
SESSION TWO

FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Thursday, August 17, 2006— 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Check this
web site http://www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  3
(2)  1
(3)  2
(4)  4
(5)  1
(6)  3
(7)  2
(8)  4
(9)  1

(10)  2 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Level 6 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea (that nature must be appreciated, not taken for granted) that

reveals an in-depth analysis of both texts. The response makes insightful connections between

the controlling idea and the ideas in each text (The passage as a whole describes the beauty of

life and the unfortunate experience of seeing that beauty vanish and the natural world is

displayed as a beautiful and joyous place).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence. The response draws upon the author’s use of sensory detail (“golden-edged clouds”)

and simile (“like the reflected light”) in Passage I, and personification (to exemplify birth in

nature) and repetition (“of life”) in Passage II to develop the controlling idea.

Organization Maintains the focus established by the controlling idea (the authors portray nature … as being

capable of rebirth, but also suscepible to destruction). The response exhibits a logical and

coherent structure through the skillful use of transitions for Passage I (However, the tone

changes and Still feeling guilty and saddened from the previous event) and for Passage II (Much

like the first passage and Unlike the first passage, however).

Language Use Is stylistically sophisticated, using language that is precise and engaging (numerous unique

elements - joy, beauty, curiosity, and life and ventures back to the nest with some trepidation),

with a notable sense of voice and awareness of audience and purpose (A clear message

emerges). The response varies structure of sentences to enhance meaning (Colm flees the scene,

feeling sadness, regret and confusion and He is filled with guilt and regret).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.

[7]



Anchor Paper – Part A—Level 6 – B

[8]



[9]

Anchor Paper – Part A—Level 6 – B



Anchor Paper – Part A—Level 6 – B

[10]



[11]

Anchor Level 6 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (the natural world

is a beautiful, unique place that should be appreciated). The response makes insightful

connections between the controlling idea and Passage I (the natural world is beautiful and we

should both appreciate and admire it, but not get too close) and Passage II (We often take

flowers and grass for granted, but they are truly wonders to be appreciated).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence from the texts. For Passage I, the response discusses the use of imagery and simile to

illustrate the boy’s excitement and fascination and the positive aspects of the natural world. For

Passage II, the response discusses the use of personification (“and the flowers lift their heads”)

and repetition (“of life, of life, of life!”) to illustrate the wonderful joy of life that rain brings to

the natural world.

Organization Maintains the focus established by the controlling idea that both passages serve to reveal the

importance of the natural world and its many wonderful gifts. The response exhibits a logical

and coherent structure, first discussing the boy’s curiosity about nature as well as his severe

remorse in Passage I and the author’s admiration for nature in Passage II. Transitions

(Ultimately, both passages; This shows again; The second stanza continues) are skillfully used.

Language Use Is stylistically sophisticated, using language that is precise and engaging (components of the

natural world, in its entirity, miracles that emanate from it), with a notable sense of voice and

awareness of audience (It seems worthwhile at times to simply step back from our busy lives).

The response varies structure and length of sentences to enhance meaning (Certain components

of the natural world should be left untouched and admired from a far).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (rejuvination,

similies, a far) and comma usage (paragraph in its entirity shows, of the poem the author,

worthwhile at times to).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker

in conventions.
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Anchor Paper – Part A—Level 5 – A
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Anchor Paper – Part A—Level 5 – A

Anchor Level 5 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (The natural

world consists of the necessary life cycle of birth and death). The response makes clear and

explicit connections between the controlling idea and the ideas in each text (This story

demonstrates … birth and death in nature and This poem addresses the idea that the natural

world consists of … life cycles).

Development Develops ideas clearly and consistently, using relevant and specific evidence to support the idea

of birth and death in Passage I, and to explain several examples of spring’s birth of new life in

Passage II. The response highlights the importance of tone in Passage I, and identifies examples

of personification in Passage II.

Organization Maintains the focus established on nature as a wonderful awe-inspiring force. The response

exhibits a logical sequence of ideas, using strong topic sentences to present the theme of each

work, followed by a chronological discussion of events for Passage I, and of images for Passage

II, including a separate discussion of literary elements. Transitions are appropriately used (The

story begins, As the bird flies away, As one can see).

Language Use Uses language that is fluent (It is constantly changing and evolving and the majesty of the

natural world), with evident awareness of audience and purpose (Passage I shows us). The

response varies sentence structure to control rhythm and pacing (The tone helps us understand

… egg’s death).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat

stronger in conventions.

[14]
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Anchor Paper – Part A—Level 5 – B

[16]



 Anchor Level 5 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (the natural

world is something that should be praised and appreciated). The response makes clear and

explicit connections between the controlling idea and the ideas in each text (The boy wishes he

had never … mother nature and The rain … brings life and joy to our natural world).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both texts. The response uses Colm’s experience with the bird in Passage I to show that his

interference with nature caused destruction, and examples of personification in Passage II

(leaves … “singing in joy beneath the sky”) to show the way people should appreciate nature.

