SESSION ONE

FOR TEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Monday, January 26, 2004—9:15 a.m to 12:15 p.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session One answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A and Part B multiple-choice
questions to the appropriate spaces in the box in the upper right corner of each stu-

dent’s SESSION ONE answer sheet.

Session One
Correct Answers

Part A Part B
(1) 4 (7) 4
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COMPREHENSIVE ENGLISH — SESSION ONE — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:

Introduction to the task—

* Raters read the task and summarize its purpose, audience, and format

* Raters read passage(s) and plan own response to task

 Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the students essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any

kind.

Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the students answer paper for Session One.
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Anchor Paper — Part A—Level 6 - A
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Anchor Paper — Part A—Level 6 - A
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Anchor Paper — Part A—Level 6 - A
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Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of the text, using pertinent aspects of Gutelle’s report to instruct
budding authors. The response makes insightful connections between the text and task (You do,
however, have to have a keen interest, a good work ethic, and an open mind in order to
complete the arduous process Gutelle describes).

Development

Develops ideas clearly and fully, using a wide range of specific details from the text to
elaborate on the importance of extensive research, ways to acquire the exact information you
want, how to gain a broader perspective, and the need to undergo the excruciating process of
revision.

Organization

Maintains a clear and appropriate focus, and exhibits a logical structure, with an introduction
asking how would you possibly create a “how-to” article? followed by three cohesive
discussions which summarize Gutelle’s advice. Coherence is maintained through the skillful
use of transitions (4nother source of information, After all the research, Though the tearing).

Language Use

Uses language that is stylistically sophisticated, with a notable sense of voice and awareness of
audience and purpose (Allow Gutelle’s experience to inspire your confidence). The response
skillfully varies sentence structure and length to enhance meaning (Gutelle’s experience reveals
that research takes many forms, all are readily available to you).

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualitities.
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Anchor Paper — Part A—Level 6 - B

1A 2065, (Vo S G R S packs,
0k UOWY erm 0. Y AWMU, & UG\)\ AL
CXO\\!‘E XD WAL VBT Yo DA, WL
0S wing_ 0ANCL, Ty "HAWS Ad
AL, X006, Gl ¥ O OASWOW (AW,
>em b A= \m\d mmm %WM\ T0 Stk
Wiy Xy cm A \Watw %uaﬂ

MN e, W
e %mua \m\;\mm CWA@( xg VALY
2N &%m’% A Ak OW Wil VYAVL 1) M\ A0
W UON 0A00R WA KA. \t\ﬂw

DUOAL LA, 00, SO \ "V\GAJ\N

/ww\am WW\’\S 7 MMW
b (gosobz Aotk LJOAT o, and i v%e,d ________
20 v s M\/@rm x - L0 xfﬂ
W WAAS Yoay WNag s

______________________________________ o0 \OW QO YoM AVL 2 9\ AT _(MLC}
W (D Q0 Ly (L pna k- o ALK
S\/\U\M L COMASE ANd clar, 4 %%u 0 f?f; Lo,
........... \0\)& )( A 0 WQ{M& { \ n Vada,
W, 4 ek
O O MO B Pt AP T O



Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of the text by synthesizing the value of research as it applies to the
task. The response contains insightful connections to the task (/¢’s in this process that you want
to become as familiar, comfortable and knowledgeable about your topic as you can).

Development

Develops ideas clearly and fully, effectively using details from the text to explain the
significance of the task (you can begin teaching many new people many new things), the
research process (get all the books, movies, and online articles that you can find), and the
writing process (Your first draft is never the final draft).

Organization

Maintains a clear and appropriate focus on “How To Write A “How-To” Article.” 1deas are
generally logically sequenced, beginning with an explanation of the purpose of the task and
followed by paragraphs discussing the need for research, ways to research, drafting and
revising. The response uses transitions effectively (After you research, By this point, So now).

Language Use

Uses language that is generally fluent and original, but occasionally informal (kids and To stick
with), with an evident awareness of audience and purpose (Do your friends sometimes refer to
you as “the expert” on a certain topic?). Sentences are varied to control rhythm and pacing.

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in organization and language use.
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Anchor Level 5 - A

Quality Commentary

The response:

Meaning Conveys a thorough understanding of the text, presenting Gutelle’s valuable advice for would-
be authors. Connections to the task are generally implicit, although an explicit connection is
made in the conclusion.

Development Develops ideas clearly and consistently. The response uses specific and relevant details from
the text to elaborate on the many ways to research a subject (telephone interviews, The internet,
“Unobtrusive measures,” books, Video tapes) and on the writing process (Gutelle ended up
having to write four drafts of his soccer book).

Organization Maintains a clear and appropriate focus on advice on how-to writing (be prepared to do
extensive, in-depth research and don’t expect your first draft to be the final, perfect product).
The response exhibits a logical flow of ideas through the use of appropriate transitions (/n his
first book, In writing his second, however, although, Another source).

Language Use Uses language that is fluent and original, with some sense of audience and purpose (At one time
or another ... commonly called a “how-to” book). The response varies sentence structure and
length to control rthythm and pacing (He made detailed notes on how they played, how they
dressed, and how they spoke).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5—-B

Quality

Commentary
The response:

Meaning

Conveys a thorough understanding of the text, explaining the types of research addressed by
Gutelle, and recounting his process of revision. The response makes generally insightful
connections to the task (it’s smart to choose a subject you really know and love).

Development

Develops ideas clearly, using specific details from the text to describe Gutelle’s change of
strategy when writing on an unfamiliar topic (research is essential) and the types of research he
used (Gutelle suggests watching videos ... going on the internet and speaking to experts).
However, advice on the process of revision is developed through generalizations.

Organization

Maintains a clear and appropriate focus on some tips on writing a how-to article. Ideas are
generally logically sequenced (choose the subject, Research!, narrow this information down,
begin writing) through the use of strong topic sentences and transitions (First of all, Then, So).

Language Use

Uses language that is fluent and original (Nothing is more frustrating than a how-to book the
reader can’t interpret), with evident awareness of audience and purpose. The response varies
sentence length and structure to control rhythm and pacing, occasionally using rhetorical
questions to enhance meaning.

