;
Supreme Court; segregation)

e Demonstrates a general plan of organization; includes an introduction that restates the
theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response identifies the
major issue and the ruling in Brown v. Board of Education of Topeka with minimal
development.
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 3

The response:

Develops all aspects of the task with little depth for the Indian Removal Act and for the
19th amendment

Is more descriptive than analytical (/ndian Removal: one event in a long history of whites
claiming ancestral lands of Native Americans; Jackson saw Native Americans as inferior
and an obstacle to progress; President Jackson wanted to give the eastern land that the
Native Americans were living on to cotton farmers to expand the area for their interests;
despite the Supreme Court ruling for the Cherokees and against Georgia, Jackson ignored
the ruling and a few years later they were forced to take the Trail of Tears; many people
died along the way due to a lack of resources such as blankets, food, and water; /9th
amendment: Susan B. Anthony and Elizabeth Cady Stanton fought tirelessly in order to
help grant women the right to vote; women were seen as merely mothers taking care of
children and housewives who were supposed to stay home cooking, cleaning, and taking
care of their husbands; first major step toward women’s rights was the Seneca Falls
Convention; finally allowing women to play an active role by allowing their voices to be
heard; they have gone from being stay-at-home moms to holding almost any job or
political office that men do, shaping and influencing policy); includes faulty analysis
(Indian Removal: abused the power of the executive branch by not listening to the
Supreme Court)

Includes few relevant facts, examples, and details (/ndian Removal: misuse of executive
power; 19th amendment: protested); includes an inaccuracy (/9th amendment: in the
United States Constitution, it states that “all men are created equal”)

Demonstrates a satisfactory plan of organization; includes an introduction and conclusion
that restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion would be
strengthened by further development of the impact of the Indian Removal Act and additional
facts and details.
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Practice Paper B—Score Level 2

The response:

e Develops some aspects of the task in some depth for Schenck v. United States and for the
18th amendment

e s primarily descriptive (Schenck: a man who felt that it violated a citizen’s rights to have
to be drafted into a war; started passing out flyers to people hoping to start a peaceful
protest/civil disagreement; ruled that individual liberties may be sacrificed to protect
national security; as Americans we are guaranteed our liberties, but they may need to be
compromised a bit in extremely severe/serious circumstances such as war; /8th
amendment: could not be made, sold, traded; was negatively affecting businesses and
families; corruption increased in the government because they were secretly buying
alcohol from gangsters; ban was eventually lifted); includes faulty analysis (/8th
amendment: drunk driving and drunk employees were on the rise)

e Includes few relevant facts, examples, and details (Schenck: prison; World War I; 18th
amendment: bootleggers; smuggled); includes an inaccuracy (/8th amendment: consumed
or advertised)

e Demonstrates a general plan of organization; includes a rambling and confusing
introduction and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates an
understanding of the conflict between individual liberties and national security. However, it
lacks a thorough discussion of the impact of Schenck v. United States and the historical
circumstances that led to the 18th amendment.
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Practice Paper C—Score Level 5

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Plessy v. Ferguson
and for Brown v. Board of Education of Topeka

e Is more analytical than descriptive (Plessy: Lincoln’s Emancipation Proclamation and
even more so the 13th amendment had set the slaves free but not all of the nation’s
problems caused by slavery had been solved; during Reconstruction, Radical Republicans
passed amendments aimed at equalizing the racial divide; when Redeemers retook power
in Southern states they tried to overcome the amendments by passing Jim Crow laws;
segregation divided black people from white people creating a true caste system
throughout the South where African American citizens were always in an inferior status;
legal for a white man to refuse to serve a black man because of his skin color; every
bathroom, water fountain, and train station had “whites only” and “colored only” signs
that relegated African Americans to second-class citizenship; Brown: worst application of
Jim Crow was in public schools because each southern state ran two separate and very
unequal school systems; most tax dollars were given to white schools providing them with
new books, well-trained teachers, and good buildings; by the 1950s, more and more
people believed that segregation was an outdated idea, especially the NAACP who began
challenging Jim Crow in the courts; Supreme Court under Chief Justice Earl Warren ruled
unanimously in favor of Brown, restoring equality promised in the 14th amendment by
saying “separate but equal” is inherently unequal; took another ten years and federal
troops for some southern states to allow schools to integrate; a lot of private schools were
opened so that white people could send their children to a school that did not have to
allow black students entry; today de jure segregation is outlawed in public schools but de
facto segregation still separates the races as a result of where people live)

e Richly supports the theme with many relevant facts, examples, and details (Plessy. Civil
War; ending slavery; defining African American citizenship; sat in a train car designated
for white people only; giving former slaves the vote; 15th amendment; legalized
segregation; public facilities; Brown: attorney Thurgood Marshall; “with all deliberate
speed”’; people resisted; racism; military academies; parochial schools; Civil Rights Act of
1964)

e Demonstrates a logical and clear plan of organization with a strong transition between the
two Supreme Court cases; includes an introduction that states in Plessy rights were taken
away and in Brown rights were expanded, and a conclusion that observes the federal
government has not always upheld the value of equality and that also reiterates the impact
of each case.

