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Mechanics of Rating

The procedures on page 2 are to be used in rating papers for this examination. More detailed directions
for the organization of the rating process and procedures for rating the examination are included in the
Information Booklet for Scoring the Regents Examination in Global History and Geography and 
United States History and Government.



UNITED STATES HISTORY and GOVERNMENT

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response

to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the scores and commentaries 

provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to

actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not 
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that 
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions are to be scored by one rater.
(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the

student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.
(4) Record the total Part III A score if the space is provided on the student’s Part I answer sheet.

Beginning in June 2011, schools are no longer permitted to rescore any of the open-ended 
questions (scaffold questions, thematic essay, DBQ essay) on this exam after each question has
been rated the required number of times as specified in this rating guide, regardless of the final
exam score. Schools are required to ensure that the raw scores have been added correctly and
that the resulting scale score has been determined accurately.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http://www.p12.nysed.gov/apda/ and must be used for determining the final examination score.
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Document 4

4 State one criticism that this cartoonist is making about the 1920s generation. 

 

Score of 1: 

• States a criticism that the cartoonist is making about the 1920s generation 
  Examples: they are spoiled/undisciplined/greedy/materialistic; the 1920s generation does not 

appreciate the advantages they have; they are not as frugal as their forefathers; they have 
access to many new products (cars/radios/washing machines/phonographs/movies), but 
they are still not satisfied/they are not satisfied with what they have/they have lots of 
stuff but are still unhappy; they should be thankful/grateful/they are not thankful; they 
deserve to be paddled 

 

Score of 0: 

• Incorrect response 
  Examples: this generation is too frugal; they are not interested in spending money; they never 

complain; forefathers were frugal 
• Vague response 
  Examples: discipline; things are different now; kick/complain 
• No response 
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Document 5a

5a According to I. W. Burnham, what was one reason the public became more interested in the 

stock market in the 1920s? 

 

Score of 1: 

• States a reason the public became more interested in the stock market in the 1920s according to 
I. W. Burnham 

  Examples: people were making a lot of money in the market; stock prices had been going up 
steadily; the average guy was hearing about friends making $20,000/$30,000 overnight; 
all you had to do was put up 10 percent of the money and a broker would cover the rest 

 
Score of 0: 

• Incorrect response 
  Examples: everyone was making $20,000/$30,000 overnight; stock prices became too expensive for 

most Americans; brokers would cover your losses 
• Vague response 
  Examples: 10 percent of the money; everybody was busy/feeling good; you could feel it when you 

visited customers; speculation; rich people invested 
• No response 
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Document 8a

 

8a According to David M. Kennedy, what was one economic effect of the Depression on women?  

 

Score of 1: 

• States an economic effect of the Depression on women according to David M. Kennedy 

  Examples: at first they lost their jobs at a faster rate than men; they reentered the work force faster 

than men; married women were fired if they were secondary wage-earners; women in the 

teaching profession suffered pay cuts but only minimal job losses; new jobs (telephone 

switchboard operators and clerical work) that were well suited for women opened up 

 

Score of 0: 

• Incorrect response 

  Examples: it had no effect on their employment; jobs opened up for women in heavy industry; 

gender segregation was eliminated 

• Vague response 

   Examples: they were secondary wage earners; they reentered; they were identified 

• No response 
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Anchor Paper – Document–Based Essay—Level 5 – B

Anchor Level 5-B  
 

 

The response: 

• Thoroughly develops the task by discussing differences and similarities in American society 
between the 1920s and the 1930s  

• Is more analytical than descriptive (equality was not achieved and toleration for African Americans 
was not widespread; increased chance of profit and legalized investment gambling made the stock 
market look like a true way to “get rich quick”; unemployment began to rise at staggering rates in 
“sick” industries; glaring smoke signals went unnoticed; struggling Americans began to grow 
weary and felt helpless at the hands of a seemingly detached government that believed people 
should be able to help themselves; unlike Coolidge who inherited a thriving nation, Roosevelt 
needed to address a crippled economy, and unlike the Republican policies of the 1920s, he 
immediately used government money and power to help the people; Roosevelt implemented more 
extensive public works projects that aimed to bring about the gradual recovery of the nation by 
putting people back to work) 

• Incorporates relevant information from all the documents  

• Incorporates substantial relevant outside information (gender roles and stereotypes became blurred 
as women gained more privileges in the workplace; racism and the Ku Klux Klan made African 
Americans less optimistic about their future; because there were few regulations, people could 
borrow money from the banks or use installment plans; Hoover continued many of Coolidge’s 
policies; businesses began to overproduce and not pay their workers enough; Roosevelt worked to 
instill the idea of hope through public appearances; Roosevelt helped bring an increased confidence 
in business by federal restrictions of the stock market and creation of the FDIC; in the 1930s, 
Americans were not speculating in the stock market, fewer banks failed, and people were not afraid 
to once more put money into banks) 

