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FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Friday, June 15, 2007— 9:15 a.m. to 12:15 p.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Check this
web site http://www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site should
be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  2
(2)  1
(3)  4
(4)  1
(5)  3
(6)  4
(7)  2
(8)  4
(9)  1

(10)  3 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Level 6 – A

Quality Commentary 
The response:

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (By teaching their

children truths that they have learned, parents can help their children become better people).

The response makes insightful connections between the controlling idea and the ideas in

Passage I (she was able to impart the knowledge she had gained from her own experience) and

in Passage II (the father teaches his daughter what he has learned about the value of hard

work).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence from Passage I (Because the mother had learned that she was holding her son captive,

she was able to recognize this characteristic in her son) and Passage II (as she spent time with

her father, she learned many practical things such as the “mystery of hammers” as well as

things about her heritage) to discuss parental lessons taught. Appropriate literary elements

(extended metaphor from Passage I and dialogue from Passage II) are used to further the

analysis. 

Organization Maintains the focus established by the controlling idea on lessons based on parents’ personal 

experiences (In both passages the lessons are best taught by a parent who has experienced life

and can share those experiences with loving concern). The response exhibits a logical and

coherent structure, first discussing the mother’s realization of and reaction to holding her son

“captive” in Passage I and then Bay Ly’s parents’ hard work and her ancestors’ bravery in

Passage II. Transitional phrases (while in, By using the stone, However, Another time) add to

the overall coherence.

Language Use Is stylistically sophisticated, using language that is precise and engaging (imparts the lesson,

confronted her son, pointlessness of clinging, awarness of his entrapment, the struggles this

heroine endured), with a notable sense of voice and awareness of audience (The lessons we

learn can be positive and negative). The response varies structure and length of sentences to

enhance meaning (By trying to hold the stone captive, and only focusing his life on that, the son 

was wasting his life).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B

Quality Commentary 
The response:

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that while

there are many lessons to be learned from these two passages ... the most important lesson is

about freedom and observing that you can never be free without freeing your mind first. The

response makes insightful connections between the controlling idea and the ideas in Passage I 

(if he were able to change this mindset, he perhaps would be able to “free” himself) and in

Passage II (They freed their minds first, and thus, they were free).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence from Passage I (The man in the passage thinks that he is keeping a stone captive,

when really, he is keeping himself captive) and Passage II (Even though Bay Ly and her father

had to struggle to survive … they still enjoyed life and tried to make the most of it and thus,

they were free) to elaborate on the nature of freedom. The response discusses the use of 

personification, irony, and metaphor in Passage I and allusion, anecdote, and symbolism in

Passage II to further the analysis.

Organization Maintains the focus established by the controlling idea that freedom is achieved (or not 

achieved) in a different way for everyone. The response exhibits a logical and coherent

structure, first discussing the concept that we are prisoners of ourselves more than we are of 

others for Passage I, and then the concept that one must work hard to achieve freedom and

always keep an open mind for Passage II. Transitional phrases (This is an important lesson and 

Passage 2 also contains many important lessons) add to the overall coherence.

Language Use Is stylistically sophisticated, using language that is precise and engaging (After all, freedom is

merely a perception and we must first stop oppressing our true selves), with a notable sense of 

voice and awareness of audience and purpose. The response varies structure and length of 

sentences to enhance meaning (These literary devices make the passage all the more effective

and believable).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (life, and 

thus; “asleep”, “ambushed”, and “held captive”; freedom, and).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat 

weaker in conventions.



Anchor Paper – Part A—Level 5 – A

[12]



Anchor Paper – Part A—Level 5 – A

[13]



[14]

Anchor Level 5 – A

Quality Commentary 
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (In both the

fable and the autobiographical excerpts, parents attempt to enlighten their children’s world

with their sage-like lessons). The response makes clear and explicit connections between the

controlling idea and the ideas in each text (She further explains to her son that while he is busy

guarding what cannot be owned, he is “getting old” and missing his own life and His Lessons

are not on marriage and cooking but on woodwork, love of her country, and its customs, and

the value of freedom).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both texts (In the first passage ... a mother grapples with the issues of love and control and In

the second passage … Bay Ly recalls her close relationship with her enlightened father). The

response includes a reference to irony in Passage I (The irony here is this lesson should serve

the mother as well) and to dialogue in Passage II (dialogue with her father).

Organization Maintains the focus established by the controlling idea on parents’ meaningful conversations

with their children, first discussing in Passage I how the son’s actions have made him the

prisoner and in Passage II how Bay Ly’s fathe’s lessons transend the typical gender-based

roles of Asian society. The response exhibits a logical sequence of ideas through use of

appropriate transitions (In the first passage, In the second passage, She also).

Language Use Uses language that is fluent and original (impart wisdom, mother grapples, an obligation

devoid of joy), with evident awareness of audience and purpose. The response varies structure

and length of sentences to control rhythm and pacing (She questions his reasons for such

action, which elicits his childish justification “because it’s held captive”).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (tightely and

transend) and punctuation (“caught it” and “it is [his] by conquest” and country, and its

customs).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.



Anchor Paper – Part A—Level 5 – B

[15]



Anchor Paper – Part A—Level 5 – B

[16]
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Anchor Level 5 – B

Quality Commentary 
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (Children

learn important lessons about life through the guidence given them by their parents). The

response makes clear and explicit connections between the controlling idea and the ideas in

each text (In Passage I, a mother wishes to teach her son that control and power are not always

good by pointing out to him the irony involved in his quest to maintain control over a stone and

In Passage II, a father uses stories to teach his daughter life lessons).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both passages (According to the mother, the stone is not experiencing any ill effects, and its so-

called captivity means nothing to it and He also told his daughter, Bay Ly, of what a strong

woman her mother was). The response refers to irony, stating this is ironic because the son

thinks that he is the conqueror, but in reality he is the conquered, and characterization (The

father used stories to characterize Bay Ly’s mother).

