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FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Friday, August 14, 2009 — 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Check this
web site http://www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  3
(2)  2
(3)  1
(4)  4
(5)  3
(6)  1
(7)  2
(8)  2
(9)  4

(10)  1 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Level 6 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts stating that routines 

instill a sense of assurance, confidence, and security in people but also noting that sometimes 

routine precludes excitement and leads to a stable but monotonous existence. The response makes 

insightful connections between the controlling idea and the ideas in Passage I (Homer does not have 

to think about tending to his needs. This has become automatic) and in Passage II (To be assured of 

existence, the narrator finds stability and the comfort it provides through her everyday routines). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence to describe characters’ routines for Passage I (There is familiarity in the “canned goods 

department,” and even the attractive lure of the fruits … does not deter Homer from going 

“directly” to the part of the store in which he feels most secure) and Passage II (the narrator uses 

these “small” rituals to daily reaffirm her place in the world). The response uses appropriate 

literary elements such as characterization (Homer is somewhat dull and devoted to routine and 

Routines give the narrator a sense of safety and individualism) and metaphor (the “bright yellow 

flower” … suggests that Homer never trembled because his routine was so structured and the 

narrator uses a metaphor to compare the actions of people to those of a “good horse”) to expand 

the analysis of both texts. 

Organization Maintains the focus established by the controlling idea (Routines can provide a sense of security, 

confidence, and assurance to people who find comfort in such feelings). The response exhibits a 

logical and coherent structure, moving smoothly through the introductory idea of routine and its 

effects, exploring the positives and negatives of routines, and concluding that both characters live 

their lives in harmony with their daily routines. Appropriate devices and transitions are skillfully 

used (Of this, Avoiding, In contrast). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (complementary, 

involuntary, complacency), with a notable sense of voice and awareness of audience and purpose 

(This sense of security is evident in both passages and Life needs to be lived and not simply 

endured). Sentence length is varied to enhance meaning (Possibly he is happy. Possibly he is sad). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities. 
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Anchor Level 6 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (Both narrators agree 

that a simple routine that is created to make life simpler can grow to control a person so much that 

they are no longer free to fully choose for themselves the way in which they live). The response 

makes insightful connections between the controlling idea and the ideas in Passage I (Homer has 

been trapped by his own rituals into living a monotonous life in which everything is comfortable but 

nothing is exciting) and in Passage II (Only by going against what we are naturally drawn to do we 

determine our own destinies). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from Passage I (the narrator … explains how Homer heads directly to the canned foods 

where he will know exactly what he is getting) and Passage II (Just as a horse opens its mouth when 

it sees a bit, everyone knows how to personally react to set situations) to describe the power of 

routine. The response refers to imagery (the colorful nature of the fresh market) and characterization 

(Homer is … unable to accept change or experience joy) in Passage I and metaphor (a horse and a 

bit … to describe the way in which habits force a certain life upon those who create them) and first 

person point of view in Passage II. 

Organization Maintains the focus established by the controlling idea on the effect that routine can have on choice 

(Together the pieces establish the idea that in order for a person to take control of the life fully they 

must have full control of their every action). The response exhibits a logical and coherent structure, 

beginning with a discussion of the effect that routine can have on life choices, then illustrating this 

effect in the analysis of both passages, and concluding that routines … must be broken in order to 

change for the better. Appropriate devices and transitions are skillfully used (Although, but then, 

Just as). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (Neither … presents a 

complimentary image of a routine and The cans, much like his life, are sealed off and unable to 

change over time), with a notable sense of voice and awareness of audience and purpose (Habits or 

routines choose our actions for us). The response varies length of sentences to enhance meaning 

(Homer is characterized in that way throughout the story). 

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling (existance, 

esscence, untangible) and comma use (another but they, to do we, fully they) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in 

conventions. 



Anchor Paper – Part A—Level 5 – A

[12]



[13]

Anchor Paper – Part A—Level 5 – A



[14]

 Anchor Level 5 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (Certainly then, habits 

allow people to live life going through the daily motions, but without the emotions). The response 

makes clear and explicit connections between the controlling idea and the ideas in Passage I (it is clear 

that Homer is led blindly by his daily habits) and in Passage II (his rituals don’t provide him with a 

sense of emotion). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both 

texts to demonstrate that routines can affect emotion (Homer is indifferent about the way he lives) and 

freedom (routines … cause you to lose a sense of choice). The response refers to imagery (the fruit in 

the SunGold Market) and personification (Homer’s hands … have a life of their own) in Passage I and 

symbolism (The red sweater, the necklace, and the earrings … symbolize freedom from habit) in 

Passage II. 

Organization Maintains the focus established by the controlling idea on how routines provide daily actions without 

emotions. The response exhibits a logical sequence of ideas in Passage I by illustrating how Homer 

goes through his daily routine without thinking and in Passage II by contrasting freedom (the suitcase) 

with the idea of cataloguing … daily customs. Appropriate transitions are used (In the opening 

paragraph, Instead of looking at the colorful fruit, Again). 

Language Use Uses language that is fluent and original (vibrant, two-dimensional, indubitably), with evident 

awareness of audience and purpose. The response varies structure and length of sentences to control 

rhythm and pacing (Without even seeing the “joy” that the fruit brought to the store, he just passed by). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in 

conventions. 