Organization Maintains the focus established by the controlling idea by repeating the words nature and

appreciation throughout the response. The response exhibits a logical sequence of ideas

contrasting the guilt in Passage I to the joy that results from degrees of loving and gratitude for

nature in Passage II. Transitions are appropriately used (as he saw, At the end, in that).

Language Use Uses appropriate language, with some awareness of audience and purpose (Passage one and

Passage two both show). The response occasionally makes effective use of sentence structure

(When he touched the wild duck’s egg … sinned”).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (egg and

and produces, the) and use of quotation marks (the rocks “dimpled the Face of the water,”).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in language use.

[17]
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Anchor Paper – Part A—Level 5 – C



Part A — Practice Paper – AAnchor Paper – Part A—Level 5 – C
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 Anchor Level 5 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (our main

priorities should be to protect, but not to interfere; to admire … world). The response makes

clear and explicit connections between the controlling idea and the ideas in each text (he had

not respected nature enough not to interfere and This poem is a tribute to all … that we need to

respect and protect).

Development Develops some ideas more fully than others. The response refers to specific and relevant

evidence from the texts (in his excitement at finding a wild duck’s nest and spring, the time of

“silver rain” and “new life”), but the reference to irony in Passage I is cursory and the

discussion of the poem is underdeveloped.

Organization Maintains a clear and appropriate focus on the idea of respecting and admiring nature (he

understands now that he can not interfere with nature and we can see the … respect … the poet

has). The response lacks internal consistency, with an introduction and conclusion focusing on

human dependence on nature that is not supported by the discussion of the passages.

Language Use Uses language that is fluent (it is a fair assumption that and the complex beauty that is the

natural world). The response varies sentence structure (Without nature there would be nothing;

the world … nature) and length (It is our duty to help preserve it) to control rhythm and pacing.

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (Without

nature there and long cold winter), grammar (causes the mother duck to … smash on the

ground), and usage (to never touch).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in development and organization.

[20]
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Anchor Paper – Part A—Level 4 – A

Anchor Level 4 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (people look at the

natural world in thier individual ways). The response makes implicit connections between the

controlling idea and the ideas in each text (He notices the natural world in a very detailed sense

and In this passage he describes a view of optimisim and appreciation).

Development Develops some ideas more fully than others. The response develops the idea of Colm’s

fascination with the natural world with specific evidence (he was dazzled by the sight of an egg

and he felt as if the mother of the egg would be upset). The discussion of the poem is more

general, using one lengthy quote to support the ideas in the paragraph. The response suggests

characterization in the first passage (an observer, a free spirit) and imagery in the poem (The

passage describes a very vivid picture of spring time), but discussion is limited.

Organization Maintains an appropriate focus on the various ways people see the natural world. The response

exhibits a logical sequence of ideas, but lacks internal consistency, referring to the lives of your

loved ones in the conclusion.

Language Use Uses appropriate language that is occasionally imprecise (he recites, a very childish and

observatory view, Passage one’s view was due to his age), with some awareness of audience

and purpose, although it lapses into the informal “you” in the conclusion. The response exhibits

some attempt to vary sentence structure, but with uneven success (He notices things … cared

and Depending on age … special way).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (necesary, facinated,

optimizim), punctuation (birds nest, In passage two the narrator, life experiences people),

grammar (the verb tense changes in paragraph 2), and usage (misuse of the preposition to and

The reason for this was because) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

weaker in language use.
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Anchor Level 4 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that nature

is fragile but finds a way to start a new. The response makes implicit connections between the

controlling idea and both Passage I (Just as he picked up his prize he realized what he had

done) and Passage II (new life which occurs in nature).

Development Develops some ideas more fully than others. The response refers to specific and relevant

evidence in Passage I to discuss Colm’s experience (a tiny spotted egg and He quickly put down

the egg), and in Passage II to describe spring (Grass grow and animals frolic). The discussion

of theme is less developed.

Organization Maintains an appropriate focus on nature’s fragility and renewal. The response exhibits a

logical sequence of ideas, first addressing Colm’s experience with the fragile natural world in

Passage I, followed by nature’s renewal in Passage II.

Language Use Uses appropriate language, with some awareness of audience and purpose (Nature is all around

us). The response occasionally makes effective use of sentence structure (Spring is hope and

life in a time of darkness).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (privaledge, entoxicating,

begining) and punctuation (lake a, prize he, authors words) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 4 – C
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Anchor Paper – Part A—Level 4 – C



Anchor Level 4 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, asserting that the

natural world should be preserved and protected but also appreciated. The response makes

implicit connections between the controlling idea and the texts, suggesting for Passage I that

interfering with nature can cause a disaster and for Passage II that one should sit back and

enjoy nature.

