New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Time estimate:
2 minutes

New York State

Grades 3-8 Common Core ELA

Rubric and Scoring
Turnkey Training

Introduce the presenters.

Ensure each participant has a copy of the following materials:

PowerPoint presentation

Grade 4 Short-response (2-Point) Sample Question Guide Set packet
Grade 3 Extended-response (4-Point) Sample Question Guide Set packet
Grade 4 Extended-response (4-Point) Sample Question Guide Set packet
Grade 8 Extended-response (4-Point) Sample Question Guide Set packet

Review the general purpose of the Turnkey Training sessions:

The purpose of this training is to give you a thorough understanding of the new
NY test constructed-response rubrics, how to apply them, and to give you the
ability to perform this training in your districts.
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Housekeeping and Logistics

- “Parking Lot” and Resources

9:00-3:00

Morning and afternoon break
Lunch

Restrooms

Emergency exit locations

Take a minute to review the housekeeping and logistics for today’s training:

Today’s session will be from 9:00 until 3:00.

We will have a fifteen minute break in the morning and a fifteen minute break in
the afternoon.

We will have one hour for lunch. Share suggested locations.
Review nearest restroom locations.

Review the emergency exit locations.

Review the nearest vending machines/snack bar locations.

Explain the use of the parking lot and resources you will be providing:

As we go through the training, questions will arise that we can’t answer today.

Make note of those questions and add them to our Parking Lot (point to this
location).

At the end of the training, we will gather these questions and post a list of
Frequently Asked Questions and their answers along with the training materials
on our site.

In addition, at the end of this training, there is a slide that provides a list of
resources where you can access additional information.

Facilitator Guide



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Time estimate:
/ 3 minutes

Getting Started

Welcome! Today we will get an up close look at the new NYS 2-point and 4-point
ELA rubrics and have an opportunity to apply them to sets of student responses to
sample test questions measuring the NYS Common Core ELA Standards.

Before we begin, it is worth taking a moment to frame our minds around the reason
why we are making these changes — to truly prepare our students for college and
careers — and how we are going to do this — through a new set of standards — the
Common Core — and the instructional shifts. We have all grown considerably with
our familiarity with these shifts, so instead of doing a training on them we are going
to quickly review how these shifts will be evident in tests so that we are in a
Common Core frame of mind when applying these rubrics for the first time.
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Instructional Shifts

Balancing Informational
& Literary Text

So to ensure we are all on the same page but to do so very briefly, if Shift 1 calls for
Balancing Informational & Literary Text, students read a true balance of
informational and literary texts. In terms of test, passages will be authentic, and will
be balanced between informational and literary texts.
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Instructional Shifts

Balancing Informational
Chiff & Literary Text

Knowledge in the
Disciplines

If Shift 2 calls for Knowledge in the Disciplines students build knowledge about the
world (domains/ content areas) through TEXT rather than the teacher or activities.
In terms of assessment, tests will contain knowledge-based questions about the
informational text; students will not need outside knowledge to respond.
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Instructional Shifts

Balancing Informational
Chift - & Literary Text
- Knowledge in the
"hifF 2 Disciplines

2 Staircase of
Chift Complexity

With Shift 3 being Staircase of Complexity, students are being asked to read the
central, grade appropriate text around which instruction is centered. Teachers are
patient, create more time and space and support in the curriculum for close reading.
Test implications involve passage selection to be based on text complexity that is
appropriate to grade level per Common Core.
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Instructional Shifts

Balancing Informational
Chift - & Literary Text
Knowledge in the
C 3 Disciplines

With Shifts 4 and 5, Text-based Answers and Writing from Sources, students engage

/£ Staircase of
R Complexity
e

Text-based Answers and
Writing from Sources

in rich and rigorous evidence based conversations about text, and writing
emphasizes use of evidence from sources to inform or make an argument. Test
questions will require students to marshal evidence from the text, including from

paired passages.

Facilitator Guide
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Instructional Shifts

Balancing Informational
Chift - & Literary Text
- Knowledge in the
"hifF 2 Disciplines

; Staircase of
— g : chpleXitY

£ Text-based Answers and
: ft 4 & Writing from Sources
Academic
Shift 6 Vocabulary

And finally, with Shift 6, Academic Vocabulary, students constantly build the
transferable vocabulary they need to access grade level complex texts, which can be
done effectively by spiraling like content in increasingly complex texts. On
assessments, students will be tested directly on the meaning of pivotal, common
terms, the definition of which can be discerned from the text. Academic vocabulary
will also be tested indirectly through general comprehension of the text.

Facilitator Guide 8



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

In the past...

In the past students were asked to do things like:

+ Characterize the text.

- Exhibit a cursory understanding of the lead character.
- Comprehend one sentence from the entire text.

- Understand basic, non-consequential vocabulary.

- Answer without a deep analysis of text.

- Look beyond text for stimuli.

- Answer by recalling text details.

- Answer without complete sentences required.

So when it comes to the actual reflection of the shifts in items themselves, in the
past, students were asked to do things like:

» Characterize the text.

* Exhibit a cursory understanding of the lead character.
e« Comprehend one sentence from the entire text.

* Understand basic, non-consequential vocabulary.

* Answer without a deep analysis of text.

* Look beyond text for stimuli.

* Answer by recalling text details.

* Answer without complete sentences required.
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Now

Now, students are going to be asked to:

Comprehend complex, grade-level texts. (What should be noted is
comprehension of text is assumed, it is not the focus of
measurement.)

Identify central themes and key text elements.
Consider entire text.
Place aspects of the text in context of the entire text.

Move beyond basic recall of details within text in ways such as
making an inference as to how specific portions of text relate to
the structure of the whole text or wrestle with meaningful, real-
world questions.

In terms of analysis, make and support text-based analyses, to
support their text-based analyses with key details, and carry an
analysis beyond one text, relating details to overarching messages
of both entire texts.

Now, students are going to be asked to:

Comprehend complex, grade-level texts. (What should be noted is comprehension
of text is assumed, it is not the focus of measurement)

Identify central themes and key text elements.
Requires students to consider entire text.
Place aspects of the text in context of the entire text.

Move beyond basic recall of details within text in ways such as making an
inference as to how specific portions of text relate to the structure of the whole
text or wrestle with meaningful, real-world questions.

In terms of analysis, students will be asked to make and support text-based
analyses, to support their text-based analyses with key details, and carry an
analysis beyond one text, relating details to overarching messages of both entire
texts.

These are the types of things we will be seeing today, and the rubrics will scored
accordingly. So now let’s get to the reason why we are here — the rubrics and their
application.

Facilitator Guide
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The New ELA 2- and 4-point Rubrics

This training session will focus on the new English Language Arts (ELA) constructed-
response rubrics and questions.

Facilitator Guide 11
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Our Goals

- Define holistic scoring and how it differs from
typical grading.
- Review each ELA rubric in detail:
- Short-response (2-point) Rubric/Constructed-
response

- Extended-response (4-point)
Rubric/Constructed-response

« Practice scoring some student examples.

Review the goals for the ELA training session with the participants:
» Define holistic scoring and how scoring differs from grading.

* Review the new ELA constructed-response rubrics (2-point for all grades, 4-point
rubrics for grade 3, grades 4-5, grades 6-8).

* Review guide responses that correspond to each rubric.
* Practice scoring both 2-point and 4-point student responses.
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Holistic Scoring

Time estimate:
5 minutes

This section of the training discusses holistic scoring vs. grading student responses.
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Holistic Scoring

When scoring holistically:

Read thoroughly, yet quickly, to gain an
impression of the entire response.

Read the entire response before determining a
score, and then promptly assign a score.

Read supportively, looking for and rewarding
those things done well in a response.

Keep in mind that each response represents a first
draft, written under timed conditions.

It

is important to understand holistic scoring and how it applies to the new ELA

rubrics and questions (prompts).

Explain: To score holistically, you must look at the writing as a total piece of work,
greater than the sum of its parts. A response may have some characteristics of
adjacent score points, but you must assign the score that best describes the
response as a whole — the “best fit” score. When scoring holistically:

Read thoroughly, yet quickly, to gain an impression of the entire
response — Scoring too slowly can cause a reader to become analytical (focusing
on specific traits, good or bad, of a response) instead of seeing the response as a
whole. Likewise, scoring too quickly can cause a reader to miss key aspects of a
response.

Read the entire response before determining a score, and then promptly
assign a score — Students can often write themselves into or out of a score
point, so it is important to read the whole response before assigning a score. Do
not read and re-read a student response — by the third or fourth time reviewing a
student response, it is no longer the same paper as when a reader reads it for the
first time.

Read supportively, looking for and rewarding those things done well in a

response — When scoring holistically, you must weigh and balance what is done
well in a response with areas that need improvement to find the best-fit score.

Keep in mind that each response represents a first draft, written under
timed conditions — These responses are not edited, polished pieces of student
work. Even responses at the top score points will have errors.

Facilitator Guide
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Scoring versus Grading

Scoring a state test is quite different from grading
classroom papers.

- There is no single “correct” answer to the test questions.

Students come to the test without knowledge of the
passages or prompts.

On-demand writing does not provide time to plan, edit,
and revise work as does writing compositions for a class.

Scoring a state test is quite different from grading classroom papers — When
grading one purpose is to provide feedback on areas that need improvement so a
student can work on those areas. The purpose of scoring is to assess a student’s
work at a specific point in time. This is why it is important to weigh and balance
what a student does well with areas for improvement to find the best-fit score for a
response.

There is no single correct answer to the test questions — The new test
questions ask students to make inferences/claims (draw conclusions) based on
reading passages and to support their inferences/claims with details from the text.
There are multiple ways to respond to these questions that are valid, text-based
inferences (e.qg., passages may have more than one theme or main idea).

Students come to the test without knowledge of the passages or prompts —
This is on-demand writing, which is quite different from writing compositions for a
class, where students may have time to plan, edit, and revise their work.
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Guard Against Scoring Biases

Appearance of response ﬂ‘ﬁ:_ . /op
- The quality of the handwriting, m :}.77 ﬁ-«
the use of cursive or printing,
margins, editing marks, cross- rf‘z( . .
outs, and overall neatness are ’{ %““ EM"& J““‘M‘W‘ e
not part of the scoring criteria. d?

Offensive or Disturbing Content

If a student uses inappropriate language, adopts an offensive point of
view, or perhaps takes a naive or narrow approach to a topic, readers
should not let the student’s point of view affect the score. Likewise,
readers should not let a student’s lifestyle or maturity level influence
them either positively or negatively regarding their writing.

Reader Bias - Reader Bias refers to personal factors that may affect a reader’s
perception of a student response, but have no basis in the rubric. The next few
slides cover some factors that affect some readers but must not be allowed to have

an impact on scoring.

Review each scoring bias.
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Guard Against Scoring Biases (Continued)

Reactions to Style

A reader’s own grammatical biases should not play a part in
assigning a score if the student has not violated standard writing
conventions. In other words, beginning a sentence with “and,” the
absence of a formal thesis sentence, the use of first or second
person, or an informal tone are not necessarily wrong in this type
of assessment.

Writer Personality

«  Writers may come across as brash, sassy, cute, self-aware, shy,
surly, flat, honest, or naive. Readers are scoring the written
passage, not the writer’s personality.

Continue to review each scoring bias.
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Guard Against Scoring Biases (Continued)

Reactions to Performance Assessments

Some readers may approach writing assessments with their own
biases in favor of one type of assessment over another. Or, they
may believe it is impossible to fairly score writing. Or, they may
feel as though the standards used in an assessment violate their
own sense of what constitutes good writing. It is important for

each reader to set aside his/her own biases in order to keep the
scoring as standardized and as fair to each student as possible.

Continue to review each scoring bias.
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Keep in Mind...

- Remember: You are scoring, not grading.

- Set aside your own grading practices while
scoring.

Determine scores based only on the work in the
student booklet, using state standards—not
classroom standards—to score responses
accurately, fairly, and consistently.

Remember: You are scoring, not grading, student responses — For this test,
you do not have the opportunity to watch writers improve over time, you do not
have knowledge of their past work, and you do not look at final drafts. Although you
may be experienced in reviewing student writing, you need to set aside your own
grading practices while scoring. Determine scores based only on the work in the
student booklet, using state standards — not classroom standards — to score student
responses accurately, fairly, and consistently.
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Ask scorers if they have any questions about holistic scoring and guarding against
biases.
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Grade 4 ELA Short-response (2-point)
Rubric/Constructed-response Time estimate:
- 15 minutes

This section of the training is focused on the new 2-point constructed-response
questions.

Instruct the participants to find their 2-point materials, including the rubric,
passage, guide, and practice papers.

While participants find their materials, explain the rational behind the 2-
point questions — While all ELA constructed-response questions are “writing”
questions, the 2-point questions are more focused on reading comprehension. Each
question is aligned with a specific Common Core Standard. The 2-point questions
ask students to synthesize information in the text (or texts), make a claim/inference
(draw a conclusion — answer the question), and support their claim with evidence
from the text(s). The questions are designed so that an inference is required, simple
recall from the text is not enough to earn full credit. There are multiple ways to
respond to each question — and no one “right” answer. The inference a student
provides must be valid, and supported by details from the text(s).

Remind the participants to take notes on their rubric and the training responses for
use when delivering the training in their districts.
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New York State Testing Program
ELA Test
2013 Turnkey Training

Grade 4 Short-response (2-point)
Sample Question

Guide Set

Refer participants to the rubric in the Grade 4 Short-response (2-Point) Sample
Question Guide Set packet.
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2-point Rubric: Short-response

Score

Response Features

2 Point

The features of a 2-point response are

Valid inferences and/or claims from the text where required by the prompt

Evidence of analysis of the text where required by the prompt

Relevant facts, definitions, concrete details, and/or other information from the text to
develop response according to the requirements of

the prompt

Sufficient number of facts, definitions, concrete details, and/or other infarmation from
the text as required by the prompt

Complete sentences where errors do not impact readability

1 Point

The features of a 1-point response are

A mostly literal recounting of events or details from the text as required by the prompt
Some relevant facts, definitions, concrete details, and/or other information from the text
to develop response according to the requirements of the prompt

Incomplete sentences or bullets

0 Point

The features of a 0-point response are

A response that does not address any of the requirements of the prompt or is totally
inaccurate

No response (blank answer)

A response that is not written in English

A response that is unintelligible or indecipherable

Explain that you will review each score point in detail.

If the prompt requires two texts and the student only references one text,
the response can be scored no higher than a 1.

Facilitator Guide
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2-point Rubric: Short-response

Score Response Features

- e
£ FuInt

+ Valid inferences and/or claims from the text where required by the
prompt

+ Evidence of analysis of the text where required by the prompt

+ Relevant facts, definitions, concrete details, and/or other
information from the text to develop response according to the
requirements of
the prompt

« Sufficient number of facts, definitions, concrete details, and/or
other information from the text as required by the prompt

+ Complete sentences where errors do not impact readability

If the prompt requires two texts and the student only references one text,
the response can be scored no higher than a 1.

Review the response features of score point 2.
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2-point Rubric: Short-response

Response Features

e

+ A mostly literal recounting of events or details from the text as
required by the prompt

+ Some relevant facts, definitions, concrete details, and/or other

information from the text to develop response according to the
requirements of the prompt

+ Incomplete sentences or bullets

If the prompt requires two texts and the student only references one text,
the response can be scored no higher than a 1.

Review the response features of score point 1.

Facilitator Guide
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2-point Rubric: Short-response

Score Response Features

prompt or is totally inaccurate
= No response (blank answer)
+ A response that is not written in English
+ A response that is unintelligible or indecipherable

+ A response that does not address any of the requirements of the

If the prompt requires two texts and the student only references one text,
the response can be scored no higher than a 1.

Review the response features of score point O.

Facilitator Guide
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27

Ask scorers if they have any questions about the 2-point ELA rubric.

Ask if the distinctions between the score points make sense. Review what responses
at each score point may look like:

Score 2 — will have an inference and required supporting details.

Score 1 — there are multiple ways to achieve a 1. A response could be a mostly
literal recounting of events or details, or contain a valid inference and insufficient
details, or just contain a valid inference.

Score 0 — will not address any requirements of the prompt or may be totally
inaccurate.

Remind participants that the rubric tells us what a response at each score point
looks like, but the guide papers show us what the responses look like at each score
point. Scorers need to reference their guide papers while scoring.

Encourage participants to remove the rubric from the packet in order to be able to
refer to it while reviewing the 2-point student responses.

Facilitator Guide
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Grade 4 Short-response (2-point)
Sample Guide Set Time estimate:

15 minutes

Refer participants to the Grade 4 Short-response (2-point) Sample Guide Set in their
packet.
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Grade 4 Short-response Passage

Paired Passages. Myth and fact about why evergreen trees do not lose their leaves
Passage 1. Myth
Why the Evergreen Trees Never Lose Their Leaves
by Florence Holbrook

1 Winter was coming, and the birds had flown far to the south, where the air was warm
and they could find berries to eat. One little bird had broken its wing and could not fly with
the others. It was alone in the cold world of frost and snow. The forest looked warm, and it
made its way to the trees as well as it could, to ask for help.

