SESSION TWO

FOR TEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Friday, August 14, 2009 —8:30 to 11:30 a.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Check this
web site http// www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s
SESSION ONE answer sheet.

Session Two
Correct Answers
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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—
 Raters read the task and summarize its purpose, audience, and format
* Raters read passage(s) and plan own response to task
* Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the students essay or
answer sheet. Do not correct the students work by making insertions or changes of any

kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 — A

The aurhors of Bag,saag ] gMA,Eng;n%,ﬁ §/n Loous on

Everyday goutimgs nnd Revenl the e€fects such Roukines Somizbimis havi on
people. ﬁ\?ami;mfs BRE Simi)ag 4o eituwls amnd ViKe pituals,Roukings imstill
sense of assugarmcf combidipeE L pud m“‘:’c.me;%y 7y, ,;Ozfo’plé. Theee arg
uﬁmwg ,;.:Euﬁ-tmﬁ Y mmmu,xmﬁy;{»_}.. : ¢ gvents +,AStee timi

RASSZS A0 lowgee geangf du.n thoualht to m:rziorzm. These ackionws becoms
0 Y R ,9 is hzut: becrus £

ROu%-an and ARE. Wﬁ“ﬁﬁ%‘ w‘?ﬁﬁfw pioplé. uf\ Sjc.we.: :Ji\!
: ' ‘ 4 Suethee

Hm%h.;.u Lm%wwumwwﬂw_

M&%Mﬂiﬁ%ﬁﬂ.&s&%&.ﬂn* theré s _stah: hh L FhE

Ly E ‘ Wwent 1w both m&S.L&aLS- lso .

ly_‘_g_}__\'_é_g_e thet Rouliwg GLLC}\AALS

Excitement avd lemds do p skable but monmotornous cxistenes,

R«q‘mL ot thé staptd of Iﬂ‘magj‘ T the author iwicodueis +hy pmnpiny

c‘nmmci'ﬁx? Nomil 1o o situntiom im which hi nveids t;NCEf34R:w+}1.
1]

Thees 1 §em,'!;ag;+}/ w dhe  canwmed %.gAs depnn)rm;eu{.' amd Fuin

+hi pdtenctive luer of +he Seul Fhed o wleme

\Y ¢
ol + ek Homir {from %mua\d‘zgf&H\»’f " 4o

the pned ol ¥y store iw which e Seels wmost sEcuwE . Peehnps Homer

1S ‘}'vz\zwq e AYo QzH“zwg A bad ngvge Q1N th“fS a%’i?ﬂs hut bv

time, His mevw s t?oud—izuf, anvd his ‘bqs%ég BRE somiwhpi mueﬁggg‘

Ottere Homeie leaves ¥he maerkKet  he s Laced wilh prothee ciduntiopy

that wuoluge wwm-h? Wemer dogsm '+ $eel cwnie \ﬂnmkwg kamz avd the
stz hill amd dar¥mssce A -\*Mesﬂhwamg . Quosc}ma}xva theill of

comSlict and the excitemend of wohat s quMauN, Nomenr Rejects

e darkK ovd daKes a taxi )‘)owné. 77’!2 C‘-)f\ﬁzm‘}fﬁi'zn+iom of HOMEK,

As somiwhat dul] amd devoted +o pouwtinvE s psinCorard by +hi

[4]



Anchor Paper — Part A—Level 6 - A
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Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts stating that routines
instill a sense of assurance, confidence, and security in people but also noting that sometimes
routine precludes excitement and leads to a stable but monotonous existence. The response makes
insightful connections between the controlling idea and the ideas in Passage I (Homer does not have
to think about tending to his needs. This has become automatic) and in Passage Il (To be assured of
existence, the narrator finds stability and the comfort it provides through her everyday routines).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to describe characters’ routines for Passage 1 (There is familiarity in the “canned goods
department,” and even the attractive lure of the fruits ... does not deter Homer from going
“directly” to the part of the store in which he feels most secure) and Passage 11 (the narrator uses
these “small” rituals to daily reaffirm her place in the world). The response uses appropriate
literary elements such as characterization (Homer is somewhat dull and devoted to routine and
Routines give the narrator a sense of safety and individualism) and metaphor (the “bright yellow
flower” ... suggests that Homer never trembled because his routine was so structured and the
narrator uses a metaphor to compare the actions of people to those of a “good horse”) to expand
the analysis of both texts.

Organization

Maintains the focus established by the controlling idea (Routines can provide a sense of security,
confidence, and assurance to people who find comfort in such feelings). The response exhibits a
logical and coherent structure, moving smoothly through the introductory idea of routine and its
effects, exploring the positives and negatives of routines, and concluding that both characters live
their lives in harmony with their daily routines. Appropriate devices and transitions are skillfully
used (Of this, Avoiding, In contrast).

