SESSION TWO

FORTEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Wednesday, August 17, 2005—8:30 to 11:30 a.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Visit the site
http://www.emsc.nysed.gov/osa/ and select the link “Latest Information™ for any recently
posted information regarding this examination. This site should be checked before the rat-
ing process for this examination begins and at least one more time before the final scores
for the examination are recorded.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a checkmark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a checkmark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s

SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—
* Raters read the task and summarize its purpose, audience, and format
* Raters read passage(s) and plan own response to task
 Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the students essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any

kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 — A
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Anchor Paper — Part A—Level 6 — A
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Anchor Paper — Part A—Level 6 — A
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Anchor Paper — Part A—Level 6 — A
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Anchor Level 6 — A

Quality Commentary

The response:

Meaning Establishes a controlling idea on the importance of learning opportunities that reveals an in-
depth analysis of both texts. The response makes insightful connections between the controlling
idea and the ideas in each text (he realizes that something ... will now be lost and education is
crucial for survival).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to elaborate on missed learning opportunities for Frantz in Passage I (school not ... his
chief priority, he experiences ... shock, he is ... able to appreciate his teacher) and for the
distracted and slightly reluctant learners in Passage 1I. Appropriate literary elements of
characterization (a typical child ... easily distracted and graceful and dignified), symbolism
(“handsome blue coat” and hummingbird), and theme are incorporated into the discussion.
Organization Maintains the focus on education as established by the controlling idea. The response exhibits a
logical and coherent structure, first establishing Frantz’s new perspective on schooling (/e
should have held something this precious closer) for Passage I, then contrasting teachers’ and
students’ educational perspectives for Passage 11, then moving to a discussion of symbolism for
each work, and concluding with a summary paragraph. The response skillfully uses devices and
transitions (again conveys, Ironically, On the other hand).

Language Use Is stylistically sophisticated, using language that is precise and engaging (suddenly jolted, fazed
by these shortcomings, keys to unlocking this valuable gift), with a notable sense of voice and
awareness of audience and purpose (The readings convey ... can be given). The response varies
structure of sentences to enhance meaning (They are, however, being exposed to ... a glimpse of
what they may ultimately become).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.

[7]
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Anchor Paper — Part A—Level 6 — B
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Anchor Paper — Part A—Level 6 — B
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Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts (Some students ...
swept away). The response makes insightful connections between the controlling idea and the
ideas in each text (This story illustrates the idea that our opportunities to learn often go
unnoticed until it is too late and if students would work with their teachers, their learning
opportunities would be sweet).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
details to characterize Frantz’s changed perception of school (Frantz ... contemplates skipping
school, He becomes angry, “My books ... seemed ... like old friends) for Passage 1. In Passage
II, the response uses a simile to describe students ... as the teacher’s obstacles and then
incorporates how these students “hear the teachers ... speaking down a tube.” The use of
characterization is successfully incorporated into the discussion.

Organization

Maintains the focus on students who do not realize the learning opportunities offered to them ...
until they are stripped away. The response exhibits a logical and coherent structure, first
summarizing Passage I, followed by a chronology of Frantz’s day to delineate his changed
perspective. For Passage II, the response begins with a topic sentence about the sheer
determination of teachers that is illustrated through a discussion of literary elements (shining
“like something on a beach” and The imagery of the cranes and the hummingbird). Transitions
are skillfully used (When Frantz does arrive and It is evident).

Language Use

Is stylistically sophisticated, using language that is precise and engaging, with a notable sense
of voice (perception ... changes dramatically, trumpets loudly, ultimately will be harvested).
The response varies structure and length of sentences to enhance meaning (The author uses
characterization ... fields”).

Conventions

Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 5 - A

Quality Commentary
The response:

Meaning Establishes a controlling idea that learning opportunities are often taken for granted, revealing
a thorough understanding of both texts. The response makes clear and explicit connections
between the controlling idea in Passage 1 (a young boy’s realization that he has wasted many
learning opportunities, and in Passage I (how learning opportunities can be taken for granted).

Development Develops some ideas more fully than others, with references to specific and relevant evidence
from both texts. The response uses point of view and characterization to develop Passage I
(“How angry I was with myself” and His character experiences a sudden maturity), while
theme and tone are alluded to for Passage II, but not fully developed.

Organization Maintains the focus established by the controlling idea. The response exhibits a logical
sequence of ideas to trace Frantz’s changed attitude about school for Passage I, and to highlight
the narrator’s appreciation for teachers who don’t give up on their students in Passage II,
through the use of appropriate internal (When he discovers and However) and external
transitions (Passage I depicts and Both passages convey).

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (His
entire culture was replaced, and he now saw his loathsome books as old friends). The response
varies structure and length of sentences to control rhythm and pacing (The old village men ...
symbolize how far-reaching education is).

Conventions Demonstrates control of the conventions with essentially no errors.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions and somewhat weaker in development.
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Anchor Level 5—-B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (Despite ...
distractions, most students are eventually able to accept, and sometimes even embrace learning
because of their teacher’s perseverence). The response makes clear and explicit connections
between the controlling idea and the ideas in Passage 1 (the narrator’s attitude shifts quickly)
and Passage II (by perseverence ... of our teachers ... students ... recognize the importance of
their education).

Development

Develops some ideas more fully than others. The response uses relevant and specific evidence
from Passage I to detail the events of Frantz’s day and their effect on him (“for a moment [he]
thought of staying away from school, he becomes unsettled, his teacher greets him affably, he
becomes outraged) incorporating literary elements of point of view and characterization into the
discussion. Passage II relies on the presentation of quoted lines from the poem with little
discussion.

Organization

Maintains the focus established by the controlling idea (teachers ... playing an integral role in
guiding students). The response exhibits a logical sequence of ideas, beginning with strong
topic sentences for the discussion of Passage I and Passage II, then using chronological order to
present information from the story and quotes from the poem, and ending with a strong
summary conclusion. Transitions are appropriately used.