 



Anchor Paper – Part A—Level 5 – B

[15]



Anchor Paper – Part A—Level 5 – B
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Anchor Paper – Part A—Level 5 – B



[18]

 Anchor Level 5 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (The authors of 

“Passages I” and “II” share the idea that routines may be stealing away a bit of one’s ability to fully 

enjoy life). The response makes clear and explicit connections between the controlling idea and the 

ideas in Passage I (The author of “Passage I” definitely hints at how Homer’s life is lacking due to his 

inability to break routines) and in Passage II (The author goes so far as to suggest that we are only 

habit’s “good horse”). 

Development Develops some ideas more fully than others. The response uses specific and relevant evidence from 

Passage I to demonstrate how Homer’s routine controls him (He sits facing the cactus garden and 

rubbish pile because that is where he always sits) and discusses personification (His mechanical nature 

is reinforced with the personification of his hands). The discussion of Passage II is less developed and 

more general with little direct reference to the text (even though we try to reassure ourselves and say 

that we are in control, the truth of the matter is that we are not). Discussion of Passage II does not 

mention literary devices. 

Organization Maintains the focus established by the controlling idea on the authors’ views of routines (Both authors 

seem to believe that habits and routines take away from your life as a whole as well as from your own 

individuality). The response exhibits a logical sequence of ideas by first explaining Homer’s situation 

in Passage I (Homer is content with his monotonous way of doing things) and then addressing for 

Passage II how we lose ourselves to our own habits. Appropriate transitions are used (That is to say, 

However, On the contrary). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (The author 

of “passage II,” while also attesting to the bad side of habits, focuses on another consequence as well). 

The response varies structure and length of sentences to control rhythm and pacing (There is, however, 

a certain sense of simplicity in Homer’s decision to sit unmoving, watching the lizard). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (“Passages I” 

and “II”; differently, and; mechanic and; “good horse”.: “opening). 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

development. 



Anchor Paper – Part A—Level 5 – C

[19]



[20]

Anchor Paper – Part A—Level 5 – C

 Anchor Level 5 – C     

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts, stating that self-

imposed habits and daily routines will define one’s image and that some people view themselves as 

victims of habits and have lost their own identity as a result. The response makes clear and explicit 

connections between the controlling idea and the ideas in Passage I (His image is portrayed as a 

dull, uneventful one because of how there is never any change introduced) and in Passage II 

(people cannot readily discard habits and are hitherto losing their identity). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from Passage I 

(he goes to buy canned food, he proceeds to go home and cook it), although with some inaccuracy (he 

goes on to complete his job as a bookeeper), and from Passage II (“touching the pocket for wallet … 

closing the door”) to demonstrate routines. The response includes a discussion of characterization in 

Passage I (Homer has a dull, straightforward life … follows a specific procedure everyday ) and 

symbolism in Passage II (The author brings forth a form of symbolism between “small rituals” and … 

self-identity). 

Organization The response maintains a clear and appropriate focus on how actions and routines dictate your 

image as a person. The response exhibits a logical sequence of ideas, first by discussing for 

Passage I how following a routine can cause someone to lose his identity (Everything was the 

same everyday) and then for Passage II discussing how habits cause people to lose their self-

identity as they do their routines almost automatically. The response lacks internal consistency by 

shifting to a discussion of scenario in paragraph 4 without internal transitions or an antecedent for 

it (a scenario where it is purely based on preference). 

Language Use Uses language that is fluent and original (Your actions and the habits and routines developed from these 

tendencies define who you are and how others see you), with evident awareness of audience and 

purpose. The response varies structure and length of sentences to control rhythm and pacing (Again, the 

passage speaks of routines which define people). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (preference. “each and it, 

“but) and in use of prepositions (accordance to and commented how) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

organization and conventions. 
 



Anchor Paper – Part A—Level 4 – A
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Anchor Paper – Part A—Level 4 – A

[22]



[23]

 Anchor Level 4 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (routines are mundane and 

boring, but they identify who we are). The response makes implicit connections between the controlling 

idea and the ideas in Passage I (he wants to stay the way he is, because that is his identity) and in Passage 

II (humans don’t want to change their routine, though, because it is our identity). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both texts 

to discuss the ordinary life brought on by routine (Homer’s life is worn and boring, but he won’t change 

it and “left first, then right,” … “no fewer, no more”). The response includes a discussion of diction 

(Words such as “scanty,” … and “shabby”) and personification (“His hands seemed to have a life and 

will of their own”) in Passage I, and syntax (The author uses sentences broken up by repeatative commas 

to show the actions in the poem) and metaphor (Humans are like a good horse … who just take routine 

like a bit without question) in Passage II. 

Organization Maintains the focus established by the controlling idea that routines become natural to use, but boring 

and mundane. The response exhibits a logical sequence of ideas, first addressing in Passage I the use of 

literary devices to show Homer’s mundane and boring life and his inability to change, then for Passage II 

presenting a discussion of how the author uses literary devices to express his view on routines. The 

response concludes that routines become so natural to us, they become a part of us. The response uses 

appropriate transitions (Homer, in passage I; So; As humans). 

Language Use Uses appropriate language, with some awareness of audience and purpose (This is revealed through the 

author’s diction). The response occasionally makes effective use of sentence structure (In literature, as 

in life routines are quite common). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (repeatative and repeativeness) and 

punctuation (passage I has; querulous”, and; routine, we won’t) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in 

development and organization. 