Organization Maintains the focus established by the controlling idea on parental lessons and exhibits a logical 

sequence of ideas, first discussing in Passage I the mother’s attempt to show the son that he “is 

getting old” and wasting his life performing a meaningless task and then the father’s efforts in

Passage II (This taught Bay Ly that even though she is a girl she can do anything she sets her

mind to). Appropriate transitions are used between and within paragraphs (Such parental

guidence, In Passage I, however).

Language Use Uses language that is fluent and original (It is he who is truly conquered because he isn’t doing

anything productive with his life), with some lapses (than for “then,” irregardless, effect for

“affect”), and with evident awareness of audience and purpose. The response varies structure of

sentences to control rhythm and pacing (In Passage II, a father wants his daughter to

understand that she can accomplish anything regardless of her gender and guides her to this

conclusion by sharing with her stories of her family and country and He told stories of her

ancestors and mother).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (guidence and peasent) 

and punctuation (is a girl she can and something but) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in conventions.



Anchor Paper – Part A—Level 5 – C
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Anchor Paper – Part A—Level 5 – C

[19]



[20]

Anchor Level 5 – C

Quality Commentary 
The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (Each author

makes use of certain literary elements to convey his or her conception of the strength and

uniqueness of lessons learned within the bonds of a family). The response makes clear and

explicit connections between the controlling idea and the ideas in each text (The dialogue

between the wise mother and the still-naive son illustrates the tremedous emotional power

inherent in the mother-son connection and the author strives to illustrate the intimate and deep

connection with Vietnam the daughter inherits through her father).

Development Develops some ideas more fully than others, with reference to relevant and specific evidence

from both texts. The discussion of Passage I relies on generalizations about man’s desire for 

control with little reference to the text, only mentioning the stone’s allure and the mother-son

connection. The discussion of Passage II is more developed, referring to tone, anecdotal

references, and point of view to show a child deeply attached to her family.

Organization Maintains the focus established by the controlling idea of the strength of familial bonds. The

response exhibits a logical sequence of ideas, contrasting the tone of anguish in Passage I with

the bright tone of Passage II and concluding that in both passages I and II, the messages are

powerful and clear. Appropriate transitions are used (However, Despite their similarity, Had

the daughter).

Language Use Uses language that is fluent and original (efficacious lessons, ubiquitous desire, emotional 

tenacity), with evident awareness of audience (The point of view feels genuine and 

unadulterated). The response varies length of sentences to control rhythm and pacing (This the

author makes clear).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (tradegy and

tremedous) and punctuation (readers emotions and mankinds profound desire).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in development.



Anchor Paper – Part A—Level 4 – A

[21]



Anchor Paper – Part A—Level 4 – A

[22]

Anchor Level 4 –A

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that

lessons, whether they are learned over time, or in a suddent epifany, have a significant effect on

those who learn them. The response makes implicit connections between the controlling idea

and the ideas in Passage I (Lessons in epifany form tend to happen when a person does an act,

and then realizes this act is the lesson they learn) and in Passage II (Other lessons take time to

learn and realize).

Development Develops some ideas more fully than others. The response refers to specific and relevant

evidence in Passage I to discuss the symbolic relationship between the man and the rock 

(Through symbolism, the mother of the man is able to explain she never loved him because the

man is to her as the rock is to him). The discussion of Passage II is based more on plot details

with some inaccuracies and no reference to literary elements or techniques.

Organization Maintains a clear and appropriate focus on lessons and their effect (all lessons change the

feelings of a person about the idea). The response exhibits a logical sequence of ideas, first

addressing, for Passage I, a lesson in epifany form and then, for Passage II, a lesson which

requires time to learn and realize. Transitions are appropriately used (Some ... others, whatever,

too, Other lessons).

Language Use Uses appropriate language, with some awareness of audience and purpose (Lessons can be

learned through accomplishment, struggle, and teachings). The response occasionally makes

effective use of sentence structure and length (When people learn these lessons, they grow as

human beings).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (epifany, inanatomate,

ansestors), punctuation (girls mother; daughters learning; accomplished, and), and agreement

(it ... lessons, person ... they, person ... their) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Anchor Paper – Part A—Level 4 – B
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Anchor Paper – Part A—Level 4 – B
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Anchor Level 4 –B

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that as time

goes on, people learn lessons from those around them and their own actions. The response

makes implicit connections between the controlling idea and the ideas in Passage I (The first

passage, a fable about a man who captured a stone and his mother, talks about lessons that 

must be learned) and in Passage II (The excerpt from the autobiography of a Vietnamese

woman also serves to teach a lesson to the audiance).

Development Develops some ideas more fully than others, with reference to specific and relevant evidence

from both texts. The response uses two quotes from each passage to initiate discussion of the

lessons presented to the reader. The discussion of Passage I is based on the lessons presented

through metaphore and simile (the foolishness of taking a stone prisoner and the relationship

between the man and mother). While the discussion of Passage II is based on lessons presented

through irony and allusion, these lessons are less developed.

Organization Maintains a clear and appropriate focus on lessons learned. The response exhibits a logical 

sequence of ideas, identifying two literary devices for each passage, explaining the lesson

taught through each device, and supplying a quote to illustrate the device being discussed. The

response is weakened by dependence on the use of the word also. 