• Richly supports the theme with relevant facts, examples, and details (the 1920s was a decade of 
prosperity and confidence; feminine population that had once been restricted to housework and 
education professions were now able to pursue careers that had once been open to men; due to 
increasing national economic confidence in the 1920s, many people began to spend vast amounts 
of money on new inventions and appliances; people purchased high-priced items ranging from 
vacuum cleaners to stocks and even houses; unemployment rates continued to rise as bank failures 
skyrocketed and consumer spending began to wind down) 

• Demonstrates a logical and clear plan of organization; includes an introduction that discusses the 
business cycle and a conclusion that summarizes the theme of prosperity and despair 

 
Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response is in the 
effective comparisons that are made related to economic conditions and the political response to them 
in both decades. The remarks about the 1920s being a “mask of prosperity” serve as an important point 
within the discussion on the repetitive nature of the business cycle in United States history. 
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Anchor Level 4-C 
 

The response: 

• Develops the task by discussing differences and similarities in American society between the 1920s 
and the 1930s  

• Is both descriptive and analytical (new technology served to make life easier and gave women time 
to take jobs outside the home; role of the American woman as housewife and mother began to 
change and a different outlook developed toward home and work; although some groups suffered 
under the Coolidge administration’s support of big business, overall the nation prospered; by the 
1930s, the 1920s optimistic attitudes had disappeared; average citizens who had previously made a 
profit in stocks or those who had lost their jobs or farms were now in a period of economic crisis; 
people were “forgotten” by the government and unable to garner any economic assistance; 
Americans who had previously made a profitable income from the stock market or from their jobs 
were now experiencing a sharp decrease in income; surprisingly women did not suffer the most from 
unemployment; despite distinct changes in the 1930s, African Americans began to see a few more 
glimmers of hope) 

• Incorporates relevant information from documents 1 through 8 

• Incorporates relevant outside information (automobile industry affected many other industries and 
expanded opportunities for employment; confidence in the economy was shattered by the stock 
market crash in 1929; groups who suffered during Coolidge prosperity did even worse than others in 
the 1930s; like the 1920s, many women remained in teaching and nursing and were the caretakers of 
their families; African Americans did not enjoy great prosperity in the 1920s and were usually the 
last hired; African Americans were developing a stronger pride in their race as their achievements in 
the arts became better known; since their involvement in World War I was limited, America was 
strengthened by a productive industrial force) 

• Supports the theme with relevant facts, examples, and details (the 1920s generation saw an increase 
in new technology; women began to enjoy new opportunities in occupations such as publishing and 
advertising; appealing benefits of consumer products gave the entire economy a huge boost; chaotic 
atmosphere of the 1930s was characterized by a steady increase in unemployment and bank failures; 
African Americans could get jobs in public works programs and they saw an increase in wages as a 
result of Roosevelt’s Second New Deal) 

• Demonstrates a logical and clear plan of organization; includes an introduction that restates the 
theme and a conclusion that summarizes the factors that turned America’s fate from a situation of 
prosperity in the 1920s to one of disaster in the 1930s 

 
Conclusion: Overall, the response fits the criteria for Level 4. Although the explanation of document 
information is generally thorough, the inclusion of more historical details about each decade would have 
resulted in a stronger comparison. Analytical statements in the discussion of women and African 
Americans in the 1920s and 1930s demonstrate a good understanding of the change experienced by both 
groups over the two decades. 



Anchor Paper – Document–Based Essay—Level 3 – A
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Anchor Paper – Document–Based Essay—Level 3 – A

 
Anchor Level 3-A  
 

 

The response: 

• Develops the task with little depth by discussing differences in American society between the 
1920s and the 1930s  

• Is more descriptive than analytical (with Americans thinking of themselves as impervious to 
economic downfall, bad decisions were made; no longer was the economy “roaring,” instead 
prosperity was met with a time known as the Great Depression; 1920s America was very 
materialistic; many grew anxious and sold their stock to try to salvage their profits, which only 
helped to worsen the situation; consumer spending declined; women of the 1920s who had moved 
into new jobs and single middle class women who once enjoyed fun and jazz music might have 
found themselves being laid off to make room for male employment; the 1930s spared almost no 
one and many people became unable to help themselves; President Roosevelt could not stand by 
and leave the “forgotten man” alone; Roosevelt’s policy was different from Coolidge’s policy of 
little direct government involvement and regulation of the economy); includes faulty application 
(America imported less and less because of their isolationist views) 

• Incorporates some relevant information from documents 1, 2, 4, 5, 6, 7, 8, and 9 