Development Develops some ideas more fully than others, referring only to Colm’s incident with the egg in

Passage I and nature’s renewal with the coming of spring in Passage II. The response develops

a discussion of the author’s use of literary elements, referring to imagery, specific details, and

theme in Passage I and personification in Passage II, but the discussion of imagery is more

general.

Organization Maintains a clear and appropriate focus on the natural world. The response exhibits a logical

sequence of ideas, discussing each work separately and incorporating the discussion of literary

elements within the paragraphs. The response shows a lack of internal consistency by

introducing a new idea at the end of Paragraph 3 (The rain is compared to silver … nature as

well).

Language Use Uses appropriate language, with some awareness of audience and purpose (all we need to do is

sit back and enjoy). The response occasionally makes effective use of sentence length (Plants

begin to grow, colors appear and new life is born).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (scenary and appeciate),

punctuation (later he, boy she, death even), and usage (shifts in point of view) that do not

hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

[29]



Anchor Paper – Part A—Level 3 – A
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Anchor Level 3 – A

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that both

show the majesty of the world that surrounds us. The response makes few or superficial

connections between the controlling idea and the ideas in the text (Rathlin Island sounds like a

fantastic place).

Development Develops ideas briefly, using some evidence from the texts (the destruction of the egg) in

Passage I and (the power of the rain as it rejuvinates the flowers and leaves) in Passage II, but

does not elaborate except for personal observations.

Organization Establishes, but fails to maintain, an appropriate focus (They both show its beauty). The

response exhibits a rudimentary structure, but includes irrelevancies (Central Park is as clean

and wholesome as any place I’ve ever been).

Language Use Uses appropriate language, with some awareness of audience and purpose (Nature can show

you … that you will forever treasure). The response occasionally makes effective use of

sentence structure and length.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (experiance, involvment,

skys, capible) and punctuation (New York there is and its own as well) that do not hinder

comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in language use and conventions.
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Anchor Paper – Part A—Level 3 – B



Anchor Level 3 – B

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (It is wonderful

because it can be delightful yet mysterious). The response makes few connections between the

controlling idea and the ideas in each text.

Development Develops ideas briefly, using some evidence from the texts. The response relies primarily on

plot summary and general statements for both Passage I (so he picked up one of it’s eggs) and

Passage II (The poem exclaims that when it rains, life becomes new).

Organization Establishes, but fails to maintain, an appropriate focus (Nature is renewing and ever-lasting).

The response exhibits a rudimentary structure, discussing each passage in separate paragraphs

and ending with a conclusion (Throughout the two passages).

Language Use Relies on basic vocabulary that is sometimes imprecise (the wonder of nature and how it

spreads when it rains). The response exhibits some attempt to vary sentence structure, but with

uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (ever-lasting and

beautious), punctuation ([line 3] saying and nature such as), and usage (exampled) that do not

hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.

[33]



Anchor Paper – Part A—Level 3 – C
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Anchor Paper – Part A—Level 3 – C

Anchor Level 3 – C

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (nature … has life

that can be given or taken away). The response makes superficial connections between the

controlling idea and the ideas in both texts (The first passage talks about life being taken away

and Passage II … how beautiful and life-like nature is).

Development Develops ideas briefly, using some evidence from the texts to show life being taken away (the

Mother had pushed the egg out of the nest onto a rock) and life given (the grass grows and the

flower lift they’re heads). Discussion of the first passage primarily relies on plot summary.

Organization Establishes, but fails to maintain, an appropriate focus. The response exhibits a rudimentary

structure, but references to the idea of life being given in nature and life being beautiful are

inconsistently applied throughout the essay.

Language Use Relies on basic vocabulary, with some awareness of purpose (In passage I and Passage II). The

response exhibits some attempt to vary sentence structure, but with uneven success (Also how

we don’t realize … stripped away).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (wadding, Sence,

couiosity, comming) and punctuation (nature and how like humans, In Passage I a boy, he got

the boy) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.



Part A — Practice Paper – AAnchor Paper – Part A—Level 2 – A
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Anchor Level 2 – A

Quality Commentary
The response:

Meaning Conveys an incomplete understanding of the texts. The response attempts to establish a

controlling idea about the natural world that involves literary elements but fails to do so.

Development Is incomplete and largely undeveloped. References to the text are copied (snow flakes over the

rim of a cliff) or unjustified (he goes looking for the egg) with no reference to appropriate

literary elements. Discussion of Passage II is not developed.

Organization Lacks an appropriate focus but suggests some organization with separate paragraphs for each

passage and a one sentence conclusion (We have discussed literarry elements).

Language Use Uses language that is imprecise for the audience or purpose (The winter the outlet trickled). The

response reveals little awareness of how to use sentences to achieve an effect (In passage I …

we will discuss).

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (neumerious, ammount,

moutians, dropps) and occasional errors in punctuation (flowers trees rainbows and silver rain)

that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.