Language Use Uses appropriate language, with some awareness of audience and purpose (This shows the

reader that the mother has never treated the son well). The response occasionally makes

effective use of sentence structure and length (One lesson is first shown by the use of irony by

the author).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (enviroment, occured,

peices) and punctuation (irony and allusion; hand, they; girl is learning, warriors exploits) that

do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Anchor Paper – Part A—Level 4 – C
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Anchor Paper – Part A—Level 4 – C
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Anchor Level 4 – C

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (Lessons learned

are important to the intellectual growth and development). The response makes implicit 

connections between the controlling idea and the ideas in each text (it teaches the son an

important lesson about freedom and the Vietnamese girl learns about her family history).

Development Develops ideas briefly, using some evidence from Passage I (the son learns from his mother

that the captors are the true captives) and from Passage II (the daughter learns from her father

through conversations about the land, her mother and Vietnamese culture and ideology). The

response relies on generalizations about learning.

Organization Maintains a clear and appropriate focus on lessons learned. The response exhibits a logical 

sequence of ideas, presenting characterization and dialogue, the importance of these lessons,

and the value of the person teaching the lesson as organizing topics in paragraph 1, although

this order is not clearly followed in the essay. The response further lacks internal consistency by

introducing a new literary element in the last paragraph (theme of freedom).

Language Use Uses appropriate language, with some awareness of audience and purpose (Lessons are usually

taught to a person by someone they love or have come to respect, like parents and adults). The

response occasionally makes effective use of sentence structure and length (To teach is to

impact a life, and to be a parent is to be an ultimate teacher).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (direct way; through;

adulthood and; heritage, but) and agreement (The way ... influence and “student” ... their) that

do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

weaker in development.



Anchor Paper – Part A—Level 3 – A

[29]



Anchor Paper – Part A—Level 3 – A
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Anchor Level 3 – A

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts, stating that when

you are growing up your parents always give you lessons in life. The response makes few and

superficial connections between the controlling idea and the ideas in the texts (The two

passages really show the lessons learned by the two boys).

Development Develops ideas briefly, using some evidence from Passage I (In passage I a man has captured a 

stone and intends to keep it and He is getting old but the stone isn’t) and from Passage II (When

his mother leaves his father talks to him about how their ancestors have fought the Chinise

emperor) but incorrectly identifies the main character in Passage II as a boy named Bay Lu. The

response refers to characterization, but development is limited.

Organization Establishes, but fails to maintain, an appropriate focus on lessons taught by parents, making no

reference to lessons in the discussion of Passage I and a cursory reference to lessons in the

discussion of Passage II (And in passage II a young boy is being though lessons by his father

which in Vietnam is not really casual). The response exhibits a rudimentary structure,

discussing each passage in a separate paragraph and ending with a conclusion.

Language Use Uses appropriate language (Bay Lu is really amazed at what his mother accoplished), with

some awareness of audience and purpose. The response exhibits some attempt to vary sentence

structure and length for effect, but with uneven success (When he describes his mother as being

very hard working the reason why they have all the land).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (prisinor, hidding,

Chinise, fasinated, accoplished) and punctuation (growing up your, young you, stone he, its not) 

that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in language use.



Anchor Paper – Part A—Level 3 – B
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Anchor Paper – Part A—Level 3 – B

[32]

Anchor Level 3 – B

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Life lessons are

taught every day). The response makes few and superficial connections between the controlling 

idea and the ideas in Passage I (The lesson that he learned was he is no different from a stone or

anything else) and in Passage II (Her lesson that she learn was, rise up to the challenge).

Development Develops ideas briefly, using some evidence from the texts (a young man captures a stone and

She wakes up and finds that her dad had already put a cookie under her pillow). The response

relies primarily on plot summary (Her father … tells her about her ancester) with no reference

to literary elements or techniques.

Organization Establishes an appropriate focus (Through out our lives were are taught lessons). The response

exhibits a rudimentary structure, discussing each passage in separate paragraphs and ending

with a conclusion.

Language Use Relies on basic vocabulary (He is afraid to go out so this job that he puts on himself is an 

excuse not to go outside), with little awareness of audience or purpose. The response exhibits

some attempt to vary sentence structure for effect, but with uneven success (This great ansester

gave birth on a battle field surrounded).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (incomen, pregant,

ansester) and punctuation (the stone he; crying, her father; She gave birth put the baby) that do

not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.



Anchor Paper – Part A—Level 3 – C

[33]



[34]

Anchor Level 3 – C

Quality Commentary 
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (In the last 2

passages I have read there were many lessons that were learnd). The response makes

superficial connections between the controlling idea and the ideas in Passage I (I have learnded

to talk things out and not keep it all inside) and in Passage II (When the going gets tougf the

tougf gets going).

Development Develops ideas briefly, using some evidence from Passage I (It said that “I am afraid, because

you have never loved me”) and from Passage II (the father and daughter had a good

relasonship they talked and had a good time). Much of the response is devoted to personal 

observations about lessons learned (These are Some of the lessions that I have learnd in these

passages).

Organization Establishes an appropriate focus on lessons that were learnd. The response exhibits a

rudimentary structure, with an introduction and a paragraph for each passage. The two

concluding paragraphs and the direct appeal to the audience (Hopefuly you can feed off of my

lessons) affect internal consistency.