 



Anchor Paper – Part A—Level 4 – B
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Anchor Paper – Part A—Level 4 – B
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Anchor Level 4 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (By repeating 

something over daily, weekly, monthly, or even yearly, a person can be under the impression that that is 

who they are and … to continue the routine or repitition). The response makes clear and explicit 

connections between the controlling idea and the ideas in Passage I (The passage mentions situations in 

which he could change his routine … but that may change how Homer acts and a change in his identity 

like that seems to frighten him) and in Passage II (If everyone depends on a habit or routine even a little 

bit, then we let it define us that much). 

Development Develops some ideas more fully than others. The response refers to specific and relevant evidence to 

demonstrate Homer’s routine in Passage I (He goes to the store, comes home, sits on his deck, watches 

the lizard by the cactus and eats lunch) and addresses daily routines and their effects on identity in 

Passage II (Things as simple as putting shoes on in order, counting stirs, and checking for a wallet and 

Keys and The passage also poses the argument of: how much is a person made up of themselves 

and how much is from others?). There is no mention of literary elements for either passage. 

Organization Maintains a clear and appropriate focus on how people allow their habits, rituals, & routines to define 

them. The response exhibits a logical sequence of ideas, presenting examples from Passage I to 

emphasize the connection between Homer’s indifference to the world and his identity and from Passage 

II to emphasize the tricky concept of identity, but the shift to first person affects internal consistency 

(we depend and we let it define us). 

Language Use Uses appropriate language, with some awareness of audience and purpose (Passage I tells of a man 

named Homer who appears to have a pretty precise routine). The response occasionally makes 

effective use of sentence structure and length (That is who he is and The second passage begins by 

naming several different daily rituals or habits that one might have, and it illustrates their importance). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (themself, repitition, sain), 

punctuation (cactus and eats; person; his; of:how), and agreement (Everyone … they, a person … they, 

one … their) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in 

meaning. 
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Anchor Paper – Part A—Level 4 – C

Anchor Level 4 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Both passages reveal a routine 

that hasn’t change). The response makes superficial connections between the controlling idea and the 

ideas in Passage I (Some people find it difficult to change a routine) and in Passage II (The author in 

passage two also describes a set routine). 

Development Develops some ideas more fully than others. The response refers to specific and relevant evidence to 

discuss Homer’s unchanging routine in Passage I (As part of Homers routine, he’d face the garage and 

watch a lizard attack flies), but the discussion of Passage II is more general (The author writes about 

routine but we all have one whether you know it or not). The response makes reference to irony and 

imagery in Passage I and imagery, free verse, theme, and satire in Passage II, but development is limited. 

Organization Maintains a clear and appropriate focus on how it can be difficult to break a set routine. The response 

exhibits a logical sequence of ideas, first presenting information about Homer’s daily life in 

Passage I, and then relating the chosen literary techniques to the text. Discussion of the second passage 

lacks internal consistency, relying on loosely connected information about the use of literary devices. 

Language Use Uses appropriate language, with some awareness of audience and purpose (Some people like a sense of 

routine). The response occasionally makes effective use of sentence structure and length (Most would 

react with some sort of emotion, but not Homer). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (emphize and satyrize) and 

punctuation (part of it and he, Homers routine, a characters routine) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in 

meaning. 

 



[29]

Anchor Paper – Part A—Level 3 – A



[30]

Anchor Level 3 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Routines become a great 

part of everyday life and have to do with being careful, fast, or prepared). The response makes 

superficial connections between the controlling idea and the ideas in the texts (In passage I, the person 

has a very fast, cautious routine and Passage II speaks of this persons everyday routine). 

Development Develops ideas briefly, using some evidence from the texts (This persons routine deals with his 

grocery store and grocery shopping and This person tells how he puts his left shoe on first and then his 

right). The response relies primarily on plot summary of the initial sections of each text. 

Organization Establishes an appropriate focus on routine (Routines are an important part of everyday life). The 

response exhibits a rudimentary, four-paragraph structure. 

Language Use Relies on basic vocabulary, with little awareness of audience and purpose (He then grabs these few 

items, pays, and out he goes). The response exhibits some attempt to vary sentence structure for effect, 

but with uneven success (For his dinner, Homer goes directly into the store and to the exact location 

as to what he needs to buy). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (nobodys; persons; walk, he) 

that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 



Anchor Paper – Part A—Level 3 – B

[31]



[32]

Anchor Level 3 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (The way we go 

through life everyday is different depending on what kind of person you are or what kind of life 

you live). The response makes superficial connections between the controlling idea and the ideas 

in the texts (These two passages prove that routines can be different). 

Development Develops ideas briefly, using some evidence from Passage I (Homers point of view comes from 

him watching a lizard … and watch the different angles of his backyard. This routine is not 

everyday). The references to Passage II are vague (In the morning they always do the same thing 

everymorning like getting ready for the day). 

Organization Establishes an appropriate focus on the idea that the affect your routine has can differ based on 

who you are. The response exhibits a rudimentary structure, addressing each passage in separate 

paragraphs and ending with a conclusion. 

