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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
¢ Scoring Key

For Part II (thematic) essay:

* A content-specific rubric

e Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have
three papers each. They are ordered by score level from high to low.

e Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

General:
e Test Specifications
* Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed
directions for the organization of the rating process and procedures for rating the examination are included
in the Information Booklet for Scoring the Transition Regents Examination in Global History and
Geography—Grade 10.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

* Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale score
has been determined accurately. Teachers may not score their own students’ answer papers.
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Transition Exam in Global History and Geography—Grade 10
Content-Specific Rubric
Thematic Essay
August 2018

Theme: Needs and Wants

Societies and leaders have used different methods to obtain resources and products they needed or desired from
other societies. These methods have included trading, engaging in imperialism, and waging war. These
interactions have had positive and negative effects on the people in different societies and regions.

Task: Select two societies or leaders that traded, engaged in imperialism, or waged war to obtain a specific resource or

product and for each

* Explain why the society or leader used that method to obtain the resource or product
* Discuss how this method of obtaining the resource or product affected the people in a society or region

You may use any society or leader that used these methods to obtain resources and products from your study of
global history and geography. Some suggestions you might wish to consider include Great Britain’s need for tea or
cotton, King Leopold II of Belgium’s desire for rubber or ivory, Japan’s need for coal or iron ore, Hitler’s desire for
more land for the German people, India’s desire to control salt production, and Syria’s need for water from the
Euphrates River.

You are not limited to these suggestions.

Do not make the United States or a United States leader the focus of your response.

Scoring Notes:

1. This thematic essay has a minimum of four components (discussing why each of two societies or leaders
that traded, engaged in imperialism, or waged war, used this method to obtain a specific resource or product
and how this method affected the people in a society or region)

2. The response may discuss the method used from a variety of perspectives as long as the position taken is
supported by accurate facts and examples, i.e., Gandhi’s nonviolent tactics such as the Salt March can be
viewed as “waging war” on the British colonial regime and should be scored accordingly.

3. The reason a society or leader used a specific method and how this method of obtaining the resource or
product affected the people in a society or region may be discussed from any perspective as long as the
position taken is supported by accurate historical facts and examples.

4. If more than two societies or leaders are discussed, only the first two may be scored.

5. The response may include treatment of a topic drawn from the ninth-grade curriculum as long as the

response meets the requirements of the task, e.g., Rome traded over the Silk Road to obtain silk and spices
that improved the lifestyle of many Europeans; Spain colonized South America to obtain precious metals
that had serious effects on the indigenous peoples.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth for fwe societies or leaders that have used
trading, engaged in imperialism, or waged war by discussing why the society or leader used that method and
how this method of obtaining the resource or product affected the people in a society or region

Is more analytical than descriptive (analyzes, evaluates, and/or creates™ information), e.g., Japan: connects
Japan’s need for coal and iron ore for industry and its expansion through imperialism and aggression in
Manchuria, eastern China, and Southeast Asia to Japan’s continued aggression for industrial resources that
resulted in World War II and led to Japan’s eventual defeat and occupation by the United States; King
Leopold II: connects colonial claims by Leopold II, the increasing competition between European
imperialist powers, and Leopold’s personal ownership of the Congo to his desire for profits, the abuse and
murder of villagers forced to harvest rubber, and the subsequent instability of numerous post-independence
governments scarred by imperialism

Richly supports the theme with relevant facts, examples, and details e.g., Japan: Meiji Restoration; steel
production and shipbuilding; dependence on imports; desire for respect of European powers; Nanking; Pearl
Harbor; millions of casualties; atom bomb; Hiroshima; Nagasaki; King Leopold II: exploration by Henry
Stanley; Berlin Conference; Scramble for Africa; claim to all lands; negative reaction of missionaries;
Congo under Belgium control; ethnic tensions and conflict)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one society or leader more
thoroughly than the other