Language Use

Uses language that is fluent and original (utilizes anecdote to convey, contemplating the
importance, guided by ... persistence), with evident awareness of audience and purpose. The
response varies structure and length of sentences to control rhythm and pacing (Most children
dread school; they would prefer to be playing).

Conventions

Demonstrates control of the conventions, exhibiting occasional spelling errors (bulwarck and
upraided) only when using sophisticated language.

in development.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
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Anchor Level 5 -C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (The
importance of the values obtained from teachers is ... taken for granted). The response makes
clear and explicit connections between this idea and the texts by referring to Frantz’s regrets
(opportunities ... taken for granted) in Passage I, and asserting that teachers are important to a
child’s development in Passage II.

Development

Develops ideas clearly and consistently, using relevant and specific evidence from Passage I to
discuss Frantz as a reluctant student by using quotes from the text and detailing the
circumstances that change Frantz’s attitude toward his education. The response develops the
controlling idea similarly for Passage II, stating that students are concerned with other less
important things like rumors and trouble, and incorporates literary elements of imagery
(“warm, lovely day”), characterization (teachers are determined), and foreshadowing (sees the
cluster of townsfolk) into the discussion of both texts.

Organization

Maintains the focus established by the controlling idea on the importance of teachers and
schooling. The response exhibits a logical sequence of ideas with strong topic sentences
introducing the discussion of each passage, the transition similar to set up the Passage II
discussion, and a conclusion that reasserts the controlling idea (Education is an opportunity ...

granted).

Language Use

Uses appropriate language, that is sometimes awkward, clichéd (put the pieces together, one
step further to say, the task at hand), and imprecise (states and implies). The response
occasionally makes effective use of sentence structure (In the beginning ... day”).

Conventions

Demonstrates partial control, exhibiting frequent errors in comma use [quiet and; classes, and;
imagery, (not like in the first passage),; elements such as] that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in language use and conventions.
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Anchor Level 4 — A

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (Some of the most
signifigant people in a person’s life ... are their teachers). The response makes implicit
connections between the controlling idea and the ideas in both passages (An excellent example
of this can be found in Passage I and the poem “Morning Glory” tells a similar story).
Development Develops some ideas more fully than others, with reference to specific and relevant evidence
from both texts. The response details Frantz’s experiences for Passage 1 (He decides to go to
school and passing a message board with a small crowd around if) and Passage 11 (unreceptive
nature of students, a long tube, “a fine scallop of bark”). Literary elements of foreshadowing,
personification, and metaphor are successfully incorporated into the discussion, but imagery
and structure are left undeveloped.

Organization Maintains a clear and appropriate focus on teachers who are often unappreciated. The response
exhibits a logical sequence of ideas, chronologically telling the events in Frantz’s day that led
him to appreciate the efforts of Monsieur Hamel for Passage I and using contrast to tell a
similar story ... from the teacher’s perspective for Passage 1I. Transitions are appropriately
used.

Language Use Uses appropriate language that is sometimes repetitive (despite this ...despite wanting). The
response occasionally makes effective use of sentence structure (Frantz finds himself
thunderstruck ... before).

Conventions Demonstrates partial control, exhibiting frequent errors in vague pronoun referents (example of
this, lost it, This is further emphasized, despite this), occasional errors in punctuation [faught,)
and much while], and proofreading (fo educate to educate).

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea on the necessity of using time wisely that shows a basic
understanding of both texts (Throughout life, you cannot waste time because ... of the lessons
you may be missing). The response makes implicit connections between the controlling idea and
the ideas in Passage I stating that the boy regretted the fact that he wasted so much time and
that there was so much he did not learn, and in Passage 11 suggesting that teachers help push
students to use their time wisely to learn valuable lessons.

Development

Develops some ideas more fully than others, with reference to specific and relevant evidence
and appropriate literary elements from both texts. While the response attempts to discuss both
texts through the literary elements of theme and conflict, the man vs man conflict in Passage I is
not developed, and the paragraph devoted to this conflict repeats much of what is said in the
second paragraph.

Organization

Maintains a clear and appropriate focus on wise use of time. The response exhibits a logical
sequence of ideas, contrasting themes of regret (Frantz wasted so much time ... that ... he did
not learn) with themes of faith and persistence (teachers do not let you give up) and then
moving to a discussion of conflict between teachers and students. The response concludes with
a reference to the controlling idea (If you do not use your time wisely, you may regret it in the
future).

Language Use

Relies on basic vocabulary (Not knowing what was going on and boy sat at his desk and
listened to his teacher talk) with some imprecision (throught these two passages, a big theme of
regret, During this passage) and little awareness of audience and purpose. The response
exhibits some attempt to vary sentence structure or length (Monsieur Hamel let everyone know
... taught in schools), but with uneven success.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (alot and alittle),
punctuation (did not take and it also, to his class he notices, teachers persistence), and grammar
(who he would never and lessons in which) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language use.
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Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts by stating that the
theme to these passages is teachers giving students great opportunities and the children do not
even realize it. The response makes implicit connections between the controlling idea and the
ideas in each text (In the end the boy states how much valuable time he has wasted when he
could be learning how to read and write and teachers are very important but students won’t see
that until later down the road).

Development

Develops some ideas more fully than others, with reference to specific and relevant evidence
from both texts. The response focuses on the beginning of Passage I, including two quotations
describing the fields, blackbirds, and the Prussian soldiers drilling, but focuses less on the
events at the school. For Passage 11, the response focuses on three quotations about teachers and
their determination. Both passages make reference to appropriate literary elements and devices,
including simile, imagery, and theme.

Organization

Maintains a clear and appropriate focus on what teachers do for the students. The response
exhibits a logical sequence of ideas discussing each work separately, using chronological order
in the discussion of Passage I, but lacking internal consistency in Passage II, shifting from a
discussion of the teacher’s characteristics to the students’ (Many students could relate to this)
back to the teacher’s characteristics.