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (The idea people have on 

there daily routine cause what kind of life they will have in the future). The response exhibits 

some attempt to vary sentence structure and length for effect, but with uneven success (Homer 

after he eats breakfest always sits in the same chair the same way and he’s always aimed the same 

way). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (acostum and everymorning), 

apostrophe use (persons, mans, Homers), comma use (Homer after … breakfest always and way 

and), and agreement (person … there day, person … theire routine, idea … cause) that do not 

hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 



Anchor Paper – Part A—Level 3 – C

[33]



Anchor Paper – Part A—Level 3 – C

[34]

Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Everyone has a routine and 

Passages I and II both have a routine that are completely different). The response makes superficial 

connections between the controlling idea and the ideas in Passage I (His routine is very similar 

everyday) and in Passage II (This routine is very structured and specific). 

Development Develops ideas briefly, using some evidence from Passage I (The man tells us how he sees all the 

colored spot lights in “The SunGold Market”) and from Passage II (The writer describes how they get 

dressed “the shoes put on each time left first, the right”). The response makes no mention of literary 

devices or techniques. 

Organization Establishes an appropriate focus on routine (everyone has a routine, but they can be completely 

different). The response exhibits a rudimentary, four-paragraph structure. 

Language Use Relies on basic vocabulary, with little awareness of audience and purpose (This man pretty much does 

the same thing everyday from his own point of view). The response exhibits some attempt to vary 

sentence structure and length for effect, but with uneven success (The spotlights were natural hues over 

certain foods, and he descrbes this by saying the food first then the colored spotlight). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (descrbes and acording), 

punctuation (dressed “the; right.” and; So this), agreement (Everyone … they, routine that are, 

Passage II … their), and usage (routine on how and routine in which) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities. 



[35]

Anchor Paper – Part A—Level 2 – A

Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a 

controlling idea about routines (Routines can be very important But can also control your life), it 

makes few connections to the passages. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (For 

Example in the first passage. The person has the same routine every day and the second poem is 

just about just the same old every day routines And how it never really seems to get old). 

Organization Suggests a focus on routines and suggests some organization with a controlling idea, brief 

statements about each passage, and a concluding sentence. 

Language Use Relies on basic vocabulary (His life probably is realy boring and They are both about plain old 

routines), with little awareness of audience or purpose. The response exhibits some attempt to vary 

sentence structure and length for effect, but with uneven success (And how they effect every day 

life). 

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (For Example in the 

first passage.; boring he just; Therefore in conclusion) and capitalization (But, Example, They) that 

do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use and conventions. 



[36]

Anchor Paper – Part A—Level 2 – B

Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a 

controlling idea (In both of these Passages the are routines that are revield to the reader), only 

a few connections are made to the passages. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (In 

Passage one, it is the routine of going to the grocery store and coming home and In Passage two it is 

a little diffrnt) and unjustified (It is more about just getting away from home and finding an escape). 

Organization Suggests a focus on routine and suggests organization by addressing Passage I, then Passage II, and 

attempting to compare both passages. 

Language Use Relies on basic vocabulary (he goes to the market and gets a few things) that is sometimes imprecise 

(the for “there”), with little awareness of audience and purpose. The response exhibits some attempt 

to vary sentence structure and length for effect, but with uneven success (Passage 2 is moslty about 

getting away from life, and living for the finer things in life). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (revield and diffrnt) and 

punctuation (comfort, he; old broken; In Passage two it) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in language use and conventions. 



[37]

Anchor Paper – Part A—Level 2 – C



[38]

Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a 

controlling idea (You need change becase If you Do the same thing your Life will be boreing), 

few connections are made to Passage I. Passage II is mentioned only briefly. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague 

(Like in the first Passage he DiD Not Notes everyThing behind him) and unjustified (Like all the 

garbege was just Pileing uP and In the 2 Passage It explian how must of us dont take 

aDDventage of life). 

Organization Suggests a focus on change and suggests some organization, moving from a discussion of 

theme, to references to Passage I, then to a brief mention of Passage II, and ending with a 

concluding sentence. 

Language Use Uses language that is imprecise for the audience and purpose (on for “own,” Notes for “notice,” 

fall for “full”). The response reveals little awareness of how to use sentences to achieve an 

effect (also to Know how it feels to be unique). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (becase, futer, garbege, 

Befor, conclution), punctuation (Number’s 1, Dont change it, it his back yard, cange And), and 

capitalization (Do, If, DiD, Life) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 

 



Anchor Paper – Part A—Level 1 – A

[39]



[40]

 Anchor Level 1 – A      

Quality Commentary 
The response:  

Meaning Provides no evidence of textual understanding. The response makes no connections between the texts 

or among ideas in the texts, offering only a personal response. 

Development Is minimal, with no evidence of development beyond the general statements about routines. 

Organization Suggests a focus on routines in general (there are routines that can affectt your life in a positive way 

and also there are ones that could create a negative effect). The response suggests some organization 

by including an introduction, a body paragraph about positive routines, a body paragraph about 

negative routines, and a conclusion. 

Language Use Uses language that is imprecise (it could be wether a good or a bad routine, metal for “mental,” sports 

 Baseball, etc). The response reveals little awareness of how to use sentences to achieve an effect 

(Activities like: Reading a book, Chessgame, Dama etc). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (affectt, wether, physicall, 

Activitie), punctuation (Routines negative, vary there, thing So), and capitalization (life. things; physical 

Routine; Reading; vary. the; or A bad) that make comprehension difficult. 

Conclusion: Although the response fits the criteria for Levels 1 and 2, it remains at Level 1 because the 

response makes no reference to either text. 