2 First it came to a birch-tree. “Beautiful birch-tree,” it said, “my wing is broken, and my
friends have flown away. May | live among your branches till they come back to me?"

3 “No, indeed,” answered the birch-tree, drawing her fair green leaves away. “We of the
great forest have our own birds to help. | can do nothing for you.”

4 “The birch is not very strong,” said the little bird to itself, “and it might be that she
could not hold me easily. | will ask the oak.” So the bird said, “Great oak-tree, you are so
strong, will you not let me live on your boughs till my friends come back in the springtime?”

Refer participants to the passage in their Grade 4 Short-response (2-point) Sample
Guide Set.

Instruct participants to take 5 minutes to read the passage to themselves.
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Grade 4 Short-response Passage

Continued from previous page. ..

5 “In the springtime!” cried the oak. “That is a long way off. How do | know what
you might do in all that time? Birds are always locking for something to eat, and you
might even eat up some of my acorns.”

6 ‘It may be that the willow will be kind to me,” thought the bird, and it said,
“Gentle willow, my wing is broken, and | could not fly to the south with the other birds.
May | live on your branches till the springtime?”

7 The willow did not look gentle then, for she drew herself up proudly and said,
“Indeed, | do not know you, and we willows never talk to people whom we do not know.
Very likely there are trees somewhere that will take in strange birds. Leave me at once.”

8 The poor little bird did not know what to do. Its wing was not yet strong, but it
began to fly away as well as it could. Before it had gone far, a voice was heard. “Little
bird," it said, “where are you going?”

9 “Indeed, | do not know,” answered the bird sadly. “| am very cold.”

10 “Come right here, then,” said the friendly spruce-tree, for it was her voice that
had called. “You shall live on my warmest branch all winter if you choose.”

Facilitator Guide
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Grade 4 Short-response Passage

Continued from previous page. ..
11 “Will you really let me?” asked the little bird eagerly.
12 ‘Indeed, | will,” answered the kind-hearted spruce-tree. “If your friends have

flown away, it is time for the trees to help you. Here is the branch where my leaves are
thickest and softest.”

13 “My branches are not very thick,” said the friendly pine-tree, “but | am big and
strong, and | can keep the north wind from you and the spruce.”

14 ‘I can help too,” said a little juniper-tree. “| can give you berries all winter long,
and every bird knows that juniper berries are good.”

15 So the spruce gave the lonely little bird a home, the pine kept the cold north
wind away from it, and the juniper gave it berries to eat.

16 The other trees looked on and talked together scornfully.

17 “I would not have strange birds on my boughs,” said the birch.

18 “I shall not give my acorns away for any one,” said the oak.

Facilitator Guide
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19

20

21

22

23

Grade 4 Short-response Passage

Continued from previous page...

‘I never have anything to do with strangers,” said the willow, and the three
trees drew their leaves closely about them.

In the morning all those shining green leaves lay on the ground, for the cold
north wind had come in the night, and every leaf that it touched fell from the tree.

“May | touch every leaf in the forest?” asked the wind in its frolic.

“No,” said the forest king. “The trees that have been kind to the little bird with
the broken wing may keep their leaves.”

This is why the leaves of the spruce, the pine, and the juniper are always
green.

www.gutenberg.org

Facilitator Guide

32



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 4 Short-response Question

EWhat is a theme of the myth “Why the Evergreen
Trees Never Lose Their Leaves,”? Use two details
from the myth to support your answer.

Write your answer in complete sentences.

Refer participants to the question in the Grade 4 Short-response (2-point) Sample
Guide Set.

Introduce the question to the participants by stating the grade level and reading the
question out loud to the group.

Give the participants a few minutes (2-3 minutes) to write some notes about how a
4t grade student would/might respond to the question.

Have participants share their answers with their neighbors.
Ask one or two participants to share how they would answer the question.

Ask if any participants have any other answers — share several if participants have
other answers.

Facilitator Guide
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Grade 4 Short-response Guide Paper 1

Short Answer Constructed Response for “Why the Evergreen Trees Never...”

What thama of h-mu!h‘\ll"h the Evergn een Trees Never Lose Their Leaves™? Use
- two nelallslromthe miyth to SUPPOrt your answer.

Write your answer in complete sentences.
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Refer participants to the Guide Paper 1 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.

Facilitator Guide 34



New

York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 4 Short-response Guide Paper 1 Annotation

Score Point 2

This response makes a valid inference from the text to identify the
theme of the myth (The theme of that myth is if your kind hearted
and nice you will be rewarded. If your not nice you will get a
punishment or not reward). The response provides a sufficient
number of concrete details from the text for support as required by
the prompt (The wind asked if it could touch every leaf in the world
and In the text it says the kind spruce tree so that tells you that the
tree is kind hearted). This response includes complete sentences
where errors do not impact readability.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response makes a valid inference from the text to identify the theme of the
myth (The theme of that myth is if your kind hearted and nice you will be
rewarded. If your not nice you will get a punishment or not reward).

The response provides a sufficient number of concrete details from the text for
support as required by the prompt (The wind asked if it could touch every leaf in
the world and In the text it says the kind spruce tree so that tells you that the
tree is kind hearted).

This response includes complete sentences where errors do not impact readability.

Note: Annotations describe why a response received the approved score
using rubric language.
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35



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 4 Short-response Guide Paper 2

Short Answer Constructed Response for "Why the Evergreen Trees Never. ™
Shiort Answer Consirucled Response jor "vi -

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.
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Refer participants to the Guide Paper 2 in their Grade 4 Short-response (2-point)

Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Guide Paper 2 Annotation

Score Point 2

This response makes a valid inference from the text to identify the
theme of the myth (The theme of the myth is that if you keep trying,
something good will help you). The response provides a sufficient
number of concrete details from the text for support as required by
the prompt (when the little bird broke it's wing and ask three trees
to help them, they rejected the little bird. Also when the little bird
ask three other trees, they help the little bird). This response
includes complete sentences where errors do not impact readability.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response makes a valid inference from the text to identify the theme of the
myth (The theme of the myth is that if you keep trying, something good will help
you).

The response provides a sufficient number of concrete details from the text for
support as required by the prompt (when the little bird broke it’s wing and ask
three trees to help them, they rejected the little bird. Also when the little bird ask
three other trees, they help the little bird).

This response includes complete sentences where errors do not impact readability.
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Grade 4 Short-response Guide Paper 3

Short Answer Constructed Response for "Why the Evergreen Trees Never...

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves™? Use
two details from the myth to support your answer.

Write your answer in complete sentences.

The Heme of the madh s qbout
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Refer participants to the Guide Paper 3 in their Grade 4 Short-response (2-point)

Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 4 Short-response Guide Paper 3 Annotation

Score Point 1

This response is a mostly literal recounting of events from the text
(The theme of the myth is about a tree and how it helps the bird).
While the response provides two details from the text (The spruce
tree let the bird stay on her branches and other trees began to help
the bird and those trees got to keep their leaves), no valid inference
and/or claim is present. This response includes complete sentences
where errors do not impact readability. Holistically, this response
achieves a score point one by giving only some relevant information
and no valid claim according to the requirements of the prompt.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response is a mostly literal recounting of events from the text (The theme of
the myth is about a tree and how it helps the bird).

While the response provides two details from the text (The spruce tree let the bird
stay on her branches and other trees began to help the bird and those trees got
to keep their leaves), no valid inference and/or claim is present.

This response includes complete sentences where errors do not impact readability.

Holistically, this response achieves a score point one by giving only some relevant
information and no valid claim according to the requirements of the prompt.

Note the differences between this score point 1 response and the score point 2
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 4 Short-response Guide Paper 4

T At -

Short Answer Consirucied Response for “Why the Evergreen Trees Ne

L

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
The, theme of the wyth s 1hat if
Uall hé?"n{j comeane, __qoed_{hings will conme
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Refer participants to the Guide Paper 4 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 4 Short-response Guide Paper 4 Annotation

Score Point 1

This response makes a valid inference from the text to identify the
theme of the myth (The theme of the myth is that if you help
someone good things will come to you and that you will feel good
inside); however, the response does not provide two details from the
text for support as required by the prompt.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response 1.

* This response makes a valid inference from the text to identify the theme of the
myth (The theme of the myth is that if you help someone good things will come to
you and that you will feel good inside).

* However, the response does not provide two details from the text for support as
required by the prompt.
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Grade 4 Short-response Guide Paper 5

Short Answer Constructed Response for “Why the Evergreen Trees Never...”

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves™? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
The evelgifeen +rees lca€s _are always
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Refer participants to the Guide Paper 5 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 4 Short-response Guide Paper 5 Annotation

Score Point 0

This response does not address any of the requirements of the
prompt (The evergreen trees leafs are always green in the spring,
summer, fall and, winter thats why it’s name is evergreen).

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is O.

* This response does not address any of the requirements of the prompt (The
evergreen trees leafs are always green in the spring, summer, fall and, winter
thats why it’'s name is evergreen).

Note the differences between this score point O response and the score point 1
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 4 Short-response Guide Paper 6

. 10 -
Short Answer Constructed for "Why the Evergreen Trees Never...

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
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Refer participants to the Guide Paper 6 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.

Facilitator Guide 44



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 4 Short-response Guide Paper 6 Annotation

Score Point 0

This response does not address any of the requirements of the
prompt.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

* The score point for this response is O.
* This response does not address any of the requirements of the prompt.
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Ask the participants if they have any questions about the guide set.

Ask the participants if the distinctions between the score points is clearly illustrated
in the guide set.
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Grade 4 Short-response (2-point) Practice Set

Time estimate:
25 minutes

In this section of the training the participants will have an opportunity to practice
scoring some 2-point responses.
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New York State Testing Program
ELA Test
2013 Turmkey Training

Grade 4 Short-response (2-point)
Sample Question

Practice Set

Refer participants to the Grade 4 Short-response (2-Point) Sample Question Practice
Set packet.

Direct participants to read and score each of the five practice responses.
Explain that they will have 10-15 minutes for the activity.

Remind participants to work independently and reference their rubric and guide
papers while they score.

Move forward when the 15 minutes is up or all participants have completed the
scoring activity.
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Grade 4 Short-response Practice Paper 1

Short Answer Constructed Responce for "Why the Evergreen Trees Never...

3 <
short Answer Conglructed Regpo

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.

Write your answer in comp! }1: nten
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Refer participants to the Practice Paper 1 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Practice Paper 1 Annotation

Score Point 1

This response makes valid inferences from the text to identify
themes in the myth (The theme to...is helping and The other
theme...is if you dont help someone, you’re gonna regret it);
however, the response provides only one concrete detail from the
text for support (when the little bird broke its wing, the evergreens
helped it). This response includes complete sentences where errors
do not impact readability.

Using the bulleted annotations marks that follow, review the score for the practice
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Use rubric language when explaining the score.
* The score point for this response is 1.

* This response makes valid inferences from the text to identify themes in the myth
(The theme to...is helping and The other theme...is if you don’t help someone,
you’re gonna regret it); however, the response provides only one concrete detail
from the text for support (when the little bird broke its wing, the evergreens
helped it).

* This response includes complete sentences where errors do not impact readability.

Point out:

* This response makes two valid inferences, but does not provide the required text-
based support for the inferences.

* While this response does not look exactly like any of the score point 1 responses
in the guide set, the response shares the aspects of a type of score point 1
response — valid inference with insufficient details from the text as support.
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Grade 4 Short-response Practice Paper 2

Short Answer Constructed Response for “Why the Evergreen Trees Never...”

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves™? Use
two details from the myth to support your answer,

Write your ansmr in complete sentences. ) ,
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Refer participants to the Practice Paper 2 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Practice Paper 2 Annotation

Score Point 2

This response makes a valid inference from the text to identify the
theme of the myth (The idea of the myth is if you are nice good
things happen). The response provides a sufficient number of
concrete details from the text for support as required by the prompt
(The evergreens protected the bird and got to keep their leaves. The
oak, birch, and willow where mean to the bird so their leaves fell
off). This response includes complete sentences where errors do not
impact readability.

Using the bulleted annotations marks that follow, review the score for the practice
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Use rubric language when explaining the score.
* The score point for this response is 2.

* This response makes a valid inference from the text to identify the theme of the
myth (The idea of the myth is if you are nice good things happen).

* The response provides a sufficient number of concrete details from the text for
support as required by the prompt (The evergreens protected the bird and got to

keep their leaves. The oak, birch, and willow where mean to the bird so their
leaves fell off).

* This response includes complete sentences where errors do not impact readability.
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Grade 4 Short-response Practice Paper 3

Short Answer Constructed Respanse for “Why the Evergreen Trees Never...”

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
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Refer participants to the Practice Paper 3 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Practice Paper 3 Annotation

Score Point 0

This response does not address any of the requirements of the
prompt (The theme of the book is to tell you a little bit about trees in
the forest and difrences of trees).

Using the bulleted annotations marks that follow, review the score for the practice
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Use rubric language when explaining the score.
* The score point for this response is O.

* This response does not address any of the requirements of the prompt (The
theme of the book is to tell you a little bit about trees in the forest and difrences
of trees).
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Grade 4 Short-response Practice Paper 4

Short Answer Constructed Response for “Why the Evergreen Trees Never...”

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves”? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
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Refer participants to the Practice Paper 4 in their Grade 4 Short-response (2-point)
Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Practice Paper 4 Annotation

Score Point 2

This response makes a valid inference from the text to identify the
theme of the myth (The theme of the myth is kindness). The
response provides a sufficient number of concrete details from the
text for support as required by the prompt (The spruce-tree let the
little bird with a broken wing live on it's thik leaves all winter long.
The pine-tree said it would help it keep warm by blocking the cold
wind from the bird freez). This response includes complete sentences
where errors do not impact readability.

Using the bulleted annotations marks that follow, review the score for the practice
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Use rubric language to review the score point explanation.

The score point for this response is 2.

This response makes a valid inference from the text to identify the theme of the
myth (The theme of the myth is kindness).

The response provides a sufficient number of concrete details from the text for
support as required by the prompt (The spruce-tree let the little bird with a
broken wing live on it’s thik leaves all winter long. The pine-tree said it would help
it keep warm by blocking the cold wind from the bird freez).

This response includes complete sentences where errors do not impact readability.
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Grade 4 Short-response Practice Paper 5

PP - S v

Short Answer Constructed Response for “Wiliy thi

What is a theme of the myth “Why the Evergreen Trees Never Lose Their Leaves"? Use
two details from the myth to support your answer.

Write your answer in complete sentences.
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Refer participants to the Practice Paper 5 in their Grade 4 Short-response (2-point)

Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Short-response Practice Paper 5 Annotation

Score Point 1

This response is a mostly literal recounting of details from the text
(The theme of the story is a little bird that broke it's wing and cant
fly with his friends so it has to find a tree that will let him live in it till
spring). This response includes complete sentences where errors do
not impact readability.

Instruct participants to perform a Talk and Turn:

* Turn to a fellow participant and discuss the score point you have given the
response using the rubric as a guide.

* Note evidence for your score point.
* You will have 2 minutes to discuss this response.

Activate the timer.

After the allotted 2 minutes, ask a participant to share their score point and related
evidence for the response.

Using the bulleted annotations marks that follow, review the score for the practice
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Use rubric language to review the score point explanation.
* The score point for this response is a 1.

* This response is a mostly literal recounting of details from the text (The theme of
the story is a little bird that broke it’'s wing and can’t fly with his friends so it has
to find a tree that will let him live in it till spring).

* This response includes complete sentences where errors do not impact readability.
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Ask the participants if they have any questions about the practice responses and the
scores they received.

Ask if the participants see how the practice papers align with the rubric and guide
papers.
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Grade 3 ELA Extended-response (4-point)

J

Rubric/Constructed-response Time estimate:

30 minutes

The following sections of the training are focused on the new 4-point constructed-
response questions.

This section specifically focuses on the grade 3, 4-point questions.
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New York State Testing Program
ELA Test
2013 Tumkey Training

Grade 3 Extended-response (4-point)
Sample Question

Guide Set

_ |

. |
Refer participants to the Grade 3 Extended-response (4-Point) Sample Question
Guide Set packet.

Explain the rational behind the 4-point questions:

* While writing from a text requires reading comprehension skills, the 4-point
questions are more focused on writing — crafting an extended essay — than the 2-
point questions. While each question is aligned with a specific Common Core
Standard, the rubric lists all the standards that are being assessed by the 4-point
questions.

Remind the participants that there are multiple ways to respond to each question —
and no one “correct” way to respond to the question.