Language Use

Relies on basic vocabulary, with some awareness of audience and purpose (Passage one and
Passage two, “Morning Glory” use literary elements and techniques to show the controlling
idea). The response attempts to vary sentence structure, but with uneven success (the Poet
states what he recognizes what the teachers gave up and is showing that, that ).

Conventions

Demonstrates partial control, exhibiting occasional errors in punctuation (The writer makes it
sound so lovely, he; Morning Glory; give up the teachers), capitalization (The writer, in the end
Proves and Both passages State), grammar (The writer ... it’s and their life), and usage
(beginning on how) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in language use.
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts, suggesting that
students make their own learning opportunities. The response makes superficial connections
between the controlling idea and the ideas in each passage (Regrettion ... would help push the
people to make there own learning opportunities).

Development

Develops ideas briefly, using some evidence from the texts (He was afraid to be late, his
teacher was leaving, the teachers don’t give up).

Organization

Establishes, but fails to maintain, an appropriate focus. The response exhibits a rudimentary
structure, stating that a person creates his/her own opportunities for learning in the introduction
and conclusion, but lacks consistency, contradicting this idea in the body of the essay (He
wanted to learn but nobody was there to push him).

Language Use

Relies on basic vocabulary that is sometimes imprecise (Regrettion). The response occasionally
makes effective use of sentence structure (He was dissappointed because he had wasted too
much time and missed too many lessons). The response relies on plot summary.

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling (Franzt, oppurtunities,
Punishement, frightning, Persistance), punctuation (in Passage I the learning, eventually it,
trying so, will if), and grammar (4nybody ... their and the person themselves) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.




Anchor Paper — Part A—Level 3 - B

___‘fbﬁ%bmi_lﬁi&gm_%bmd_mmﬁmpo rHonities
g_t)\( % )ﬁgmmg. the Yo {n&gs, L oWl aba)y

e ~hows hard ﬁ@
+eachexs \NM Tmchers Yo move Ffett +hon e do

Tn He Fda\ked @

;\igcb@_&@:ﬁz IS Newex  inStsestod  Jn sehd) ne naod ke

_ Wio \J +O [

Wm d((fe\rtﬂ‘\ Nore: evr thme/"is a
Frerith Hac\\ee a4 e sehpol Mmmmr Hamel (5 a

e aC n le Jo ‘tHhe

studenis, Bosncharaeyers ab Y ha\v G Strong

Conecton \pemiren each ovnec. s ’JfronJr—( Pt Nt

OlascYoom Ze nhorced his #ec(cher S (_‘f}' %Vem‘

Mongieve Hamel Soia o Ne ?w\rudﬂ(\+5 Wi dhe lagh

_ij':g:._}_gba Shall A€ach Ouo\) ’f/m-t pow cvemthm st pe
‘\ﬂtﬂh‘\‘ 0 é‘QYﬂnfh-

m_F raydz. O reec®i: Ovedine\!ed Gind 1NC

8 depexsead  hat he_ mased. U+ getf11

do ICYDM NS eacher He nOvCed @“)O&h/

LeCione \MOY\(Q,cL \rem Nt Yo \nelp e

a\ydends ANna. CxLL\'\c br/drd NS Qod | OU’OOfb]

In +he Be_ccmd Dossage Hy poem

HMQ(’Y\\V\Q Glon 1SMart N, the  feconers

Ceel . \J—\nq \*&)&()W%# fFeachers
A ane 0P Fon Mﬂcuq\n Jhe odlends s

o \LSL{r\m > ’ﬁadf\@r&n-‘? \/\\‘(\Q%AJ(\C\Q <Qj
O db *(-YWQU\-QOMYXS aty\| -Hu Jhe S 'YVl LS,

00 >r WO A Locchers T 4@ go L ncoagh

(0 ed ey Wedl so Do “The teqthecc honie

[32]



Anchor Paper — Part A—Level 3 - B

oc Santin N e do L e g moolgn S

ol Yeauchers Snowy ¥Yege A Bl Lo e

dodends

’fhvoudncn)r [ife tecchers Show manj
N0 Hun qus 19)( leowrnwe The dara fessages,

LAt

Ao OO OtV - AU %»rc\ & the #eac

\pao-c\ Tevehers Nos? o St Aron sae do

Anchor Level 3 - B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea about teachers who show many opportunities for learning and
how hard they work that shows a basic understanding of the texts. The response makes
superficial connections between the controlling idea and the ideas in Passage 1 (it talked about a
boy and his teacher) and Passage 1l (the poem “Morning Glory” is about how the teachers

feel).

Development

Is largely undeveloped, hinting at ideas, but references to the text are vague (he noticed his
teacher is different), repetitive (“teachers have more faith than we do”), or unjustified
(Monsieur Hamel is a French teacher at the school).

Organization

Establishes a focus on teachers and how hard they work, but fails to maintain a focus in the
discussion of Passage I (Frantz missed out getting to know his teacher). The response exhibits a
rudimentary structure.

Language Use

Relies on basic vocabulary that is sometimes imprecise (/n this it shows, shows disaplin to the
students, listing), with some awareness of purpose (/n the first passage and In the Second
passage). The response exhibits some attempt to vary sentence structure and length, with
uneven success (That now everything must be taught in Germen).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (instrested, disaplin,
conection), punctuation (school he, school today, students this), grammar (tense shifts), and
usage (of what they say) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Level 3 - C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (you never
appreciate learning and teachers until you get it took away), although it misidentifies the genre
of both passages by calling them these two essay. The response makes superficial connections
between the controlling idea and the ideas in each text (he was upset with him self for being late
... and not studying).

Development

Develops ideas briefly, using some evidence from the texts (a young boy on his way to school,
new people in the room, he was ... Replaced, teachers are trying harder, distracted with love),
but relies primarily on plot summary.

Organization

Establishes an appropriate focus on missed opportunities for learning. The response exhibits a
rudimentary structure.