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5 -C

Quality

Commentary
The response:

Meaning

Conveys a thorough understanding of the text by presenting Gutelle’s advice on how to come up
with a first-class how-to article. Clear and explicit connections to the task are made in the
introduction and conclusion.

Development

Develops ideas clearly and consistently. The response discusses the difference between
Gutelle’s two books, his methods of research, and the steps he takes to complete his writing,
using some specific details from the text (“travel the world and see how soccer-crazy people
really are,” he interviewed the local experts, he gave a final draft to a soccer coach at Yale).

Organization

Maintains a clear and appropriate focus on advice to students on writing how-to articles (7ry
writing it up and submitting it to this newspaper). Ideas are generally logically sequenced,
although internal consistency is sometimes lacking. For example, paragraph 2 combines many
ideas without appropriate transitions and using the internet recurs in paragraphs 2 and 3.

Language Use

Uses language that is appropriate, with an evident awareness of audience and purpose. The
response occasionally makes effective use of sentence structure (You just might make someone
who needs to know “how-to” very grateful).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in comma use (experts
the coaches and hopefully many kids) and grammar (you 'd would).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
weaker in organization and language use.
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Anchor Level 4 — A

Quality Commentary
The response:

Meaning Conveys a basic understanding of the text by addressing several key ideas (Research is the main
way to develop ideas for the article and You'll need to have ... knowledgable people go over
and critique your work). The response makes implicit connections to the task.

Development Develops some ideas more fully than others. The response uses relevant details from the text to
describe what kind of research should be done and how to do it. However, the process of
writing the article is not as well explained, and Gutelle, while quoted, is not identified as the
source of information.

Organization Maintains a clear and appropriate focus on one approach on how to write a how-to article, with
ideas generally logically sequenced. However, internal consistency is weakened by the
combination of many ideas into the lengthy second paragraph.

Language Use Uses language that is generally appropriate, but sometimes repetitive (useful information to use
and current up-to-date information), with some awareness of audience and purpose. The
response occasionally makes effective use of sentence structure (The next step ... unobtrusive
measures).

Conventions Demonstrates partial control, exhibiting errors in spelling (techinques and knowledgable),
punctuation (errors in the use of hyphens, commas, and end punctuation), and grammar (book is
wrote) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 - B

Quality Commentary
The response:

Meaning Conveys a basic understanding of the text, explaining the stages of the writing process as
outlined by Gutelle (There are several steps that must be followed and several ways to complete
each of the steps). Connections to the task are generally implicit (Be sure to utilize every
possible source).

Development Develops some ideas more fully than others. The response uses relevant details from the text to
elaborate on drafting and editing (You want to make sure it has references but is also original
and You should exept criticism and allow it to increase confidence). However, the research
process is less well developed, with some suggestions stated, but not clearly explained.

Organization Maintains a clear and appropriate focus on the steps of writing a how-to book (Always be sure
to reasearch, draft, and share). The response exhibits a logical structure, using separate
paragraphs to summarize each of the three steps.

Language Use Uses language that is generally appropriate, although occasionally imprecise (This technique in
sitting at a park or something), with some awareness of audience and purpose. The response
exhibits some attempt to vary sentence structure, but with uneven success.

Conventions Demonstrates partial control, exhibiting errors in spelling (responces, opionions, writting,
exept, possitive), punctuation (missing commas, apostrophes, and end punctuation), and
capitalization (Book, Started, You) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.




Anchor Paper — Part A—Level 4 - C

_*_J{LWIMLMAM' +o wr.l.:(..-. UL PN

slow-Fo- arhell , Wko we prodices hiare aviry weok n $he Schoe!

newsspaper  Hhan hares “how- 40" sderi.
qu%wk_w__wmmme/ wants to produer o huw o

ardiele o Arpinied wrting it dees lieaecor) protor oh

L.ﬁ@u_w.aq ,s.dm@__fgméaa& wp Aeo/ hs
MM&WMM&_
Mgulito 00me  xind of 2utenes h A nepnd by Gndy
Qu.e.te_lL@rJagd—#-)a wrets - of tlovo- P0-bowke he  disecusses

Ao AL naltoat A/ aonAection /Url'LM.o ©w based 1 regnsch,

WMMMMMQLM
w/ueh i was W!W vt o Fopie ard tha othasr

________ Mlis ﬁg‘:/— ‘Wow -fo - bm £ aas  on  taselal!  which ha
was ;ém«c/m.;— with Rr s whol life . oile D{a_ugp/
+As Gam.o. and _[aved rzmo'/m about 7. %S book
ook l/.th/ WHIE vesgarch bt his o kn owlede. TRe:

Jfopre ke was not Fameliar MR was Seaeer . He

of research wle read buwoks but not Hu onss
reqasrolinghiiha shyle  ht  was wrﬂ/hq (2de) beonuse

e did rot_want Fo _aopy 0K LOF ‘Cu_s oY k. Far-
Ais  +regearch  Ae  Jookod  odt  kadS @rd oo/ult beaks,

he wend 4o librarus anc! video Stores . e [ouked
at the vicdeas 40 $€p how CeHar passes and KickD

were  dene . 77’0— looked a+t Hu violeds aga.tn and
,ac]a.m .




Anchor Paper — Part A—Level 4 - C

Interviewsng people wWho played #ha Sport and pesple
who_anyoyed watchug thy Ipert helpecl a greqt dral. .
\#( m/-(,fw,uuw/ o ﬂ:mgusmw BYIX Vg -
/ew,em i&ldig_nd_aa’ rx.[/r) Joceer moms and. dads.

,.é{"r\q’ flﬁ) unabM/Va mmrzuejl he went 1o a /oea ]
gark ard watonso  old,qoung, boys enol guls
ploy e game . Mle observed #Luk moves,

YA waxy -/A.n—u &L@,M&.&@&#O]mm
Aller he wrote A droft he Gt  somurae reeol

1+ _and q1ve Lhoir opiruon - i3 clrof¥ wed cippa
afau—/‘ many lemas. |

@wf&”"-— Jo  reolcred e murve drafft Ae
w_r_va._L“M _____ beul up mare Crbidence  workh  _gosh
'3)""-._1.0"/-6 realites Shat Hha £ conol /'r-c../ I s
_Crthcal one becausk A dafrnsn wreotiosr Fhae heose

apprvock hoo ot fo  antle Uk hios) if a gl

agave
) SO qou ses shudlerds o kil alot fo get somateng.
()L/ara/wwk MJ‘/.‘LCM\VZ' relovant Mma,haerrv ord r esessch
Yo make a govel Hou- K - arhcle.