Anchor Paper – Part A—Level 2 – B

[38]

Anchor Level 2 – B

Quality Commentary
The response:

Meaning Conveys a confused and incomplete understanding of the texts. While the response attempts to

establish a controlling idea that nature is full of wild events and discoveries, it only briefly

connects it to Passage II (in voluable rain) and Passage I (he was very interested in the things

around him).

Development Is incomplete and undeveloped. The response relies on quoted material from the text for

Passage II and a vague reference to Colm for Passage I.

Organization Suggests a focus on the natural world and suggests organization, with an introduction and two

brief paragraphs. There is no conclusion.

Language Use Uses language that is imprecise (how in voluable rain the earth puts forth new life again and

two kids) and unsuitable for the audience or purpose (it talks about and it uses). The response

reveals little awareness of how to use sentences to achieve an effect.

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (best and, worst

regardless, Passage II it), capitalization (Joy and Persona), and grammar (The Colm and very

interested Persona) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in conventions.
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Anchor Paper – Part A—Level 2 – C



Anchor Level 2 – C

Quality Commentary
The response:

Meaning Conveys a confused and incomplete understanding of the texts, although the controlling idea of

The Natural World is a Wond ful Place is established in the first sentence. The response makes

a few connections to the idea of the natural world by referring to the duck egg in Passage One

and to the Grass and flower in the poem.

Development Is incomplete and largely undeveloped. The response uses a plot summary of Passage One, but

references to the text are unjustified (the boy is mad … becouse his cow got Lose and He pick

up the Egg and said … were his). The discussion of Passage II hints at ideas by listing subjects

of various lines in the poem.

Organization Suggests a focus on the Natural World but lacks organization.

Language Use Uses language that is imprecise (The Image of the story is New Life again) and at times

incoherent (they ask he to show and he said no becouv too got hight kill them). The response

reveals little awareness of how to use sentences to achieve an effect (Another thing is in Line 7

the wonders will spread).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Wond ful, tak, becouv),

capitalization (Egg, Friend, End, Image), and grammar (He pick up and had see) that make

comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

[40]



Part B — Practice Paper – AAnchor Paper – Part A—Level 1 – A
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Anchor Level 1 – A

Quality Commentary
The response:

Meaning Provides no evidence of textual understanding making only a single reference to the task (The

summer is the time to appreciate the natural world) and no specific references to either text.

Development Is minimal, with no development based on evidence from the texts.

Organization Lacks an appropriate focus on the natural world as revealed in the passages. The response

suggests some organization through the use of paragraphs.

Language Use Relies on basic vocabulary (I love, things, work), that is at times imprecise (apart) and

unsuitable (w/) for the audience and purpose. Exhibits some attempt to vary sentence structure

for effect, but with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (childrens basketball

camp and its necessary) and parallel construction (work, excercise and play basketball) that do

not hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1, 2, 3, and 4, it remains at Level 1

because the response makes no reference to either text.

[42]



Part B — Practice Paper – AAnchor Paper – Part A—Level 1 – B

[43]

Anchor Level 1 – B

Quality Commentary
The response:

Meaning Provides no evidence of textual understanding, making only a single reference to the task (a

similar idea to the natural world) and only cursory reference to Passage I.

Development Is minimal, with no evidence of development. The response begins to summarize Passage I, but

ends abruptly. There is only a mention of both passages.

Organization Suggests a focus on the natural world but lacks organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat

stronger in organization.
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Part A — Practice Paper – B
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Part A — Practice Paper – B
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Part A — Practice Paper – C
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Part A — Practice Paper – D
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Part A — Practice Paper – E
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[52]

 Practice Paper A–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 5 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in development.

Practice Paper C–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.

Practice Paper D–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.

Practice Paper E–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in language use and conventions.
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Anchor Level 6 – A

Quality Commentary
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

by pointing out that some dreams cannot be met without sacrifice. The response uses this

criteria to make an insightful analysis of The Crucible (John won the battle of morality by

sacrificing his own life) and The Adventures of Huckleberry Finn (he had to give up some really

old and learned habits so that he could gain companionship and happiness in the end).

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant

and specific evidence to show how The Crucible and The Adventures of Huckleberry Finn use

conflict and characterization to support the critical lens (He had to choose between, not only life

and death, but also between right and wrong and Huck didn’t know which life to choose).

Organization Maintains the focus established by the critical lens. The response exhibits a logical and coherent

structure by introducing the idea that to gain importance and happiness in life, they have to let

go of other things that have routinely become a part of who they are, then demonstrating the

critical choice each character faced, followed by a discussion of literary elements and a

summation. Coherence is enhanced through skillful use of transitions (Despite our loss, As a

result, On the other hand).