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates™* information) e.g., Japan:
discusses how Japan’s need for coal and iron ore arising from industrialization and Japan’s aggression
throughout East and Southeast Asia to obtain these resources led to World War II and Japan’s eventual
surrender after the United States used nuclear weapons on Japan; King Leopold II: discusses how Leopold’s
personal claims to the Congo and the competition for colonies by European powers led to the exploitation of
villagers in the Congo and the lasting effects of colonial rule in the region

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task have been thoroughly developed evenly and in depth for ene society or leader

and the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.
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Score of 2:

* Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

* Minimally develops some aspects of the task

* Is descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing why Japan and Great
Britain engaged in imperialism to obtain resources and how the practice of imperialism affected the
people of Southeast, South, and East Asia

Is more analytical than descriptive (Japan: Tokugawa isolationist policies to support sense of
national unity; Japan’s government understood that to compete with Europeans and end the
unequal treaty with the United States they needed to industrialize; without industrialization, they
ran risk of being carved up as China had been; extracted raw materials like coal for blast furnaces
and iron ore to be used to make ships and weapons; government’s call for nationalism stressed
loyalty and total commitment; war resulted in dehumanization of both Japanese troops and their
victims; cost of imperialism through war devastating; Great Britain: “the Sun never sets on the
British Empire”; controlled much of world; after defeat of Spanish Armada, Britain became an
established sea power; supportive of long-distance navigation to East Asia and the Americas;
support for joint-stock companies which spread throughout world; as the demand for cotton textiles
increased in Britain, the demand for cotton also increased; British flooded Indian markets with
cheap British textiles, putting Indians out of work; used promise of self-rule to maintain authority;
Indian National Congress strengthened British authority by agreeing to limited Indian participation
in government; Raj created social and political unrest)

Richly supports the theme with relevant facts, examples, and details (Japan: Meiji Restoration;
Commodore Perry; Manchuria; Korea annexed by Japan in 1910; oil; tin; rubber; World War II;
government propaganda; Rape of Nanjing; Great Britain: British East India Company; spinning
jenny; power loom; Industrial Revolution; Mohandas Gandhi; noncooperation; homespun
movement; Salt March)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: The response fits the criteria for Level 5. The discussion develops the role
industrialization played in the desire for resources and in the practice of imperialism. Integrated,
accurate historical details woven throughout the response support the discussion.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

the EXPELASE n-(-‘ those Hfl!’lél ruled

Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth by discussing why Spain and Great
Britain have engaged in imperialism to obtain resources and discussing how the use of imperialism
affected the people of Latin America and India

* Is more analytical than descriptive (Spain: monarchy supported overseas empire to secure precious
metals; Roman Catholic Church supported imperialism because of potential converts to
Christianity; Native Americans were subjugated by the Spanish because there was little respect for
Native American culture; Native American artifacts were stolen and melted for their precious
metals; diseases like smallpox decimated Native American population; conquest aided by armor,
horses, use of gunpowder; while indigenous populations suffered, Europeans in Old World
prospered; new foods such as potatoes, tomatoes, maize, squash altered European diet and
increased population growth; Great Britain: engaged in imperialism to obtain cotton for textile
mills; India became “crown jewel” of British empire; for many Indians, this meant they were
victims of British rule; granted exclusive trading rights to the East India Company; Company
expanded power to include political control of subcontinent; rebellion in 1857 resulted in putting
India under the rule of Queen Victoria; new methods of producing cotton textiles added to the
demand for cotton; in some villages Indians could not sell their crops and this caused them to go
hungry; original purpose of railroads was to move products and troops emphasizing goals of profit
and control)

* Richly supports the theme with relevant facts, examples, and details (Spain: Age of Exploration;
one-sided relations between Spain and its colonies; forcible conversion to Christianity; native loss
of language; silver and gold mines; fall of Inca and Aztec empires; Columbian Exchange; Great
Britain: Elizabeth I; trade in spices; British landlords; indigo; taxes paid in cash; Gandhi;
boycotting and burning British textiles)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: The response fits the criteria for Level 5. The discussion focuses on the one-sided nature
of imperialism, detailing the divisive, repressive, and exploitive nature of Spanish and British rule. The
response integrates analytic statements and good historical details to support the thesis. Although
Spain’s colonization of Latin America to obtain precious metals is not within Units Five through Eight
of the 10th-grade curriculum, discussion of this 9th-grade subject meets the criteria required in the
task.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing Great Britain more
analytically than Germany