Anchor Level 4 - C

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of the text (ke discusses how the nature of nonfiction writing is
based on research). Connections to the task are few, appearing in the introduction and
conclusion, although one explicit connection is made (Every week ... the reporter writing it
does research).

Development

Develops some ideas more fully than others. The response elaborates on the difference between
Gutelle’s two books and on some of his methods of research, using relevant details from the
text (he went to libraries and video stores, Interviewing people who played ... and people who
enjoyed watching, Using “unobtrusive measures”). However, Gutelle’s experience of revising
his writing is less well developed.

Organization

Establishes an appropriate focus on how to write your own How-to-article, but does not
maintain that focus, lapsing into a summary of the text. The response exhibits a rudimentary
structure, but paragraphs contain numerous inconsistencies. For instance, the topic of writing is
introduced abruptly in paragraph 4, then carried into paragraph 5, where the topic shifts to the
significance of the second try.

Language Use

Uses language that is generally appropriate, although occasionally awkward (some kind of
evidence and One book in which he was familiar), with some awareness of audience and
purpose. The response occasionally makes effective use of sentence structure or length (He
played the game, and loved reading about it).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (writen, weather,
relavant), punctuation (end punctuation, hyphen, apostrophe, and comma use), and grammar
(someone ... their) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in organization.
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of the text, identifying some of Gutelle’s ideas. Connections to
the task are superficial (has taught me and can teach you, certain tasks that can help you, You
can interview, You should watch ).

Development

Briefly develops some research sources, including books, videos, The internet, interviews, and
“unobtrusive measures,” using some details from the text.

Organization

Establishes an appropriate focus on how fo write successful How-To articles, then lapses into a
summary of the text in paragraph 2. The response exhibits a rudimentary structure, with
paragraphs generally logically sequenced. However, ideas are repeated within paragraphs and
material from the multiple-choice questions is ineffectively incorporated, creating some
inconsistencies.

Language Use

Uses language that is generally basic, although occasionally imprecise (look it, topic your going
for, teams and camps ... can be interviewed) and repetitive, with some text copied from the
multiple-choice questions. The response attempts to vary sentence structure with uneven
success (To write these books there are certain tasks that can help you do this).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (relate), punctuation (book
writer, Andy), and grammar (ke ... re-watch, Gutelle interview, relate books) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 - B

Quality Commentary

The response:

Meaning Conveys a basic understanding of the text, stating in order to write a great book you need to
organize yourself, and do a lot of research. The response makes some superficial connections
to the task (the way you will do this is by three types of researches), although the task is
misinterpreted as writing a book.

Development Develops some ideas briefly, discussing three types of research (books, video's, the internet)
and the value of interviewing. The response elaborates on each with an example from the text.
However, some key ideas, including Gutelle’s advice on observing participants and revising,
are not addressed.

Organization Establishes a slightly inappropriate focus on how to write a book, and maintains this focus (So
you see ... you will write a great book). The response exhibits a rudimentary structure, with
each paragraph examining a type of research, closely following the sequence of the text.
However, paragraph 4 combines using the internet and interviewing, creating some
inconsistency.

Language Use Uses language that is generally basic, although sometimes imprecise (The first research, sport
is placed, This ables you) and repetitive (The first type ... For example and The second type ...
For example), with some awareness of audience and purpose. The response attempts to vary
sentence structure with uneven success (Who are incharge of a youth soccer in New Jersey).
Conventions Demonstrates emerging control, exhibiting errors in spelling (researches, closly, informations),
punctuation (comma usage), and grammar (He ... interview) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.




Anchor Paper — Part A—Level 3-C

The aCms,Y- Wmn% v@u a/«ww/c/ be Vre
O-p 1S ‘71’/')(‘3‘- YO kmomA D @’ ‘l’he re 13 JrO ann,o
cN VAGIEY \TI;A,PQ)L Yoo @j/)ﬂu/ﬂ/ mnkc” S L e
%(’1‘)} }C‘T\J f‘po Ce i€ /\/("ﬂqf‘ /ﬁﬁﬁl‘m%mﬂ “Ff‘mm
ﬂ)ﬁuﬂ\/ re /;Oh/("’ SCUNCES @ﬂ(’ el 1\ 'IL(\ Ffd‘@w&/\
1S hm’vKﬂ WQ.nnﬁ st Yhe. hml“mr\,, ]qah:n@/ wWhed-
\/@1‘) Q.re u)m% ale’ nhﬁﬂ‘* Fl (‘! bvw_‘-' A
Mmoch o.s WICENaY s £rom othep BOoks Q)
artoless.

7hpn you Should woa Xt h e pLes on

el A M~ g Ny g S

“/.U ‘re ‘k‘mfnxﬁ . CJD)&‘ ook M @S W‘?ﬂ?‘ hm M€t CRIN

ks, 1 “l’hpm N Some. Ly, and. [Opl e
Movies ‘f/h(‘oﬁ' Qre mn‘f(‘u@h(‘;mca// . [Ae
Vol mm‘w JP ol hr" Movies are are ot
b@/‘ QI INC. h\/ Ces4 nn(‘// NS+ {)/Oern(CR} Over. .
OGN YOUL c,m N lecien s m( ;(‘h Qs Qasstble.
Aﬂdﬂ% en %‘T’M Cr /r-PI‘ of inf>-
(‘mjSw(\ﬂ CN yﬁ/f‘ éﬁﬁo 1S )‘—ho u/ﬂ/"Pf'ﬂzOT

Mo Can seo o & -Fﬂr\g\ o Hme *nfoor mehion
RV nm)LCD & )OLI\*{“ v \//9‘( SBY A Ml(" A‘H’QJ‘ \/p‘t D!
h@w%gtmm Al dhis ih s mehon, e mnr/
bhierve. D@gj,m e Ohm Y718 7@6% C(/(')(‘/ 777(0