Language Use

Uses language that is imprecise (In passage 1 it talk about, they Replaced him because they had
to taught in German, this sybolized learn as something) and unsuitable for the audience and
purpose (this kid). The response shows little awareness of how to use sentences to achieve an
effect (he went to school and ... but ... and ... and).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (clase, resistants, some
thing), punctuation (scolded but, to he, better not his, didnt, do and, symbolism this
symbolized), capitalization (Replaced and french), and grammar (had to taught, He realize, was
broke, make us do good) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in language use and conventions.
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Anchor Level 2 - A

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of Passage 11, stating that the point of veiw is of someone
comming out of a concentration camp, and conveys an incomplete understanding of Passage |
by indicating no understanding of why the teacher is leaving. The response makes a few
connections, but fails to establish a controlling idea.

Development

Is incomplete and largely undeveloped. The response hints at ideas, but references to the texts
are vague (both show the same thing and Frantz is late to school so he comes rushing in) and
unjustified (Frantz thought it was going to a nice day and they learned to block out the pain and
feel better inside and survive).

Organization

Suggests a focus on how important learning is and suggests organization with an introduction
and a separate paragraph for each passage. The response lacks a conclusion.

Language Use

Relies on basic language that is sometimes unsuitable for the audience and purpose (w / out for
“without” and B/ C for “because”). The response exhibits some attempt to vary sentence
structure, but with uneven success.

Conventions

Demonstrates emerging control, exhibiting frequent errors in spelling (hansome, plaitted, untill,
ironicly, servive) and occasional errors in capitalization (/dea and Irony) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 - B

Quality Commentary

The response:

Meaning Conveys an incomplete understanding of both texts by restating the task (establish a controlling
idea ... about ... learning) and making a few connections to Passage I (blackbirds and the open
feilds), but no connections to Passage II. The response fails to establish a controlling idea.
Development Is largely undeveloped. The response hints at ideas, with a few vague references to Passage I
(the student use symbolism to ... represent freedom of school and the little board ... represents
bad news). There is no discussion of Passage II.

Organization Lacks an appropriate focus but suggests some organization with the use of an introduction and
two body paragraphs.

Language Use Relies on basic vocabulary that is sometimes imprecise (wandering to what is going on), with
little awareness of audience and purpose. Sentences are unevenly successful.

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (oppurtunites, simbolism,

feilds), punctuation (idea for example and school he), grammar (oppurtunites ... is and
establish controlling idea), and usage that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use.
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Anchor Level 2 - C

Quality

Commentary
The response:

Meaning

Conveys an incomplete understanding of both texts. The response states that the boy’s
opportunity for learning French was gone for Passage 1. For Passage Il the response
paraphrases the poem and contains only one original sentence (They ignore the teachers all the
time). The response makes a few connections, but fails to establish a controlling idea, stating
only that the opportunities for learning some take it more serous than others.

Development

Is incomplete and largely undeveloped. The response briefly describes the beginning of Passage
I, making only vague references to the text (He did not Know why then his teacher said that
was his last day). With Passage II, the response refers only to one stanza and fails to develop
the ideas there.

Organization

Suggests a focus on taking opportunities for learning seriously but lacks organization,
combining the discussion of Passage I into the introductory paragraph, and then separating the
remainder of the discussion into two short, separate paragraphs. The response similarly presents
information for Passage II.

Language Use

Uses language that is imprecise (the boy was not taking anything serous and their for “there”)
and unsuitable for the audience and purpose (He should not have slacked off so much). The
response reveals little awareness of how to use sentences to achieve an effect (He relised it
when he was to late).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (realised, lessions,
them selfs), punctuation (several missing periods), and capitalization (day. he) that hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.




Anchor Paper — Part A—Level 1 - A

Anchor Level 1 — A

Quality Commentary

The response:

Meaning Provides minimal evidence of textual understanding. The response makes only a general
reference to the two passages and provides no analysis of the texts.

Development Is minimal, with no evidence of development.

Organization Suggests a focus on teachers helping students, but lacks organization.

Language Use Is minimal, making assessment of language use unreliable.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in organization.
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Anchor Level 1 - B

Quality Commentary
The response:

Meaning Provides minimal evidence of textual understanding, making no connections between the texts
and the task. The response exhibits only a few personal observations (Is just the matter of
putting time in) and an unsupported reference to the passage.

Development Is minimal, with no evidence of development. The response begins to summarize Passage I, but
ends abruptly with no reference to Passage II.

Organization Suggests a focus on the opportunities for learning and suggests some organization with the use
of transitions (and, where ever, if, then).

Language Use Is minimal, making assessment of language use unreliable.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in organization.
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Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organization.

Practice Paper C—Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in meaning.

Practice Paper D—Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in conventions.

Practice Paper E-Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.
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Anchor Level 6 — A

Quality Commentary

The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement (/
agree with this statement because characters with flaws ... give the reader a more accurate
view of humanity). The response uses the criteria to make an insightful analysis of the chosen
texts (Fitzgerald depicts Gatsby’s character to show that human nature doesn’t always make
sense and uses Dimmesdale to show the contrary nature of human behavior).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence and appropriate literary elements from both texts to support a discussion of the
realistic nature of characters. The response discusses setting (In such a setting rumors fly about
and a strictly religious colony) as an influence that creates the conflicts the characters face
(Gatsby was involved in illegal activities, but ... needed the money ... to impress Daisy and He
secretly tortured himself because of the guilt).