Language Use Relies on basic vocabulary that is sometimes imprecise (Passage I it talks about, there for 

“their,” there is a symbolism, and and), with little awareness of audience. The response exhibits

some attempt to vary sentence structure and length for effect, but with uneven success (The

mother said that “Which is true, because you have always been to me as the stone is to you, she

said).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (learnd, relasonships,

repuzents, layed, opend, lessions) and punctuation (rock, the rock; Let’s her; he felt he;

relasonship they; time the father; for her he had) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker

in conventions.



Anchor Paper – Part A—Level 2 – A

[35]



Anchor Paper – Part A—Level 2 – A

[36]

Anchor Level 2 – A

Quality Commentary 
The response:

Meaning Conveys a confused and incomplete understanding of the texts. While the response attempts to

establish a controlling idea (Many different lessons can be learned from struggle, hard times

and the determination of ones selve), few connections are made to the passages.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague

(From the beginning of Passage I a sence of foreshadowing was there because of the Mother

and sons relationship and The father of Bay Ly take her and makes her into a daughter but like

a son for her own good) or unjustified (The father says in Lines 30 and 31 to follow in her

footsteps because of the hardworking ability Bay Ly Mother had).

Organization Establishes, but fails to maintain, an appropriate focus on lessons learned. The response exhibits

a rudimentary structure, with little attempt to connect struggle, hard times, and determination to

the passages. The conclusion alters the focus (Many lessons are learned from each and every

mistake you make).

Language Use Uses language that is imprecise or unsuitable for the audience or purpose (the mother remarkes

back, Which is thrue; This is so her life will be a hardworking, moving up the latter type of girl;

Throughout life your head should be up). The response reveals little awareness of how to use

sentences to achieve an effect (Wheather it be for your son’s heart, or for a very hardworking

mother).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (selve, Wheather,

remarkes), punctuation (hard times and; struggle. Wheather; daughter no matter), and

grammar (your child ... their own and The father ... take) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in organization and conventions.



Anchor Paper – Part A—Level 2 – B

[37]

Anchor Level 2 – B

Quality Commentary 
The response:

Meaning Conveys a confused and incomplete understanding of the texts (A major contreversy through 

out life is Control). The response makes few unclear connections to Passage I (the young boy

tries to convince his mother he controls the stone) and to Passage II (the Vietnamies father

seems to be controled by his daughter). The response makes no reference to lessons.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are repetitive

(he controls the stone, need for control, sense of control, father seems to be controled) and

unjustified (The father also appears to be dominated by women in general).

Organization Lacks an appropriate focus on “lessons learned” but suggests some organization with an

introduction and two brief paragraphs. There is no conclusion.

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (people seem to have a

relapse with Control). The response exhibits some attempt to vary sentence structure and length

for effect, but with uneven success (Only describe the past of women warriors and his wife).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (contreversy, through out,

Wether), punctuation (object people Seem, Also Knowing, general Only), and capitalization

(with Control and rock Symbolizes) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.



Anchor Paper – Part A—Level 2 – C

[38]



[39]

Anchor Level 2 –C

Quality Commentary 
The response:

Meaning Conveys a confused understanding of Passage I and an incomplete understanding of Passage II.

The response attempts to establish a controlling idea (In life we learn alot of lessons), but only a

brief and unsupportable connection is made to Passage I (With these two people we learn that

jelousy is not good) and a brief connection is made to Passage II (This family shows us the

importance of hard work and to be thankful for everything).

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague (the

father tells his daughter bout his femilies backrond and how she may have to fight in war) and 

unjustified (The two people a prisioner and his mother and he geve a answer which made her

jelous of him).

Organization Suggests a focus on our learning alot of lessons and suggests some organization with separate

paragraphs for an introduction, body, and conclusion.

Language Use Uses language that is imprecise or unsuitable for the audience or purpose (there for “they’re,” 2 

passages, In the first passage it involved, your Kids). The response reveals little awareness of

how to use sentences to achieve an effect (Wethr there from your parents, teachers or any kind

of person that is an influence).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Wethr, prisioner, jelousy,

hering, out come), punctuation (lessons. Wethr; For example: when; story she), and grammar

(This proven when, a answer, very bad thing, After the little girl hering these story) that make

comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.



Anchor Paper – Part A—Level 1 – A

[40]

Anchor Level 1 – A

Quality Commentary 
The response:

Meaning Provides no evidence of textual understanding, only making reference to the task (Lesons

learned).

Development Is minimal, with no development based on evidence from the texts.

Organization Lacks an appropriate focus on lessons learned as revealed in the passages, but suggests some

organization, with an introductory paragraph and a paragraph focusing on experience that

comes with age. There is no conclusion.

Language Use Relies on basic vocabulary (The life lesons are just as importent if not more importent then

those you just stumble accross), with little awareness of audience and purpose. The response

exhibits some attempt to vary sentence structure and length for effect, but with uneven success

(In orde to get that experience and knoledage you would need to learn not only from mothers,

fathers, and teachers, but from yourself as well).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Lesons, faceing,

obsticals) and punctuation (in school you learn, everyday and, knoledage you, importent if not 

more importent then) that hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1, 2, and 3, it remains at Level 1 

because it makes no reference to either text.



Anchor Paper – Part A—Level 1 – B

[41]

Anchor Level 1 – B

Quality Commentary 
The response:

Meaning Provides no evidence of textual understanding. The response makes no connections between

texts or among ideas in the texts.

Development Is minimal, with no development based on evidence from the texts.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.