Remind the participants to take notes on their rubric and the training responses for
use when delivering the training in their districts.
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Grade 3 Expository Writing Evaluation Rubric

Mew 'York State Grade 3 Expository Writing Evaluation Rubric
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Refer participants to the rubric in the Grade 3 Extended-response (4-point) Sample

Guide Set packet.
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Grade 3 Expository Writing Evaluation Rubric (Continued)

ANALYSIS: the
extent to which
the essay conveys

analysis of topics
or text

in a manner that
follows logically

and analysis of
the text

manner that
follows from the

comprehension of
the text

fallows generally
from the task and

comprehension of
the text

does not logically
follow from the

understanding of
the text

SCORE
CRITERIA ccLs 4 3 2 1 0
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
—clearly —clearly introduce | —introduce a topic | —introduce a topic | —demonstrate a
CONTENT AND introduce a topic | a topic in a ina manner that _|in a manner that | lack of

comprehension
of the text or

ideas and W.2, |from the task task and purpose | purpose task and purpose |task
information R.1-9 |and purpose

clearly and

accurately in —demonstrate | —demonstrate —demonstrate a | —demonstrate

order to support comprehension | grade-appropriate |confused little

New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

« If the student writes only a personal response and makes no reference to the text(s), the
response can be scored no higher than a 1,
+ Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

- A resiunse tntalli cuiien from the texlisi with no uriiinal student writini should be scored a 0.

Review the Content and Analysis section of the grade 3, 4-point rubric.

Review the criteria from left to right covering the criteria, standards assessed, and
the description of each score point.

Note the differences between the score points as the rubric moves from score point
4 to score point 0.
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Grade 3 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA ccLs 4 3 2 1 0
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
COMMAND OF —develop the —develop the topic | —partially develop | —demonstrate an | —provide no
EVIDENCE: the topic with with relevant facts, [the topic of the  |attempttouse  |evidence or
extent to which relevant, well- | definitions, and essay with the use | evidence, but only | provide
the essay chosen facts, details throughout | of some textual develop ideas with |evidence that is
presents evidence | w.2 definitions, and | the essay evidence, some of |mini comp
from the provided < | details which may be occasional irelevant
text to support R.1-8 | throughout the irrelevant evidence which is
i essay generally invalid
::fallevc:;::"d or irrelevant

« If the student writes only a personal response and makes no reference to the text(s), the
response can be scored no higher than a 1,
+ Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

- A resiunse tntalli cuiien from the texlisi with no uriiinal student writini should be scored a 0.

Review the Command of Evidence section of the grade 3, 4-point rubric.

Review the criteria from left to right covering the criteria, standards assessed, and
the description of each score point.

Note the differences between the score points as the rubric moves from score point
4 to score point 0.
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Grade 3 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA cCcLs 4 3 2 1 1]
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
COHERENCE, —clearly and —generally group | —exhibit some —exhibit little —exhibit no
ORGANIZATION, consistently related attempt to group | attempt at evidence of
AND STYLE: the group related | information related organization organization
extent to which information together information
the essay together together
logically
organizes —skillfully —connect ideas —Inconsistently —lack the use of
complex ideas, connect ideas within categories | connect ideas linking words and
concepts, and within of information using some phrases
information using categories of using linking linking words and
formal style and w.2 | information words and phrases | phrases
precise language L3 | using linking
L& | words and
phrases
— provide a —provide a —provide a —provide a —do not
concluding concluding concluding concluding provide a
statement that | statement that statement that statement that Is | concluding
follows clearly | follows from the follows generally | illogical or statement
from the topic | topic and from the topic unrelated to the
and information and information topic and
information presented presented information
presented presented

« If the student writes only a personal respaonse and makes no reference to the text(s), the
response can be scored no higher than a 1,
+ Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

- A resiunse tntalli cuiien from the texlisi with no uriiinal student writini should be scored a 0.

New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Review the Coherence, Organization, and Style section of the grade 3, 4-point

rubric.

Review the criteria from left to right covering the criteria, standards assessed, and

the description of each score point.

Note the differences between the score points as the rubric moves from score point

4 to score point 0.
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Grade 3 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA CcCLS 4 3 2 1 o
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:

CONTROL OF —demonstrate | —demonstrate —demonstrate —demonstrate a | —are minimal,
CONVENTIONS: grade- grade-appropriate | emerging lack of command | making
the extent to appropriate command of command of of conventions, assessment of
which the essay command of conventions, with | conventions, with | with frequent conventions
demonstrates W.2 conventions, occasional errors | some errors that | errors that hinder | unreliable
command of the L1 with few errors | that do not hinder | may hinder comprehension
conventions of . comprehension comprehension
standard English | L2
grammar, usage,
capitalization,
punctuation, and
spelling

« If the student writes only a personal response and makes no reference to the text(s), the
response can be scored no higher than a 1,
= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

- A response totalli copied from the texlisi with no Driiinal student wrltini should be scored a 0.

Review the Control of Conventions section of the grade 3, 4-point rubric.

Review the criteria from left to right covering the criteria, standards assessed, and
the description of each score point.

Note the differences between the score points as the rubric moves from score point
4 to score point 0.

Emphasize the holistic nature of the 4-point rubric. Remind the participants that
they are not assigning four separate scores to each response, but one overall
holistic, best-fit score. The score points are made up of all the criteria and are in the
columns that go down the rubric.

Be sure to cover the bullets at the bottom of the rubric.

Note: Very rarely will a response meet every bullet point for any specific
score point and one bullet point does not a score point make. Participants
need to find what the best-fit score for each response.

Encourage participants to remove the rubric from the packet in order to be able to
refer to it while reviewing the grade 3, 4-point student responses.
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Ask participants if the grade 3, 4-point rubric is clear.

Ask participants if the holistic nature of the rubric — and how to use it reading down
the columns for each score point — is clear.

Remind participants that the rubric tells us what a response at each score
point looks, but the guide papers show us what the responses look like at
each score point. Scorers need to reference their guide papers while
scoring.
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Grade 3 Extended-response (4-point) Guide Set

Time estimate:
30 minutes

Refer participants to the Grade 3 Extended-response (4-Point) Sample Question
Guide Set packet.
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Grade 3 Extended-response Passage

The Poplar Tree
by Flora J. Cooke
1 Long ago the poplar used to hold out its branches like other trees. It tried to see how far
it could spread them.

2 Once at sunset an old man came through the forest where the poplar trees lived. The
trees were going to sleep, and it was growing dark.

3 The man held something under his cloak. It was a pot of gold—the very pot of gold that
lies at the foot of the rainbow. He had stolen it and was locking for some place to hide it. A
poplar tree stood by the path.

4 “This is the very place to hide my treasure,” the man said. “The branches spread out
straight, and the leaves are large and thick. How lucky that the trees are all asleep!”

5 He placed the pot of gold in the thick branches, and then ran quickly away.

Refer participants to the passage in their Grade 3 Extended-response (2-point)
Sample Guide Set.

Instruct participants to take 5 minutes to read the passage to themselves.
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Grade 3 Extended-response Passage

Continued from previous page...

6 The gold belonged to Iris, the beautiful maiden who had a rainbow bridge to the earth.
The next moming she missed her precious pot. It always lay at the foot of the rainbow, but it
was not there now.

7 Iris hurried away to tell her father, the great Zeus, of her loss. He said that he would find
the pot of gold for her.

8 He called a messenger, the swift-footed Mercury, and said, “Go quickly, and do not
return until you have found the treasure.”

9 Mercury went as fast as the wind down to the earth. He soon came to the forest and
awakened the trees.

10 “Iris has lost her precious pot of gold that lies at the foot of the rainbow. Have any of you
seen it?” he asked.

11 The trees were very sleepy, but all shook their heads.
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Grade 3 Extended-response Passage

Continued from previous page...

12 “We have not seen it," they said.

13 “Hold up your branches,” said Mercury. “I must see that the pot of gold is not hidden
among them.”

14 All of the trees held up their branches. The poplar that stood by the path was the first to
hold up his. He was an honest tree and knew he had nothing to hide.

15 Down fell the pot of gold. How surprised the poplar tree was! He dropped his branches
in shame. Then he held them high in the air.

16 “Forgive me,” he said. “| do not know how it came to be there; but, hereafter, | shall
always hold my branches up. Then every one can see that | have nothing hidden.”

17 Since then the branches have always grown straight up; and every one knows that the
poplar is an honest and upright tree.

www.gutenberg.org
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Grade 3 Extended-response Question

Why do the poplar branches grow the way they do? Explain why
the tree decides to grow them this way. How do the actions of the
Old Man, Iris, Zeus, and Mercury lead to his decision? Use details
from the story to support your answer.

In your response, be sure to include the following:
a explain the direction in which the poplar tree’s branches grow
a explain the events that made the tree’s branches grow this way

a explain how the actions of the Old Man, Iris, Zeus, and Mercury
lead to his decision

a details from the story to support your answer

Write your answer in complete sentences.

Refer participants to the question in the Grade 3 Extended-response (4-point)
Sample Guide Set.

Introduce the question to the participants by stating the grade level and reading the
question out loud to the group.

Give the participants a few minutes (2-3 minutes) to write some notes about how a
3rd grade student would/might respond to the question.

Have participants share their answers with their neighbors.
Ask one or two participants to share how they would answer the question.

Ask if any participants have any other answers — share several if participants have
other answers.
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Grade 3 Extended-response Guide Paper 1a

?*bfa- dlees grow thelr bronches  shrut e the aiy;
The Poofor Trves did not o bueys ivw This_woy, HAey
zsf&’ Yo ggmm_’ ther branctes osf H(e all the o?%fr
Frecs hat 41 2 a 10;3
e gl ﬂe’v nf#w Wt 7‘/ M?r( bre nzf/P -3 ‘57{4! TIM‘J’ I,D_
at M]-v ave honect and have pothing to

.{'Il'f}l.'
/ fe_a_pet led 47

the mmijrr IﬂS I# W 5 ﬂe QQT’ 2Y ggfé she a}mkg

kept ot the end of AW fainbow brwfs? o eacth.

Tﬁe Mman _wes walbing n A fprest mwf neecle g‘ ggfecc

ide the golel ani

+he gw_gf in its branches. He thovsh? z‘waw'af be
ce becavse Hw branches weve shoa

0;)7" and the Jeaves were fig. He clidnt think

anybod~ wovld Find the ;mfof/ there L0y was

Refer participants to the Guide Paper 1 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 1b
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Grade 3 Extended-response Guide Paper 1c
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Grade 3 Extended-response Guide Paper 1 Annotation

Score Point 4

This response clearly introduces a topic in a manner that follows
logically from the task and purpose (But after what happened...prove
that they are honest). The response demonstrates comprehension
and analysis of the text (The poplar tree never would have changed
how it grows its branches if the other characters had not done what
they did). The topic is developed with relevant, well-chosen details
throughout the essay (the branches were strait out and the leaves
were big and Iris was sad when her gold was gone and she told her
father, Zeus about it.). Related information is consistently grouped
together (Mercury asked all the trees in the forest to hold up their
branches so he could see if they had the gold. When the gold fell out
of the poplar tree, the tree was surprised and decided to always hold
its branches up to prove it is honest.). 1deas are skillfully connected
using linking words (But after, A long time ago, When, If). The
response provides a concluding statement that follows clearly from
the topic (to prove that it is honest). The response demonstrates
grade-appropriate command of conventions, with few errors.

75

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is 4.

* This response clearly introduces a topic in a manner that follows logically from the

task and purpose (But after what happened...prove that they are honest). [Last
sentence, 1st paragraph.]

* The response demonstrates comprehension and analysis of the text (The poplar
tree never would have changed how it grows its branches if the other characters
had not done what they did). [15t sentence, last paragraph, middle pg. 2]

* The topic is developed with relevant, well-chosen details throughout the essay
(the branches were strait out and the leaves were big and Iris was sad when her

gold was gone and she told her father, Zeus about it.). [Last 4 lines of pg. 1, 1st 2

lines of pg. 2]

* Related information is consistently grouped together (Mercury asked all the trees
in the forest to hold up their branches so he could see if they had the gold. When

the gold fell out of the poplar tree, the tree was surprised and decided to always
hold its branches up to prove it is honest.). [3" line, 2"d pg. through end of
paragraph]

* ldeas are skillfully connected using linking words (But after, A long time ago,
When, If). [Throughout - between and within paragraphs]

* The response provides a concluding statement that follows clearly from the topic
(to prove that it is honest). [End of 1St paragraph]

* The response demonstrates grade-appropriate command of conventions, with few

errors.
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Grade 3 Extended-response Guide Paper 2a
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Refer participants to the Guide Paper 2 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 2b
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Grade 3 Extended-response Guide Paper 2 Annotation

Score Point 4

This response clearly introduces a topic in @ manner that follows logically
from the task and purpose (The Poplar branches grow the way they do
because one day on old man came to the Poplar tree forest because he
had stole the pot of gold). The response demonstrates comprehension
and analysis of the text (The most honest tree was the one that had the
pot of gold). The topic is developed with relevant, well-chosen details
throughout the essay (He hid it when it was dark. He went to the Poplar
tree and while they were sleeping he hid it in their branches). Related
information is consistently grouped together (Iris told her father it was
gone and he sent a messegar to find it. The messengar was swift and he
went to the Poplar tree forest to find the pot of gold). 1deas are skillfully
connected using linking words (So, and he went, That is why). The
response provides a concluding statement that follows clearly from the
topic (That is why they grow their branches up instead of down}. The
response demonstrates grade-appropriate command of conventions, with
occasional errors (Poplar, had stole, went to the Poplar tree and while

they were, messegar) that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this passage is 4.

This response clearly introduces a topic in a manner that follows logically from the
task and purpose (The Poplar branches grow the way they do because one day on
old man came to the Poplar tree forest because he had stole the pot of gold). [1st
sentence of response]

The response demonstrates comprehension and analysis of the text (The most
honest tree was the one that had the pot of gold). [5-7t lines pg. 2]

The topic is developed with relevant, well-chosen details throughout the essay (He
hid it when it was dark. He went to the Poplar tree and while they were sleeping
he hid it in their branches). [6% line from the bottom of 1st pg.]

Related information is consistently grouped together (Iris told her father it was
gone and he sent a messegar to find it. The messengar was swift and he went to
the Poplar tree forest to find the pot of gold). [3" line from bottom of the 1st
page, 3" line pg. 2]

Ideas are skillfully connected using linking words (So, and he went, That is why).
[Bottom 1st pg. through end]

The response provides a concluding statement that follows clearly from the topic
(That is why they grow their branches up instead of down). [Last sentence}

The response demonstrates grade-appropriate command of conventions, with
occasional errors (Poplar, had stole, went to the Poplar tree and while they were,
messegar) that do not hinder comprehension. [Throughout]
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Grade 3 Extended-response Guide Paper 3
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Refer participants to the Guide Paper 3 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 3 Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from
the task and purpose (The poplar branches grow the way they do
because long ago). The response demonstrates grade-appropriate
comprehension of the text (The poplar tree always holds its branches
straight up so people can see nothing is hidden). The topic is
developed with relevant facts throughout the essay (The pot of gold
belonged to Iris and Mercury set out to find the lost tresure. Mercury
asked all the trees if they had the pot of gold and the trees said no).
Related information is generally grouped together and connected
using linking words and phrases (and Mercury set out, and didnt
know, Since the branches). The response provides a concluding
statement that follows clearly from the topic (everyone knows that
poplar trees are always honest).The response demonstrates grade-
appropriate command of conventions, with occasional errors (it’s and
tresure) that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 3.

This response clearly introduces a topic in a manner that follows from the task and
purpose (The poplar branches grow the way they do because long ago). [1st
sentence through “ago”]

The response demonstrates grade-appropriate comprehension of the text (The poplar
tree always holds its branches straight up so people can see nothing is hidden). [5% line
from end of pg 1]

The topic is developed with relevant facts throughout the essay (The pot of gold belonged
to Iris and Mercury set out to find the lost tresure. Mercury asked all the trees if they had
the pot of gold and the trees said no). [3' and 4t sentences 1/3 of way through the
response]

Related information is generally grouped together and connected using linking words and
phrases (and Mercury set out, and didn’t know, Since the branches). [Throughout]

The response provides a concluding statement that follows clearly from the topic
(everyone knows that poplar trees are always honest). [Last sentence]

The response demonstrates grade-appropriate command of conventions, with occasional
errors (it's and tresure) that do not hinder comprehension.

Note the differences between this score point 3 response and the score point 4 responses in
the guide set. Ask the participants if the difference is clear to them.
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Grade 3 Extended-response Guide Paper 4a
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Refer participants to the Guide Paper 4 in their Grade 3 Extended-response (4-point)

Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 4b
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Grade 3 Extended-response Guide Paper 4 Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from
the task and purpose (The branches grow that way because the
poplar tree did'nt want to hied anything). The response demonstrates
grade-appropriate comprehension of the text (The old man, Iris,
Zeus, and Mercury also lead to his decision from how most of them
all worked together to find the pot of gold for Iris). The topic is
developed with relevant facts throughout the essay (the old man put
the gold in the tree and then mercury told the tree’s to put their
branches up. The poplar tree put it's branches up and Mercury saw
the gold). Related information is generally grouped together and
connected using linking words and phrases (and then, So the tree,
because). The response demonstrates emerging command of
conventions, with some errors (did'nt, hied, mercury, tree’s, it's for
its, actions of The old) that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 3.