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense

of voice (pivotal point, life-altering, conform to the world’s mindset) and awareness of audience

and purpose (We all must give). The response varies structure and length of sentences to

enhance meaning (John Proctor chose death and Would wearing button-up white collared

shirts, fancy pants, and expensive shoes make him happy?).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B

Quality Commentary
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement

by pointing out that characters may gain insight through loss. The response uses the criteria to

make an insightful analysis of Great Expectations and The Crucible, illustrating how characters

in both works display loss and voluntary sacrifice, gaining knowledge and a new perspective

from their experiences.

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant

and specific evidence through the integration of references to setting (London aristocracy and

colonial Massachusettes during the time of the infamous witch hunts) and characterization (He

finally realizes that his relationship with Joe … was destroyed by his own arrogance and He is

hanged, making the ultimate sacrifice of his life to make a stand and be true to his beliefs) to

illustrate the idea of gain only after loss.

Organization Maintains the focus established by the critical lens on the idea that loss is often necessary to

gaining something worth having. The response exhibits a logical and coherent structure, with

each paragraph reinforcing the focus as it relates to the texts, and moves from introduction to

textual analysis to summation. Transitions are skillfully used (Great loss is also portrayed,

Although there is great danger, Both works).

Language Use Is stylistically sophisticated, using language that is precise and engaging (aristocratic

pretensions, personal metamorphosis, recognizing his past transgressions), with a notable

sense of voice. The response varies structure and length of sentences to enhance meaning

(Losing his status and credibility, Pip is humbled).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (priviledge,

consciensce, adultry), punctuation (life changing, self discovery, The Crucible), and grammar

(the individual may very well gain insight into the world around them and necessary to gaining)

only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker

in conventions.



Anchor Paper – Part B—Level 5 – A

[61]



Anchor Paper – Part B—Level 5 – A

[62]



Anchor Paper – Part B—Level 5 – A

[63]



Anchor Paper – Part B—Level 5 – A

Anchor Level 5 – A

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (we as human beings discover that the most important things in life are only acquired

when we have lost them). The response uses the criteria to make a clear and reasoned analysis of

Fahrenheit 451 (Only at that point does Montag realize that everything he has learned is worth

everything he gave up) and Armageddon Summer (when everything is lost one discovers what’s

truly important).

Development Develops ideas clearly and consistently, with references to relevant and specific evidence. The

response discusses conflict (forced to make a decision and battle between), setting (dark time

where the power of decision is controlled and in the mountains … end of the world), and theme in

both works.

Organization Maintains the focus on discovering what’s truly important when you’ve lost everything. The

response exhibits a logical sequence of ideas, with each body paragraph connecting information to

understandings arrived at by characters, and a conclusion (Not until these … truly understand their

value) which reiterates the critical lens. Coherence is strengthened through the use of appropriate

transitions (However, As the story continues, To them, As a result).

Language Use Uses language that is fluent and original (radios blast constant information, The traumatic event,

Montag’s cache), with evident awareness of audience and purpose (We often take for granted the

things that are truly important to us). The response varies structure and length of sentences to

control rhythm and pacing (Montag chooses the path of sticking with the books … not alone in this

conflict).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (quote

explains and At the end of the novel the entire city is destroyed).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 – B

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (in order to achieve a personal goal … concede certain aspects of life that one may

love). The response uses the criteria to make a clear and reasoned analysis of Macbeth (if a

particular goal … sacrifice his or her own life in the name of that cause) and To Kill a

Mockingbird (While Atticus’s attempt at achieving what he felt mattered was a just one … he

sacrificed much support for his cause).

Development Develops ideas clearly and consistently. The response makes references to relevant and specific

evidence through a discussion of theme in Macbeth and of characterization (Macbeth sacrifices

any ethical standards and Atticus … moral and just), setting (early Scotland and racial turmoil

of the era), and plot in both texts.

Organization Maintains the focus established by the critical lens (a person may have to sacrifice much to

achieve his or her own goal). The response exhibits a logical sequence of ideas, first

introducing the characters and their experiences and following with the impact the sacrifice had

upon the character. Coherence is further strengthened through the use of appropriate transitions

(Yet; clearly, this is exemplified; While Macbeth reaches … another character).

Language Use Uses language that is fluent and original (Through trecherous murders and instances of racial

discrimination), with evident awareness of audience and purpose. The response varies structure

and length of sentences to control rhythm and pacing (While Bernadette Devlin did not include

the means … Macbeth’s goal was achieved through crime and unjust actions.)

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (necesary,

atain, exemplies), punctuation (does in fact and feel’s), and grammar (had … include) only

when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 – C

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis stating that sometimes the one thing that a person is fighting for means a whole lot

more than the many things they could possibly lose. The response uses the criteria to make a

clear and reasoned analysis of The Scarlet Letter (Reverend Dimmesdale risked losing

everything in order to gain something else) and The Crucible (John finds it necessary to be

willing to lose everything to gain what is truly important).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both texts. The response uses the appropriate literary elements of setting (17th century and

Salem, Massachusetts), plot, and characterization (Soon, he cannot … bear the weight of guilt

anymore and so and when it is evident … John tells the court).