Anchor Paper — Part A—Level 3-C

. e Jastl ,CCLU“?L O caXYhering Lot mee -
ﬁ@r\ Shouldl f)eJnfeP Vi s !U) D, ,nTmﬁ/(iﬁbu%)qu/Q

( /vn //wup nyé_Coj‘ ANCT )/f’o/(uo Texaimfneov
“’L\zrn.)(‘ V‘O@tﬂ U~

A\CTEJ\ W\@ ’ﬂj‘%’/\\/lc,4<,2 ........ P ol

x/’/'ﬁj y O JfTFOPmC(jLLQTI’l .ﬂh) Co Cox \o./,?\ Oﬂ/?”'l(?&f

1(%—/\.“0 CL numbe,r‘ (b‘F @6@9/@ et ?‘ f Quxe/
@ED {MceD L (e Lol 7‘80 Qs ;Cf}? Ss /’3/«0 /{ﬂo/

m}ﬁ@gf%ﬁf@h (4 3/% 1/7‘31)4“ /VLC)7J) «y@_@

Anchor Level 3 -C

Quality Commentary

The response:

Meaning Conveys a basic understanding of the text by discussing some of Gutelle’s ideas on research
and revision. The response makes a few connections to the task (writting ... about How-to do
something and arrange all your information), though connections are occasionally unclear (fo
ensure the best instructions).

Development Is incomplete. While the response uses some detail from the text to briefly develop ways to
research, little application is made to the task. How-To writing, while hinted at, is not defined,
and the report by Gutelle is not identified as the source of information.

Organization Attempts to establish an appropriate focus on the many steps involved in writing a How-to
article, but lapses into a summary of ways to research. The response exhibits a rudimentary
structure including an introduction, four paragraphs discussing research which follow the
sequence of the text, and a conclusion which attempts to return to the focus by summarizing the
writing process.

Language Use Uses language that is generally basic (One way to research and Find out as much as you can),
although occasionally imprecise (you re for “your” and look at movies), with little awareness of
audience beyond the use of you throughout. The response attempts to vary sentence structure
with uneven success.

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (writting),
capitalization (look), punctuation (end punctuation and comma use), and grammar (you are
finish) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Level 2 — A

Quality Commentary
The response:
Meaning Conveys a basic understanding of the text (4 key aspect is to look up the specific subject) but
connections to the assigned task are unclear (How to books are very important).
Development Is largely undeveloped hinting at some ideas from the text (You can use the library, watch

movies, use the internet). References to the text are vague or unjustified (write with words that
people will understand. If its to hard people wont learn “How too”).

Organization Suggests a focus on some hints on how to write How to books, and suggests some organization
by using paragraphing to separate information. However, paragraphs are comprised of
incomplete ideas, and provide little support for the focus.

Language Use Uses language that is imprecise (write with ideas, do stuff, write it good) although occasionally
basic. The response reveals little awareness of how to use sentences to achieve an effect (You
Also have to write it So you want to not do how others based there books).

Conventions Demonstrates emerging control, exhibiting errors in punctuation (missing commas, end
punctuation, hyphens, and apostrophes) and grammar (we ... your and ideas ... its) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in meaning and conventions.
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Anchor Level 2 - B

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of the text, interpreting the report as advice on how to
improve performance. Connections to the task are unwarranted (The essay that I am writing
about is how to play football).

Development

Development is incomplete. The response hints at ideas from the text (Now, I am starting to
read books, Then I talked to the school’s football coach, Then I started to attend football
games) but elaboration consists of personal knowledge and unjustified or irrelevant references
to the task.

Organization

Lacks an appropriate focus, but suggests some organization through paragraphing and the use
of transitions.

Language Use

Relies on vocabulary that is generally basic (be good at it and I got some books) with a
confused sense of audience and purpose (I had a lot of fun ... and I will not write a book about
this). The response varies sentence structure with uneven success.

Conventions

Demonstrates emerging control, exhibiting errors in spelling (audiance, flim, attened),
punctuation (comma omission), and grammar (goes over ... to go over and Now I knew) that
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 - C

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of the text (Andy Gutelle ... explains how she tried soccer).
Connections to the task are unclear (Writing a How-To book is not easy as it seem).

Development

Is largely undeveloped. The response hints at ideas from the text, using some detail (Andy
Gutelle played baseball, would read books about soccer, She would pause and rewind the video
to watch specific skills) but references to the text are repetitive or unjustified.

Organization

Suggests a focus on writing a How-To book, and suggests some organization through
paragraphing. However, paragraphs contain unconnected ideas and random details from the
text, and do not provide support for the focus.

Language Use

Uses language that is imprecise (She enjoyed and wrote a book and on her 3rd research),
exhibiting few effective sentences (People often know how to do certain things ... learn more or
something new). The response contains some language that is incoherent.

Conventions

Demonstrates a lack of control, exhibiting errors in spelling (intresf), punctuation (use of
commas as end punctuation), capitalization (Baseball and yahoo), and grammar (it seem, she
love, she visit, she search) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 — A

Quality Commentary
The response:
Meaning Is minimal. The response misinterprets the text as a report on Cobi Jones’ experiences with
soccer, making no connection to the assigned task.
Development Is minimal. References to the text are irrelevant or unjustified, as they are used to elaborate on

Cobi Jones (camp in New Jersey, passonate about what is their doing, watched the kid, went to
.. library to take out tapes).

Organization Shows no focus or organization.

Language Use Is minimal and predominantly incoherent (The two guys how came from Brazil had own their
kids score camp in New Jersey).

Conventions Demonstrates a lack of control, exhibiting errors in spelling (passonate and Kobe) and frequent

errors in grammar (kids ... was, kid ... played, it time) that make comprehension difficult.
Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in conventions.
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Anchor Level 1 - B

Quality Commentary
The response:
Meaning Provides minimal evidence of textual understanding (people who whan to learn how to do some
thing) making no connections to the task.
Development Is minimal. The response makes a single vague reference to the text (need the learn how to play

the game), but offers a personal opinion that is irrelevant (when thay get out thay all do it them
self and not take someone point).

Organization Suggests an inappropriate focus on the uselessness of how-to article (thay will find it out thay
self). The response shows no organization.

Language Use Uses language that is minimal and predominantly incoherent.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A—Score Level 5

| Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper B—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is slightly stronger
in conventions.

Practice Paper C—Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is slightly stronger
in meaning.