This response clearly introduces a topic in a manner that follows from the task
and purpose (The branches grow that way because the poplar tree did’nt want to
hied anything). [1st sentence]

The response demonstrates grade-appropriate comprehension of the text (The old
man, Iris, Zeus, and Mercury also lead to his decision from how most of them all
worked together to find the pot of gold for Iris). [Top of pg. 2]

The topic is developed with relevant facts throughout the essay (the old man put
the gold in the tree and then mercury told the tree’s to put their branches up. The
poplar tree put it’s branches up and Mercury saw the gold). [Beginning of
paragraph 2]

Related information is generally grouped together and connected using linking
words and phrases (and then, So the tree, because). [Throughout}

The response demonstrates emerging command of conventions, with some errors
(did’nt, hied, mercury, tree’s, it’s for its, actions of The old) that may hinder
comprehension.
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Grade 3 Extended-response Guide Paper 5
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Refer participants to the Guide Paper 5 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.

Facilitator Guide 85



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 3 Extended-response Guide Paper 5 Annotation

Score Point 2

This response introduces a topic in a manner that follows generally
from the task and purpose (The poplar tree branches grow straight
up because it was an honest tree). The topic is partially developed
with some textual evidence (The actions for the old man were
anxcious to hide the pot of gold, and sneaky. For Iris were sad, and
missed her pot of gold and For mercury were trying to get the gold
back). Some attempt to group related information is demonstrated
through inconsistent use of linking words to connect ideas (For Iris,
For Zeus, For Mercury). The response demonstrates grade-
appropriate command of conventions, with occasional errors (poplar
tree branches, was wanted, Mercury were) that do not hinder
comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
and purpose (The poplar tree branches grow straight up because it was an honest
tree). [Lines 1-3]

The topic is partially developed with some textual evidence (The actions for the
old man were anxcious to hide the pot of gold, and sneaky. For Iris were sad, and
missed her pot of gold and For mercury were trying to get the gold back). [Lines
6-10 and lines 12-14]

Some attempt to group related information is demonstrated through inconsistent
use of linking words to connect ideas (For Iris, For Zeus, For Mercury).
[Throughout]

The response demonstrates grade-appropriate command of conventions, with
occasional errors (poplar tree branches, was wanted, Mercury were) that do not
hinder comprehension.

Note the differences between this score point 2 response and the score point 3
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 3 Extended-response Guide Paper 6
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Refer participants to the Guide Paper 6 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 6 Annotation

Score Point 2

This response introduces a topic in a manner that follows generally
from the task and purpose (The branches grew this way because the
popular tree trys to bend and strech them to see how far the brances
can go). The response demonstrates a confused comprehension of
the text (The events that made the branches grow this way was that
the tree kept his branches down). The topic is partially developed
with some textual evidence (The actions of the Old man, Iris, Zeuse,
and Mercury lead to his decison of being honest, and upright). The
concluding statement follows generally from the information
presented (That is how the branches grew). The response
demonstrates emerging command of conventions, with some errors
(popular, trys, strech, brances, decison) that may hinder
comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
and purpose (The branches grew this way because the popular tree trys to bend
and strech them to see how far the brances can go). [15t sentence, lines 1-3]

The response demonstrates a confused comprehension of the text (The events
that made the branches grow this way was that the tree kept his branches down).
[Lines 3-5]

The topic is partially developed with some textual evidence (The actions of the Old
man, Iris, Zeuse, and Mercury lead to his decison of being honest, and upright).
[Lines 5-7]

The concluding statement follows generally from the information presented (That
is how the branches grew). [Lines 7-8]

The response demonstrates emerging command of conventions, with some errors
(popular, trys, strech, brances, decison) that may hinder comprehension.
[Throughout]
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Grade 3 Extended-response Guide Paper 7
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Refer participants to the Guide Paper 7 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 7 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task but demonstrates a little understanding of the text
(The branches grow the way they do beause since then the branchs
have always grown straight up). The response demonstrates an
attempt to use evidence (every one knows that the poplar is an
honest and upright tree) but only develops ideas with minimal
evidence. Little attempt at organization is exhibited. This response
demonstrates an emerging command of conventions, with some
errors (beause, branchs, every one) that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response introduces a topic in a manner that follows generally from the task
but demonstrates a little understanding of the text (The branches grow the way
they do beause since then the branchs have always grown straight up). [Lines 1-
3]

The response demonstrates an attempt to use evidence (every one knows that
the poplar is an honest and upright tree) but only develops ideas with minimal
evidence. Little attempt at organization is exhibited. [Lines 4-6]

This response demonstrates an emerging command of conventions, with some
errors (beause, branchs, every one) that may hinder comprehension.

Note the differences between this score point 1 response and the score point 2
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 3 Extended-response Guide Paper 8
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Refer participants to the Guide Paper 8 in their Grade 3 Extended-response (4-point)

Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 8 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task but demonstrates little understanding of the text (The
tree decides to grow this way because he doesnt wanto hide
anything from anyone). The response demonstrates an attempt to
use evidence (The poplar grow that way because they tried to see
how far they could spread them) but only develops ideas with
minimal evidence that is generally irrelevant. Little attempt at
organization is exhibited. This response demonstrates and emerging
command of conventions with some errors (doesnt, wanto, grow for
grows) that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response introduces a topic in a manner that follows generally from the task
but demonstrates little understanding of the text (The tree decides to grow this
way because he doesnt wanto hide anything from anyone). [Lines 1-3]

The response demonstrates an attempt to use evidence (The poplar grow that
way because they tried to see how far they could spread them) but only develops
ideas with minimal evidence that is generally irrelevant. [Lines 3-6]

Little attempt at organization is exhibited.

This response demonstrates and emerging command of conventions with some
errors (doesnt, wanto, grow for grows) that may hinder comprehension.
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Grade 3 Extended-response Guide Paper 9
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Refer participants to the Guide Paper 9 in their Grade 3 Extended-response (4-point)
Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 9 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the text and
task (The poplar tree’s branches grow in the forest because thear is
gold thear that's why they call then the poplar tree’s branches). The
response provides no evidence. No organization is exhibited. The
response demonstrates a lack of command of conventions, with
frequent errors (thear, thear, then) that hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is O.

This response demonstrates a lack of comprehension of the text and task (The
poplar tree’s branches grow in the forest because thear is gold thear that’'s why
they call then the poplar tree’s branches). [Entire response]

The response provides no evidence.
No organization is exhibited.

The response demonstrates a lack of command of conventions, with frequent
errors (thear, thear, then) that hinder comprehension.

Note the differences between this score point O response and the score point 1
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 3 Extended-response Guide Paper 10
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Refer participants to the Guide Paper 10 in their Grade 3 Extended-response (4-
point) Sample Guide Set packet.

Read the response out loud to the participants.
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Grade 3 Extended-response Guide Paper 10 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the text and
task (The Popler branches grow the way They dois becase it’s there
way They can do it however They want if They want). The response
provides no evidence. No organization is exhibited. The response
demonstrates a lack of command of conventions, with frequent
errors (Popler, They, dois, becase, there for their, They) that hinder
comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is O.

» This response demonstrates a lack of comprehension of the text and task (The
Popler branches grow the way They dois becase it's there way They can do it
however They want if They want). [Entire response]

* The response provides no evidence.
* No organization is exhibited.

* The response demonstrates a lack of command of conventions, with frequent
errors (Popler, They, dois, becase, there for their, They) that hinder
comprehension.
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Ask the participants if they have any questions about the guide set.

Ask the participants if the distinctions between the score points is clearly illustrated
in the guide set.
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Grades 4-5 Extended-response (4-point)

Rubric/Constructed-response Time estimate:
/ 30 minutes

This section focuses on the grades 4-5, 4-point questions.

Instruct the participants to find their grade 4, 4-point materials, including the rubric,
passage, and guide papers.

While participants find their materials, explain the rational behind the 4-
point questions — While writing from a text requires reading comprehension skills,
the 4-point questions are more focused on writing — crafting an extended essay —
than the 2-point questions. While each question is aligned with a specific Common
Core Standard, the rubric lists all the standards that are being assessed by the 4-
point questions.

Remind the participants that there are multiple ways to respond to each question —
and no one “correct” way to respond to the question.

Remind the participants to take notes on their rubric and the training responses for
use when delivering the training in their districts.

Facilitator Guide

98



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

New York State Testing Program
ELA Test
2013 Turmnkey Training

Grade 4 Extended-response (4-point)
Sample Question

Guide Set

Refer participants to the rubric in the Grade 4 Extended-response (4-Point) Sample
Question Guide Set packet.
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Grades 4-5 Expository Writing Evaluation Rubric

New Yok State Grade 4-5 Expository Writing Evaluation Rubric.
B, E—
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Emphasize the holistic nature of the 4-point rubric. Remind the participants that
they are not assigning four separate scores to each response, but one overall
holistic, best-fit score. The score points are made up of all the criteria and are in the
columns that go down the rubric.

Instruct participants to:

* Read through the entire rubric.

* Using a highlighter or pen, mark the changing descriptors as they move through
the score points for each criterion.

Allow 2 minutes for the activity.
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Grades 4-5 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA TCLs 4 3 Z2 i [l
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:

— clearly — clearly —introduce a —introduce a —demonstrate
:2::5:;5?th !ntroduce a topic introduce a topic topic in @ manner | topic in a manner | a lack of .
extent to which in a manner that | in a manner that that follows tha_t does not comprehension
the essay follows logically | follows from the generally from logically follow of the text(s) or
conveys ideas Ww.2, |from the task task and purpose | the task and from the task and | task
and information | R-1-9 | and purpose s wat purpose purpose

—demonstrate

:Ic‘::gt:r:in —demonstrate | grade-appropriate | —demonstrate a | —demonstrate
order to support insightful comprehension literal little
analysis of cumureheqsiun and analysis of the | comprehension of | understanding of
topics or text and analysis of | text(s) the text(s) the text(s)

the text{s)

+ If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
« If the student writes only a personal response and makes no reference to the text(s), the response can be scored no
higher than a 1.

= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

= A response totally copied from the text{s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.
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Grades 4-5 Expository Writing Evaluation Rubric (Continued)

the text(s) —sustain the use | evidence with
of relevant inconsistency

—sustain the evidence, with

use of varied, some lack of

relevant variety

evidence

SCORE
CRITERIA TCLs 4 3 Z2 i [l
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
COMMAND OF —develop the —develop the —partially —demonstrate an | —provide no
EVIDENCE: the topic with topic with relevant | develop the topic | attempt to use evidence or
extent to which relevant, well- facts, definitions, | of the essay with | evidence, but only | provide
the essay chosen facts, detalls, the use of some develop ideas evidence that is
presents definitions, quotations, or textual evidence, | with minimal, completely
evidence from concrete details, | other information | some of which occasional irrelevant
the provided w.2 quotations, or and examples may be irrelevant | evidence which is
texts to support | W.9 other from the text(s) generally invalid
analysis and R.1-9 | information and or irrelevant
reflection examples from —use relevant

« Responses totally uni
A response totally copied from the text(s)

lated to the topic, il

ible, incoherent, or blank should be given a 0.

th no original student writing should be scored a 0.

+ If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
« If the student writes only a personal response and makes no reference to the text(s), the response can be scored no
higher than a 1.

Briefly point out the changing descriptor for each bullet at each score point.
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Grades 4-5 Expository Writing Evaluation Rubric (Continued)
SCORE
CRITERIA TCLs 4 3 Z2 i [l
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
—exhibit clear, —exhibit clear —exhibit some —exhibit little —exhibit no
COHERENCE, ful attempt at attempt at evidence of
ORGANIZATION, organization or or
AND STYLE: the —link ideas using attempts to
extent to which —skillfully link grad i i I organize are —exhibit no use
the essay Ideas using grade- | words and phrases link ideas using irrelevant to the of linking words
logically appropriate words words and phrases | task and phrases
organizes and phrases —use grade-
complex ideas, precise | —inc use | —lack the use of —use language
concepts, and —use grade- and linking words and that is
information prop " d in-specific [ and phrases predominantly
using formal Ww.2 stylistically vocabulary demain-specific incoherent or
style and precise L3 sophisticated vocabulary —use language that | copied directly
language L6 language and —provide a is imprecise or from the text(s)
domain-specific concluding —provide a inappropriate for
vocabulary statement that concluding the text(s) and task | —do not provide
follows from the statement that a concluding
—provide a topic and follows generally —provide a statement
concluding information from the topic and | concluding
statement that presented information statement that is
follows clearly presented illegical or
from the topic and unrelated to the
information tapic and
presented information
= If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
« If the student writes only a personal response and makes no reference to the text(s), the response can be scored no
higher than a 1.
= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
A response totally copied from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.
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Grades 4-5 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA TCLs 4 3 Z i 1]
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
CONTROL OF —demonstrate —demaonstrate —demonstrate a —are mini
CONVENTIONS: grade- grade-appropriate | emerging lack of command | making
the extent to appropriate command of command of of conventions, assessment of
which the command of conventions, with | conventions, with | with frequent conventions
essay conventions, occasional errors some errors that | errors that hinder | unreliable
demonstrates W.2 | with few errors | that do not hinder | may hinder comprehension
command of L.1 comprehension comprehension
the conventions L2
of standard
English
grammar,
usage,
capitalization,
punctuation,
and spelling

= If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
« If the student writes only a personal response and makes no reference to the text(s), the response can be scored no
higher than a 1.

= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.

= Aresponse totally copied from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.
Be sure to cover the bullets at the bottom of the rubric.

Note: Very rarely will a response meet every bullet point for any specific
score point and one bullet point does not a score point make. Participants
need to find what the best-fit score for each response.

Encourage participants to remove the rubric from the packet in order to be able to
refer to it reviewing the grade 4, 4-point student responses.
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Ask participants if the grades 4-5, 4-point rubric is clear.

Ask participants if the holistic nature of the rubric — and how to use it reading down
the columns for each score point — is clear.

Remind participants that the rubric tells us what a response at each score
point looks, but the guide papers show us what the responses look like at
each score point. Scorers need to reference their guide papers while
scoring.
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Grade 4 Extended-response (4-point) Guide Set

Time estimate:
30 minutes

Refer participants to the Grade 4 Extended-response (4-point) Sample Guide Set in
their packet.
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Grade 4 Extended-response Passage

Paired Passages. Myth and fact about why evergreen trees do not lose their leaves
Passage 1. Myth
Why the Evergreen Trees Never Lose Their Leaves
by Florence Holbrook

1 Winter was coming, and the birds had flown far to the south, where the air was warm
and they could find berries to eat. One little bird had broken its wing and could not fly with
the others. It was alone in the cold world of frost and snow. The forest looked warm, and it
made its way to the trees as well as it could, to ask for help.

2 First it came to a birch-tree. “Beautiful birch-tree,” it said, “my wing is broken, and my
friends have flown away. May | live among your branches till they come back to me?"

3 “No, indeed,” answered the birch-tree, drawing her fair green leaves away. “We of the
great forest have our own birds to help. | can do nothing for you.”

4 “The birch is not very strong,” said the little bird to itself, “and it might be that she
could not hold me easily. | will ask the oak.” So the bird said, “Great oak-tree, you are so
strong, will you not let me live on your boughs till my friends come back in the springtime?”

Give the participants 10 minutes to read the passages to themselves.

Note that there are two, paired passages for the grade 4, 4-point question.
The participants will already have seen one passage during this training,
but they need to review the passage again.
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Grade 4 Extended-response Passage

Continued from previous page. ..

5 “In the springtime!” cried the oak. “That is a long way off. How do | know what
you might do in all that time? Birds are always locking for something to eat, and you
might even eat up some of my acorns.”

6 ‘It may be that the willow will be kind to me,” thought the bird, and it said,
“Gentle willow, my wing is broken, and | could not fly to the south with the other birds.
May | live on your branches till the springtime?”

7 The willow did not look gentle then, for she drew herself up proudly and said,
“Indeed, | do not know you, and we willows never talk to people whom we do not know.
Very likely there are trees somewhere that will take in strange birds. Leave me at once.”

8 The poor little bird did not know what to do. Its wing was not yet strong, but it
began to fly away as well as it could. Before it had gone far, a voice was heard. “Little
bird," it said, “where are you going?”

9 “Indeed, | do not know,” answered the bird sadly. “| am very cold.”

10 “Come right here, then,” said the friendly spruce-tree, for it was her voice that
had called. “You shall live on my warmest branch all winter if you choose.”
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Grade 4 Extended-response Passage

Continued from previous page. ..
11 “Will you really let me?” asked the little bird eagerly.
12 ‘Indeed, | will,” answered the kind-hearted spruce-tree. “If your friends have

flown away, it is time for the trees to help you. Here is the branch where my leaves are
thickest and softest.”

13 “My branches are not very thick,” said the friendly pine-tree, “but | am big and
strong, and | can keep the north wind from you and the spruce.”

14 ‘I can help too,” said a little juniper-tree. “| can give you berries all winter long,
and every bird knows that juniper berries are good.”

15 So the spruce gave the lonely little bird a home, the pine kept the cold north
wind away from it, and the juniper gave it berries to eat.

16 The other trees looked on and talked together scornfully.

17 “I would not have strange birds on my boughs,” said the birch.