* s both descriptive and analytical (Great Britain: attempted to get around obstacles of trade by
expanding the existing opium trade; when sale of opium banned and a shipment was burned, Great
Britain demonstrated its power by waging and winning Opium War; unequal treaties favored
British and forced open Chinese ports; China required to pay Britain a large indemnity and cede
Hong Kong; sovereignty was weakened and other European powers pressured China to grant them
the same rights Britain had; China was carved into European spheres of influence; Hitler: used
threats and warfare to obtain more land; Hitler used threats before taking over Sudetenland;
Hitler’s goal was to unite German-speaking people into a strong German empire; British and
French used appeasement because they feared war; Hitler justified invasion of eastern Europe by
saying Germany was gaining “lebensraum”; estimated six million Jews and millions of others were
murdered)

* Supports the theme with relevant facts, examples, and details (Great Britain: desire for tea, silk,
and porcelain; pay for goods in silver; Chinese Canton system abolished; extraterritoriality; Hitler:
invasion of Poland in 1939; Nazi belief in German superiority; anti-Semitism; Final Solution;
master race; Hitler defeated)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Well-placed analytic statements are
supported by historical details and examples demonstrating a good understanding of the task. The
treatment of Germany contains many details and is more descriptive than the treatment of Great
Britain.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B

Anchor Level 4-B

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing Great Britain more
thoroughly than Hitler

* Is both descriptive and analytical (Great Britain: tea, silk, and porcelain were desired luxury goods
from China; one-sided trade drained Britain’s silver; turned to another method of invading Chinese
markets—drugs; opium leading to addiction of millions of Chinese; production decreased and
number of people stealing money and goods to exchange for the drug went up; Chinese burning of
opium gave British the excuse they needed to attack Chinese; China forced to open ports to British;
China forced to pay for opium that was destroyed; Hong Kong was lost to Britain; Hitler: Mein
Kampf captured people’s attention with promise of expanded German empire for Aryan race;
violated Versailles Treaty by rebuilding German military, annexing Austria, and occupying
Czechoslovakia; Britain and France had not opposed action so he believed they would not oppose
him attacking Poland; use of war extended to a certain people—the Jews; used Jews and any others
opposed to his regime as slave labor, using starvation and mass genocide in an attempt to
exterminate an entire people; deaths still felt today, a missing generation, almost lost culture; hoped
that today countries remember the Holocaust to try to prevent other genocides)

* Supports the theme with relevant facts, examples, and details (Great Britain: China limited contact
with outside world; Commissioner Lin; weakened Chinese sovereignty; extraterritoriality; most
favored nation status; Hitler: Germany in shambles after World War I; living space; World War II
in Europe; Auschwitz)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The strength of the response is in the use
of analytic statements and the extensive use of details, especially in the discussion of China. More
details about why Hitler desired living space would have enhanced the response.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing Britain more
thoroughly than King Leopold II

* s both descriptive and analytical (Britain.: Silk Road used to get valuable Chinese exports; China
would not buy their goods and demanded silver for payment; exploited their colony, India, to grow
and harvest opium; Britain sold opium to China; addiction caused economic and social problems
for the Qing dynasty; unequal treaties gave Europeans trade advantages over the Chinese; Boxer
Rebellion attempted to end European imperialism within China; rebellion weakened Qing dynasty
and Sun Yat-sen’s nationalist revolution took over; King Leopold II: by end of 19th century,
competing European imperialists claim to territory in Africa threatened war; Leopold’s claim to
Congo was approved; Leopold’s desire to make a profit in the Congo led him to gain control of all
the vacant lands and access to its ivory and rubber; brutality, torture and murder terrorized the
Congolese into meeting rubber quotas; worst example of abuse carried out under European
imperialism in Africa)

* Supports the theme with relevant facts, examples, and details (Britain: silk; Opium War; spheres of
influence; Treaty of Nanjing; Hong Kong; King Leopold I1I: ivory, missionaries, merchants, and
British officials; Belgian government)