Practice Paper D—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 3

| Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities
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Anchor Level 6 — A

Quality Commentary

The response:

Meaning Reveals an in-depth analysis of the documents, arguing that alternative programs are more
effective than curfews in reducing the juvenile crime-rate. The response makes insightful
connections between the documents and the task negating curfews (Curfews that go into effect
between 11:00 p.m. and dawn are not the answer) while encouraging safer, supervised after-
school programs for children who are at risk.

Development Develops ideas clearly and fully using information from the documents to discuss the
controversy of implementing juvenile curfew laws in a community. The response provides a
wide range of relevant details about the underlying causes of juvenile crime, the desirability of
instituting community-sponsored youth programs over curfews, and the constitutional questions
of First Amendment rights of students and parents.

Organization Maintains a clear and appropriate focus on the benefits of alternative programs in reducing the
juvenile crime rate. The response exhibits a logical and coherent structure, recognizing the
problem and its causes (the lack of family support, especially between 3 p.m. and 6 p.m.),
moving to the alternative (creating ... enriching programs after school), and then to protecting
and supporting parental efforts to raise their children safely without violating their personal
freedom. The conclusion reinforces the need for positive, effective programs for juveniles.
Language Use Is stylistically sophisticated, using language that is precise and engaging (rightly distressed and
should redirect energy). The response has a notable sense of voice and awareness of audience
and purpose (Shouldn’t our community ... without violating their personal freedom). Varied
sentence structure enhances meaning (Seen from a national perspective, the implementation ...
but also their constitutionality).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Quality

Commentary
The response:

Meaning

Reveals an in-depth analysis of the documents (My sincere hope is that this body will pass a
curfew law). The response makes insightful connections between the documents and the task
(As courts across the country debate whether the first and fourth ammendments ... are violated
by curfew laws, the duty of this body is to remind parents of their responsibility).

Development

Develops ideas about the need for and alternatives to curfews clearly and fully, making
effective use of a wide range of relevant and specific details from the documents to support the
importance of curfews for the safety of juveniles (the tripling of the number of juveniles
arrested for homicide between 1984 and 1994 and the 47% increase in the number of juveniles
murdered ... over a similar time period and a curfew law will help to identify those teens who
need help).

Organization

Maintains a clear and appropriate focus on persuading the audience to adopt a curfew law to
protect juveniles. The response exhibits a logical and coherent structure by first establishing the
importance of curfews, then acknowledging the shortcomings of curfews (This is not to say that
curfews will decrease juvenile crime), and finally reiterating the need to augment curfews with
other programs. Transitions are skillfully used (concerned not only with ... but also with, Add to
that, Nor will a curfew).

Language Use

Is stylistically sophisticated, using language that is precise and engaging (On the one side are
the proponents of curfews ... as a panacea; on the other side are those children and parents
who see such legislation as a travesty). The response exhibits a notable sense of voice and
awareness of audience and purpose (I am sure that all of you are concerned and Thus we will
have both a carrot and a stick). Varied sentences enhance meaning.

Conventions

Demonstrates control of the conventions, with occasional errors in spelling (disuaded and
ammendments), capitalization (first and fourth), and comma omissions only when using
sophisticated language.

in conventions.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
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Anchor Level 5 - A

Quality

Commentary
The response:

Meaning

Conveys a thorough understanding of the documents, using arguments against voting to
institute juvenile curfews (I ... hope that you will vote against a curfew for juveniles in my
community). The response explicitly connects this position with ideas from the documents and
the task (“most juvenile crimes occur between 3 p.m. and 6 p.m....” and “the impact of curfews
on juvenile crime ... a public relations gimmick...”).

Development

Develops ideas clearly and consistently, using relevant and specific details from the documents
to support the position against a youth curfew. The response uses information from the
documents (“rights of parents to determine rules for their own children” and a study in
California found) as the basis of each argument.

Organization

Maintains a clear and appropriate focus on the idea that curfews are ineffective in reducing
juvenile crime. The response exhibits a logical sequence, first defining the parameters of a
curfew, moving to the ineffectual results of a night curfew versus an alternative of after-school
programs, and then to the undermining of parental control (If parents want to restrict ... they
should). The response concludes with the inefficiency of curfews (money being spent to uphold
curfews is basically being wasted).

Language Use

Uses language that is generally fluent (Curfews suggest that parents cannot keep their own
children under control) but sometimes imprecise (as simply something to do and by that point
in time). An awareness of audience and purpose is evident (I disagree with the proposal ... in
my community).

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5—-B

Quality

Commentary
The response:

Meaning

Conveys a thorough understanding of the documents by arguing against a proposed community
curfew as an effective way to reduce juvenile crime. The response synthesizes facts from the
documents and explicitly connects them to the position that teen curfews sound better in theory
than they actually are in real life.

Development

Develops ideas clearly and consistently, using relevant quotations from the documents ( “most
Juvenile crimes occur between 3 p.m. and 6 p.m.” and they were more a “public relations
gimmick than an effective crime-fighting tool”) to support opposition to juvenile curfews.

Organization

Maintains a clear and appropriate focus on the negative aspects of community curfews for
juveniles. Ideas are logically sequenced, moving from the constitutionality of curfew laws to
statistical and survey evidence (critics of curfews “say they are simplistic solutions ...”), then
to the rights of families (If my parents trust me). Appropriate transitions are used effectively
(Also, This same feeling, Finally).

Language Use

Uses language that is fluent and original (Technically, they could be punished for violating and
do so without the threat of being reprimanded), with an evident awareness of audience and
purpose (I understand and It is my belief). Long complex sentences are well controlled
(Enforcing a law that keeps teens ... would do nothing to actually reduce teen crime).

Conventions

Demonstrates control of the conventions, exhibiting occasional comma errors when using
sophisticated sentence structure.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5-C

Quality

Commentary
The response:

Meaning

Conveys a thorough understanding of the documents, arguing in favor of a community curfew
as an advantage for our community. The response synthesizes information from the documents
explicitly connecting them to the argument that juveniles who may be in danger, seem like
reason enough for me to enforce a curfew.

Development

Develops ideas clearly and consistently, using relevant and specific evidence from the
documents to support the position in favor of juvenile curfews (“In Dallas ... violent crimes by
Jjuveniles has decreased by 30.3% " and the National Council of Mayors concluded ... decrease
in crime).