18 “I shall not give my acorns away for any one,” said the oak.
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19

20

21

22

23

Grade 4 Extended-response Passage

Continued from previous page...

‘I never have anything to do with strangers,” said the willow, and the three
trees drew their leaves closely about them.

In the morning all those shining green leaves lay on the ground, for the cold
north wind had come in the night, and every leaf that it touched fell from the tree.

“May | touch every leaf in the forest?” asked the wind in its frolic.

“No,” said the forest king. “The trees that have been kind to the little bird with
the broken wing may keep their leaves.”

This is why the leaves of the spruce, the pine, and the juniper are always
green.

www.gutenberg.org
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Grade 4 Extended-response Passage

Passage 2: Informational
Why are evergreen trees green all year round?

1 Evergreen trees (also known as conifers because of the cones that hold their seeds)
include spruce, fir and pine trees. Evergreen trees do lose leaves, but not all at the same
time the way that deciduous trees (trees that lose their leaves) do. These trees are
specially adapted to live in climates where there may be limited annual sunshine and/or
available water.

2 The evergreen thrives in cold climates and its leaves are adapted to make the most
of its environment. The leaves of evergreen trees are often small and narrow, like
needles. Evergreen leaves can remain on a tree for anywhere from 1-20 years depending
on the species of tree, but most leaves remain on the tree for less than five years. It is
thought that by keeping its leaves year round the plant might be able to take advantage
of periods of thaw during the winter to make food. It also means that the plant does not
need to waste energy re-growing a full set of leaves each year.
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Grade 4 Extended-response Passage

Continued from previous page...

3 The leaves of an evergreen have the same function as leaves of other trees, mainly
to make food for the plant through photosynthesis. The leaves are often a dark green
color indicating that a lot of the sun-absorbing compound chlorophyll is present. By
having a lot of small leaves packed with chlorophyll, the plant gathers as much energy as
it can from the sparse sunlight. It uses this energy to make food in the form of glucose.
The dark color also helps keep the plant warm in its cold environment (think about
wearing dark clothing on sunny day versus light or white clothing. The dark clothing
absorbs more sunlight and is hotter to wear).

4 The cold climate where evergreens often live means that even if there is a large
amount of precipitation, the water is often frozen and therefore unavailable to the plant.
The small surface area and the thick coating of wax on the needle-like leaves allow the
plant to retain more water (there is less surface area available for evaporation). The small
leaves also have small holes called stomata that are used for gas exchange; these can
be closed very tightly to stop water loss. Lastly the small pointy leaves and the cone-like
shape of the tree itself shed snow more easily than other trees so the evergreens are not
as likely to break under the weight of snow and ice.

www.ccmr.cornell edu
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Grade 4 Extended-response Question

The myth and the article both provide explanations for why
evergreen trees keep their leaves in winter. How are the
explanations similar and different? Use specific examples from the
myth and the article to support your answer.

In your response, be sure to do the following:

0 describe what the myth says about why evergreen trees keep
their leaves in winter

a describe what the article says about why evergreen trees keep
their leaves in winter

0 discuss how the explanations are similar and different

a include details from both the myth and the article to support
your answer

Introduce the question to the participants by stating the Grade level and question
and then by reading the question out loud to the group.

Give the participants a few minutes (5 minutes) to write some notes about how a 4t
grade student would/might respond to the question.

Have participants share their answers with their neighbors.

Ask one or two participants how they would answer the question.

Ask if any participants have any other answers — share several if participants have
other answers.
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Grade 4 Extended-response Guide Paper 1a
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Refer participants to the Practice Paper 1 in their Grade 4 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 1 Annotation

Score Point 4

This response cieariy introduces a topic in a manner that foliows iogicaiiy
from the task and purpose (The myth says that the evergreen trees keep
their leaves in winter because they helped a little bird and The article says
that the evergreens keep their leaves in winter because they are able to shed
snow). The response demonstrates insightful comprehension and analysis of
the texts (they both include the Pine, Spruce, and Juniper and They are
different because in the myth it was a Spruce, Pine, and Juniper tree helping
a little bird....In the article it was the tree being able to keep it’s leaves all
year long). The topic is developed with relevant, well-chosen facts from the
texts (None of the other trees would help her out by letting her live on their
branches...The Spruce tree helped the little bird out, along with the Juniper
and Pine and They are able to shed snow because they have a cone shaped
tree...Their dark color keeps them very warm in the cold icy winter). Varied,
relevant evidence is sustained throughout (in the myth it involves other trees
not letting the bird live on their branches. In the article it doesn't involve
other trees). The response exhibits clear, purposeful organization, and
skillfully links ideas using grade-appropriate words and phrases (But, when;
Also because; Another way,; In the article). The language used is stylistically
sophisticated (therefore they got a gift). The response demonstrates grade-
appropriate command of conventions, with few errors.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is 4.

» This response clearly introduces a topic in a manner that follows logically from the task
and purpose (The myth says that the evergreen trees keep their leaves in winter because
they helped a little bird and The article says that the evergreens keep their leaves in
winter because they are able to shed snow). [1st sentence, paragraph 1 and 15t sentence
paragraph 2]

* The response demonstrates insightful comprehension and analysis of the texts (they both
include the Pine, Spruce, and Juniper and They are different because in the myth it was a
Spruce, Pine, and Juniper tree helping a little bird....In the article it was the tree being
able to keep it’s leaves all year long). [2™ line, 3™ paragraph, 6% line, 3" paragraph]

» The topic is developed with relevant, well-chosen facts from the texts (None of the other
trees would help her out by letting her live on their branches...The Spruce tree helped the
little bird out, along with the Juniper and Pine and They are able to shed snow because
they have a cone shaped tree...Their dark color keeps them very warm in the cold icy
winter). [1st paragraph lines 4-7, 2" paragraph end of page 1, line 5, page 2]

» Varied, relevant evidence is sustained throughout (in the myth it involves other trees not
letting the bird live on their branches. In the article it doesn’t involve other trees). [3"
paragraph last 2 sentences]

* The response exhibits clear, purposeful organization, and skillfully links ideas using
grade-appropriate words and phrases (But, when; Also because; Another way; In the
article). [Throughout]

* The language used is stylistically sophisticated (therefore they got a gift).
* The response demonstrates grade-appropriate command of conventions, with few errors.
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Grade 4 Extended-response Guide Paper 2a
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Refer participants to the Practice Paper 2 in their Grade 4 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 2b
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Grade 4 Extended-response Guide Paper 2 Annotation

Score Point 4

This response clearly introduces a topic in a manner that foilows iogicaiiy
from the task and purpose (The myth says evergreen trees keep their leaves
because the evergreen trees were being good to the birds and The article
says evergreen trees keep their leaves because the small pointy leaves and
the cone like shape of the tree itself shed snow). The response demonstrates
insightful analysis of the texts (They are different because the myth is telling
a story that not all people think it is true...the article is giving true facts that
you can prove they are right). The topic is developed with relevant, well-
chosen facts and concrete details from the texts (the king made the wind stay
away from the evergreen trees...the other trees were being mean to the bird,
the king let the wind go and blow their leaves off and By having a lot of small
leaves packed with chlorophyll, the plant gathers as much energy as it can
from the sparse sunlight...The dark color also helps keep the plant warm).
The response exhibits clear, purposeful organization, and skillfully links ideas
with grade-appropriate words and phrases (Since the other, so the
evergreens, By having, Then the article). The language is stylistically
sophisticated with domain-specific vocabulary (true facts that you can prove).
The response provides a concluding statement that follows from the topic and
information presented (both giving information on the trees). The response
demonstrates grade-appropriate command of conventions, with few errors.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
» The score point for this response is 4.

* This response clearly introduces a topic in a manner that follows logically from the task
and purpose (The myth says evergreen trees keep their leaves because the evergreen
trees were being good to the birds and The article says evergreen trees keep their leaves
because the small pointy leaves and the cone like shape of the tree itself shed snow).
[Paragraph 1, 1st sentence and paragraph 2, 1st sentence]

» The response demonstrates insightful analysis of the texts (They are different because
the myth is telling a story that not all people think it is true...the article is giving true
facts that you can prove they are right). [Paragraph 3, lines 1-5]

* The topic is developed with relevant, well-chosen facts and concrete details from the
texts (the king made the wind stay away from the evergreen trees...the other trees were
being mean to the bird, the king let the wind go and blow their leaves off and By having a
lot of small leaves packed with chlorophyll, the plant gathers as much energy as it can
from the sparse sunlight...The dark color also helps keep the plant warm). [Paragraph 1,
line 3-7 and paragraph 2, lines 8-4t line on page 2]

* The response exhibits clear, purposeful organization, and skillfully links ideas with grade-
appropriate words and phrases (Since the other, so the evergreens, By having, Then the
article). The language is stylistically sophisticated with domain-specific vocabulary (true
facts that you can prove). [Paragraph 3, lines 4-5]

* The response provides a concluding statement that follows from the topic and information
presented (both giving information on the trees).

* The response demonstrates grade-appropriate command of conventions, with few errors.
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Grade 4 Extended-response Guide Paper 3a
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Refer participants to the Practice Paper 3 in their Grade 4 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 3b
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Grade 4 Extended-response Guide Paper 3 Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from
the task (because the trees who have been good to the bird may keep
their leaves and because, the «cold climate). The response
demonstrates grade-appropriate comprehension and analysis of the
texts (are different because the article tells how evergreen trees keep
their leaves in the winter describing how evergreens keep their leaves.
The myth just tells a of how evergreens keep their leaves, and putting
parts of facts into that story). The use of relevant evidence is sustained
throughout (even if their is alot of rain, the water is often frozen and
unavailible to the plant. The small area and the thick coating of wax on
the needle like leaves allow the plant to retain the water). The
response exhibits clear organization, and links ideas using grade-
appropriate words and phrases (The myth says, The article says, even
if). The language is grade-appropriate with domain-specific vocabulary
(have been good to the bird and describing). The response
demonstrates grade-appropriate command of conventions, with
occasional errors that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response 3.

This response clearly introduces a topic in a manner that follows from the task
(because the trees who have been good to the bird may keep their leaves and
because, the cold climate). [Pg. 1, lines 2-4]

The response demonstrates grade-appropriate comprehension and analysis of the
texts (are different because the article tells how evergreen trees keep their leaves
in the winter describing how evergreens keep their leaves. The myth just tells a of
how evergreens keep their leaves, and putting parts of facts into that story). [Last
line pg. 1 to the end of pg. 2]

The use of relevant evidence is sustained throughout (even if their is alot of rain,
the water is often frozen and unavailible to the plant. The small area and the thick
coating of wax on the needle like leaves allow the plant to retain the water). [Pg.
1, line 7-12]

The response exhibits clear organization, and links ideas using grade-appropriate
words and phrases (The myth says, The article says, even if).

The language is grade-appropriate with domain-specific vocabulary (have been
good to the bird and describing). [Pg. 1, line 3 and pg. 2, line 2]

The response demonstrates grade-appropriate command of conventions, with
occasional errors that do not hinder comprehension.
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Grade 4 Extended-response Guide Paper 4a
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Refer participants to the Practice Paper 4 in their Grade 4 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 4b
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Grade 4 Extended-response Guide Paper 4 Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from the
task and purpose (The myth says the evergreen trees are nice to the bird
and The article says the evergreen trees don't loose their leaves because
they are adapted to the climates). The response demonstrates grade-
appropriate comprehension and analysis of the texts (The answers in the
storys are the same and different because in the first story they keep
their leaves because of kindness. But in the second story their leaves
stay on because the trees are adapted to the cold climates). The topic is
partially developed with some textual evidence (the forest king told the
wind only to touch the mean trees and where there is limited sun shine
and limited water). The response exhibits clear organization, and links
ideas using grade-appropriate words and phrases (Because, But in the
second story, And the reason). The response provides a concluding
staterent that follows from the topic and information presented (the
answers are the same is because the both keep their leaves). The
response demonstrates grade-appropriate command of conventions, with
occasional errors (loose, storys, the) that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 3.

This response clearly introduces a topic in a manner that follows from the task and
purpose (The myth says the evergreen trees are nice to the bird and The article says the
evergreen trees don’t loose their leaves because they are adapted to the climates).
[Paragraph 1, 1st sentence, paragraph 2, 1st sentence]

The response demonstrates grade-appropriate comprehension and analysis of the texts
(The answers in the storys are the same and different because in the first story they keep
their leaves because of kindness. But in the second story their leaves stay on because the
trees are adapted to the cold climates). [Paragraph 3, beginning through line 2, pg. 2]

The topic is partially developed with some textual evidence (the forest king told the wind
only to touch the mean trees and where there is limited sun shine and limited water).
[Paragraph 1, lines 3-4, paragraph 2, lines 4-5]

The response exhibits clear organization, and links ideas using grade-appropriate words
and phrases (Because, But in the second story, And the reason).

The response provides a concluding statement that follows from the topic and information
presented (the answers are the same is because the both keep their leaves). [last
sentence]

The response demonstrates grade-appropriate command of conventions, with occasional
errors (loose, storys, the) that do not hinder comprehension.
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Grade 4 Extended-response Guide Paper 5
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Refer participants to the Practice Paper 5 in their Grade 4 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 5 Annotation

Score Point 2

This response introduces a topic in a manner that follows generally
from the task and purpose (because the forest king told the wind not
to touch the trees and because they store food in there leaves). The
response demonstrates a literal comprehension of the texts (they
both tell you that they do lose there leaves just not at the same time
and one is fiction the other one is non fiction). The topic is partially
developed with the use of some textual evidence (told the wind not
to touch the trees that were helping the little bird). The response
exhibits some attempt at organization and inconsistently uses words
and phrases to link ideas (The stories are simaler and They are
diffrent because). No concluding statement is provided. The response
demonstrates grade-appropriate command of conventions, with
occasional errors (there for their, simaler, diffrent) that do not hinder
comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
and purpose (because the forest king told the wind not to touch the trees and
because they store food in there leaves). [Paragraph 1, lines 2-4, paragraph 2,
lines 2-3]

The response demonstrates a literal comprehension of the texts (they both tell
you that they do lose there leaves just not at the same time and one is fiction the
other one is non fiction). [Paragraph 3, lines 2-4 and lines 6-7]

The topic is partially developed with the use of some textual evidence (told the
wind not to touch the trees that were helping the little bird). [Paragraph 1, lines
3-5]

The response exhibits some attempt at organization and inconsistently uses words
and phrases to link ideas (The stories are simaler and They are diffrent because).
[3rd paragraph]

No concluding statement is provided. The response demonstrates grade-
appropriate command of conventions, with occasional errors (there for their,
simaler, diffrent) that do not hinder comprehension.

Note the differences between this score point 2 response and the score point 3
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 4 Extended-response Guide Paper 6
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Refer participants to the Practice Paper 6 in their Grade 4 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 6 Annotation

Score Point 2

This response introduces a topic in a manner that follows generally
from the task (the wind asked if he could blow the leaves off the
trees and wax helps). The response demonstrates a literal
comprehension of the texts (they both explaine the same thin but in
differnet way that they explain). The topic is partially developed with
some textual evidence (the king of the forest said no and its dark
coler too). The response exhibits some attempt at organization and
inconsistently links ideas using words and phrases (The myth says
and In the article). The response demonstrates emerging command
of conventions, with some errors that may hinder comprehension
(coler, explaine, differnet).

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
(the wind asked if he could blow the leaves off the trees and wax helps). [Lines 1-
3 and line 5]

The response demonstrates a literal comprehension of the texts (they both
explaine the same thin but in differnet way that they explain). [Lines 7-9]

The topic is partially developed with some textual evidence (the king of the forest
said no and its dark coler too). [Lines 3-5]

The response exhibits some attempt at organization and inconsistently links ideas
using words and phrases (The myth says and In the article). [Line 1 and line 4]

The response demonstrates emerging command of conventions, with some errors
that may hinder comprehension (coler, explaine, differnet).
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Grade 4 Extended-response Guide Paper 7
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Refer participants to the Practice Paper 7 in their Grade 4 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 7 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task (Each story has facts). The response demonstrates
little understanding of the texts (conifouris trees hav wax on thier
leves so snow slips right off...ever green trees don't lose their wings
because they were good to the bird). Ideas are developed using
minimal evidence (conifourios trees have adapted to the weather).
This response exhibits little attempt at organization, and lacks the
use of linking words to connect ideas. No concluding statement is
provided. This response demonstrates emerging command of
conventions, with some errors (conifouris, hav, thier, leves) that may
hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing

the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is 1.

* This response introduces a topic in a manner that follows generally from the task

(Each story has facts). [Line 1]

* The response demonstrates little understanding of the texts (conifouris trees hav
wax on thier leves so snow slips right off...ever green trees don’t lose their wings

because they were good to the bird). [Line 1-4]

» ldeas are developed using minimal evidence (conifourios trees have adapted to

the weather). [Line 4-5]

* This response exhibits little attempt at organization, and lacks the use of linking

words to connect ideas.
* No concluding statement is provided.