• Incorporates relevant outside information (under Coolidge’s policies, industry was able to make 
high quality products at low costs; big business wanted to keep competition away from American 
businesses; since World War I took such a toll on the cities of Europe, there was a high demand for 
American manufactured goods; by the end of the 1920s, Europe no longer needed American goods 
and the manufacturers of America were stuck with too many goods; increase of wealth would come 
to a halt because of the stock market crash at the end of the 1920s; due to speculative investing and 
then massive selling, the Great Depression started; in 1919, women gained the power to vote and 
flappers emerged but were replaced by a more serious woman in the 1930s; FDR’s alphabet soup 
programs) 

• Includes some relevant facts, examples, and details (with the Coolidge administration, there was 
little to no government regulation of big business; Coolidge was praised by big business; middle 
class and wealthy people could afford Model T cars, ice boxes, and other appliances; with his 
“pumping” of money into industries, Roosevelt was able to help factories reopen and get people 
employed) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are 
beyond a restatement of the theme 

 
Conclusion: Overall, the response fits the criteria for Level 3. Some analytical statements and outside 
economic references, such as our role in international trade, support the concept that danger signs 
existed amidst the 1920s prosperity. The dissimilarities of the 1930s focus on the dilemma of women 
and only superficially deal with other important factors. 
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Anchor Paper – Document–Based Essay—Level 1 – B

Anchor Level 1-B 

 

 

The response: 

• Minimally develops the task by mentioning differences in American society between the 1920s and 
the 1930s 

• Is descriptive (economic trends were different between the 1920s and the 1930s; less money could 
cause a ripple in the economy because proper circulation of money is needed for a thriving 
economy; people needed to spend money to keep the economy strong; we let the stock market get 
out of control and paid for it in the 1930s) 

• Includes minimal information from documents 5 and 6 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (unemployment had a steady rise; many more 
banks closed as we got into the 1930s; people were making a ton of money in the stock market) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are a 
restatement of the theme  

 
Conclusion: Overall, the response fits the criteria for Level 1. Although document use is very limited, 
a minimal understanding of the task is demonstrated in the explanation of that information. While the 
statements about statistical information and the stock market are accurate, facts and details are not 
included to support those statements. 



U.S. Hist. & Gov. Rating Guide – June ’11 [69] Vol. 2

Document–Based Essay—Practice Paper – A



U.S. Hist. & Gov. Rating Guide – June ’11 [70] Vol. 2

Document–Based Essay—Practice Paper – A



U.S. Hist. & Gov. Rating Guide – June ’11 [71] Vol. 2

Document–Based Essay—Practice Paper – A



U.S. Hist. & Gov. Rating Guide – June ’11 [72] Vol. 2

Document–Based Essay—Practice Paper – B



U.S. Hist. & Gov. Rating Guide – June ’11 [73] Vol. 2

Document–Based Essay—Practice Paper – B



Document–Based Essay—Practice Paper – B

U.S. Hist. & Gov. Rating Guide – June ’11 [74] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [75] Vol. 2

Document–Based Essay—Practice Paper – C



U.S. Hist. & Gov. Rating Guide – June ’11 [76] Vol. 2

Document–Based Essay—Practice Paper – C



U.S. Hist. & Gov. Rating Guide – June ’11 [77] Vol. 2

Document–Based Essay—Practice Paper – C



U.S. Hist. & Gov. Rating Guide – June ’11 [78] Vol. 2

Document–Based Essay—Practice Paper – C



U.S. Hist. & Gov. Rating Guide – June ’11 [79] Vol. 2

Document–Based Essay—Practice Paper – C



U.S. Hist. & Gov. Rating Guide – June ’11 [80] Vol. 2

Document–Based Essay—Practice Paper – D



U.S. Hist. & Gov. Rating Guide – June ’11 [81] Vol. 2

Document–Based Essay—Practice Paper – D



U.S. Hist. & Gov. Rating Guide – June ’11 [82] Vol. 2

Document–Based Essay—Practice Paper – E



U.S. Hist. & Gov. Rating Guide – June ’11 [83] Vol. 2

Document–Based Essay—Practice Paper – E



U.S. Hist. & Gov. Rating Guide – June ’11 [84] Vol. 2

Document–Based Essay—Practice Paper – E



U.S. Hist. & Gov. Rating Guide – June ’11 [85] Vol. 2

Document–Based Essay—Practice Paper – E



U.S. Hist. & Gov. Rating Guide – June ’11 [86] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [87] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [88] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [89] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [90] Vol. 2



U.S. Hist. & Gov. Rating Guide – June ’11 [91] Vol. 2



The Chart for Determining the Final Examination Score for the June 2011
Regents Examination in United States History and Government will be posted
on the Department’s web site at: http://www.p12.nysed.gov/apda/ on the day of
the examination. Conversion charts provided for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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