Organization

Maintains a clear and appropriate focus on the necessity for juvenile curfew laws. The response
exhibits a logical structure, presenting statistical evidence in favor of curfews (the number of
Jjuveniles murdered in 1994 was 47% more than in 1980), then furthering the argument through
an analysis of parental rights and responsibilities (if they had done this ... necessary to step in)
to justify the need for juvenile curfews. Internal transitions are effective (But, Also, In my eyes).

Language Use

Uses language that is generally fluent and original, with an evident awareness of audience and
purpose (If you take away the temptation ... not happen). Structure and length of sentences are
well controlled. Use of questions varies rhythm (How much later do these parents think their
children should be on the street?).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in capitalization
(Midnight and Juvenile Crimes) and agreement (violent crimes ... has decreased).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 4 — A

Quality Commentary

The response:

Meaning Conveys a basic understanding, using information from both documents to argue the need for
community curfews. The response makes generally implicit, although sometimes inaccurate,
connections to the task (Califorina reports in June of 1998 that curfews are an effective crime-
fighting tool).

Development Develops some ideas more fully than others. The response uses several quotes from the text to
develop arguments for and against curfews in paragraph 2. The discussion of numerous
statistics in paragraph 3 presents only one example.

Organization Maintains an appropriate focus on the effectiveness of curfews (there are still people ... who
strongly believe that curfews work and curfew laws hold to be effective). The response exhibits
a logical sequence of ideas, first establishing the need for community curfews for those teens
that don’t know when to stop, presenting arguments against curfews, and then refuting these
arguments with details from the text. The conclusion reiterates the position taken. Appropriate
transitions are used (However, Nonetheless, Finally).

Language Use Uses appropriate language, with some awareness of audience and purpose. The response
occasionally makes effective use of sentence structure and length (Meanwhile, others claim
curfews ... crimes “occur between three and six p.m.”).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (wheather, viloent,
Admittely) and grammar (since curfew laws have been put in effects) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 - B
Quality Commentary
The response:
Meaning Conveys a basic understanding of the documents and makes implicit connections to the task
(This restriction seems very harsh and unconstitutional, and 1 strongly disagree with it).
Development Develops some ideas more fully than others. The response develops the argument against

curfews, using relevant details about the ineffectiveness of curfew times (a majority of crimes
.. occur between the hours of 3 p.m. and 6 p.m.) and constitutional infringements (“the freedom
of assembly ). The loss of parental rights is less developed.

Organization Maintains a clear and appropriate focus on reasons why curfew laws are outrageous and
unconstitutional. The response exhibits a logical sequence of ideas, stating a position in the first
paragraph, moving to arguments against a curfew law (it infringes on a number of rights), and
ending with a brief restatement of opinion.

Language Use Uses appropriate language, with some awareness of audience and purpose (You are going
against). The response occasionally makes effective use of sentence structure (We are not
allowed ... twelve A.M.).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (//lonois and ansewer) and
grammar (4s a teen today we are restricted) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality Commentary

The response:

Meaning Conveys a basic understanding of both documents, explaining why a curfew for youths is a
great idea that will help to benefit the community. The response makes implicit connections to
the task, stating reduced crime statistics and benefits of a PAL program.

Development Develops some ideas more fully than others. The response uses relevant and specific details
from the documents to develop the discussion about the youth crime rate, First Amendment
rights, and alternatives to curfews. The idea that curfews can help over burdened parents is
mentioned but not developed.

Organization Maintains a clear and appropriate focus on curfews and alternatives. The response exhibits a
logical sequence of ideas by establishing the need for curfews, refuting an argument against
them, presenting an alternative to them, and then concluding with a reiteration of the need for
and alternatives to curfews (Again, I believe that this proposal is a great idea). The response
exhibits some internal inconsistency by shifting focus when stating curfews would also provide
jobs.

Language Use Uses generally appropriate language that is sometimes imprecise (This is a proven fact that has
shown juvenile crimes decrease by 20.7%) and exhibits some awareness of audience and
purpose (While makeing your decision just remember). The response occasionally makes
effective use of sentence structure (One thing that could be done ... in New York City).
Conventions Demonstrates partial control, exhibiting occasional errors in spelling (begining and makeing)
and punctuation (I believe is) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of the documents by agreeing with a restatement of the task (/
agree that a youth curfew is an effective way to reduce juvenile crime). The response makes
superficial connections to the task, stating that because President Clinton endorses curfews ... it
must be a good enough idea.

Development

Develops ideas briefly, using some details from the documents (cities who imposed youth
curfews experienced significant decreas in juvenile crime).

Organization

Establishes a focus on a youth curfew in the first paragraph. The response exhibits a
rudimentary structure, consisting of an introduction, two body paragraphs and an inconsistent
conclusion (So either you support the idea or you don’t).

Language Use

Relies on basic vocabulary that is sometimes imprecise (help prevent less juvenile crimes). The
response shows little awareness of audience and purpose (Many people agree with the curfew
many don’f) and attempts to vary sentence structure are unevenly successful (Cause that’s the
way to go).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Which ever), punctuation
(What does that tell you about the youth curfew.), grammar (fo put in end), and use of
inflectional endings (communities effort, have enforces, after-schooling programs) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 - B

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of the documents (juvenile crime has erupted ... and there needs
to be a solution to this problem) that is sometimes inaccurate (President Clinton ... proposed
many solutions to teen crime) and confused (final paragraph). The response makes few and
sometimes unwarranted connections to the task (Between these years, the possibility that the
media had some thing to with the crime may be a possibility).

Development

Develops ideas briefly, using some quotes and paraphrases from the text (In 1994 around 2,800
Jjuveniles were arrested) and a brief summation of a section of the time line (/n the late 80’s to
early 90s there were many curfews that were tested).

Organization

Establishes a focus (Curfews are an effective way of reducing juvenile crime) and exhibits a
rudimentary structure (introduction, 2 body paragraphs, conclusion) with no transitions between
paragraphs. The response includes irrelevancies (Children began watching television ... they
could find).