* This response demonstrates emerging command of conventions, with some errors

(conifouris, hav, thier, leves) that may hinder comprehension. [Throughout]
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Grade 4 Extended-response Guide Paper 8
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Refer participants to the Practice Paper 8 in their Grade 4 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 8 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task but demonstrates little understanding of the texts (the
Myth is they are telling you about how trees are different then other
trees). The response demonstrates an attempt to use evidence (the
fiction is ware the trees talk the bird talks) but the evidence is
generally irrelevant (for are chrismis trees and for are air). This
response exhibits little attempt at organization and does not provide
a concluding statement. This response demonstrates a lack of
command of conventions, with frequent errors (the Myth, then, the,
ware, ceep, thare, are for our) that hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response introduces a topic in a manner that follows generally from the task
but demonstrates little understanding of the texts (the Myth is they are telling you
about how trees are different then other trees). [Lines 1-2]

The response demonstrates an attempt to use evidence (the fiction is ware the
trees talk the bird talks) [Lines 2-3] but the evidence is generally irrelevant (for
are chrismis trees and for are air). This response exhibits little attempt at
organization and does not provide a concluding statement. [Lines 4-5]

This response demonstrates a lack of command of conventions, with frequent
errors (the Myth, then, the, ware, ceep, thare, are for our) that hinder
comprehension. [Throughout]
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Grade 4 Extended-response Guide Paper 9

The Hinle have flown 1o
The <ovurh And o rd
btoben s \winey, And fno
Pownd o Lareat Thod W%
WM ond cO= 5

Refer participants to the Practice Paper 9 in their Grade 4 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 9 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the task. The
response demonstrates an attempt to use evidence, which is
generally irrelevant (The birds have flown to The south. And a bird
broken its wing And he fownd a foreat that was worm and cosy). The
response exhibits no evidence of organization or use of linking
words. This response uses imprecise language and does not provide
a concluding statement. The response demonstrates a lack of
command of conventions, with frequent errors (to The south And a,
wing And, fownd, foreat, worm) that hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is O.
This response demonstrates a lack of comprehension of the task.

The response demonstrates an attempt to use evidence, which is generally
irrelevant (The birds have flown to The south. And a bird broken its wing And he
fownd a foreat that was worm and cosy). [Throughout]

The response exhibits no evidence of organization or use of linking words.

This response uses imprecise language and does not provide a concluding
statement.

The response demonstrates a lack of command of conventions, with frequent
errors (to The south And a, wing And, fownd, foreat, worm) that hinder
comprehension.
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Grade 4 Extended-response Guide Paper 10
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Refer participants to the Practice Paper 10 in their Grade 4 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 4 Extended-response Guide Paper 10 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the texts and
task (They grew brave and they have to stay for spring). There is no
evidence of organization. Language is minimal, making assessment
of conventions unreliable.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is O.

* This response demonstrates a lack of comprehension of the texts and task (They
grew brave and they have to stay for spring). [Throughout]

* There is no evidence of organization.
* Language is minimal, making assessment of conventions unreliable.
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Ask the participants if they have any questions about the guide set.

Ask the participants if the distinctions between the score points is clearly illustrated
in the guide set.
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Grade 8 ELA Extended-response (4-point)

Rubric/Constructed-response Time estimate:
/ 25 minutes

This section focuses on the grades 6-8, 4-point questions.

Instruct the participants to find their grade 8, 4-point materials, including the rubric,
passage, guide, and practice papers.

While participants find their materials, explain the rational behind the 4-
point questions — While writing from a text requires reading comprehension skills,
the 4-point questions are more focused on writing — crafting an extended essay —
than the 2-point questions. While each question is aligned with a specific Common
Core Standard, the rubric lists all the standards that are being assessed by the 4-
point questions.

Remind the participants that there are multiple ways to respond to each question —
and no one “correct” way to respond to the question.

Remind the participants to take notes on their rubric and the training responses for
use when delivering the training in their districts.
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New York State Testing Program
ELA Test
2013 Tumnkey Training

Grade 8 Extended-response (4-point)
Sample Question

Guide Set

Refer participants to the rubric in the Grade 8 Extended-response (4-Point) Sample
Question Guide Set packet.
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Grades 6-8 Expository Writing Evaluation Rubric
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Emphasize the holistic nature of the 4-point rubric. Remind the participants that
they are not assigning four separate scores to each response, but one overall

holistic, best-fit score. The score points are made up of all the criteria and are in the

columns that go down the rubric.

Instruct participants to:
* Read through the entire rubric.

* Using a highlighter or pen, mark the changing descriptors as they move through

the score points for each criterion.

Allow 2 minutes for the activity.
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Grades 6-8 Expository Writing Evaluation Rubric (Continued)

the essay
conveys
complex ideas
and w.2
information R.1-9
clearly and
accurately in
order to
support claims
in an analysis
of topics or
texts

is compelling and
follows logically
from the task
and purpose

—demonstrate
insightful
analysis of the
text(s)

follows from the
task and purpose

—demonstrate
grade-appropriate
analysis of the
text(s)

generally from
the task and
purpose

—demonstrate a
literal
comprehension of
the text(s)

logically follow
from the task and
purpose

—demonstrate
little
understanding of
the text(s)

SCORE
CRITERIA CCis 4 3 Z i 1]
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
CONTENT AND —clearly — clearly —introduce a —introduce a —demonstrate
ANALYSIS: the introduce a topic | intreduce a topic topic in @ manner | topic in a manner | a lack of
extent to which in a manner that |in a manner that that follows that does not comprehension

of the text(s) or
task

= If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.

= If the student writes only a personal response and makes no reference to the text(s), the response can be scered no higher than a 1.
= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
- Aresponse totally copled from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.

Facilitator Guide 142



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grades 6-8 Expository Writing Evaluation Rubric (Continued)

SCORE
CRITERIA CCis 4 3 Z i 1]
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
COMMAND OF —develop the —develop the —partially —demonstrate an | —provide no
EVIDENCE: the topic with topic with relevant | develop the topic | attempt to use evidence or
extent to which relevant, well- facts, definitions, | of the essay with | evidence, but only | provide
the essay chosen facts, detalls, the use of some develop ideas evidence that is
presents definitions, quotations, or textual evidence, | with minimal, completely
evidence from concrete details, | other information | some of which occasional irrelevant
the provided W.9 | quotations, or and examples may be irrelevant | evidence which is
texts to support | R.1-9 | other information | from the text(s) generally invalid
analysis and and examples or irrelevant
reflection from the text(s) —use relevant
—sustain the use | evidence with
—sustain the use | of relevant inconsistency
of varied, evidence, with
relevant evidence | some lack of
variety

If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
= If the student writes only a personal response and makes no reference to the text(s), the response can be scered no higher than a 1.
= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
A response totally copled from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.
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Grades 6-8 Expository Writing Evaluation Rubric (Continued)

SCORE
CcRITERIA coig 3 3 5 1 o
CRITERIA CCLs 4 3 2 1 [
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:
—euhibit clear —exhibit clear —exhibit some —exhibit litthe attempt | —ewxhibit no
COHERENCE, ization, with ization, with the | attempt at at organization, or evidence of
ORGANIZATION, the skillful use of use of appropriate organization, with attempts to organize | organization
AND STYLE: the p ions to create a use of are irelevant to the
extent to which the varied transitions to | unified whole transitions task
essay loglcally create a unified
organizes complex whaole and enhance =use language
ideas, concepts, meaning —establish and —establish but fail to | —lack a formal style, | thatis
and information maintain a formal style | maintain a formal using language that is | predominantly
using formal style —establish and wsing precise language | style, with imprecise or incoherent or
and precise maintain a formal and domain-specific inconsistent use of inappropriate for the | copied directly
language style, using grade- vocabulary language and domain- | text(s) and task fram the text(s)

cr=E
oy

appropriste,
stylistically
sophisticated
language and
domain-specific
vocabulary with a
notable sense of
voice

—provide a
concleding statement
or section that i
compelling and
follows clearly from
the topic and
information
presanted

—provide a concluding
statement or section
that follows from the
topic and information
presen

specific vecabulary

—provide a
concluding statement
or section that follows
generally from the

—provide a
concluding statement
or sectien that is
illagical or unrelated
to the topic and

topic and
presented

—do not previde a
conchuding
statement or
‘section

If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2,

A response totally copled from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.

If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1.
Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
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Grades 6-8 Expository Writing Evaluation Rubric (Continued)

capitalization,
punctuation,
and spelling

SCORE
CRITERIA CCLs 4 3 2 i o
Essays at this Essays at this Essays at this Essays at this Essays at this
level: level: level: level: level:

CONTROL OF —demonstrate —demaonstrate —demonstrate —demonstrate a | —are minimal,
CONVENTIONS: grade- grade-appropriate | emerging lack of command | making
the extent to appropriate command of command of of conventions, assessment of
which the command of conventions, with | conventions, with | with frequent conventions
essay conventions, with | occasional errors some errors that | errors that hinder | unreliable
demonstrates few errors that do not hinder | may hinder comprehension
command of W.2 comprehension comprehension
the conventions | L.1
of standard L2
English
grammar,
usage,

= If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.

= If the student writes only a personal response and makes no reference to the text(s), the response can be scered no higher than a 1.
= Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
= Aresponse totally copled from the text(s) with no original student writing should be scored a 0.

Briefly point out the changing descriptor for each bullet at each score point.

Be sure to cover the bullets at the bottom of the rubric.

Note: Very rarely will a response meet every bullet point for any specific
score point and one bullet point does not a score point make. Participants

need to find what the best-fit score for each response.

Encourage participants to remove the rubric from the packet in order to be able to

refer to it reviewing the grade 8, 4-point student responses.
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Ask participants if the grades 6-8, 4-point rubric is clear.

Ask participants if the holistic nature of the rubric — and how to use it reading down
the columns for each score point — is clear.

Remind participants that the rubric tells us what a response at each score
point looks, but the guide papers show us what the responses look like at
each score point. Scorers need to reference their guide papers while
scoring.
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Grade 8 Extended-response (4-point) Guide Set

Time estimate:
30 minutes

Refer participants to the Grade 8 Extended-response (4-point) Sample Guide Set in
their packet.
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Grade 8 Extended-response Passage

Paired Passages
The Story of My Life
by Helen Keller

The morning after my teacher came she led me into her room and gave me a
doll. The little blind children at the Perkins Institution had sent it and Laura
Bridgman had dressed it; but | did not know this until afterward. When | had played
with it a little while, Miss Sullivan slowly spelled into my hand the word “d-o-I-1." |

5 was at once interested in this finger play and tried to imitate it. When | finally
succeeded in making the letters correctly | was flushed with childish pleasure and
pride. Running downstairs to my mother | held up my hand and made the letters
for doll. | did not know that | was spelling a word or even that words existed; | was
simply making my fingers go in monkey-like imitation. In the days that followed |

10 learned to spell in this uncomprehending way a great many words, among them
pin, hat, cup and a few verbs like sit, stand and walk. But my teacher had been
with me several weeks before | understood that everything has a name.

Refer participants to the passage in their Grade 8 Extended-response (4-point)
Sample Guide Set.

Instruct participants to take 10 minutes to read the passage to themselves.

Note that there are two, paired passages for the grade 8, 4-point question.
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15

20

25

Grade 8 Extended-response Passage

Continued from previous page...

One day, while | was playing with my new doll, Miss Sullivan put my big rag
doll into my lap also, spelled “d-o-I-I" and tried to make me understand that “d-o-I-I
applied to both. Earlier in the day we had had a tussle over the words “m-u-g" and
“w-a-t-e-r." Miss Sullivan had tried to impress it upon me that “m-u-g” is mug and
that “w-a-t-e-r" is water, but | persisted in confounding the two. In despair she had
dropped the subject for the time, only to renew it at the first opportunity. | became
impatient at her repeated attempts and, seizing the new doll, | dashed it upon the
floor. | was keenly delighted when | felt the fragments of the broken doll at my feet.
Neither sorrow nor regret followed my passionate outburst. | had not loved the doll.
In the still, dark world in which | lived there was no strong sentiment of tenderness.
| felt my teacher sweep the fragments to one side of the hearth, and | had a sense
of satisfaction that the cause of my discomfort was removed. She brought me my
hat, and | knew | was going out into the warm sunshine. This thought, if a wordless
sensation may be called a thought, made me hop and skip with pleasure.
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Grade 8 Extended-response Passage

Continued from previous page...

We walked down the path to the well-house, attracted by the fragrance of the
honeysuckle with which it was covered. Some one was drawing water and my
teacher placed my hand under the spout. As the cool stream gushed over one hand
she spelled into the other the word water, first slowly, then rapidly. | stood still, my
whole attention fixed upon the motions of her fingers. Suddenly | felt a misty
consciousness as of something forgotten—a thrill of returning thought, and
somehow the mystery of language was revealed to me. | knew then that “w-a-t-e-r’
meant the wonderful cool something that was flowing over my hand. That living
word awakened my soul, gave it light, hope, joy, set it free! There were barriers still,
it is true, but barriers that could in time be swept away.

| left the well-house eager to learn. Everything had a name, and each name
gave birth to a new thought. As we returned to the house every object which |
touched seemed to quiver with life. That was because | saw everything with the
strange, new sight that had come to me. On entering the door | remembered the
doll | had broken. | felt my way to the hearth and picked up the pieces. | tried vainly
to put them together. Then my eyes filled with tears; for | realized what | had done,
and for the first time | felt repentance and sorrow.
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Grade 8 Extended-response Passage

Paired Passages
Narrative of the Life of Frederick Douglass, an American Slave
by Frederick Douglass

| lived in Master Hugh's family about seven years. During this time, | succeeded

in learning to read and write. In accomplishing this, | was compelled to resort to
various stratagems. | had no regular teacher. My mistress, who had kindly
commenced to instruct me, had, in compliance with the advice and direction of her

5 husband, not only ceased to instruct, but had set her face against my being
instructed by anyone else. It is due, however, to my mistress to say of her, that she

did not adopt this course of treatment immediately. She at first lacked the depravity
indispensable to shutting me up in mental darkness. It was at least necessary for her

to have some training in the exercise of irresponsible power, to make her equal to

10 the task of treating me as though | were a brute.
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Grade 8 Extended-response Passage

Continued from previous page...

My mistress was, as | have said, a kind and tender-hearted woman; and in the
simplicity of her soul she commenced, when | first went to live with her, to treat me
as she supposed one human being ought to treat another. In entering upon the
duties of a slaveholder, she did not seem to perceive that | sustained to her the
relation of a mere chattel, and that for her to treat me as a human being was not
only wrong, but dangerously so. Slavery proved as injurious to her as it did to me.
When | went there, she was a pious, warm, and tender-hearted woman. There was
no sorrow or suffering for which she had not a tear. She had bread for the hungry,
clothes for the naked, and comfort for every mourner that came within her reach.
Slavery soon proved its ability to divest her of these heavenly qualities. Under its
influence, the tender heart became stone, and the lamblike disposition gave way to
one of tiger-like fierceness. The first step in her downward course was in her ceasing
to instruct me. She now commenced to practice her husband's precepts. She finally
became even more violent in her opposition than her husband himself. She was not
satisfied with simply doing as well as he had commanded; she seemed anxious to do
better. Nothing seemed to make her more angry than to see me with a newspaper.
She seemed to think that here lay the danger. | have had her rush at me with a face
made all up of fury, and snatch from me a newspaper, in a manner that fully revealed
her apprehension. She was an apt woman; and a little experience soon
demonstrated, to her satisfaction, that education and slavery were incompatible with
each other.
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40

Grade 8 Extended-response Passage

Continued from previous page...

From this time | was most narrowly watched. If | was in a separate room any
considerable length of time, | was sure to be suspected of having a book, and was at
once called to give an account of myself. All this, however, was too late. The first
step had been taken. Mistress, in teaching me the alphabet, had given me the inch,
and no precaution could prevent me from taking the ell.

The plan which | adopted, and the one by which | was most successful, was
that of making friends of all the little white boys whom | met in the street. As many of
these as | could, | converted into teachers. With their kindly aid, obtained at
different times and in different places, | finally succeeded in learning to read. When |
was sent of errands, | always took my book with me, and by doing one part of my
errand quickly, | found time to get a lesson before my return. | used also to carry
bread with me, enough of which was always in the house, and to which | was always
welcome; for | was much better off in this regard than many of the poor white
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Grade 8 Extended-response Passage

Continued from previous page...

children in our neighborhood. This bread | used to bestow upon the hungry little
urchins, who, in return, would give me that more valuable bread of knowledge. | am
strongly tempted to give the names of two or three of those little boys, as a
testimonial of the gratitude and affection | bear them; but prudence forbids,—not that
it would injure me, but it might embarrass them; for it is almost an unpardonable
offence to teach slaves to read in this Christian country. It is enough to say of the
dear little fellows, that they lived on Philpot Street, very near Durgin and Bailey's
ship-yard. | used to talk this matter of slavery over with them. | would sometimes say
to them, | wished | could be as free as they would be when they got to be men. “You
will be free as soon as you are twenty-one, but | am a slave for life!