Organization Maintains the focus on all people have flaws, therefore, characters with imperfections possess
greater truth. The response exhibits a logical and coherent structure, first interpreting the
critical lens, then presenting background information about characters in conflict, and
concluding that characters of interest are those who seem real. Coherence is strengthened
through the skillful use of transitions (He also finds, Therefore, All of this leads back, Overall).
Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense
of voice (cookie-cutter images, a pathetic romantic who lives in the shadow, religious calling
has been trampled upon) and awareness of audience and purpose (Gatsby’s conflict creates ...
that motivate us into action). The response varies structure and length of sentences to enhance
meaning (He is an interesting character, appearing strong ... yet not strong enough ... of his
actions).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Provides an interpretation of the critical lens that is faithful to the complexity of the statement
(4 wealth of knowledge can most often stem from one who has made ... mistakes). The response
uses the criteria to make an insightful analysis of The Grapes of Wrath (Tom Joad lived it and
.. Sometimes unethical means must be taken in order to survive) and Don Quixote (Through
Quixote’s feverish dream, we, too, see the truth of the world).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence. The
response refers to setting (hardships of the Dust Bowl) and characterization (a convict with a
shady past, ... deep insight, and acquired wisdom) to show how Tom’s imperfections give the
reader “more of the truth,” and refers to setting (delusional journey) and characterization (fit of
insane righteousness and feverish dream) to show how through Alonso Quixano’s charade ...
we see ... the world as a frighteningly forbidding place.

Organization

Maintains the focus on vulnerable human heroes who share ... truths. The response exhibits a
logical and coherent structure, first introducing both heroes, then presenting separate pargraphs
of information to show characters’ flaws, and then linking them to the reality shown (Sometimes
unethical means must be taken and There is always evil out there). Coherence is strengthened
through the skillful use of transitions (7Therein lies, perhaps the one biggest flaw, It is through).

Language Use

Is stylistically sophisticated, using language that is precise and engaging (machinations of life
and omnipotent evil and the quest to eradicate if), with a notable sense of voice and awareness
of audience and purpose. The response varies structure and length of sentences to enhance
meaning (The protagonist, the aging Alonso Quigana, takes the reader to the edge of insanity
as he convinces himself he is Don Quixote, knight errant).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker
in development.
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Anchor Level 5- A

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
analysis, stating that when a character seems to deviate from what’s expected, that’s where the
truth is evident. Their mistakes ... make them more real and human. The response uses the criteria
to make a clear and reasoned analysis of Catcher in the Rye and Death of a Salesman.

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from the
texts to discuss the flaws which make characters realistic in Catcher in the Rye (Holden is striving
to prevent kids from experiencing the adult world, yet he tries to be in it himself and In the bar,
Holden not only tries getting alcohol, but he also attempts to pick up older women) and in Death of
a Salesman (Salesman Willy Loman is going through midlife crisis and Willy recollects memories
of his brother ... but only in Willy’s imagination). The response integrates references to
appropriate literary elements in both discussions (T#he title of Catcher in the Rye is symbolic itself;
The characterization of Holden is held in a stark contrast; Willy’s characterization shows that as
humans, sometimes our flaws ... get in the way).

Organization

Maintains the focus established by the critical lens on characters’ mistakes, and flaws which are
used to show how realistic they truly are. The response exhibits a logical and coherent structure,
with each paragraph reinforcing the focus as it relates to the text (and this is what makes him more
of a real person and Although flaws can be tragic, they ... real mindset of the character). The
skillful use of transitions (At one point in the story, Because of his situation, Lastly) further
strengthens coherence.

Language Use

Uses language that is fluent and original (While trying to maintain this whole ‘adult macho-man’
persona), with evident awareness of audience and purpose (I agree with this quote ... people do
make mistakes). The response varies structure and length of sentences to control rhythm and
pacing (That’s what makes us human).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling (alof),
punctuation (every kid from experiencing it; including his sister), grammar (when him), and usage
(intends on protecting and emotional to the simplest things) only when using sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger

in organization.
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Anchor Level 5 - B
Quality Commentary

The response:

Meaning Provides a thoughtful interpretation of the critical lens, stating that when the characters in a
piece of literature have their slip-ups, they, along with the reader, come closer to recognizing a
universal truth in their situation. The response uses the criteria to make a reasoned analysis of
The Crucible and A Raisin in the Sun.

Development Develops ideas clearly and consistently. The response discusses internal conflict (battles his
own conscience due to his flaws and This “flaw” becomes a heavy burden on Walter’s heart)
and climax (as the climax occurs, and likewise to John Proctor, Walter realizes his self-worth)
as they relate to the lens.

Organization Maintains the focus as established in the introduction, and reinforced in the conclusion, that the
best way for an author to convey a universal truth to the reader is through a character who has
his downfalls and makes mistakes. The response exhibits a logical sequence of ideas discussing
first the character’s flaw, then his revelation and, finally, how this represents a universal truth.
The appropriate use of transitions helps strengthen coherence (4s the play carries on, Similar to
John Proctor, Regardless of flaws).

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose. The
response varies structure and length of sentences to control rhythm and pacing (Mirroring The
Crucible, Hansberry concludes her play with that universal truth that being a “man” is
accepting ones self and being content with ones own self worth. The truth was produced by
Walter Lee’s flaws).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (occurance
and predecesor) and punctuation (says “I; model, he; adultery, the; familys’) only when using
sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 - C

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens and uses this interpretation to make a
clear and reasoned analysis of the chosen texts (characters, like Hamlet who procrastinates, or
Willy Lowan, in Death of a Salesman by Arthur Miller, who is chasing an unrealistic dream are
far more tangible than those who are the epitome of perfection).

Development

Develops ideas clearly and consistently, with relevant and specific evidence while discussing
Hamlet’s and Willy Loman’s character flaws (Hamlet even knows he is a procrastinator and
obsession with money and his desire to live ... the American Dream) and noting how they are
further understood through Shakespeare’s use of dramatic irony and Miller’s use of allegory.

Organization

Maintains the focus established by the critical lens. The response exhibits a logical sequence of
ideas, first identifying the character flaws, then exemplifying them through the characters’
specific actions, and, finally, concluding that, because of these, they are also so human. The
response uses appropriate transitions (Even the greatest, At one point, They were the type).

Language Use

Uses language that is fluent and original, with evident awareness of audience and purpose
(While it is not likely that everyone reading it will be a should-be prince ... many readers
overanalyze situations and procrastinate). The response varies structure and length of sentences
to control rhythm and pacing (No one is perfect, and to achieve perfection is impossible).