* Demonstrates a logical and clear plan of organization; includes an introduction that is beyond a
restatement of the theme and a conclusion that restates the theme

Conclusion: Overall, the response fits the criteria for Level 4. Good details and some well-placed
analytic statements are used in the discussion of Britain’s use of war and imperialism to gain access to
tea and silk. The discussion of King Leopold II’s use of imperialism to make a profit and gain
resources is repetitive and less developed.
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Anchor Paper — Thematic Essay—Level 3 — A
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Anchor Paper — Thematic Essay—Level 3 — A

Global Hist. & Geo. Rating Guide — Aug. "18 [23] Vol. 1



Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth

* Is more descriptive than analytical (Hitler: believed that German people need the proper amount of
living space; began to obtain living space through warfare; occupied Rhineland, annexed Austria,
and invaded Poland to regain land lost due to Treaty of Versailles, aware other European powers,
still recovering from World War I, would do anything to avoid another war; extreme amounts of
money poured into war; continuous bombing left German cities ruined; instead of gaining land,
Germany was occupied by the Allied powers; Spain: Spain began stripping colonies of raw
materials; many native Americans died from disease and hard labor; gold, silver, and sugar sent to
Spain; enslaved Africans sent to Americas; while Spain benefitted, Africa suffered; tribal warfare
increased; tribal customs corrupted, potential leaders lost, and kingdoms were weakened)

* Includes some relevant facts, examples, and details (Hitler: lebensraum; aggression; early success
increased nationalism in Germany; World War II; invasion of USSR; Dresden; forced to surrender
unconditionally; Spain: triangular trade, a three-way trade between Europe, Africa, and the
Americas)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response discusses why Hitler and
Germany used war in some depth but only briefly mentions why Spain chose to use colonization and
trade to obtain resources. The effect of methods of obtaining resources is discussed in some depth for
both Germany and Spain. The discussion is primarily descriptive with isolated analysis. Although
Spain’s colonization of South America to obtain raw materials is not within Units Five through Eight
of the 10th-grade curriculum, discussion of this 9th-grade subject meets most of the requirements of
the task.
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B
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Anchor Paper — Thematic Essay—Level 3 — B

Anchor Level 3-B

The response:

* Develops most aspects of the task in some depth

* Is more descriptive than analytical (Leopold II: European powers colonizing Africa used
technologies like steamboats, machine guns, and vaccines; Leopold wanted access to Africa’s
abundant resources like rubber and ivory; Congo not a Belgian colony but personal property of
king; whole villages threatened and destroyed when rubber production did not meet quotas;
because of abuses, Leopold had to turn Congo over to Belgian government; Congo remained
colony of Belgium until 1960; since then, dictators and tribal wars have been regular ways of life
for the people; Adolf Hitler: after an agreement with Britain, Hitler given Sudetenland, German-
speaking part of Czechoslovakia; followed this by taking all of Czechoslovakia; international
community still did not have strong response; justified Nazi conquest of part of Soviet Union by
saying Germany needed the land; chose war because he had a powerful military, new strategies,
and other European powers were very hesitant to start another war; World War Il led to millions of
deaths; infrastructure and cities badly destroyed)

* Includes some relevant facts, examples, and details (Leopold II: imperialism; hands cut off; Adolf
Hitler: World War I; Treaty of Versailles; blitzkrieg; League of Nations did little to stop him;
appeasement; Holocaust)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
slightly beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. A descriptive narrative that includes
some good historical details and limited analysis demonstrates an understanding of the task. Less
repetition and further development of the effects of war on the people of Europe would have enhanced
the response.
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Paper — Thematic Essay—Level 3 — C
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Anchor Level 3-C

The response:

* Develops most aspects of the task in some depth

* Is more descriptive than analytical (Britain: in early 1800s and earlier centuries, China did not have
to depend on other nations for trade; Britain saw what they had to gain by opening trading ports
with China; China would only accept silver; Chinese government realized the dangers of opium
and chokehold it had on people; Manchu government ordered opium be confiscated and destroyed;
Britain used war as means of obtaining luxury goods and trade improved; Chinese ports were
opened to Britain; Hong Kong became colony of Britain; Hitler: believed Germans were a superior
race; believed in uniting all Aryans into one Germany; gambled that League of Nations would not
stop him; the League appeased Hitler)

* Includes some relevant facts, examples, and details (Britain: fine silks; porcelain; had nothing
Chinese wanted; sparked Opium Wars; spheres of influence; Hitler: living space; Poland;
blitzkrieg; Britain and France declared war; World War II)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates an
understanding of the task by discussing how and why Britain and Hitler used war to satisfy their wants.
Additional details and development, especially in the discussion of Hitler, would have strengthened the
response.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Paper — Thematic Essay—Level 2 — A

Anchor Level 2-A

The response:

* Develops some aspects of the task in some depth

* [s primarily descriptive (European nations: took control over land in Americas; decided to take
people from Africa and bring them to Americas; European countries made a fortune; families of
slaves were separated; slaves treated so inhumanely that many died from being overworked; Hitler:
used military force to move millions of Jews in Europe; Jews would be worked to death, starved, or
brutally murdered)

* Includes few relevant facts, examples, and details (European nations: triangular trade; sugar;
Hitler: desire to make more room for German people; concentration camps; Holocaust); includes
an inaccuracy (Hitler: inspired Zionist movement which wanted a homeland (Israel) to live in to be
safe from anti-Semitism)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response discusses Europeans’ need
for raw materials in the triangular trade and mentions the impact of this trade on Europe. The
discussion of Hitler’s desire to make room focuses on the effect it had on Jews without connecting it to
his desire in a meaningful way. Although European nations’ colonization of the Americas to obtain
sugar is not within Units Five through Eight of the 10th-grade curriculum, discussion of this 9th-grade
subject meets the minimum requirements of the task.
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Anchor Paper — Thematic Essay—Level 2 — B
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Anchor Paper — Thematic Essay—Level 2 — B

Anchor Level 2-B

The response:

* Develops some aspects of the task in some depth

* Is primarily descriptive (Hitler: wanted to reconquer land taken by treaty; needed to remilitarize
Germany and break conditions of Treaty of Versailles; European countries: instead of waging war
on countries of similar military strength, began gaining colonies in other parts of the world;
countries they went after were not industrialized therefore were easier to gain control over)

* Includes few relevant facts, examples, and details (Hitler: World War I; World War II; European
countries: Scramble for Africa); includes an inaccuracy (European countries: obtained the much
needed coal and iron they needed in Africa)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The discussion addresses why Hitler and
England used particular methods to obtain resources; however, it lacks any substantial discussion of
the effects on the people.
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Anchor Paper — Thematic Essay—Level 2 — C
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Anchor Level 2-C

The response:

* Develops some aspects of the task in some depth

* s primarily descriptive (Leopold II: pillaged the land for highly profitable rubber and ivory;
methods led to abuse of people of Belgian Congo; people forced to harvest rubber and cover their
bodies in it as a means of transporting the goods; quest for profitable resources in Africa left a
footprint of destruction that is still visible in the region today; Hitler: aggressive pursuit of land left
lasting impression of destruction and violence; realized this idea by invading and conquering
neighboring European countries without the international community initially doing anything to
stop him; more power going into World War II; left many innocents dead)

* Includes few relevant facts, examples, and details (Leopold I1: depletion of rubber resources;
endangerment of elephants from which ivory was taken; Hitler: lebensraum; Aryan); includes an
inaccuracy (Leopold II: pursuits in the Congo outraged the Belgian people)

* Demonstrates a general plan of organization; includes an introduction and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response discusses how
Leopold II’s quest for rubber and ivory affected the people of the Congo and why Hitler used war to
gain land, demonstrating a basic understanding of the task. Lack of development weakens the effort.
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Anchor Paper — Thematic Essay—Level 1 — A
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task