 



[41]

Anchor Level 1 – B      

Quality Commentary 
The response: 

Meaning Provides no evidence of textual understanding. The response makes no connections between the texts 

or among ideas in the texts. 

Development Is minimal, with no evidence of development. 

Organization Shows no focus or organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities. 

 

Anchor Paper – Part A—Level 1 – B
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Part A — Practice Paper – A
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Part A — Practice Paper – A
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Part A — Practice Paper – B



[45]

Part A — Practice Paper – B
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Part A — Practice Paper – C



[47]

Part A — Practice Paper – C



[48]

Part A — Practice Paper – D
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Part A — Practice Paper – D



Part A — Practice Paper – E

[50]



[51]

Part A — Practice Paper – E



 

Practice Paper A–Score Level 4   

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 

 

 

Practice Paper B–Score Level 2   

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 

 

 

Practice Paper C–Score Level 3   

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in 

development. 

 

 

Practice Paper D–Score Level 4   

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
 

 

Practice Paper E–Score Level 5  

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

development. 
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Anchor Level 6 – B      

Quality Commentary 
The response: 

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement and 

clearly establishes the criteria for analysis by pointing out that only the heart judges people 

accurately, not society or the human eye. The response uses the criteria to make insightful analysis 

of All Quiet on the Western Front (What he saw was an enemy … Immediately his heart tells him this 

is wrong) and The Adventures of Huckleberry Finn (Huck’s eyes see Jim for his race … but it is 

Huck’s heart that shows him the truth). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from both texts about characters whose actions communicate the power of truth in the 

heart. The response incorporates characterization (Paul tries to comfort the man; By characterizing 

Himmelstoss as a brute first, Remarque sets up a dramatic foil; Jim worries about Huck’s safety 

constantly), imagery (the Frenchman’s slow, brutal death), and setting (during a battle and in the 

South during the times of slavery) to support the interpretation of the critical lens. 

Organization Maintains the focus established by the critical lens (Though the eyes may decieve and society may 

lie, the heart will always see true). The response exhibits a logical and coherent structure, moving 

from an introduction of the two texts to an analysis of each major character’s conflict with society 

and his own eyes which are eventually proven wrong by his heart. Transitions are skillfully used 

(Already in the crater, however; soon after the incident; also shows us). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (By this, I 

am certain that he meant and I agree with this quote). The response varies structure and length of 

sentences to control rhythm and pacing (In his arms he holds a dying human being and Jim is 

characterized as a kind and caring individual in sharp contrast to the cruelty directed at him). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in the use of vague pronoun 

references (Pictures of his wife and children make Paul realize; Maybe, his heart tells him, he was 

so cruel; he tries to trick him). 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in 

language use and conventions. 
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Anchor Level 5 – A      

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

analysis, stating that passion may … blind one to the outside environment … and distort reality. The 

response uses the criteria to make a clear and reasoned analysis of Gatsby’s distorted … perception 

of reality with respect to Daisy in The Great Gatsby and the Ministry of Love’s manipulation of the 

masses’ emotions, and, therefore, their judgement in 1984. 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both 

texts. The response characterizes Gatsby as continually refusing to accept the passage of time and 

characterizes the government as dispassionately logical, identifies setting (set in the roaring 20s and 

under a … totalitarian government), and discusses theme (One of the themes of the novel is Gatsby’s 

desire to repeat his past and these strong feelings cloud the vision of the masses) to elaborate on the 

blinding nature of passion. 

Organization Maintains the focus established by the critical lens on how emotions … may blind one to the truth. 

The response exhibits a logical sequence of ideas, first establishing that emotions can be a veil, then 

tracing how Gatsby went beyond denying reality to creating a new one, and how the totalitarian 

government in 1984 manipulated the citizens’ love and hatred for its own benefit, finally, concluding 

that emotions … must be checked by … logic. 

Language Use Uses language that is fluent and original (Gatsby … is merely a persona fused together from the 

dreams and aspirations of a poor boy), with evident awareness of audience and purpose (Love, 

though powerful, is like a double-edged sword that can slice through reality if one is not careful). 

The response varies structure and length of sentences to control rhythm and pacing (When a picture 

of Emmanuel Goldstein, on the other hand, is shown, a proper Party member feels … loathing 

towards this despicable traitor who would dare defy … Big Brother) 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (Therefore love 

and blade also) and proofreading only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities. 
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Anchor Level 5 – B      

Quality   Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis 

(While … love helps a person remain above his situation … he is only temporarily blinded from 

recognizing the truth). The response disagrees with the lens, using the criteria to make a clear and 

reasoned analysis of how love condemned the characters to a miserable fate in Rappacini’s Daughter 

and prevented someone from seeing clearly in I’ll Take You There. 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both texts 

to show how following the heart can … end in disaster. The response includes references to 

characterization (Giovanni, is characterized as being extremely intelligent and She begins to change 

herself into someone she thinks he could love), symbolism (the garden … represents an evil which is 

cloaked by paradise), and theme (There is a point where love becomes hinduring). 

Organization Maintains the focus established by the critical lens on how the view through the heart is warped. The 

response exhibits a logical sequence of ideas, first clearly disagreeing with the lens, then presenting 

information about characters in each work that were blinded, destroyed, tainted, or trapped by love, and 

concluding by reiterating the idea that while love can be a mirage, some people can heal and learn from 

experience. Appropriate transitions are used (In this case, Another, On the other hand). 