Conventions

Demonstrates partial control of the conventions, exhibiting occasional errors in spelling
(soliliquies, throught, heros), punctuation (Uncle Hamlet, upsetting they, interesting), and
grammar (Hamlet ... know that) that do not hinder comprehension.

in conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
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Anchor Level 4 — A

Quality Commentary

The response:

Meaning Provides a reasonable interpretation of the critical lens, stating that flawed characters are more
real and believable, thereby making the story more interesting. The response makes implicit
connections between the criteria and the texts (Romeo’s flaw made the story and Macbeth’s
flaws shape the plot of the story).

Development Develops some ideas more fully than others, giving specific examples to characterize Romeo’s
impatience (rushes quickly to mary her) and Macbeth’s greed (resorts to murder to hurry up the
process) and how they affect plot. The response is less specific in explaining how these flaws
make the story more interesting and popular.

Organization Maintains a clear and appropriate focus on flawed characters who show truth. The response
exhibits a logical sequence of ideas by first interpreting the lens, then moving to body
paragraphs that parallel in their discussion of a character’s flaws and how they shaped the plot
to make it more real to the reader. The response ends with a summary conclusion.

Language Use Uses appropriate language, with some awareness of audience and purpose (He, like many real
people and it makes him seem true and mortal). The response occasionally makes effective use

of sentence structure or length (He is too spontaneous and impatient at the end of the story ...,
and then he commits suicide to be with her).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Shakespear, immpattient,
mary, Scottland), punctuation (is though, and faster but), and grammar (a character ... them, a
flawless character ... they are, and so bad) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, stating the purpose of these flawed
characters is to show the reader the truth about life and society. The response makes implicit
connections between the criteria and Fahrenheit 451 (He knew that it is better to live on his own
mind than on the corrupted mind of the government) and The Catcher in the Rye (he realizes
that kids just have to grow up).

Development

Develops some ideas more fully than others, providing specific details about the truths that
Montag learns about society (Upon reading them he realized that reading books helped him
gain knowledge), but is less specific in discussing the truths Holden discovers (He learns his
lesson at the end and it helps the reader to see the truth about innocents). The response
incorporates a discussion of the literary elements of setting, characterization, theme, and point-
of-view.

Organization

Maintains a clear and appropriate focus on seeing the truth in characters’ flaws. The response
exhibits a logical sequence of ideas, presenting information about the process each character
undergoes to overcome personal flaws in the discovery of truth (Montag realized that reading
books helped him gain knowledge and Holden learns ... to see the truth about innocents). The
abrupt shift from setting to character at the beginning of paragraph 3 detracts from internal
consistency.

Language Use

Uses appropriate language that is sometimes imprecise (the expedition of the novel), with some
awareness of audience and purpose (The important thing is to learn from the mistakes ... of the
characters). The response occasionally makes effective use of sentence structure (7he reader
sees the truth through Holden’s actions).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (futureistic, portrayes,
Symbolicly, Specificly) and punctuation (This in turn makes, He like everyone else let, novels
characters, characters inner thoughts) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.




Anchor Paper — Part B—Level 4 - C

_*__jj’hﬁ-_é'.t_mnl:t._:__l__ w Limra Cr< [ S S0 > r in

: . " .

thewm | _Sce moce oF tne #cukn, by Nicolas auc o
l;»mmde,s A valid Upinion Abour litecarure wdn;f . _The sto+cment

means _tatr vy 1S casicc HO celAvYe o p Charpete~ PmE Ms Pmbiems

ratnec tMAN one wNe 15 PerFCcT. Two prLeces of JiterArurce +mt

prove this ace  Thne Seoviex lesrec by Narnaniesr Hawinecoe

. -
and  fronkeastan by Macy Sneuey.

- o~
In tne 0nDoJvel ine <u:|rl<.’r L_;lf(ﬁ' A

Lmrocrce _ wikn Fiaws

is Hesvee Poynn. Hester”s omin sipuw 15 tnat sne s _an

Addlte Cess, Winwve

her husband was nuJOtul snNe  pccame

prevnanrtr And nad a boby .

Howrnorne., uses the tneomme OF

S0 _ANA j¢s CEFECCLT  on

acople  dnmuencout e  noutl. Hesrer

Feces tne Lecect Q€ s\ wven sni< ‘S discaimineg e d

And 3Lciunudaca bu!

e CLs = o€ e toeon. Z:ucn *rNouwuoh

Hestec as Flaws , tnere. is  s+in)

Qunuwt S _¥hoi mailce.

hee  hikewble . For inetance . MHestee s

QAbilc e

stand. up. . Ava.snil _the town bu? wencni a4 _biw

2o td

Yeactetr Lerrer  Ja On  per (Nes5T. Sne

Also s poves o

_be o JXKx L00d MetheC o Hes+er

dressces  hnee

dauwnter,

Peark tn _*tne hestr clotncs 4na

plWays (s TR e neo

Vvin _thowphn 1+ brnes he paLO. . Anokhg Flaw e Cl’\ﬂra.;\—(r is

Dimmes Date.. ev. Dummcsbm_c. is..thne

Eatnce OF  Hes+er’ s

Davtint s Howevr, he docs not. _tetr  the

bbwn_ oF s

SN and (kLS AN e Parn And suffino on Histe, The

Sin
LPELLTS  _him  wnen ne i$ wn A constanT Jtere  OF

Unil-  And PUNiIshnes mmse(F. @ Arveviouun Dlnues Bpwe 1 s

Neguily Filnuwed | Ne (s griit Aole T wpliFt tre rowon

[78]



Anchor Paper — Part B—Level 4 - C

Wwith WS  sumosns Ang Feels s*rone Sensce  of Gl e e

ltaune  jHesnr  pione.
in _twne novel W ﬁ N an_g@;gg\_#__maq__i&u%,_mw__ ______

CVPCeNCrYeT thouwuin e  pPotnt ©F uvicod

e Fiaw 3 Oof o
of Fronwin sve 0 5 Monserae . Tne mons+er ‘g main__ Flo w

15 revenpe . e woants  To 1w :;,c,m_HEfﬁﬁn,_égl&lﬁa_j.gwﬁf_ﬂ:.m_"_w__.._________h__,____»_