Language Use

Relies on basic vocabulary (Now-a-days many children are under different curfews and staying
out of trouble), with little awareness of audience and purpose. The response occasionally makes
effective use of sentence structure (This quote proves ... causing many complications).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (homocide and some
thing), grammar (4 proposed solution ... were), and usage (seftled on) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 3 —

C

Quality

Commentary
The response:

Meaning

Conveys a basic understanding of documents by stating cur fews for the youths of our
community is a good idea. The response makes few connections to the task.

Development

Develops ideas briefly, summarizing some information from the text (juvenile homicide
statistics and Clinton’s endorsement of curfews) and the time line [Such programs are the boys
and girls clubs and Police Atheletic Leage (PAL)].

Organization

Establishes a focus in the first sentence. The response exhibits a rudimentary structure but
contains inconsistencies. For example, the response shifts focus from curfews to alternative
programs in paragraph 1, moves back to curfews in paragraph 2, then to alternative programs
and curfews in paragraph 3. The conclusion makes an illogical assumption unsupported by
evidence from the documents (Many will become productive young teen).

Language Use

Relies on basic vocabulary, with little awareness of audience. The response uses language that
is sometimes imprecise (a decrease in crime by juviniles and out the streets). Sentences vary
somewhat in structure but are not always effective (In Dallas, Texas they are using the curfew
and their juvinile crimes haved by 30.3%).

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling (statics, Clintion,
projets), and occasional errors in grammar (curfews ... is and numbers ... was) and inflectional
endings (numbers of juvinile murderd, become ... teen, programs + curfew) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2 - A

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of the documents by interpreting both the text and the time
line to be solely in favor of curfews (I agree with both of this documents because both share
important information). One connection to the task is offered (between the year ... have drop).

Development

Is largely undeveloped. The response hints at ideas but references to the documents are vague
(afterschool places and laws for teens).

Organization

Suggests a focus on teen curfews, but lacks organization, presenting ideas in a loosely
connected list.

Language Use

Uses language that is imprecise (/n the excerpt it tell on how much Juvenile crimes have gone
on and it shows and tells when cities enacted). The response shows little awareness of audience
or how to use sentences effectively (Inconclusion both documents agree to make teen Curfew

affective).

Conventions

Demonstrates emerging control, exhibiting occasional errors in punctuation and capitalization
(This is shown in two documents An excerpt from issues and Controversies on file “Teen
Curfews” and a time Line “Milestones in teen Curfews in the United States), and frequent
errors with inflectional endings (it’s been reduce and arrest have occur) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.
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Anchor Level 2 - B

Quality Commentary

The response:

Meaning Conveys a confused understanding of the task (need of a stronger youth curfew) and the
documents (in 1998 a studey shows that youth curfues are an effective “juvinile crim fighter”).
The response makes unwarranted connections to the task by emphasizing ways to improve
existing curfews.

Development Is largely undeveloped, hinting at ideas. A substantial portion of support is irrelevant personal
assertions (4lso we must anunce on the news and [ feel if we lev it up to the states they may not
inforce strung enuff punish ments).

Organization Lacks an appropriate focus on the need for a curfew in the community. The response suggests
some organization through the use of transitions (also, But, I beleve, I also beleve) within a
random list of problems and solutions.

Language Use | Relies on primarily basic vocabulary. Introductory and concluding sentences indicate some
awareness of audience. Attempts at sentence variety are unevenly successful (The curnt curfus
set by states ... youth’s can still get intrubaland hert).

Conventions Demonstrates a lack of control, with frequent errors in spelling (lady’s, gentalmen, adress),
punctuation (bord I, enuff and, volenter’s), and random use of capitalization that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use.
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Anchor Level 2 - C

Quality

Commentary
The response:

Meaning Conveys a confused understanding of the documents (feens is not obeying there curfew). The
response makes unclear connections to the task (I agree with ... youth curfew and gov’t
shouldn’t have no part with the curfew).

Development Is largely undeveloped, making vague references to the documents (curfews has been criticized
by the law because on the rights of parents).

Organization Suggests a focus on curfews by restating the task in the opening lines, but loses focus in
paragraph 2. The response suggests an organization, beginning with an opinion (/ agree), then
offering statements for and against curfews.

Language Use Uses language that is imprecise (fo keep juveniles off the street from committing crimes,
charged with violent-crime rate, crime ... has been unsupervised) or copied from the text.

Conventions Demonstrates a lack of control, exhibiting frequent errors in grammar (to make this crimes stop,

must be enforce, they got be) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.




Anchor Paper — Part B—Level 1 - A

. (adigs and 8é)ﬂ+\€menjr

Lmbereteday concerring, Qbouthe

P igdn{ﬁ%e dxg,\g, | ibedQQQ
e Mo Commmuntty T ol reod
e Gude (ines—fhasou reteslent me o
@(%ﬂmrp@ or +o aaree (DN~ Sﬂ%@m@ﬂ’*‘uﬁﬁl
jaola —bQQﬂ mMacle) 7 m%hsvmm\o\ e 1 ha(oe
)le[ﬁ&‘—HﬂOr 1 aoree (D:\Hﬂ @OO(H‘*HW%(T(*
‘..._!n o 0 Al 1 acu O g

- N = > ‘- =

'0’ et 41\ DMES DA LU NL
“’Wf\@—\w lpsd ( M}HQ&%)H‘T@M@
(M(M D Yoy &i@A@)\wﬁF _,»H/MLMCH
e Joubn Qicfecs 1S an effich0e ot
fCH(M\U M\/@J/n Lornﬂfw WY O Ny badlg

QGW\WHMA \L@ _T;Pﬂ(@@ aAlre V\C&L S(H)’Y‘/(éﬁ |

o Ao md:x ve -l are sgpoise o g
LO0CKANE, 0Nl eduoohan, o Eraing 2o
O b@i\@@n \fo ”%\( %\U ﬁu%ufe \XM UG
ehildenhdd o Under e age of sdae
Srould dosome Lime 1N taibdsnd s\ oel

M\@u CAUCHR o N G NG - DYUBE. (e hoe¥al
mete em c\ok)(om@r\um{aﬂ&ﬁm((p (O
m\«(ﬂ\ o0 lewofce <@ @n q etfhan
@m@qe ulo\e . —Taore. are rmany wc%{%m

|




Anchor Paper — Part B—Level 1 - A

¢ oy gef nillren for cang eud of (cuw
Qm(\m%,%f UDC. CON (AP el A DL PrEns
MDMMNQMMﬂ%wM%MWM
Ciitetivo ston of matheth worddeniog (olliam