Part A — Practice Paper – A
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Part A — Practice Paper – B
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Part A — Practice Paper – C
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Part A — Practice Paper – C
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Part A — Practice Paper – D
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Part A — Practice Paper – D
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Part A — Practice Paper – E

[49]



Part A — Practice Paper – E

[50]



[51]

Practice Paper A–Score Level 4 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B–Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper C–Score Level 5 

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D–Score Level 4 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker

in development.
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Anchor Level 6 – A

Quality Commentary 
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,

disagreeing by declaring that from another perspective, a hero can be seen as the one who is

completely unprepared. He does not know who or what the source of conflict is, nor does he

have any idea of its strength; yet, he never gives up fighting. The response uses the criteria to

make an insightful analysis of Animal Farm and The Grapes of Wrath (Boxer is thus the

unrelenting hero, … who does not know or understand his true enemy and The heroes in this

story ... more specifically Ma Joad). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific

evidence to support a discussion of heroic but futile actions in both Animal Farm (Boxer’s

efforts, however, are futile, for he is working, unbeknown to him, for the very forces that intend

to oppress the rest of the animals) and The Grapes of Wrath (the Joads do not in any way

expect or are prepared for the adverse forces they encounter). The literary elements of setting

(on a farm, parody … Russia in 1917, Dust Bowl areas of the 1920s and 1930s to …California),

allegory, and symbolism (Boxer represents the working man and Ma Joad becomes symbolic) 

are incorporated into the discussion.

Organization Maintains the focus established by the critical lens on the unprepared and unacknowledged

person who fails as the hero. The response exhibits a logical and coherent structure through a

discussion of both texts, first introducing the historical context of each, then presenting the

characters’ unpreparedness based on hope versus reality (Boxer works harder … hoping that his

efforts will serve to ensure the efficiency … and the freedom and happiness and the family

discovers … the actual realities), and concluding that in both pieces of literature, the heroes fell 

to the mighty force … they were thoroughly unprepared to deal with. Coherence is strengthened

through the skillful use of transitions (Such an observation and Thus, the argument could be

presented).

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense

of voice (To further mimic the situation of the Soviet Union, Orwell gives each character in his

story a counterpart in the actual Communist Revolution in Russia) and awareness of audience

and purpose (One could argue that these heroes and My argument is). The response varies

structure and length of sentences to enhance meaning (Along the way to California ... once they

are settled there).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 – B

Quality Commentary 
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement

by defining heroes as extraordinary human beings who rise ... from the masses ... in the name

of their ideals. The response uses the criteria to make an insightful analysis of Fahrenheit 451

(Montag faces the extreme adversity of mass ignorance and apathy) and 1984 (the entire world

operates under the same slogans: “Ignorance is Strength,” “War is Peace,” and so on).

Development Develops ideas clearly and consistently. The response uses relevant and specific evidence

through the integration of references to characterization and symbolism from both texts (The act

of returning to society symbolizes … a willingness to confront all the adversity which it holds

against these maverick intellectuals and This protagonist, who may well be thought of as

“Everyman” for all his outstanding characteristics, is highlighted as the heroic revolutionary

who stands against society).

Organization Maintains the focus on heroes who face nearly insurmountable hardships. The response

exhibits a logical and coherent structure, discussing for each work the characters (Guy Montag

and the protagonist), the force each is up against (existed in a superficial world and forces him

to forget his own thoughts), and concluding that in spite of the fact that many literary

protagonists take up the title “hero,” it is extraordinarily difficult to face such overwhelming

odds and emerge emotionally and intellectually unscathed, nevermind victorious. Transitions

are skillfully used (The first of these, This willingness, This time).

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense

of voice (At length, he becomes a Fugitive intellect, storing the “Book of Eccleisiastes” in his

head) and awareness of audience and purpose (We see here). The response varies structure and

length of sentences to enhance meaning (In Fahrenheit 451, the reader is introduced to Guy

Montag ... with his entire country).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker

in development.



Anchor Paper – Part B—Level 5 – A

[61]



Anchor Paper – Part B—Level 5 – A

[62]



Anchor Paper – Part B—Level 5 – A

[63]

Anchor Level 5 – A

Quality Commentary 
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (It is indeed true that heroism requires facing an adversary, whether it be a person,

fictional creature, or an environment, that is greater than the hero). The response uses the

criteria to make a clear and reasoned analysis of One Flew Over the Cuckoo’s Nest (he rarely

relents after taking on his role as leader) and Beowulf (it still is seen that Beowulf is prepared

to face the force larger than himself).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

the texts to show that heroes are not born, but are made through endurance of adversity. The

response discusses conflict (Randall McMurphy is presented with two choices: accept the cruel,

totalitarian regime of Big Nurse or rebel and Beowulf feels that … the battle would … harm the

man in some way) and characterization (He endures electro-shock therapy … enforced by the

powerful Big Nurse and Beowulf is famous for his deeds and his near-inhuman strength) to

elaborate on the discussion of heroes.

Organization Maintains the focus established by the critical lens on true heroism that requires being prepared

to face an adversary greater than oneself. The response exhibits a logical sequence of ideas,

first introducing characters, then discussing difficulties faced by McMurphy and Beowulf and

the risks taken by them, and concluding with a summation. The response uses appropriate

devices and transitions (This main role, In this work, In order to save a kingdom).