WG ANBAL For  fticesino nin by kuline his

him It 1o cAsy 1o

Jloved ones and Luin gy Eiiine

relate o NG mpnseer 'S Fee 11nLS  bLkMSe  (Yeyong N

v liFe has wAanted reveinhe on  SameolN €. Tng mons r¢,

now LT | AnnoTt LA lontmi. Wes Arnoir  And s =P

Eivine  fawme prepls Nsecnd., Anernde CMacach— witn

Or. frankensren | Shetly  uses  CMrackraanow

CAPWS. 1S

40 gshow 4we  owobitnls OF Efankwstcon. He 15 So ob sessd

crextre lLisre tor w

W 14N Flounne o1 hod

DICUSS  Our the ones. e 1eves. AN cxAavMPe  OF s on Cea

PSSO e wore o

Lite s PLTPIC 'S Sobs.. S()mb’nm{,s' A
Ak Wt 1uNBre e Sora 1o, Avxoﬂ'\c— F\Dwr _add__OF
Do Francisren  1s vwme e Coers e monsear  bascd on DS
looks., I4¢.  (HAYLS  twe. monstr o Fnd  Por hamscir  withou
fhkthne  Wm AU NS,

\n _ conciasions . guore. V' like  fiasca  Cprecwncs
beuuse.  sSonwciwre 1N drem | see  Mect  truxn ' by N Uee
Snows ™o+ QLo pe AN (L\oTt. bt Lt CrpeALYs _Tmt

_—
hWwue Provitms. In v <enrie+ et Hes{o~ 5~ 0O UL,

_AON\D A vy RN s/ NS s e LB ks Faus  efe SvOumn

ky?b\)\bh +ve _REFLK OF SN SV Aind ’(u?.r\ M eay gm,l'l.('ss

of Ly o CYp cALr (2K an o <hvv

Franvins 4¢n  use s povn s

voemins (. Pl < .

[79]



Anchor Level 4 - C

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens, stating it is easier to relate to a
character that has problems. The response makes implicit connections between the criteria and
The Scarlet Letter (qualities that make her likeable) and Frankenstein (everyone in their life has
wanted revenge on someone).

Development

Develops some ideas more fully than others, emphasizing the character’s flaws and problems
(Hester’s main flaw is that she’s an adulteress and He wants to make Frankenstein suffer for
rejecting him) more than the reader’s ability to relate to the characters. The response uses
specific details for discussing how Hawthorne uses the theme of sin and its effect, but is less
specific in explaining how Shelly shows the flaws of a character through the point of view of
Frankenstein’s monster.

Organization

Maintains a clear and appropriate focus by reinforcing in the conclusion the idea that people
can relate better with character that have problems. The response exhibits a logical sequence of
ideas within body paragraphs by discussing characters’ flaws, followed by how the reader can
relate. Some internal inconsistency exists in the discussion of Dimmesdale, which is not
connected to the lens.

Language Use

Uses appropriate, although sometimes, imprecise (she is discriminated and secluded by and to
uplift the town) or unsuitable (& and w/)language, with some awareness of audience and
purpose (It is easy to relate to the monster’s feelings). The response occasionally makes
effective use of sentence length (The monster, however, cannot control his anger and ends up
killing the people instead).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Prynn and agaisnt),
punctuation (her daughter, Pearl in), grammar (there is still qualities), and usage (a person ...
will ignore their) that do not hinder comprehension.

in language use.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
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Anchor Level 3 - A

Quality Commentary

The response:

Meaning Provides a simple interpretation of the lens stating that when a character isn’t perfect and has
problems then it is more believable and more like a regular person. The response makes
superficial connections between the criteria and Catcher in the Rye (Holden ... was not a
perfect character) and A Raisin in the Sun (Walter ... has many flaws).

Development Develops ideas briefly, using some evidence from A Raisin in the Sun by saying Walter wants a
lot for his family, he wants to be able to support them and care for them. The response makes
generalizations in discussing A Catcher in the Rye, suggesting Holden had many flaws and
problems ... common for teenagers, but offering no specific proof.

Organization Maintains a clear and appropriate focus, introducing the idea that flawed characters are more
believable and then reinforcing that idea in both body paragraphs (flaws made the character
more believable and made the book easier to believe) and in the conclusion (Their
imperfections help people to understand and relate). The response uses transitions to help
strengthen coherence (These flaws and the other piece).

Language Use Relies on basic vocabulary that is sometimes unsuitable (down to earth and messed up). The
response occasionally exhibits some attempt to vary sentence structure, but with uneven
success, relying mainly on simple sentences.

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (quote “I, truth.” said,
Catcher in the Rye, perfect it) and capitalization (money. which and raisin) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in organiztion and conventions.
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Anchor Level 3 - B
Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens, stating the more imperfect a character the
easier it is to understand the character and think the character is true. The response makes
superficial connections between the criteria and characters in Macbeth (Macbeth is ... easily
persuaded) and Of Mice and Men (George has a big emotional flaw).

Development Develops ideas briefly, using some evidence from the text to show that Lady Macbeth
convinced her husband to kill King Duncan and that George’s love for Lennie leads him to
commit murder. The response hints at foreshadowing in Of Mice and Men, mentioning Candy
and his dog, but no further reference is made to literary elements.

Organization Establishes an appropriate focus on flaws that reveal the truth of the character. The response
exhibits a rudimentary structure although it fails to follow the order of texts established in the
introduction.

Language Use Relies on basic vocabulary, that is sometimes unsuitable and imprecise (gonna, we was, comes

in to play) with little awareness of audience. The response exhibits some attempt to vary
sentence structure, but with uneven success (4l the while before Macbeth states that if he is
destine ... doing anything).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Stienbeck, happend, him
self, qoute) and punctuation (Lady Macbeth with much ease persuades and Before the search
for Lennie began George) that do not hinder comprehension.