%\(ﬁ\ro@ %d@b&h ﬂar O\ —tho e %Mﬂ\@
vhod o Al fin e Douldin aeon [ t ;
%Qu ((\MH MQQ \mm Cm\mcuﬁ \Out\ ﬁ(*
SJQJQW\OMN‘A (A0S NG LAl Qm mm,
Vot oo anakdhana ConngRreud S ot/
/\mm\f}\@ '\[ A\Q’\ CedlJ (mhaShaud aihace
)mm\g (Ol e TThg g dice RN Goudn Deople

g) wud A S Eeasen on.
0 Gonres dhna i we

[ Mzwbp 0 DL a-imetndeloe Pyt

}‘%w OO O, ol Ch el c(mké
(funlo\m\ Hure Shald [f\c&)@ ém@%

(,O A %w PGS ()Yd%gga%[p 0 @m

LOINON J(f/\w o, ol 4( el Mo ~h i
Soud- Wr\n\ﬁrrmo(ﬂa MJJ(M @@@4{wLP

Q{M@ ﬂ@u\)& Sqlﬂr 0. ogee. (e
( er\oﬁ N’ o and &l L/ée’\me% e
Oud cdbifha Slote on penmvent. )

YUoun<urtly
7

[94]

NS




Anchor Level 1 — A

Quality

Commentary
The response:

Meaning Provides minimal understanding of the task (youth curfew is an effective way to reduce juvenile
crime) and no evidence of understanding the documents. The response makes no connections
between information in the documents and the assigned task.

Development Is minimal. Development is limited to a discussion of children and crime with no reference to
the documents.

Organization Suggests a focus (reduce juvenile crime) which is not maintained beyond the first sentence. The

response suggests organization by stating the problem (a need for youth curfews) but then
proposes solutions that do not address the problem (time in jail, parental involvement,
MacBeth’s example, then time in jail, and parental involvement again).

Language Use

Uses language that is imprecise (if you are stoping your best of anywhere to stop crimes and
you think that that the best way to stop it I total agree). Sentences not copied from the task are
often ineffective (There are many way that we can get children for going out of jail for life if we
can work with their parents and them and change their life around).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (supporse, Shakeshare,
parnets), paragraphing, grammar (Anybody that do anything and they will service time), and
inflectional endings (have indicate, many way, Let change) that make comprehension difficult.

Conclusion: Although the response fits criteria for Levels 1 and 2, it remains at Level 1 because
the response makes no reference to either document.
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Anchor Level 1 - B

Quality Commentary

The response:

Meaning Provides minimal evidence of understanding the documents. The response copies two
statements from the text, which remain unconnected to the task.

Development Shows no evidence of development. The response consists mainly of unrelated words and
phrases.

Organization Shows no focus, first agreeing with the need for curfews, then disagreeing in paragraph 5 (1
think is not the best thing for teenagers). The response shows no organization.

Language Use Uses language that is predominantly incoherent (they are the tell us, by this law they to right,
they not gone give up for nobody).

Conventions Demonstrates a lack of control, exhibiting frequent errors in grammar (can be happen and
people they may liked) and usage (do a lot of think) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in conventions.
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Part B—Practice Paper - D
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Part B—Practice Paper — E

/X//élf //né(‘ a/a-eJ /{/ St te aw@mymg/lﬁ [Osm‘
nce. 1 ys & woscid oA L. 1@{_%44_&1‘_%#

Ny 4 /4 ; / / 7
S laren— Ly [12 DALIEL. AL LF A Qe -

I)v\x)//uf'é 3 can. -’}/nu Don i<k, CL// % A‘Bmﬁj?@r'( I o 0/14 Apﬂ'ﬂ%

0y Aoy e tuchs s Tls gpasabe i A%Am
ysv Whey e a&shu_mé_ﬁz_@zmp@w&w

bé/a///m %— /'/fn\zr %ﬁw // é-e Lomanted s % Of\LI

ﬁood ovtoor, e n on,QQaw:S) corBoog. /14») Con oo €or®  \OUC woouss
2 RIS, P hiren en Yo porents. ZE Lo yarert oo 't Arce Yoir
hildern 4o come Ko MAMW%AW Fonctel He ~ cAghe
aDVL/AMMAL do i Be Hom . /4//@ . o % 7‘2 Z)rew Qi cfo/
we oglect He bl who blngs dlo ko’ /ﬂ/v/fni magrry
M_AW Lone _ad cer@w never Mm‘t'tgz/ a csirve, m/

_wduﬂ#g_ﬂh{_%_@i wr Nonish W ha? 277
J._MM d&ﬁugé _A%.*WMM. o mwﬁ.@,_
W%@Q«»ﬁé Jéfuéﬁz_s_ ~~~~~ Yha fop,, m_éi»g_fw CM_o.ﬂ-—)

%u o G M}Qj@é.g,,.- }m_ﬁﬁm_ ol sornol o.,nmaﬁs# ___________
%_ﬂgllm wheo uﬁowu’"/? _row»d bm»ﬁvmlq #MLW crnwa

mﬁsk& vs f.i"‘/k MMMWV‘M 'Y\‘&J‘/@A‘L’(Ow /.J;"-‘ £0
@wgﬁwg& ely.. LWt QAL more Mﬂ.ﬁgx&_w@

%_ﬁ&_&@i&gf olheonc wll do oo por adis’ o gel Hasr
oppier ¥ voke ocnss.

@A % ot [ a.zec/
Curfevie ore rMo-e 07 Q. DUJ//CA r-céad-rofzr OlMMI(Zé Ha»\. Q.

&%Lv‘t C.( e QQL“'LYN? ol I—OZ@DVLH(G/L, a/o nol rot reeol
A §L>w0-«-7 o e ue[o,mm &MI brnow 15 o\ cleoe.

&&ws are o pottey 17 borvva _cofotions rof- pull. ool

[107]




Practice Paper A—Score Level 2

| Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper B—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper C—Score Level 3

| Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper D-Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use.

Practice Paper E-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use and conventions.
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