Language Use Uses language that is fluent and original (Eventually, though warned by his profesors to steer clear of 

the garden, Giovanni … falls unknowingly for a femme fatal), with evident awareness of audience and 

purpose (I find this critical lens to be untrue). The response varies structure and length of sentences to 

control rhythm and pacing (In this case, love was not a saviour). 

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling (indestructable, 

interacial, hinduring), punctuation (die but, pinnacle and, sadly after), and grammar (a person’s eyes, 

they and a person … themselves) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

conventions. 

Anchor Paper – Part B—Level 5 – B



[69]

Anchor Paper – Part B—Level 5 – C



Anchor Paper – Part B—Level 5 – C

[70]



[71]

Anchor Paper – Part B—Level 5 – C

Anchor Level 5 – C      

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis 

(just by looking at someone … you cannot get a completely accurate sense of who someone is). The 

response uses the criteria to make a clear and reasoned analysis of how Elizabeth in Pride and 

Prejudice finally feels in her heart that she does love Darcy and how Bella in Twilight was able 

to get past her immediate feelings. 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

both texts to show that people aren’t always what they seem. The response refers to 

characterization (Mr. Darcy’s cold and unsociable nature and she feels a certain connection 

with him that she is unable to deny) and plot (he is glaring viciously at Bella) to support this 

discussion. 

Organization Maintains the focus established by the critical lens (your heart is generally … right in these 

situations). The response exhibits a logical sequence of ideas, first establishing the idea that only 

with the heart can people clearly see how they feel about someone, then analyzing how Elizabeth 

gets her heart … right and Bella listened to her heart, after each had initial negative reactions to the 

man she met. Appropriate transitions are used (Thus, However, Although these emotions). 

Language Use Uses appropriate language, with some awareness of audience and purpose (Another book that 

exemplifies this quote is Twilight). The response occasionally makes effective use of sentence 

structure (He is amazingly attractive, but is also sitting isolated with his family members in the 

cafeteria). 

Conventions Demonstrates partial control, exhibiting frequent errors in punctuation (said” It; Theres; opinions, 

and; Prejudice by, hears she) and occasional errors in grammar (someone … them and one … their 

… they) that do not hinder comprehension. 

Conclusion:. Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

language use and conventions. 
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Anchor Paper – Part B—Level 4 – A

Anchor Level 4 – A      

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis (a 

person must … see the sensitive side of things). The response makes implicit connections between 

this interpretation and the ways in which Holden from A Catcher in the Rye and George from Of 

Mice and Men display sensitivity toward others (Holden hates the fact that children so young are 

exposed to this language and For almost all of his life, George has cared for Lennie). 

Development Develops some ideas more fully than others. Holden’s characterization is presented through his 

sensitivity to obscenities at his sister’s school. His objection to “phony” people is less developed. 

George is characterized as a good friend to Lennie, but the reasons for George killing Lennie are less 

developed (He loves him very much but knows if he is caught he will suffer). 

Organization Maintains a clear and appropriate focus on the idea that the good things in the world are only seen 

through sensitivity. The response exhibits a logical sequence of ideas by first presenting the 

situations both characters face (Holden views the world as corrupt and George knows everyone 

around him wants to kill Lennie) and then shows how each character’s sensitivity leads to his 

actions. The brief supposition about George and Lennie’s lives (if they were apart their lives would 

be completely transformed and Lennie’s character is very strong and … can be a great person) 

weakens internal consistency. 

Language Use Uses appropriate language that is occasionally awkward (the feeling of seeing the good things 

through sensitivity), with some awareness of audience and purpose (One example of Holden’s 

sensitivity is characterized by his hate for the use of obscene language). The response occasionally 

makes effective use of sentence structure and length (He feels bad for her and just lets her go). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (alot, retarted, purpouse) and 

punctuation (times and, sometimes but, Lennie and) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Paper – Part B—Level 4 – B

Anchor Level 4 – B      

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis by 

disagreeing with the quotation (love can blind you, and you end up making wrong dicisions). The 

response makes implicit connections between the criteria and Of Mice and Men (Lennie has some 

mental problems) and Hamlet (Hamlet … is still dealing with his father’s death). 

Development Develops some ideas more fully than others. The response explains why George feels he must kill 

Lennie (so that he won’t suffer) and why Hamlet feels he must kill his uncle (his uncle killed his 

father), but the complexity of these characters and their choices is less developed. Settings are 

provided for each text, with little additional discussion of literary elements. 

Organization Maintains a clear and appropriate focus on the idea that love is important, but you can’t let that make 

all your dicisions for you. The response exhibits a logical sequence of ideas, first explaining the 

quote, then sequencing events to show how George has to face reality and how Hamlet’s love for his 

father blinds him, and concluding that you can’t always see clearly … you need to … look at the 

whole picture. Internal consistency is weakened by abrupt external transitions (In of Mice and Men 

and In Hamlet). 