Language Use Uses language that is fluent and original (leads to his lobotomization and confronts frightening

creatures), with evident awareness of audience and purpose (Ken Kesey’s novel ... serves as

proof that heroes become what they are by “dealing with forces larger than” themselves). The

response varies structure and length of sentences to control rhythm and pacing (Acting out his

rebellion was simply a mind game to McMurphy and The most frightening and menacing of 

these beasts, however, is the one named Grendel).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated

language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat

stronger in conventions.
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Anchor Level 5 – B

Quality  Commentary 
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

critical analysis (For one to be considered a hero, they must courageously face the odds, no matter

how out-numbered, no matter what the chances of survival are). The response uses the criteria to

make a clear and reasoned analysis of Through the Ice (the characters are able to use their

combined skills in order to succeed though vastly outgunned and outnumbered) and Night (These

camps were excellent examples of forces larger than Wiesel, and showed his heroism and how his

family became martyrs).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both

texts. The response discusses characterization (One ally is able to use mental prowess and

telepathy … and knows the knowledge of the land well) and imagery (he mentions night as being 

the darkest and worst times and the flaming trenches filled with bodies, the death of his father, the

cabins he resided in) to illustrate the challenges which eventually defined each character.

Organization Maintains the focus established by the critical lens (To be a hero requires … what is right). The

response exhibits a logical sequence of ideas by first introducing the characters and their

experiences, and then following with a conclusion (There they must face … as a hero). 

Appropriate transitions (For that reason, In this way, In summation) are used. 

Language Use Uses language that is fluent and original (home to mystical indigenous creatures and wild life, who

commands legion upon legion of demons and warriors, as well as the horrors that ensued). The

response varies structure and length of sentences to control rhythm and pacing (One must face the

odds … to come out a hero).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (sacrafice, unconscience,

seperated), punctuation (“Through the Ice” and “Night,” warm weathered, mystical indigenous

creatures, new world must), and grammar (one ... they, story that reinforce, element mood and 

setting) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in conventions.
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Anchor Level 5 – C

Quality Commentary 
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for

analysis (A hero is able to overcome obstacles set around him/her by society and it’s norms). 

The response uses the criteria to make a clear and reasoned analysis of The Narrative of

Frederick Douglass (Douglass was a true hero in that he overcame his own personal and

worldly obstacles) and The Scarlet Letter (She also overcomes being shunned from society).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from

both texts through the discussion of setting (The lack of civil rights during the 1800’s made a 

huge impact and The norms of the strict Puritan society … now hinder and impede),

characterization (represents himself as an innocent and curious boy and as a stubborn and

willful man and She is not ashamed), theme (novels share similar themes), and point of view.

The response inaccurately identifies Frederick Douglass as someone with an important role in

the civil rights movement. 

Organization Maintains the focus on heroes who are able to overcome the pressures that society has put on

them. The response exhibits a logical sequence of ideas by first introducing the characters and

the societal beliefs that isolate them (Douglass had to cope with racism and the stunting effects

it played and Hester Prynne was a woman shunned by her community for having a child out of

wedlock) and then illustrating how both characters overcame these forces (he successfully wrote

a book and Hester wears the scarlet letter without shame). Appropriate transitions are used (An

example of this and Another story that illustrates).

Language Use Uses language that is fluent, with evident awareness of audience and purpose (I entirely agree 

with this quote as it describes a model of a hero that can be aspired to). The response varies

structure and length of sentences to control rhythm and pacing (A hero may be doing the right 

thing and be shunned from society because of it).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (factitious), punctuation

(it’s norms, read and, societies although), and grammar (hero … themselves and circumstance

are) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker

in conventions.
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Anchor Level 4 –A

Quality Commentary 
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(characters show their true potential by facing the odds to become heroes). The response makes

implicit connections between the criteria and To Kill a Mockingbird (Mrs. Dubose proved

herself courageous by staying strong, which made her a hero) and The Miracle Worker (In spite 

of this seemingly impossible task, Anne makes it her number one priority to help Helen connect

with her environment).

Development Develops some ideas more fully than others. The response provides some evidence of Anne

Sullivan’s skills and challenges teaching Helen Keller (Anne’s determination shows that she is

a true hero) and discusses themes (Helen’s inability to hear, see, or speak supports a man vs.

nature conflict). The response is less specific about Mrs. Dubose’s character and how Dubose

contributes to To Kill a Mockingbird’s theme that one does not have to act macho to be brave. 

Organization Maintains a clear and appropriate focus on the critical lens (heroes are made only through their

struggles against larger forces), by first discussing Mrs. Dubose, who refused to back down or

give up and how her characterization and the theme of To Kill a Mockingbird reflect the critical

lens, then discussing how Anne Sullivan and the themes of The Miracle Worker support the

lens, and concluding through theme, conflict, and characterization … these two works … people

need to face the odds … to be called real heroes.

Language Use Uses language that is fluent (she clings to life, her spirit remains strong, she ultimately

succeeds), although occasionally imprecise (imparities and impairness), with evident awareness

of audience and purpose (This lesson is one we all can take to heart). The response varies

structure and length of sentences to control rhythm and pacing (The character Atticus ... true

courage).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in grammar when using

sophisticated language (one cannot become a true hero, unless they) that do not hinder

comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in language use and conventions.
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Anchor Level 4 –B

Quality Commentary 
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(in order to be a hero, you have to … face things that seem impossible). The response makes

implicit connections between the criteria and “The Pit and the Pendulum” (the soldier in the

story showed a lot of courage and never gave up hope) and To Kill a Mockingbird (Atticus

knew … Tom Robinson … would be found guilty just because he was black).

Development Develops some ideas more fully than others. The response uses specific details to describe the

threatening setting of “The Pit and the Pendulum” as evidence of the heroic nature of the soldier

(food was contaminated, rats would ... bite off the rope, As the walls started to close in on him).