* Is descriptive (Great Britain: had plenty of coal and waterpower; wanted more tea and needed
more cotton so they imperialized; Indians did not take kindly to the foreign occupants; Japan: hard
for them to sustain supply of natural resources while industrializing; demand for resources grew;
continued to get natural resources they needed like coal and iron ore; occupied nations did not
favor foreign control)

* Includes few relevant facts, examples, or details (Great Britain: industrialized in 1800s; occupied
countries like India; Japan: imperialized; expanded rule into Korea and China); includes an
inaccuracy (Great Britain: occupied China)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response shows a limited
understanding of the task. The discussion of both Great Britain and Japan contains some related details
but lacks clear connections and is repetitive.
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Anchor Paper — Thematic Essay—Level 1 — B
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Anchor Level 1-B

The response:

* Minimally develops some aspects of the task

* Is descriptive (Rome: wanted silk and traded for it; brought wealth to China; England: tried to use
diplomacy to get tea from China; fed the poor opium and later invaded China)

* Includes few relevant facts, examples, or details (Rome: silk, a fancy fabric; England: China was in
a time of isolationism; did not need any British trinkets or goods); includes some inaccuracies
(Rome: would trade raw metal and occasionally weapons; England: China in captivity until 1999;
invading China caused widespread addiction to opium)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Although the response is simple and
general, the discussion shows a limited understanding of the task. Although Rome’s trade with China
to obtain silk is not within Units Five through Eight of the 10th-grade curriculum, discussion of this
9th-grade subject meets some of the basic requirements of the task.
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Thematic Essay—Practice Paper — A
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Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — C
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper — E
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Practice Paper A—Score Level 2

The response:

* Develops some aspects of the task in some depth

* s primarily descriptive (Germany. after World War I, Germany stripped of land, colonies, and
military; restrengthened army and started to take land; invaded Poland which sparked World

War II; Japan: Meiji Restoration included modernizing and industrializing; does not have a surplus

of iron and coal; started to imperialize; Russo-Japanese war; invasion of Manchuria, and World
War II)

* Includes few relevant facts, examples, and details (Germany: Rhineland; Czechoslovakia; Japan:

Tokugawa shogunate; Commodore Matthew Perry)
* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates a limited
knowledge of the subject matter in showing how Germany and Japan waged war to gain resources.

How war affected people in Germany is mentioned; however, the response lacks the effects of war on a

society or region for Japan.

Practice Paper B—Score Level 1

The response:
* Minimally develops some aspects of the task
* Is descriptive (Great Britain: used imperialism to obtain tea and cotton; British climate made

cotton and tea unfarmable; Japan: used imperialism to obtain coal and iron ore because they did

not have any on their small island country)
* Includes few relevant facts, examples, or details (Great Britain: would control the government)
* Demonstrates a general plan of organization; includes an introduction and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response shows a limited
understanding of the task for Great Britain and shows an awareness that Japan lacked iron and coal.
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Practice Paper C—Score Level 4

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing Spain less
thoroughly than Britain

Is both descriptive and analytical (Spain: conquered the Inca due to more advanced weapons;
native populations weakened by diseases from Europe; used silver to purchase luxury goods from
silver-hungry China as well as European neighbors; Africans turned against other Africans to
obtain and enslave people; those captured were sold and shipped to the Americas to meet Spain’s
demand for laborers; African cultures were corrupted and struggled to maintain themselves since
the youngest and strongest were taken away; Britain: cotton textile industry boomed; cottage
industry transitioned to factories and machines; demand for raw cotton increased; British East India
Company thrived, monopolizing raw cotton industry; railroads built in India to speed up export of
cotton; British East India Company’s domination clashed with Indian society; economic policies
established monopolies that put Indian cottage industries out of business; political positions of
authority went to British; Sepoy Rebellion caused British government to impose direct rule; rule by
Britain failed to solve problems that British presence had created)