Language Use Uses appropriate language, with some awareness of audience and purpose (you have to think 

logically). The response occasionally makes effective use of sentence structure and length (Although 

Lennie has some mental problems, George looks past that and still looks out for him). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (dicisions, disasterous, 

concequences) and punctuation (rightly …” said and In Hamlet by) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Paper – Part B—Level 4 – C

Anchor Level 4 – C      

Quality Commentary 
The response: 

Meaning 

 

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis 

(through love, a person can use their hardships to be kind to others and not let their own problems 

hurt others). The response makes implicit connections between the criteria and A Lesson Before 

Dying (He does this through love, and understanding) and Macbeth (If they had used their heart to 

lead them, they may have looked past the selfishness). 

Development Develops ideas briefly, using some evidence from the text to discuss the main character from A 

Lesson Before Dying, explaining that he is frustrated, and takes it out on his aunt, and the class at 

the school he teaches at but softens up to the people in the end, and that the main characters from 

Macbeth are motivated by greed, and the love of power and how their schemes only lead to 

destruction and guilt. The response relies primarily on plot summaries. 

Organization Maintains an appropriate focus on the idea that with the heart, one does not have to go through life 

blind to what brings true happiness. The response exhibits a logical sequence of ideas, first 

interpreting the lens, then discussing the two works in separate paragraphs, and concluding with a 

reiteration of the interpretation. Internal consistency is weakened by abrupt external transitions (In 

the novel and In Macbeth). 

Language Use Uses appropriate language, with some awareness of audience and purpose (In many lives, times are 

stressful and take a toll on the person who is enduring hardships). The response occasionally makes 

effective use of sentence structure (When he is given the task of speaking to a man that has been 

wrongfully jailed, he only does so to please his aunt). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (‘A Lesson Before Dying”,; 

aunt, and; love, and understanding) and grammar (person … their and they … their heart) that do 

not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in 

development. 
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Anchor Level 3 – A     

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (love is the 

only way you can see sometimes). The response makes superficial connections between the criteria 

and Romeo and Juliet (Romeo Can not live without her) and The Crucible (John proctors love for his 

wife). 

Development Develops ideas briefly, using some evidence from the texts to show the effect of love on the main 

characters (this opened they’re eyes to clear sightedness about the fued of the families and John’s 

love to his wife after the affair only became stronger). 

Organization Maintains a clear and appropriate focus stating that true love is the only way to see sometimes. The 

response exhibits a logical sequence of ideas, first agreeing with the lens and then connecting the 

effect of true love to Romeo and Juliet and to John Proctor’s actions, followed by a brief conclusion. 

The weak use of external transitions detracts from internal consistency. 

Language Use Relies on basic vocabulary that is sometimes imprecise (merry for “marry” and they’re for “their”) 

with little awareness of audience or purpose (Thats pretty true). The response exhibits some attempt 

to vary sentence structure and length for effect, but with uneven success (The two must know who 

each other were right after). 

Conventions Demonstrates emerging control, exhibiting frequent errors in punctuation (Thats, In Romeo and 

Juliet The, other and, Juliets … love, In the end the two) and occasional errors in spelling (can not, 

revereng, fued) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

organization. 
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Anchor Level 3 – B      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (when you 

think with you heart you see … the clearly). The response makes superficial connections between the 

criteria and Romeo and Juliet (But when He follows his heart he sees what he must do) and The 

Outsiders (Then when he follows his heart … he basicly gets out of the gang). 

Development Develops ideas briefly, using some evidence from the texts (Juliet who is of a rival family and 

Ponyboy is caught up in a gong). The response relies more heavily on plot summary when 

discussing The Outsiders. 

Organization Establishes, but fails to maintain, an appropriate focus, concluding that the quote is still as true then 

as it is today. The response exhibits a rudimentary structure with an introduction, separate 

paragraphs for each text, and a conclusion. 

Language Use Relies on basic vocabulary, with little awareness of audience and purpose (I agree with this 

statement based on 2 books I have read). The response exhibits some attempt to vary sentence 

structure and length for effect, but with uneven success (Antoine de Saint Exupéry said … you see 

the clearly). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (gose, basicly, proff), 

punctuation (rightly” Antoine, said this and, In Romeo and Juliet Romeo), and capitalization (this 

was spoken and today. there) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 
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Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis of the 

theme of love (it not always what you want but its what ist right). The response makes superficial 

connections between the criteria and Othello (the love between Othello and desdemona was 

unbeatable) and Oedipus Rex (they both listen to their heart but discovery a sin). 

Development Develops ideas briefly, using some evidence from the texts (Othello started to distrust his own wife 

and his friends and Edipus became a king and had everything going for him self). The response 

relies primarily on plot summary. 

Organization Establishes, but fails to maintain, an appropriate focus (Your heart is always the way to happinest). 

The response exhibits a rudimentary structure, presenting an introduction, separate paragraphs 

focusing on the texts, and a conclusion that contains irrelevancies (Othello knew his desteny … 

because he always was discriminate and Edipus follow his heart and it lead him to true love but not 

a safe love). 

Language Use Relies on basic vocabulary that is sometimes imprecise (listed for “listened,” discovery for 

“discover,” let for “led”). The response reveals little awareness of how to use sentences to achieve an 

effect (he didn’t know the that women he love it was his own mother). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (betrade, afiar, frist, gruw, 

desteny), punctuation (Rex, in the novel; Othello love was; themes, the love; him self, he; life he), 

grammar (trying of having and he always was discriminate), usage (happen on his life and hung on 

her bed room), and the omission of word endings that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in 

language use and conventions. 