Have not | as good a right to be free as you have?" These words used to trouble
them; they would express for me the liveliest sympathy, and console me with the
hope that something would occur by which | might be free.
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Grade 8 Extended-response Question

"The Story of My Life” and “Narrative of the Life of Frederick Douglass, an
American Slave” share many ideas about the human condition/character.
What is a major central idea that is shared by both passages? Explain the
importance of the shared central idea for each narrator. Discuss similarities
and differences in the role of shared central idea for each narrator. Use
details from both passages to support your response.

In your response, be sure to

Q identify a central idea shared by both passages, "The Story of My Life”
and "Marrative of the Life of Frederick Douglass, an American Slave”

a explain the importance of the central idea to each narrator

a explain the similarities and differences in the importance of the central
idea for each narrator.

a use details from both passages to support your response

Write your answer in complete sentences.

Refer participants to the question in the Grade 8 Extended-response (4-point)
Sample Guide Set.

Introduce the question to the participants by stating the grade level and reading the
question out loud to the group.

Give the participants a few minutes (4-5 minutes) to write some notes about how a
8t grade student would/might respond to the question.

Have participants share their answers with their neighbors.

Ask one or two participants to share how they would answer the question.

Ask if any participants have any other answers — share several if participants have
other answers.
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Grade 8 Extended-response Guide Paper 1a
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Refer participants to the Guide Paper 1 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 1b
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Grade 8 Extended-response Guide Paper 1 Annotation

Score Point 4

This response clearly introduces a topic in a manner that follows logically from the
task and purpose (There is @ main idea that both passages share. Both passages
have similarities and differences). The response demonstrates insightful analysis

of the texts ("The Story of My Life” and "Narrative of the Life of Frederick
Douglass, an American Slave™'s main idea was that anyone can learn to read,
write, or learn words in the hardest times of their lives). The topic is developed
with the sustained use of relevant, well-chosen evidence from the texts that is
varied (For Helen Keller, the hardest times of her life, was being both blind and
deaf, That made it more difficuit for her to learn how to read and write, especially
if you can’t hear how they way the words or see what the work may look like and
He was a slave...He had to sneak around to learn and if he got caught he was
abused even more). Clear organization is exhibited by the skillful use of
appropriate and varied transitions (In both passages, That made it...especially if,
It was also hard, One is being...while the other is being). The response maintains
a formal style, using grade-appropriate and domain-specific vocabulary (the
hardest times of their lives, abused, encouraged to learn, hard to accomplish). The
concluding statement follows clearly from the topic and information presented
(Both narrators faced hard times and wanted to learn). The response
demonstrates grade-appropriate command of conventions, with few errors.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 4.

This response clearly introduces a topic in a manner that follows logically from the task
and purpose (There is a main idea that both passages share. Both passages have
similarities and differences). [Paragraph 1, lines 4-6]

The response demonstrates insightful analysis of the texts (“The Story of My Life” and
“Narrative of the Life of Frederick Douglass, an American Slave™s main idea was that
anyone can learn to read, write, or learn words in the hardest times of their lives).
[Paragraph 2, lines 2-7]

The topic is developed with the sustained use of relevant, well-chosen evidence from the
texts that is varied (For Helen Keller, the hardest times of her life, was being both blind
and deaf. That made it more difficult for her to learn how to read and write, especially if
you can’t hear how they way the words or see what the work may look like and He was a
slave...He had to sneak around to learn and if he got caught he was abused even more).
[Pg. 1 paragraph 2, line 7, pg. 2, line 3 and lines 5-10]

Clear organization is exhibited by the skillful use of appropriate and varied transitions (In
both passages, That made it...especially if, It was also hard, One is being...while the
other is being). [Throughout]

The response maintains a formal style, using grade-appropriate and domain-specific
vocabulary (the hardest times of their lives, abused, encouraged to learn, hard to
accomplish). [Throughout]

The concluding statement follows clearly from the topic and information presented (Both
narrators faced hard times and wanted to learn).

The response demonstrates grade-appropriate command of conventions, with few errors.
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Grade 8 Extended-response Guide Paper 2a

Lo Mo Soiies “The Sdacy of £y
L.-+a &nd_“Nollative of the *iifc”
F v an Amecicen  Slave Shase
one  Commen idea .t corman idew
He Stoces  share s that edwcation ic

\"?Pﬂ_i{, ot

_In He g " M
LFe™  Helea kellet learns words
her b lap
dracedd in her armsead hard $.In
j%b?mwﬁhw of He LiFe of Freleuct

lave

leecns 4o Cead at Tict }g, hic MisdreSs,
Ilon kg te hkl“:‘?(y childree, tha v lived

Refer participants to the Guide Paper 2 in their Grade 8 Extended-response (4-point)

Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 2b
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Grade 8 Extended-response Guide Paper 2 Annotation

Score Point 4

This response clearly introduces a topic in a manner that follows logically
from the task and purpose (The common idea the stories share is that
education is important). The topic is developed with the sustained use of
relevant, well-chosen evidence from the texts that is varied (Helen Keller
fearns words from her teacher by the words being traced in her arms and
hands; Douglass learns to read at first by his mistress, then by the hungry
children on Philpot street; Fredrick Douglass was taught by many different
people while Helen Keller was taught by one teacher). Clear organization is
exhibited by the skillful use of appropriate transitions (In the story, In the
book, The similarities, The differences were, and, while, The reason) to create
a unified whole. The response maintains a formal style, using grade-
appropriate and domain-specific vocabulary (had a brief time, gave her a
whole different perspective, two great examples of this). The concluding
statement follows clearly from the topic and information presented
(Education is important to everyone). The response demonstrates grade-
appropriate command of conventions, with few errors.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
» The score point for this response is 4.

* This response clearly introduces a topic in a manner that follows logically from the task
and purpose (The common idea the stories share is that education is important). [1st
paragraph, last sentence]

» The topic is developed with the sustained use of relevant, well-chosen evidence from the

texts that is varied (Helen Keller learns words from her teacher by the words being traced
in her arms and hands; Douglass learns to read at first by his mistress, then by the

hungry children on Philpot street; Fredrick Douglass was taught by many different people
while Helen Keller was taught by one teacher). [15t pg., paragraph 2, lines 1-4, paragraph

2, 3 line from the bottom to 1st line, 2" page, and 2" pg. lines 9-11]

» Clear organization is exhibited by the skillful use of appropriate transitions (In the story,
In the book, The similarities, The differences were, and, while, The reason) to create a
unified whole. [Throughout]

* The response maintains a formal style, using grade-appropriate and domain-specific
vocabulary (had a brief time, gave her a whole different perspective, two great examples
of this). [Throughout]

* The concluding statement follows clearly from the topic and information presented
(Education is important to everyone). [Last paragraph, 15t sentence]

* The response demonstrates grade-appropriate command of conventions, with few errors.
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Grade 8 Extended-response Guide Paper 3a
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Refer participants to the Guide Paper 3 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 3b
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Grade 8 Extended-response Guide Paper 3 Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from the task and
purpose (In "The Story of My Life” Helen Keller is a and In the story "Narrative of
the Life of Frederick Douglass, and American Slave” he is a slave). This response
demonstrates grade-appropriate analysis of the texts (These two stories are similar
because they are invaulved with to very different people faced with the similar
problem). The topic is developed with relevant details from the texts (a blind and
deaf little girl is being taught certain words and does not yet understand them...and
is just moving her hands in a monkey like fashion and she started something she
could never go back on...to teach the slave how to read and right but first started
withe alphabet). The use of relevant evidence is sustained, with some lack of
variety (Helen Keller a small little girl that is blind and deaf. Fredrick Douglas a
grown African-American man. The both face a problem the can not read nor write).
The response exhibits clear organization, with the use of appropriate transitions
{The first, Then one day, In the story, But one day, They both also). A formal style
is established by using precise language and domain-specific vocabulary (not yet
understand, face a problem). The response demonstrates grade-appropriate
command of conventions, with occasional errors (right for write, withe, invaulved,
The for They) that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is 3.
» This response clearly introduces a topic in a manner that follows from the task and

purpose (In “The Story of My Life” Helen Keller is a and In the story “Narrative of the Life

of Frederick Douglass, and American Slave” he is a slave). [15t paragraph, 15t sentence,
2nd paragraph, 1st sentence]

* This response demonstrates grade-appropriate analysis of the texts (These two stories

are similar because they are invaulved with to very different people faced with the similar

problem). [3" paragraph, 1st sentence]

* The topic is developed with relevant details from the texts (a blind and deaf little girl is
being taught certain words and does not yet understand them...and is just moving her
hands in a monkey like fashion and she started something she could never go back
on...to teach the slave how to read and right but first started withe alphabet). [15t
paragraph, lines 1-6, and pg. 2, lines 3-6]

* The use of relevant evidence is sustained, with some lack of variety (Helen Keller a small

little girl that is blind and deaf. Fredrick Douglas a grown African-American man. The both

face a problem the can not read nor write). [3™ paragraph, lines 3-6]

» The response exhibits clear organization, with the use of appropriate transitions (The
first, Then one day, In the story, But one day, They both also). [Paragraph 1, line 3]

* A formal style is established by using precise language and domain-specific vocabulary
(not yet understand, face a problem). [Paragraph 1, line 3 and paragraph 3, line 6]

» The response demonstrates grade-appropriate command of conventions, with occasional

errors (right for write, withe, invaulved, The for They) that do not hinder comprehension.

[Throughout]
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Grade 8 Extended-response Guide Paper 4a
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Refer participants to the Guide Paper 4 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 4b
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Grade 8 Extended-response Guide Paper 4 Annotation

Score Point 2
This response clearly introduces a topic in a manner that follows from the task and
purpose (Helen Keller, a Fredrick Douglass both overcome obstacles...they main
point of these stories is that you can do anything if you try). This response
demonstrates grade-appropriate analysis of the texts (the main idea of the
passages s the same, the way they use it is different. Fredrick is easily capable of
learning, and he just wants to be able to read. Helen wants to be able to identify an
object without vision of hearing it). The topic is developed with relevant details
from the texts (had to have the feel of the words. They had to be written on her
hand and Fredrick wanted to read, but he was a slave and couldn't. So he would
run errands then go find someone to teach him to read). The use of relevant
evidence is sustained, with some lack of variety (Helen wants to be able to identify
an object without vision of hearing it). The response exhibits clear organization,
with the use of appropriate transitions (The importance, So he would, Even though,
Yet). A formal style is established and maintained using domain-specific vocabulary
(easily capable of learning and identify an object without vision). The concluding
statement follows from the topic and information presented (They both want to
learn something new). The response demonstrates grade-appropriate command of
conventions, with occasional errors that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is 3.

» This response clearly introduces a topic in a manner that follows from the task and
purpose (Helen Keller, a Fredrick Douglass both overcome obstacles...they main point of

these stories is that you can do anything if you try). [1st paragraph, 15t and last sentence]
» This response demonstrates grade-appropriate analysis of the texts (the main idea of the

passages is the same, the way they use it is different. Fredrick is easily capable of
learning, and he just wants to be able to read. Helen wants to be able to identify an
object without vision of hearing it). [Paragraph 3, lines 1-8]

* The topic is developed with relevant details from the texts (had to have the feel of the
words. They had to be written on her hand and Fredrick wanted to read, but he was a
slave and couldn’t. So he would run errands then go find someone to teach him to read).
[Paragraph 2, lines 3-4 and paragraph 2, lines 6 — pg. 2, line 1]

» The use of relevant evidence is sustained, with some lack of variety (Helen wants to be
able to identify an object without vision of hearing it). [Paragraph 3, lines 6-8]

* The response exhibits clear organization, with the use of appropriate transitions (The

importance, So he would, Even though, Yet). A formal style is established and maintained

using domain-specific vocabulary (easily capable of learning and identify an object
without vision). [Paragraph 3, line 4 and paragraph 3, line 7]

* The concluding statement follows from the topic and information presented (They both
want to learn something new). [Last sentence]

* The response demonstrates grade-appropriate command of conventions, with occasional
errors that do not hinder comprehension.
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Grade 8 Extended-response Guide Paper 5
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Refer participants to the Guide Paper 5 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 5

Score Point 2

This response introduces a topic in a manner that follows generally
from the task and purpose (The central idea of both... is that
learning is key). The response demonstrates a literal comprehension
of the texts (T think it is easiar for Fredrick to learn because he can
see. Hellen Keller cant see or hear!). The topic is partially developed
with the use of some textual evidence (she learns how to read by
touching the object and In Fredrick Douglases story he knows how to
read a book even though he is a slave). This response exhibits some
attempt at organization, with inconsistent use of transitions (In the
story, And In, But I think, Again). The concluding statement follows
generally from the information presented (learning is key to our
society). The response demonstrates an emerging command of
conventions, with some errors (knowlege, whats, And In, Douglases,
easiar, cant, extremly) that may hinder comprehension.

Annotation

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
and purpose (The central idea of both... is that learning is key). [Lines 1-3]

The response demonstrates a literal comprehension of the texts (I think it is
easiar for Fredrick to learn because he can see. Hellen Keller cant see or hear!).
[Lines 10-13]

The topic is partially developed with the use of some textual evidence (she learns
how to read by touching the object and In Fredrick Douglases story he knows how
to read a book even though he is a slave). [Lines 7-10]

This response exhibits some attempt at organization, with inconsistent use of
transitions (In the story, And In, But I think, Again). [Lines 6, 8, 10, 14]

The concluding statement follows generally from the information presented
(learning is key to our society). [Last sentence]

The response demonstrates an emerging command of conventions, with some
errors (knowlege, whats, And In, Douglases, easiar, cant, extremly) that may
hinder comprehension.

Note the differences between this score point 2 response and the score point 3
responses in the guide set. Ask the participants if the difference is clear to them.

Facilitator Guide

169



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Grade 8 Extended-response Guide Paper 6
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Refer participants to the Guide Paper 6 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 6 Annotation

Score Point 2

This response introduces a topic in @ manner that follows generally
from the task and purpose (In both passages Helen and Frederick
both are learing new words and are trying their best at learning). The
response demonstrates a literal comprehension of the texts (It is
important for them to learn new words So they can understand
things better other than not know anything). The topic is partially
developed with the use of some textual evidence (Helen is blind and
deaf she can understand many thing and that all things have names
and Frederick is a slave who wants to learn how to read so that he is
like all the white people who know how). This response exhibits
some attempt at organization, with inconsistent use of transitions
(Even though and But). A formal style is not maintained, with
inconsistent use of domain-specific vocabulary (understand things
better, understand many thing, all things). The response
demonstrates grade-appropriate command of conventions, with
occasional errors that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task
and purpose (In both passages Helen and Frederick both are learing new words
and are trying their best at learning). [15t sentence, lines 1-4]

The response demonstrates a literal comprehension of the texts (It is important
for them to learn new words So they can understand things better other than not
know anything). [Lines 4-7]

The topic is partially developed with the use of some textual evidence (Helen is
blind and deaf she can understand many thing and that all things have names and
Frederick is a slave who wants to learn how to read so that he is like all the white
people who know how). [Lines 8-12]

This response exhibits some attempt at organization, with inconsistent use of
transitions (Even though and But). [Lines 7, 10]

A formal style is not maintained, with inconsistent use of domain-specific
vocabulary (understand things better, understand many thing, all things). [Lines
6, 9, and 10]

The response demonstrates grade-appropriate command of conventions, with
occasional errors that do not hinder comprehension.
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Grade 8 Extended-response Guide Paper 7

Refer participants to the Guide Paper 7 in their Grade 8 Extended-response (4-point)

Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 7 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task but demonstrates a little understanding of the texts
(Helen Keller is a blind Little girl and frederick Douglass is a Aerican
slave). The response demonstrates an attempt to use evidence (He
learned how to read and write from his Mistress), but only develops
ideas with minimal evidence (Helen Keller Learns how to use sign
languege with her Little doll). This response exhibits little attempt at
organization and lacks a formal style. The response demonstrates an
emerging command of conventions, with some errors (Little,
frederick, Aerican, languege) that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response introduces a topic in a manner that follows generally from the task
but demonstrates a little understanding of the texts (Helen Keller is a blind Little
girl and frederick Douglass is a Aerican slave). [15t sentence, lines 1-4]

The response demonstrates an attempt to use evidence (He learned how to read
and write from his Mistress), but only develops ideas with minimal evidence
(Helen Keller Learns how to use sign languege with her Little doll). [Lines 4-6]

This response exhibits little attempt at organization and lacks a formal style.

The response demonstrates an emerging command of conventions, with some
errors (Little, frederick, Aerican, languege) that may hinder comprehension.
[Lines 7-10]

Note the differences between this score point 1 response and the score point 2
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 8 Extended-response Guide Paper 8

TI'W« oW Mﬁ, (rnf!ﬂ) l“"u i< 'L\04 l ff o
isn? what 1+ o lwocs seems, Wor de ol wikug

Lm_m_mq_aﬂ.ujygm il J"wtlr’( L)rrh& t
(He)e kehf'r); [ h4w 1‘)1{1 H\€ f'rmf o

_/JCL; n )’"fv‘ﬂ 2 h0he,

Refer participants to the Guide Paper 8 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 8 Annotation

Score Point 1

This response introduces a topic in a manner that follows generally
from the task (The authors central ideas is that life isn't what it
always seems). The response demonstrates little understanding of
the texts (You have to find the time to learn from anyone). The
response demonstrates an attempt to use minimal evidence (Words
always has a meaning you just have to find it). The response exhibits
little attempt at organization and does not provide a concluding
statement. The response demonstrates an emerging command of
conventions, with some errors (authors and Words always has) that
may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 1.