Organization Maintains the focus established by the critical lens that sometimes one must risk what they

thought was truly important to gain something worth much more. The response exhibits a

logical sequence of ideas, first introducing characters, then discussing conflicts facing

Dimmesdale and Proctor and the risks taken by them, and concluding with a summation.

Appropriate transitions are used (Therefore, Thus, All in all).

Language Use Uses language that is fluent (While Hester bears an “A” on her chest … Dimmesdale must fight

his own thoughts and judgements), with evident awareness of audience and purpose (One can

see). The response varies structure and length of sentences to control rhythm and pacing (By

telling the court of his sin, John risks being thrown in jail or even hanged).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (a women and

house maid), grammar (must risking losing and one … they), and usage (The novel The Scarlet

Letter by Nathaniel Hawthorne, Reverend Dimmesdale expresses).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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 Anchor Level 4 – A

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens, stating to get what you really want you

have to give up something else. The response makes implicit connections between the criteria

and The Great Gatsby (He gives the ultimate sacrifice to have her love) and To Kill a

Mockingbird (he risks his life for what he believes in).

Development Develops some ideas more fully than others, explaining what the characters lose (This

eventually leads to his death and the town will disrespect and even have a hatred for him) more

than what they gain. The response mentions flashback in relation to the motivation behind

Gatsby’s sacrifices, but does not develop this idea, and discusses characterization as it relates to

Atticus’s sacrifices (Atticus takes the blackman’s side and defends him knowing he will lose the

case).

Organization Maintains the focus established by the critical lens on sacrificing to achieve a goal. The

response exhibits a logical sequence of ideas, first interpreting the critical lens, next discussing

the goals and sacrifices of Gatsby and then of Atticus, and concluding with a statement that

reiterates the controlling idea (There is no limit to what they will give for it). Appropriate

transitions are used (Later in the story and In both of the novels).

Language Use Uses appropriate language that is occasionally awkward (This quote to me means, all of these

material things, when he is confronted says). The response occasionally makes effective use of

sentence length (He knows … yet he wants to give the man the best chance he can get and Yet

he wants to do what is fair).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (importain, blackman,

tryed), punctuation (while driving Gatsby’s and mans struggle), grammar (this ideas and if a

person … what they will give), and usage (on a crime in which he and In close) that do not

hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in organization.
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 Anchor Level 4 – B

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(the necessity to sacrafice great amounts for true peace and happiness). The response makes

implicit connections between the criteria and The Adventures of Huckleberry Finn (he would

give up everything to save Jim) and The Crucible (He sacrafised his good name in the town).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence that

connects setting to Huck’s sacrifice (He is brought up thinking slavery is correct … he knows

how harsh the consequences can be) and to John Proctor’s (exploiting the puritan fear of evil).

The response uses characterization to discuss the internal conflicts of both characters.

Organization Maintains a clear and appropriate focus on sacrifice to achieve peace of mind. The response

exhibits a logical sequence of ideas, first discussing events in both texts that led up to conflicts

faced by Huck and John Proctor, then noting the sacrifices each made for a particular gain.

Appropriate transitions are used (Both of these stories, At first, However).

Language Use Uses appropriate language, with some awareness of audience and purpose (Sometimes we have

to sacrafice everything for the one thing that will make us complete). The response occasionally

makes effective use of sentence structure (He decides to help Jim escape to freedom in the

North, but begins to have doubts about the morality of such a venture).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (sacrafice and careing),

punctuation (Hucks character, life too, Sometimes we), and capitalization (puritan and witch

Hunt) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in development.
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Anchor Level 4 – C

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(to get what you want, you may end up losing that which you once had). The response makes

implicit connections between the criteria and The Great Gatsby (When Mr. Gatsby had finally

gotten Daisy, he lost everything) and Anthem (In getting love with the woman, and being able to

practice his science, the man lost all that he had once known).

Development Develops some ideas more fully than others, with reference to specific and relevant evidence,

by discussing plot in The Great Gatsby (He threw parties … killed a woman) and setting in

Anthem (in the future … everyone is equal), while only briefly stating how they reflect this

theme of gaining and losing.

Organization Maintains a clear and appropriate focus on characters losing something. The response exhibits a

logical sequence of ideas, chronologically presenting plot information that resulted in gain and

loss for the young man in Anthem (books and began learning and regularity, equality, a life

without difficulties), but how Gatsby lost all … by being connected to Daisy is less developed.

Language Use Relies on basic vocabulary, with some awareness of audience and purpose (I find this statement

to be very true). The response exhibits some attempt to vary sentence structure and length, but

with uneven success (When he finally had her within his grasp – he had the woman he loved –

he lost all … who had killed his wife).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (man as and known;

the regularity), capitalization (in The book and death-However), and grammar (costs one …

they) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker

in language use.
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Anchor Level 3 – A

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens, stating that in order to get what you truly

want in the long run, you may have to sacrifice short-term things. The response makes

superficial connections between the critical lens and The Great Gatsby (even if she decides

those risks weren’t worth the price, she will stick with them) and Twelve Angry Men (Time is a

short-term thing that can easily be sacrificed for a human’s life).