Supports the theme with relevant facts, examples, and details (Spain: guns; smallpox; mita system;
Potosi; Britain: spinning jenny; insensitive toward Sepoy’s religions; Mohandas Gandhi)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates a clear
understanding of the task, exploring the willingness of Europeans to turn to imperialism rather than
trade by using well-placed analytic statements and good historical details. Although Spain’s
colonization of South America to obtain silver is not within Units Five through Eight of the 10th-grade
curriculum, discussion of this 9th-grade subject meets the criteria required in the task.
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Practice Paper D—Score Level 3

The response:

* Develops all aspects of the task with little depth

* Is more descriptive than analytical (Spain. trans-Atlantic slave trade; produced large amounts of
capital for Spain and European countries; slave traders bartered with African leaders on coast of
Africa; Europeans could claim they were not responsible for violence in capturing more slaves;
although Spain prospered, this was turning point in dehumanization of ethnically diverse groups;
although racism had been prevalent even before this time, the Early Modern Period and Age of
Exploration significantly increased its effects; Great Britain: East India Company had an impact
on India’s economy; by creating a market monopoly, East India Company made Indians suffer
tremendous poverty; Raj created western-educated elite to serve British interests; after World
War 11, Britain left India divided into two independent countries)

* Includes some relevant facts, examples, and details (Spain: sugar cane; cash crops; triangular trade;
Great Britain: India became market for British textiles and a supplier of raw cotton; Sepoy
Rebellion; Gandhi; civil disobedience)

* Demonstrates a satisfactory plan of organization; includes an introduction that is slightly beyond a
restatement of the theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. The strength of this response is in the
development of how obtaining the resources of slave labor and cotton had an impact on societies.
Overgeneralizations and limited development weaken the overall effort.

Practice Paper E —Score Level 2

The response:

* Minimally develops all aspects of the task

* [s primarily descriptive (Great Britain: British East India Company extracting resources from
India, primarily tea and cotton; India was the perfect place for British to exploit; once India became
a colony, a wave of British oppression descended; Leopold I1: decided to colonize a massive
amount of land in the Congo; Congo very rich in both ivory and rubber; used brutal punishment on
anyone who would not meet their quota or disobeyed orders); includes weak application
(Leopold II: enslaved native Congolese)

* Includes few relevant facts, examples, and details (Great Britain: winning favor of local rajs;
Sepoy Rebellion; Leopold I1: removal of hands and feet); includes several inaccuracies (Great
Britain: in the mid-19th century Britain decided to colonize India; Indian artifacts were removed
from museums and replaced with British ones; 1947 when Mohandas Gandhi, leading the Hindu
population, and the Muslim League declared India independent from Britain; Leopold II: Belgium
was nationalistic and thought the best way to expand their power would be through imperialism;
other European nations forced Leopold to end the atrocities in the Congo)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The response includes some relevant
facts and details, demonstrating a basic understanding of the task. Development is limited and the
many inaccuracies weaken the effort.
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Global History and Geography Specifications
August 2018

Part1
Multiple-Choice Questions by Standard

Standard Question Numbers
1—United States and New York History | N/A
2—World History 2,5
3—Geography 1,6
4—Economics 4,1
5—Civics, Citizenship, and Government | 3, 1

8, 10, 14, 15, 18, 22, 24, 28, 29, 30
,9,16,17,19, 21, 23, 27

2,13, 20, 25, 26

1

’7’
9

Parts II and III by Theme and Standard

Theme Standards

Standards 2, 3, 4, and 5: World
History; Geography; Economics;
Civics, Citizenship, and

Thematic Essay | Needs and Wants

Government
Conflict; Human Rights; Power; | Standards 2, 3, 4, and 5: World
Document-based | Imperialism; Nationalism; Belief History; Geography; Economics;
Essay Systems; Justice; Change; Civics, Citizenship, and
Diversity; Political Systems Government

Scoring information for Part I and Part II is found in Volume 1 of the Rating Guide.

Scoring information for Part III is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2018
Transition Exam in Global History and Geography—Grade 10 will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the Transition Exam in Global History and Geography must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State

assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http//www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.

Global Hist. & Geo. Rating Guide — Aug. ’18 Vol. 1




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages false
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages false
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (prepress tn)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [1200 1200]
  /PageSize [612.000 792.000]
>> setpagedevice