This response introduces a topic in a manner that follows generally from the task
(The authors central ideas is that life isn’t what it always seems). [1St sentence,
lines 1-2]

The response demonstrates little understanding of the texts (You have to find the
time to learn from anyone). [Lines 4-5]

The response demonstrates an attempt to use minimal evidence (Words always
has a meaning you just have to find it). [Lines 2-3]

The response exhibits little attempt at organization and does not provide a
concluding statement.

The response demonstrates an emerging command of conventions, with some
errors (authors and Words always has) that may hinder comprehension.
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Grade 8 Extended-response Guide Paper 9
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Refer participants to the Guide Paper 9 in their Grade 8 Extended-response (4-point)
Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 9 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the task (in
Both story’s its cool) and little understanding of the texts (if your
bind and Deth you cant really no what stuff is and spell it and many
slaves dont no how to read or right). There is no evidence of
organization. This response uses imprecise language (no what stuff
is) and does not provide a concluding statement. This response
demonstrates a lack of command of conventions, with frequent
errors that hinder comprehension (in, Both, Story’s, its, your, bind,
Deth, cant, no, dont, right).

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is O.

This response demonstrates a lack of comprehension of the task (in Both story’s
its cool) [Line 1] and little understanding of the texts (if your bind and Deth you
cant really no what stuff is and spell it and many slaves dont no how to read or
right). There is no evidence of organization. [Lines 2-6]

This response uses imprecise language (no what stuff is) and does not provide a
concluding statement. [Lines 3-4]

This response demonstrates a lack of command of conventions, with frequent
errors that hinder comprehension (in, Both, Story’s, its, your, bind, Deth, cant,
no, dont, right). [Throughout]

Note the differences between this score point O response and the score point 1
responses in the guide set. Ask the participants if the difference is clear to them.
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Grade 8 Extended-response Guide Paper 10
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Refer participants to the Guide Paper 10 in their Grade 8 Extended-response (4-
point) Sample Guide Set packet.

Read the entire response out loud to the participants.
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Grade 8 Extended-response Guide Paper 10 Annotation

Score Point 0

This response demonstrates a lack of comprehension of the task (In
both of the passages...One of the differeces was that the setting was
very different) and little understanding of the texts (in "The Story of
My life the kid got a doll). There is no evidence of organization and
no concluding statement. The response demonstrates an emerging
command of conventions, with some errors (life, One, differeces)
that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score.
* The score point for this response is O.

* This response demonstrates a lack of comprehension of the task (In both of the
passages...One of the differeces was that the setting was very different) [Lines 1-
4] and little understanding of the texts (in “The Story of My life the kid got a doll).
There is no evidence of organization and no concluding statement. [Lines 4-5]

* The response demonstrates an emerging command of conventions, with some
errors (life, One, differeces) that may hinder comprehension.
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Ask the participants if they have any questions about the guide set.

Ask the participants if the distinctions between the score points is clearly illustrated
in the guide set.
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Grade 8 Extended-response
(4-point) Practice Set Time estimate:

3 \ 30 minutes

In this section of the training the participants will have an opportunity to practice
scoring some 4-point responses.
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New York State Testing Program
ELA Test
2013 Tumnkey Training

Grade 8 Extended-response (4-point)
Sample Question

Practice Set

Refer participants to the Grade 8 Extended-response (4-Point) Sample Question
Practice Set packet.

Give the group 15-20 minutes to read and score the five practice responses. Remind
participants to work independently and reference their guide papers while they
score.

When all the participants have finished scoring the five papers, pass out the
annotations for the practice set and go over each paper individually. Read each
response and give the score, explaining why each response achieved the score it
received.

Move forward when the 15 minutes is up or all participants have completed the
scoring activity.
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Grade 8 Extended-response Practice Paper 1a
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Refer participants to the Practice Paper 1 in their Grade 8 Extended-response (4-

point) Sample Guide Set packet.

Read the entire response to the participants.
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Grade 8 Extended-response Practice Paper 1b
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Grade 8 Extended-response Practice Paper 1 Annotation

Score Point 2
This response clearly introduces a topic in a manner that fellows from the task
and purpose (she became curious about all of these names and wanted to learn
more...being a slave and wanting to learn to read was not easy). This response
demonstrates grade-appropriate analysis of the texts (Both narrater’s had
dreams that were very hard to accomplish but they both acheived everything
that they set out for). The topic is developed with relevant details from the texts
(she was taught many things by a special teacher, she didn’t want to learn
anything. But when she realized that everything had a name, she became
curious and wanted to learn more and he began to read fluently, he was reading
all of the time. His owner did not like the fact that of his slaves could read. The
owners wife was the same way). The response exhibits clear organization, with
the use of appropriate transitions (But when, In the other passage, When he
began, In both of the stories). A formal style is established and maintained using
domain-specific vocabulary {a special teacher, became curious, to read fluently).
The concluding statement follows from the topic and information presented (In
both of the stories that I read today, the topic was the wanting of knowledge).
The response demonstrates grade-appropriate command of conventions, with
occasional errors that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 3.

This response clearly introduces a topic in a manner that follows from the task and
purpose (she became curious about all of these names and wanted to learn more...being
a slave and wanting to learn to read was not easy). [Paragraph 1, lines 3-7]

This response demonstrates grade-appropriate analysis of the texts (Both narrater’s had
dreams that were very hard to accomplish but they both acheived everything that they
set out for). [Page 2, line s 4-6]

The topic is developed with relevant details from the texts (she was taught many things
by a special teacher, she didn’t want to learn anything. But when she realized that
everything had a name, she became curious and wanted to learn more and he began to
read fluently, he was reading all of the time. His owner did not like the fact that of his
slaves could read. The owners wife was the same way). [Paragraph 2, lines 2-5 and
paragraph 2, lines 7 to pg. 2, line 2]

The response exhibits clear organization, with the use of appropriate transitions (But
when, In the other passage, When he began, In both of the stories). [Throughout]

A formal style is established and maintained using domain-specific vocabulary (a special
teacher, became curious, to read fluently). [Paragraph 2, lines, 3, 5, and 8]

The concluding statement follows from the topic and information presented (In both of
the stories that | read today, the topic was the wanting of knowledge). [Paragraph 3, line
1 and 2]

The response demonstrates grade-appropriate command of conventions, with occasional
errors that do not hinder comprehension.
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Grade 8 Extended-response Practice Paper 2a
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Read the entire response out loud to the participants.
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Grade 8 Extended-response Practice Paper 2b
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Grade 8 Extended-response Practice Paper 2 Annotation

Score Point 4

This response clearly introduces a topic in a manner that follows logically from the
task and purpose (a central idea is formed that comprehention of words is
important). The response demonstrates insightful analysis of the texts that is varied
(They had to have teachers teach them instead of teaching themselves. But Hellen
Keller had a teacher while Frederick Douglass had to take matters into his own
hands). The topic is developed with the sustained use of relevant, well-chosen
evidence from the texts {Once she understood that everything had a name she was
eager to learn. When she understood this, she realized what she did to the doll and
started to feel sad and He was so desperate to learn that he would do errands extra
quick so one of the boys on the street could teach him in exchange for food.
Frederick took his book with him everywhere just in case he had extra time). Clear
organization is exhibited by the skillful use of appropriate and varied transitions

he understood, When she, But it was, Both, Also the two). The response

is a formal style, using grade-appropriate and domaln-specific vocabulary
(eager to learn, realized, go hand and hand, desperate to learn, motives of these two
people, take matters into his own hands). The concluding statement follows clearly
from the topic and information presented (These two people wanted to learn how to
understand words. It was importent to them both in different ways). The response
demonstrates grade-appropriate command of conventions, with few errors.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.
» The score point for this response is 4.

* This response clearly introduces a topic in a manner that follows logically from the task
and purpose (a central idea is formed that comprehention of words is important).
[Paragraph 1, lines 3-5]

» The response demonstrates insightful analysis of the texts that is varied (They had to

have teachers teach them instead of teaching themselves. But Hellen Keller had a teacher

while Frederick Douglass had to take matters into his own hands). [Paragraph 4, line s4-
7]
* The topic is developed with the sustained use of relevant, well-chosen evidence from the

texts (Once she understood that everything had a name she was eager to learn. When
she understood this, she realized what she did to the doll and started to feel sad and He

was so desperate to learn that he would do errands extra quick so one of the boys on the
street could teach him in exchange for food. Frederick took his book with him everywhere

just in case he had extra time). [Paragraph 2, lines 3-6 and pg. 2, lines 2-7]

» Clear organization is exhibited by the skillful use of appropriate and varied transitions
(Once she understood, When she, But it was, Both, Also the two). [Throughout]

* The response maintains a formal style, using grade-appropriate and domain-specific
vocabulary (eager to learn, realized, go hand and hand, desperate to learn, motives of
these two people, take matters into his own hands). [Throughout]

» The concluding statement follows clearly from the topic and information presented (These

two people wanted to learn how to understand words. It was importent to them both in
different ways). [Last paragraph]

* The response demonstrates grade-appropriate command of conventions, with few errors.
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Grade 8 Extended-response Practice Paper 3
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Read the entire response out loud to the participants.
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Grade 8 Extended-response Practice Paper 3 Annotation

This response introduces a topic in a manner that follows generally

similarities and differences). The response demaonstrates a literal
The response demonstrates an attempt to use evidence (both are
permantly affected by some of these hardships... These two people

transitions (Some of the similarities, They also, The differnces,
Another difference). A formal style is not maintained, with

Score Point 2

from the task and purpose ("The Story of My Life” and "Narrative of
the Life of Frederick Douglas, an American Slave” share many

comprehension of the texts (Fredrick was a slave, but Hellen wasn't).

went through a lot, but they gave it their best shot). This response
exhibits some attempt at organization, with inconsistent use of

inconsistent use of domain-specific vocabulary (went through a lot
and able to learn easy). The response demonstrates grade-
appropriate command of conventions, with occasional errors that do
not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Be sure to use rubric language when explaining the score.

The score point for this response is 2.

This response introduces a topic in a manner that follows generally from the task and
purpose (“The Story of My Life” and “Narrative of the Life of Frederick Douglas, an
American Slave” share many similarities and differences). [All of paragraph 1]

The response demonstrates a literal comprehension of the texts (Fredrick was a slave,
but Hellen wasn’t). [Paragraph 3, lines 1-2] The response demonstrates an attempt to
use evidence (both are permantly affected by some of these hardships...These two people
went through a lot, but they gave it their best shot). [Paragraph 2, lines 3-6]

This response exhibits some attempt at organization, with inconsistent use of transitions
(Some of the similarities, They also, The differnces, Another difference). A formal style is
not maintained, with inconsistent use of domain-specific vocabulary (went through a lot

and able to learn easy). [Paragraph 2, lines 2-3]

The response demonstrates grade-appropriate command of conventions, with occasional
errors that do not hinder comprehension. [Paragraph 2, line 6 and last line]

Compare this response to the score point 2 responses in the guide set — how the concepts
illustrated in the guide papers are present in this practice response.
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Grade 8 Extended-response Practice Paper 4a
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Read the entire response out loud to the participants.
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Grade 8 Extended-response Practice Paper 4b
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As time allows, instruct participants to perform a Talk and Turn:

* Turn to a fellow participant and discuss the score point you have given the
response using the rubric as a guide.

* Note evidence for your score point.
* You will have 2 minutes to score the item.

Activate the timer.

After the allotted 2 minutes, ask a participant to share their score point and related
evidence for the response.
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Grade 8 Extended-response Practice Paper 4

Annotation

Score Point 3

This response clearly introduces a topic in a manner that follows from the task and
purpose (The central idea is that once you understand what things mean, life
seems more special and alive). This response demonstrates grade-appropriate
analysis of the texts (Douglass was only a slave, he could see and hear, while
Helen Keller was forevermore enslaved to her condition. Fredrick sought help while
Helen just recieved it). The topic is developed with relevant details from the texts
(She learned what things like water, sunshine, clothing, objects and living things
were. She felt no repentance for her bad actions until she understood what she
had really done. Knowing about her surroundings brought a new light into her life
and his mistress would surely be enraged by his skill, he would gradually learn
from others. He could understand what each word and letter meant, and it made
him feel good). The response exhibits clear organization, with the use of
appropriate transitions (too, Although he was, However, while). A formal style is
established and maintained using stylistically sophisticated, domain-specific
language (felt no repentance, a new light into her live forever after, ambition to
learn, persisting). The concluding statement follows from the topic and information
presented {a new meaning of life was the outcome of both of them). The response
demonstrates grade-appropriate command of conventions, with occasional errors
that do not hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the practice response
and explain why the guide paper is the approved score, covering the information given in
the annotation. Refer to the passage location while reviewing the annotation. The locations
are noted below.

Use rubric language to review the score point explanation.
» The score point for this response is 3.

* This response clearly introduces a topic in a manner that follows from the task and
purpose (The central idea is that once you understand what things mean, life seems more
special and alive). [Pg. 1, lines 5-8]

» This response demonstrates grade-appropriate analysis of the texts (Douglass was only a
slave, he could see and hear, while Helen Keller was forevermore enslaved to her
condition. Fredrick sought help while Helen just recieved it). [Pg 2, lines 16-20]

* The topic is developed with relevant details from the texts (She learned what things like
water, sunshine, clothing, objects and living things were. She felt no repentance for her
bad actions until she understood what she had really done. Knowing about her
surroundings brought a new light into her life and his mistress would surely be enraged
by his skill, he would gradually learn from others. He could understand what each word
and letter meant, and it made him feel good). Pg. 1, line 11, pg. 2, line 3 and page 2, line
s 8-12]

* The response exhibits clear organization, with the use of appropriate transitions (too,
Although he was, However, while). [Throughout]

+ A formal style is established and maintained using stylistically sophisticated, domain-
specific language (felt no repentance, a new light into her live forever after, ambition to
learn, persisting). [Throughout]

» The concluding statement follows from the topic and information presented (a new
meaning of life was the outcome of both of them). [Last sentence]

* The response demonstrates grade-appropriate command of conventions, with occasional
errors that do not hinder comprehension.
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Grade 8 Extended-response Practice Paper 5
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Read the entire response out loud to the participants.
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Grade 8 Extended-response Practice Paper 5 Annotation

Score Point 1

This response introduces a topic that follows generally from the task
(they both want you to want to learn). The response demonstrates
little understanding of the texts (Both of the storys have sombody
that is not equal to other people or feel like there not). The response
provides no evidence, exhibits little attempt at organization, and
lacks a concluding statement. The response demonstrates an
emerging command of conventions, with some errors (storys, the,
life, frederick, sombody, there) that may hinder comprehension.

Using the bulleted annotations marks that follow, review the score for the guide
response and explain why the guide paper is the approved score, covering the
information given in the annotation. Refer to the passage location while reviewing
the annotation. The locations are noted below.

Be sure to use rubric language when explaining the score:
* The score point for this response is 1.

* This response introduces a topic that follows generally from the task (they both
want you to want to learn). [Lines 3-4]

* The response demonstrates little understanding of the texts (Both of the storys
have sombody that is not equal to other people or feel like there not). [Lines 4-7]

* The response provides no evidence, exhibits little attempt at organization, and
lacks a concluding statement. [Throughout]

* The response demonstrates an emerging command of conventions, with some
errors (storys, the, life, frederick, sombody, there) that may hinder
comprehension. [Throughout]
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Ask the participants if they have any questions about the practice responses and the
scores they received.

Ask if the participants see how the practice papers align with the rubric and guide
papers.

Facilitator Guide 196



New York State 2013 Grades 3-8 Common Core ELA Rubric and Scoring Turnkey Training

Summary

Time estimate:
. Define holistic scoring and how scoring differs / 5 minutes

from grading.

- Review of the new ELA constructed-response
rubrics (2-point for all grades, 4-point rubrics for
grade 3, grades 4-5, grades 6-8).

Apply the new rubrics in guide and practice
papers.

Presentation Title

Review the information covered in the ELA training session with the participants.
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Resources

For questions related to assessment:
- Email your question to:
emscassessinfo@mail.nysed.gov
- Check for additional information at the following
website http://www.p12.nysed.qov/apda/

For questions related to APPR

- Email your question to:
educatoreval@mail.nysed.gov

Additional information regarding the common core shifts
can be found at the following website:

- http://engageny.org/resource/common-core-shifts/

Point out the available resources.
Cover any “parking lot” issues/questions that were tabled during the presentation.

A video of this training has been created and will be available, along with the
handouts, on EngageNY.

Thank the participants for being engaged in the training, which covered a lot of
material.
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