Development Develops ideas briefly, using some evidence from the texts to demonstrate how characters

sacrificed for short-term gain. The response notes Daisy’s characterization as very materialistic

and snobby, while the discussion of Twelve Angry Men is largely plot summary. Reference to

theme in Twelve Angry Men is less developed (theme is used repeatedly to stress the fact that

any amount of time and effort can be given up when it comes to a young man’s fate).

Organization Establishes, but fails to maintain, an appropriate focus on the idea that things are needed to be

sacrificed, to come out ahead. In paragraph 4, the response abruptly expresses disagreement

with the quote for The Great Gatsby and then agrees with the quote in paragraph 5 for Twelve

Angry Men. The response exhibits a rudimentary structure with an introduction, separate

paragraphs focusing on the texts, and a conclusion that reiterates the critical lens.

Language Use Relies on basic vocabulary, that is sometimes imprecise (This says a lot, till the end, other

different possibilities, pretty much sums up life). The response exhibits some attempt to vary

sentence structure, but with uneven success (So she gave away that love for greener pastures).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (Twelve Angry Men;

Daisy’s characterization–she’s willing to take risks; someone else Daisy) and grammar (things

was and The defendant’s freedom, and life, is more important) that do not hinder

comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.
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Anchor Level 3 – B

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (you

may have to give up everything you thought you wanted). The response makes superficial

connections between the criteria and Go Ask Alice (She wanted to give up the life she thought

she always wanted) and Warriors Don’t Cry (She gave up the easy, safe life to do what she

really wanted).

Development Develops ideas briefly, using some evidence from the texts (She wanted to go back to the life

she always had waiting for her and knew it was going to be hard but in the end it would all be

wroth it to her). The response mentions figurative language in Go Ask Alice (There was a lot a

simile and Metaphor used to show how good she thought her life was), but does not elaborate

on these elements.

Organization Establishes s an appropriate focus on characters who lose everything to gain that which is worth

having. The response exhibits a rudimentary structure of an introduction that interprets the

critical lens, paragraphs focusing on the texts, and a conclusion that repeats the critical lens.

Language Use Relies on basic vocabulary that is sometimes imprecise (Then one day it hit her), with some

awareness of purpose (It is shown in the novel). The response exhibits some attempt to vary

sentence structure or length for effect, but with uneven success (Melba the protagnest and

arthur of the book gave up her friends, all black school, and an esier life. She did all that so she

could go to Central.)

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (olny, choosen, safeier,

novles), and occasional errors in punctuation (“Go Ask Alice” and “Warriors Don’t Cry”),

capitalization (metaphor and orthur), and grammar (else.” was said by Bernadette Devlin and

She wouldn’t have got as good) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 3 – C

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (drop

everything in order to find something more in life). The response makes superficial connections

between the criteria and Catcher in the Rye (This explains the qoute & supports it by showing

that he dropped, Love, care, & education to find something more) and Of Mice and Men (He

shows the meaning of the qoute by dropping all of his responsibilities in order to care and

commit to being there for Lenny always.)

Development Is largely undeveloped. The response hints at ideas, but references to the texts are vague (He

falls to drinking, smoking and sex to fulfill his cravings for pleasure and excitement and doesn’t

understand his own capabilities of power.)

Organization Establishes, but fails to maintain, an appropriate focus on the critical lens by failing to address

what was gained for each text. The response exhibits a rudimentary structure, presenting an

introduction, separate paragraphs, and a conclusion.

Language Use Relies on basic vocabulary, with occasional imprecision (George drops everything), and some

awareness of audience and purpose (I agree with this statement). The response exhibits some

attempt to vary sentence structure, but with uneven success (The qoute “To gain … describes

the thought that you must things you dont need and only desire to gain Things you need to be

secure and happy in life).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (qoute, peices, weither),

punctuation (dont, “The Catcher in the Rye”, “Of Mice and Men” George, goliath sized),

capitalization (Things, Rye” A young boy, Love, Friendship), and grammar (find happiness and

content and to love, care, commit, and Friendship this gentle giant) that make comprehension

difficult.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker

in development and conventions.
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Anchor Level 2 – A

Quality Commentary
The response:

Meaning Provides an incomplete interpretation of the critical lens (if you want something so bad you

should be willing to take a risk at losing everything else). The response alludes to the critical

lens but does not use it to analyze Of Mice and Men and Night.

Development Is largely undeveloped. The response hints at the idea of the characters’ dreams in Of Mice and

Men (they was willing to do anything to get money to fulfill their dream) and hints at the desire

for freedom in Night (In order to gain freedom many people died), but references to the texts

are vague and unjustified (the other friend was willing to get rid of him just so he can still fulfill

his dream).