Anchor Paper – Part B—Level 2 – A

Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Provides a confused and incomplete interpretation of the critical lens, stating no person lies with the 

heart they lie with their conscience. The response alludes to hearts and truth when discussing The 

Great Gatsby and The Catcher in the Rye, but does not analyze how the texts treat distinctions between 

the heart and the conscience. 

Development Is largely undeveloped. The response hints at characters using their conscience, but references to the 

texts are vague (Tom knows that having an affair … is wrong and it makes him go crazy because he 

tried to make his heart lie). 

Organization Suggests a focus on the idea that the heart is always truthful. The response suggests some organization, 

stating and explaining the quotation in the first paragraph, and presenting examples of both works in a 

single body paragraph with some use of transitions. There is no conclusion. 

Language Use Relies on basic vocabulary (As I see it I think Antoine is, Gatsby knew he had no chance, has feelings 

for her still). The response exhibits some attempt to vary sentence structure and length for effect, but 

with uneven success (Tom knows … that Tom ends it with Myrtle). 

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (heart they, Toms wife, 

Jane and Holden) and verb tense shifts (Gatsby knew he had no chance … his heart is true and when 

Stradlater went … has feelings … still … yet he deny’s) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use and conventions. 
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Anchor Paper – Part B—Level 2 – B

Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the lens (If you like Someone thinking about the person can … make 

you overcome … toture) and suggests some criteria for analysis by disagreeing with it. The response 

makes superficial connections between the criteria and A Farewell to Arms (if you have attachement 

this can make living life harder) and an unnamed book (he turned his life around). 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (The Book 

had to do with a kid … his friend became his mentor) and unjustified (a man in the Italin army who … 

a wife). 

Organization Establishes an appropriate focus by disagreeing with the critical lens, but fails to maintain it (This 

shows that because he used his “heart” he can see rightily). The response exhibits a rudimentary 

structure, first interpreting and disagreeing with the critical lens, followed by brief discussions of A 

Farewell to Arms and an unnamed book, and concluding with a repetition of the critical lens, all in one 

body paragraph. The response includes inconsistencies, disagreeing with the critical lens in the 

introduction but agreeing with it in the discussion of the unnamed book. 

Language Use Uses language that is imprecise for the audience and purpose (It show that the If and He … did alot of 

other bad thing). The response exhibits little awareness of how to use sentences to achieve an effect (if 

you think about it of you like a person alot then you will think about them more is stayin in in a prison 

or something). 

Conventions Demonstrates a lack a control, exhibiting frequent errors in spelling (disscuss, toture, rember, smaked, 

critcal), punctuation (rightly”.; Someone thinking; it of; attachement this; around This), paragraphing, 

and grammar (It show, It make, what happening, this show, who use) that make comprehension 

difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

meaning and organization. 
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Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (If you dont 

follow your Heart things wont go well). The response makes superficial connections between the 

criteria and The Great Gatsby (Gatsby … saw everything through his heart) and Macbeth (Macbeth … 

saw the right things through his heart). 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (they Both 

followed their hearts and he had a whole mess of trouble). 

Organization Suggests a focus by restating the critical lens and suggests organization through paragraphing. 

Language Use Uses language that is imprecise (Macbeth was a good sole and than for “then”) and unsuitable for the 

audience and purpose (that guy who said the quote turns out to be right). The response reveals little 

awareness of how to use sentences to achieve an effect (than he listened to … his wife. And killed the 

king). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (begining and whitches), 

punctuation (Said It … rightly.; FScott; Gatsby one … characters saw; see If, wont, well so), 

capitalization (With, Named, Goes, Both, Heart), and grammar (This mans Named was and one of the 

main character) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

meaning. 
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Anchor Level 1 – A      

Quality Commentary 
The response: 

Meaning Provides an incomplete interpretation of the critical lens (people judge you from your outside 

appearence but not from the inside). The response does not use the critical lens to analyze any text. 

Development Is incomplete and largely undeveloped. The response hints at ideas about a person’s inner qualities, but 

makes no reference to any texts. 

Organization Suggests a focus on appearance and suggests some organization with an introduction, body paragraph, 

and conclusion. 

Language Use Uses appropriate language, with some awareness of audience and purpose (Another reason why I agree 

with this statement). The response occasionally makes effective use of sentence structure and length 

(Also, they should see how they feel in the heart instead of how they look). 

Conventions Demonstrates partial control, exhibiting occasional errors in grammar (That’s people, that person … 

they’re, they’re hurt … and hasn’t healed yet) that do not hinder comprehension. 

Conclusion: Although the response fits the criteria for Levels 2 and 4, it remains at Level 1 because the 

response makes no reference to any text. 
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Anchor Level 1 – B       

Quality Commentary 
The response: 

Meaning Does not refer to the critical lens. The response reflects minimal analysis of Oedipus Rex (Odepus 

runs away from his destany). 

Development Is minimal, with no evidence of development. 

Organization Shows no focus or organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities. 
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Practice Paper A–Score Level 4    

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
 

 

Practice Paper B–Score Level 5    

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities. 
 

 

Practice Paper C–Score Level 2    

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 

 

 

Practice Paper D–Score Level 4    

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
 

 

Practice Paper E–Score Level 3    

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 
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The Chart for Determining the Final Examination Score for the August 2009 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, August 14, 2009. Conversion charts provided
for previous administrations of the Regents Examination in Comprehensive English must
NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development

process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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