Conclusion: Overall, the response fits the criteria for Level 3, although it is somewhat stronger in
conventions.
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Anchor Level 3 -C

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens, suggesting some criteria for analysis (a
person’s character is seen through their flaws). The response makes superficial connections
between the criteria and the characters in The Lords of Discipline (Will is deemed as a student
with no dignity) and Hamlet (Hamlet has gone “mad” since his father was murdered by his
uncle).

Development

Develops ideas briefly, using some evidence from the text to note how each character is
perceived as a result of his flaw (is liked by all and Hamlet becomes a man of ... ridicule). The
response mentions characterization (Shakespeare, uses characterization to describe how
truthful), although there is no discussion to support this statement.

Organization

Establishes, but fails to maintain an appropriate focus, moving from how flaws affect
perception of a character to how flaws make one more truthful. The response uses a
rudimentary structure of introductory, body, and concluding paragraphs. Occasional use of
transitions (/n and However) provide further coherence.

Language Use

Relies on basic vocabulary, with some awareness of purpose (I agree). The response attempts to
vary sentence structure, but with uneven success (By having flaws, people are able to see the
person that is inside and Also, Will is able ... through their own flaws).

Conventions

Demonstrates partial control, exhibiting errors in punctuation ( “Broken Arrow”, and “Gone in
60 Seconds”,) and grammar (about another from their flaws) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.
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Anchor Level 2 - A

Quality Commentary

The response:

Meaning Provides a confused interpretation of the critical lens (characters with flawes are easier
clarifyied because there is more thruth seen in them). The response alludes to the critical lens
(This quote) but does not use it to analyze, “Feathertop,” the single text selected.

Development Is incomplete and largely undeveloped making no reference to literary elements. The response
hints at ideas (He finds out that he is not a real man and is devistated), but references to the text
are vague (this confused scarecrow has many flawes).

Organization Lacks an appropriate focus, but suggests some organization. The response introduces the idea
that truth can be seen in flawed characters and continues on in a single paragraph to discuss the
single work, “Feathertop,” although it does not connect this plot summary back to the lens.
Language Use Relies on basic vocabulary that is sometimes imprecise (easier clarified). The response exhibits
some attempt to vary sentence structure and length, but with uneven success (This quote is true
because in the short story “Feathertop,” this confused scarecrow has many flawes. Even
though he has many flawes but still finds true love).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (flawes, thruth,
devistated) and capitalization (polly) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 - B

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens suggesting truth is found in Huckleberry
Finn (Mr. Twain put a kind of accent to make the characters sound from the south). The
response alludes to the idea of the King and Duke being flawed characters, but does not relate
their flaws to truth.

Development

Is largely undeveloped, hinting at the idea of characters being flawed (Or when made a flaw in
wlicks brother scam), but references to the single text are vague and unjustified (But under all
those lies and cons they did care).

Organization

Suggests a focus on flawed characters by agreeing with the quote and briefly referring to flawed
characters in Huckleberry Finn, but the response lacks organization.

Language Use

Uses language that is imprecise and unsuitable with little awareness of how to use sentences to
achieve an effect (Flawed I believe is fake or mistake, the King and Duke were flawed people
until they got busted coning many committunitys to going to a fake Shakespere play).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (belive, committunitys,
Shakespere, suppoaibly), punctuation (I, agree and truth”.), and grammar (be contributed to)
that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.




Anchor Paper — Part B—Level 2 -C

Anchor Level 2 - C

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens (they are truthful). The response reflects
minimal analysis of a single text.

Development Is incomplete and largely undeveloped, hinting at the idea that George and Leni represent truth
(two brother like figures that go from place to place making little money).

Organization Suggests some focus on the idea that mice of men was more truthful, but lacks organization.
The response consists of one loosely constructed paragraph containing two facts and a repeated
opinion.

Language Use Uses language that is imprecise and unsuitable (mice of men, there for “their”, +). The response
reveals little awareness of how to use sentences to achieve an effect.

Conventions Are minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities, although it is

somewhat weaker in meaning and conventions.
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Anchor Level 1 — A

Quality Commentary

The response:

Meaning Provides a confused interpretation of the critical lens (Even though that the Chacter has a
mistake or a flaw, That there maye be more truth involved with Every day life). The response
reflects a minimal analysis of only one text which it does not identify.

Development Is minimal, with no evidence of development.

Organization Lacks an appropriate focus but suggests some organization. The response introduces the lens,
makes a brief reference to one text, and uses a concluding sentence in a four-sentence
paragraph.

Language Use Is minimal, using language that is incoherent (The men all get along who are going to the
Concitatsen camp No matter what each other look like or age and Color).

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat
stronger in meaning and organization.
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Anchor Level 1 - B
Quality Commentary
The response:
Meaning Provides a simple interpretation of the critical lens by saying that characters that have flaws

helps the reader to see how the character handles things in life, but makes no reference to any
specific texts.

Development Is minimal, with no evidence of development.

Organization Suggests a focus (If the character was perfect, then the reader can’t see any of the truth), but
lacks organization.

Language Use Is minimal, making assessment of language use unreliable.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Although the response fits criteria for Levels 1 and 2, it remains at Level 1 because
the response makes no reference to any text.
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Part B — Practice Paper - C
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Part A — Practice Paper - C
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Part B — Practice Paper - C
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Part B — Practice Paper — D
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Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level §

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.

Practice Paper C—Score Level 2

| Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper D-Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 3

| Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for Session One — Part A
information and understanding
Reading and writing for Session One — Part B

information and understanding
Reading and writing for literary Session Two — Part A
response
Reading and writing for critical Session Two — Part B
analysis and evaluation
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The Chart for Determining the Final Examination Score for the August 2005 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Wednesday, August 17, 2005. Conversion charts
provided for previous administrations of the Regents Examination in Comprehensive
English must NOT be used to determine students’ final scores for this administration.
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