Conclusion: Overall, the response fits the criteria for Level 5. The response clearly connects
the cases while providing distinct and separate development of each with both analysis and
good detail.
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Practice Paper D—Score Level 3

The response:

Develops most aspects of the task in little depth for Plessy v. Ferguson and for Brown v.
Board of Education of Topeka

Is more descriptive than analytical (Plessy: segregation in the South from the Jim Crow
laws was very present at this time; the man argued his 14th amendment right of equal
treatment; Supreme Court defended the Jim Crow laws and said that the segregation of
facilities is constitutional as long as the facilities were equal; Brown: wanted to go to a
better and closer school since her parents were paying taxes for both; denied going to the
school that she wanted to go to because of the color of her skin; case also claimed
violation of her 14th amendment rights and even challenged Plessy v. Ferguson’s claim of
facilities being “separate but equal”; Earl Warren court decided that segregation created
an inferiority complex and was very much unconstitutional; decision backed the
integration of many schools, but it was a difficult process to carry out; was a forerunner
for the Civil Rights Act of 1964, which outlawed discrimination)

Includes some relevant facts, examples, and details (Plessy: white train car; one-eighth
black; Brown.: African American girl; psychologist and sociologist; white doll; darker
doll; Little Rock Nine; Arkansas); includes inaccuracies (Plessy: declares himself to be
one-eighth black and then moved to the black train car; Brown. required the National
Guard to escort them)

Demonstrates a satisfactory plan of organization; includes an introduction that refers to
judicial review established in Marbury v. Madison and a conclusion that credits the
Warren Court with expanding civil liberties

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the impact of
Plessy v. Ferguson is not fully explored with information that is separate and distinct from
Brown v. Board of Education of Topeka, which is discussed in greater depth.
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Practice Paper E—Score Level 4

The response:

e Develops all aspects of the task but does so somewhat unevenly by discussing the
historical circumstances that led to Plessy v. Ferguson and Brown v. Board of Education
of Topeka more thoroughly than the impact of each decision

e [s both descriptive and analytical (Plessy. began as a test of Jim Crow laws when a light-
skinned black man of mixed race was arrested for being in a “white-only” train car; when
the train’s conductor ordered Plessy to move, he refused and was arrested; Supreme court
ruled that even though all races were equal under the law according to the 14th
amendment, the concept of “separate but equal” public facilities was not unconstitutional
as long as every race had access to equal accommodations; outcome of the decision was
the strengthening of a system of segregation that already existed in the South; negative
effects of this decision helped encourage blacks to start moving North; deeply rooted
Southern white patriarchy was heavily enforced and would remain that way until the civil
rights movement in the mid-twentieth century; Brown: by the 1950s, the southern states
still had a deeply rooted system of racial segregation that favored whites; attempted to
send his daughter to a nearby all-white public school; Supreme Court ruled that according
to the equality clause in the 14th amendment, segregation in public education was
unconstitutional because the black schools were clearly unequal and made children feel
inferior; marked an early victory for the civil rights movement and made way for banning
segregation in other public areas; changes would all lead to important new laws mandating
equality of all citizens in the United States, regardless of race, gender, religion or age);
includes faulty analysis (Plessy: this case also marked the end of Reconstruction in the
South)

e Supports the theme with relevant facts, examples, and details (Plessy. local and state
courts; upheld his arrest; anti—African American terror groups; Ku Klux Klan; landmark
case; Great Migration; Brown. another landmark case; Thurgood Marshall; NAACP; end
of legally segregated schools)

e Demonstrates a logical and clear plan of organization; includes an introduction and
conclusion recognizing that Plessy v. Ferguson was reversed regarding public education
in the subsequent case of Brown v. Board of Education of Topeka

Conclusion: Overall, the response fits the criteria for Level 4. The response includes good
details about the events that brought each case to the Supreme Court. The discussion of the
impact of each case lacks similar development, especially concerning Brown.
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United States History and Government Specifications

January 2019

Part1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

2,6,7,12,15,16, 18, 21, 22, 25, 27, 28, 30,
33, 34, 35, 36, 39, 43, 45, 47, 48, 50

2—World History

26, 37, 38, 40, 42

3—Geography

1, 3, 10, 41

4—Economics

14, 19, 20, 31, 32, 44, 46, 49

5—Civics, Citizenship, and Government

4,5,8,9, 11,13, 17,23, 24, 29

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Civic Values; Constitutional
Principles; Citizenship;
Reform Movements;
Individuals, Groups,
Institutions

Standards 1, 3, and 5: United
States and New York History;
Geography; Civics,
Citizenship, and Government

Document-based Essay

Environment; Reform
Movements; Economic
Systems; Factors of
Production; Civic Values;
Culture and Intellectual Life

Standards 1, 3, 4, and 5:
United States and New York
History; Geography;
Economics; Civics,
Citizenship, and Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2019
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State

assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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