Organization Lacks an appropriate focus on the idea that if you want to gain something worth having you

might have to risk losing everything. The response suggests some organization, with an

introduction, a body paragraph focusing on both texts, and a conclusion that restates personal

agreement with the quote.

Language Use Uses language that is imprecise (The book … was two friends and fatta ofland). The response

reveals little awareness of how to use sentences to achieve an effect (What I’am try to say is a I

agree with the state ment and I was trying to get my point of view across about the statement).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (state ment and Weasel),

punctuation (else I, bad you, book “Night” by), capitalization (dream one and jewish), and

grammar (One book is “Of Mice and Men” … and “Night” and had went) that make

comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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 Anchor Level 2 – B

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens (To lose everything else you maybe better

off then losing the one thing you care most about). The response alludes to the critical lens but

does not use it to analyze The Pearl and The Golden Seal.

Development Is incomplete and largely undeveloped. The response hints at ideas, but references to the texts

are vague (After he finds the pearl, people go after him and so he lost his life trying to gain

what was worth having to him).

Organization Lacks an appropriate focus (I disagree and agree) but suggests some organization. The

response introduces the critical lens, refers briefly to the two texts, and concludes both of these

passages correlate with the quote.

Language Use Uses language that is imprecise (In * The Pearl … it takes place in mexico, modern day) or

unsuitable for the audience and purpose (about a guy). The response reveals little awareness of

how to use sentences to achieve an effect (The Golden Seal by benet).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (islad and grizzley),

punctuation (Its, coyote but, In conclusion both), capitalization (mexico, Modern Day, wanted),

and usage (then for “than” and a pearl in which will make him) that make comprehension

difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 2 – C

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens (“You would give or do anything to gain

or get something”). The response alludes to the critical lens by mentioning that Atticus didn’t

care about losing anything else, he just wanted to help him and that Gatsby tried so hard to get

with Daizy, but does not use the interpretation to analyze the texts.

Development Is largely undeveloped, hinting at ideas, but references to the text are vague (Another is

characterization, Atticus tries really hard to fight for Tom Robison and Irony again because

Tom was trying to get with Myrtle).

Organization Lacks an appropriate focus but suggests some organization. The response introduces and agrees

with the quote, then presents two paragraphs for each text, the first stating the connection to the

lens and the second noting literary terms used, and ends with a confused conclusion (F. Scott

Fitzgerald and Harper Lee both interacted with this quote very well in their stories).

Language Use Uses language that is imprecise (Agreeing with this quote, Atticus retated to this quote very

well, wodve done anything). The response reveals little awareness of how to use sentences to

achieve an effect (Irony because he never got her).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (wich, retated,

Muckngbird), punctuation (mood, Atticus; wont; charectorzation, Gatsby; wouldve),

capitalization (lie he and Literary), and proofreading (lose else) that make comprehension

difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 – A

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens (Then when you finally got it you would

fall and get hurt but you really didn’t care because you got what you were reaching for and that

mattered most), but makes no reference to any specific texts.

Development Is minimal. The response reiterates a personal interpretation of the critical lens, but with no

evidence of textual development..

Organization Lacks an appropriate focus. The response suggests some organization through paragraphing.

Language Use Relies on basic vocabulary that is sometimes imprecise (loose for “lose”), with some awareness

of purpose (I agree with this quote). The response exhibits some attempt to vary sentence

structure, but with uneven success (Do you remember as a child … you would get a chair and a

couple of books to stand on and get it).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (What does this

quote mean to you. and thats) and usage (things in life … it and opinion towards) that hinder

comprehension.

Conclusion: Although the response fits criteria for Levels 1, 2, and 3, it remains at Level 1

because the response makes no reference to any text.
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 Anchor Level 1 – B

Quality Commentary
The response:

Meaning Provides a simple interpretation of the critical lens by saying that in order to get what you want,

you have to give up everything else that you have, but makes no reference to any specific texts.

Development Is minimal. The response reiterates a personal interpretation of the critical lens, but with no

evidence of textual development.

Organization Suggests a focus (In order to have success in your life you have to give up things that you

already have) but lacks organization.

Language Use Uses language that is imprecise (I would say that I’ve books that make sence with that quote but

I hav’nt).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (sence, havnt, atleast),

punctuation (quote “ To gain, quote but I hav’nt, dont), and usage (I’ve books) that make

comprehension difficult.

Conclusion: Although the response fits the criteria for Levels 1 and 2, it remains at Level 1

because the response makes no reference to any text.
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Practice Paper A–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.

Practice Paper C–Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D–Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.

Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B
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The Chart for Determining the Final Examination Score for the August 2006 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Thursday, August 17, 2006. Conversion charts pro-
vided for previous administrations of the Regents Examination in Comprehensive
English must NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development process. The

Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to
several specific questions and to make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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