The discussion of To Kill a Mockingbird is more general, referring to Atticus Finch’s actions as

evidence of his character (Atticus fought hard for Tom’s innocence) and the discussion of

literary elements is less specific. The response contains minor inaccuracies (The Pit and the

Pendulum by John Steinbeck).

Organization Maintains a clear and appropriate focus on the idea that heroes face impossible situations yet

remain hopeful. The response exhibits a logical sequence of ideas, first interpreting the critical

lens, next discussing the events of both texts that demonstrate how both the soldier and Atticus

never gave up hope, even when things seemed hopeless. The response concludes that both

pieces of literature had characters that were heros because they were prepared for the

challanges they faced, and they never gave up hope. 

Language Use Uses appropriate language, with some awareness of audience and purpose (I agree with this

quote). The response occasionally makes effective use of sentence length (The conditions he

was in were horrible; it was dark … and there were rats all over the place).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (heros and challange) and

punctuation (impossible, and be able; die and it; that and he) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.



Anchor Paper – Part B—Level 4 – C

[77]



Anchor Paper – Part B—Level 4 – C

[78]

Anchor Level 4 –C

Quality Commentary 
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis

(being a hero involves facing a greater opponent in uneven odds). The response makes implicit 

connections between the criteria and The Fall of Reach (Spartan-117 … faces unimaginable

odds) and The Iliad (Hector … dies for reknown cause).

Development Develops some ideas more fully than others. The response uses specific and relevant evidence

to describe John as a biologically-enhanced soldier in the 26
th

 century who faces ... the 

Covenant, a league of advanced alien races. Hector’s defense of Troy against the Greek army

and a demigod named Achilles is less developed.

Organization Maintains a clear and appropriate focus on heroes who both faced odds much larger than

themselves, but did not retreat. The response exhibits a logical sequence of ideas, first

establishing what being a hero means and then discussing the use of characterization in The

Fall of Reach (The author characterizes John as a dedicated, conscientous protector). The lack

of a description of Hector’s character and repeated use of a reknown cause make the response

less internally consistent. 

Language Use Uses appropriate language, with some awareness of audience and purpose (This situation

occurs often in books of literature). The response occasionally makes effective use of sentence

structure (Thus, Hector is a hero according to the critical lens).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (A hero

nevertheless, Both author’s, beloved city with and his hands from), agreement (aliens who has

and protagonists ... portrays), and usage (status who and Drived by) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker

in conventions.
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Anchor Level 3 – A

Quality Commentary 
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (if 

one is a hero they must go into difficult situations even if there is a good chance of losing). The

response makes superficial connections between the criteria and To Kill a Mockingbird (Atticus 

loses the case based on the racism in the court system) and “Top Man” (These men attempted

and all of them failed).

Development Develops ideas briefly, using some evidence from the texts (he was going to lose, but wanted to

help an innocent man and These characters went to a mountain that no one has ever made it to

the top). The response mentions personification and symbolism in “Top Man,” but does not

elaborate on these elements. 

Organization Establishes, but fails to maintain, an appropriate focus, claiming that the main characters show

a great sense of being a hero. The response exhibits a rudimentary structure with an

introduction, separate paragraphs focusing on the texts, and a conclusion.

Language Use Relies on appropriate vocabulary that is sometimes imprecise (In denouncement), with some

awareness of audience and purpose (Being a hero involves being able to deal with obstables

that get in one’s way). The response exhibits some attempt to vary sentence structure for effect,

but with uneven success.

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (smybolism and pike axe) 

and punctuation (lose, but; failed except; it’s greatness) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in language use and conventions.



Anchor Paper – Part B—Level 3 – B

[81]



Anchor Paper – Part B—Level 3 – B

[82]

Anchor Level 3 – B

Quality Commentary 
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis

(when you are a hero you need to be prepared for any thing). The response makes superficial 

connections between the criteria and the chosen texts, The Scarlet Letter (she did not show the

town how much it hurt to wear the letter) and The Adventures of Huckleberry Finn (He was

doing some thing that he believed was right).

Development Develops ideas briefly, using some evidence from the texts to discuss characterization (She

could have left the town and then she would not had to wear the scarlet letter but she didn’t and

When he was helping Jim run away to be free he was breaking laws).

Organization Establishes, but fails to maintain, an appropriate focus on the idea that you have to be able to

handle anything that comes at you. The response exhibits a rudimentary structure with an

introduction, separate paragraphs focusing on the texts, and a conclusion.

Language Use Relies on basic vocabulary that is sometimes repetitive (If you are a hero to someone, A hero

maybe some one, or someone, a hero can also be someone) and imprecise (used to in the

novels). The response exhibits some attempt to vary sentence structure and length for effect, but 

with uneven success (If someone does ever thing they can ... they are a hero).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (natrual, litcher, prode,

agenst), punctuation (someone then, away she, letter and, slavery so), and agreement (person ...

they, some one who sticks up ... they, anyone if they) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 3 – C

Quality Commentary 
The response:

Meaning Provides a simple interpretation of the critical lens (you should be ready for anything bigger,

better, or stronger than you to attack) that suggests some criteria for analysis. The response

makes superficial connections between the criteria and Macbeth (Macbeth is looked at as the

hero for most of the book) and Animal Farm (All of the animals are looked at as heroes because

they defeated all odds).

Development Is incomplete and largely undeveloped, hinting at the idea that Macbeth and the farm animals

tried to be heroes by fighting powerful enemies, but references to the text are often vague

(Macbeth wasnt prepared to deal with Macduff and The animals decide to take over their own

farm) or unjustified (Macbeth ... was willing to become king for his country).

Organization Establishes, but fails to maintain, a focus on characters who are heroes because they defeat

others. The response exhibits a rudimentary structure, defining and agreeing with the quote,

presenting a paragraph for each text explaining who the heroes confronted, and a conclusion.

Language Use Relies on basic vocabulary (people who just cant lose and a guy in the army named), with some

awareness of audience and purpose (I agree and I will be using). The response exhibits some

attempt to vary sentence structure for effect, but with uneven success, as many sentences begin

with similar prepositional phrases (According to Norman Mailer, In the beginning, In the book).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (percieved and incharge),

punctuation (quote in other words means, cant, becomes corrupt and, wasn’t), and grammar

(the “hero” … themselves) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions and somewhat weaker in development.
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Anchor Level 2 – A

Quality Commentary 
The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (you

never know what you have to be prepared for). The response makes superficial connections

between the criteria and the monkeys paw and 12 angry men. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (he

wanted to be strong and so he got what he had coming and they wanted to be on top not 

knowing that there were other men in carnge).

Organization Suggests a focus on being prepared, and suggests organization in one paragraph with an

introductory statement, references to two texts, and a restatement of the introduction.

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (so if you want to

exsept that challenge then you have to be prepared). The response reveals little awareness of

how to use sentences to achieve an effect (One of the literature I have is the monkey’s paw ...

people told him about it and what will happen).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (statment, diffrent, probly,

robers, challege, agaisnt), punctuation (to be a hero It; risk then; paw people; 12 angry men 

when; kid), and grammar (founded, not wanted to, so but) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in meaning and language use.
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Anchor Level 2 – B

Quality Commentary 
The response:

Meaning Provides an incomplete interpretation of the critical lens by repeating the critical lens and

agreeing with it (is a statement that can be expressed as true). The response does not use the

lens to analyze the one chosen text, Macbeth. 

Development Is incomplete and largely underdeveloped. The response hints at the idea that Macbeth may be a

hero, but references to the text are vague (and later becomes king) and irrelevant (Not

everything worked out as Macbeth thought it would).

Organization Suggests a focus on a character who deals with forces larger than yourself, Macbeth. The 

response then presents a brief plot summary of Macbeth, suggesting that the witches’

prophecies are the “larger forces” Macbeth confronts.

Language Use Relies on basic vocabulary (There are many works of literature that explain the truth about this

statement, Macbeth is a story about a man, He later on tried), with little awareness of audience

or purpose. The response exhibits some attempt to vary sentence structure for effect, but with

uneven success (Macbeth got the two prophocies … wood moves).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (recieves and burnam),

punctuation (harm him and he), and grammar (he sees the burnam wood moves) that

occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.
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Anchor Level 2 – C

Quality Commentary 
The response:

Meaning Provides a confused and incomplete interpretation of the critical lens (To be a hero you have

have some little kid who look up to you and said want to be like you one day). The response

alludes to the critical lens but does not use it to analyze Of Mice and Men and To Kill a

Mockingbird.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are irrelevant 

(I dont Like Lenie and I also dont Like Boo) and unjustified (Georg get realy get mad at him

becaus he hurt animals).

Organization Suggests a focus by first defining a hero, agreeing with the quote, then restating the lens, and

suggests organization through paragraphing, but ideas are loosely connected.

Language Use Uses language that is imprecise (you have have and get realy get mad). The response reveals

little awareness of how to use sentences to achieve an effect (May be diffrent in other peple

eyes).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (somethng, diffrent, peple,

youreslf, presure, becaus), punctuation (youreslf even, ever day, dont), and grammar (said want,

he his, he scare me, that nice to me) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 – A

Quality Commentary 
The response:

Meaning Provides a confused interpretation of the critical lens, suggesting that a true Hero can be any

one that does the right thing and that heros have a lot of courg and not backing down from

helping some one. The response does not use the critical lens to analyze any texts, offering only

a personal response.

Development Is incomplete and largely undeveloped. The response hints at ideas (like helping sick people get

better and show respeck to others by being nice), but makes no reference to any texts.

Organization Lacks an appropriate focus but suggests some organization. The response is divided into two

paragraphs.

Language Use Uses language that is imprecise (ricksing everything) and sometimes incoherent (or has

superstrhis).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (defeting, bullys,

shearing), punctuation (thing. like and Thats), capitalization (Hero), grammar (A true Hero

pretcks the people they care about), and usage (that person safty) that make comprehension

difficult.

Conclusion: Although the response best fits the criteria for Level 2 in all qualities, it remains at 

Level 1 because the response makes no reference to any text.
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Anchor Level 1 – B

Quality Commentary 
The response:

Meaning Provides an incomplete interpretation of the critical lens (I agree with this quote for many

reasons). The response alludes to the critical lens, but does not use it to analyze the chosen

texts, A Separate Peace and The Old Man and the Sea. 

Development Is minimal, with no evidence of development.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response fits the criteria for Level 1, although it is somewhat stronger in 

meaning.
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Practice Paper A–Score Level 4 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat

stronger in meaning.

Practice Paper B–Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C–Score Level 2 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.

Practice Paper D–Score Level 4 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E–Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat

stronger in conventions.

Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B

Standards
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The Chart for Determining the Final Examination Score for the June 2007 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, June 15, 2007. Conversion charts provided for
previous administrations of the Regents Examination in Comprehensive English must
NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development process. The

Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to
several specific questions and to make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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