Language Use

Is stylistically sophisticated, using language that is precise and engaging (complementary,
involuntary, complacency), with a notable sense of voice and awareness of audience and purpose
(This sense of security is evident in both passages and Life needs to be lived and not simply
endured). Sentence length is varied to enhance meaning (Possibly he is happy. Possibly he is sad).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts (Both narrators agree
that a simple routine that is created to make life simpler can grow to control a person so much that
they are no longer free to fully choose for themselves the way in which they live). The response
makes insightful connections between the controlling idea and the ideas in Passage 1 (Homer has
been trapped by his own rituals into living a monotonous life in which everything is comfortable but
nothing is exciting) and in Passage Il (Only by going against what we are naturally drawn to do we
determine our own destinies).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from Passage I (the narrator ... explains how Homer heads directly to the canned foods
where he will know exactly what he is getting) and Passage Il (Just as a horse opens its mouth when
it sees a bit, everyone knows how to personally react to set situations) to describe the power of
routine. The response refers to imagery (the colorful nature of the fresh market) and characterization
(Homer is ... unable to accept change or experience joy) in Passage 1 and metaphor (a horse and a
bit ... to describe the way in which habits force a certain life upon those who create them) and first
person point of view in Passage II.

Organization

Maintains the focus established by the controlling idea on the effect that routine can have on choice
(Together the pieces establish the idea that in order for a person to take control of the life fully they
must have full control of their every action). The response exhibits a logical and coherent structure,
beginning with a discussion of the effect that routine can have on life choices, then illustrating this
effect in the analysis of both passages, and concluding that routines ... must be broken in order to
change for the better. Appropriate devices and transitions are skillfully used (Although, but then,
Just as).

Language Use

Is stylistically sophisticated, using language that is precise and engaging (Neither ... presents a
complimentary image of a routine and The cans, much like his life, are sealed off and unable to
change over time), with a notable sense of voice and awareness of audience and purpose (Habits or
routines choose our actions for us). The response varies length of sentences to enhance meaning
(Homer is characterized in that way throughout the story).

Conventions

Demonstrates partial control of the conventions, exhibiting occasional errors in spelling (existance,
esscence, untangible) and comma use (another but they, to do we, fully they) that do not hinder
comprehension.

conventions.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in
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Anchor Level 5 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (Certainly then, habits
allow people to live life going through the daily motions, but without the emotions). The response
makes clear and explicit connections between the controlling idea and the ideas in Passage I (it is clear
that Homer is led blindly by his daily habits) and in Passage 11 (his rituals don’t provide him with a
sense of emotion).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts to demonstrate that routines can affect emotion (Homer is indifferent about the way he lives) and
freedom (routines ... cause you to lose a sense of choice). The response refers to imagery (the fruit in
the SunGold Market) and personification (Homer’s hands ... have a life of their own) in Passage I and
symbolism (The red sweater, the necklace, and the earrings ... symbolize freedom from habit) in
Passage II.

Organization

Maintains the focus established by the controlling idea on how routines provide daily actions without
emotions. The response exhibits a logical sequence of ideas in Passage I by illustrating how Homer
goes through his daily routine without thinking and in Passage 11 by contrasting freedom (the suitcase)
with the idea of cataloguing ... daily customs. Appropriate transitions are used (In the opening
paragraph, Instead of looking at the colorful fruit, Again).

Language Use

Uses language that is fluent and original (vibrant, two-dimensional, indubitably), with evident
awareness of audience and purpose. The response varies structure and length of sentences to control
rhythm and pacing (Without even seeing the “joy” that the fruit brought to the store, he just passed by).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated language.

conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in
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Anchor Level 5 - B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (The authors of
“Passages 1" and “II” share the idea that routines may be stealing away a bit of one’s ability to fully
enjoy life). The response makes clear and explicit connections between the controlling idea and the
ideas in Passage [ (The author of “Passage I” definitely hints at how Homer’s life is lacking due to his
inability to break routines) and in Passage Il (The author goes so far as to suggest that we are only
habit’s “good horse”).

Development

Develops some ideas more fully than others. The response uses specific and relevant evidence from
Passage 1 to demonstrate how Homer’s routine controls him (He sits facing the cactus garden and
rubbish pile because that is where he always sits) and discusses personification (His mechanical nature
is reinforced with the personification of his hands). The discussion of Passage II is less developed and
more general with little direct reference to the text (even though we try to reassure ourselves and say
that we are in control, the truth of the matter is that we are not). Discussion of Passage Il does not
mention literary devices.

Organization

Maintains the focus established by the controlling idea on the authors’ views of routines (Both authors
seem to believe that habits and routines take away from your life as a whole as well as from your own
individuality). The response exhibits a logical sequence of ideas by first explaining Homer’s situation
in Passage 1 (Homer is content with his monotonous way of doing things) and then addressing for
Passage Il how we lose ourselves to our own habits. Appropriate transitions are used (That is to say,
However, On the contrary).

Language Use

Uses language that is fluent and original, with evident awareness of audience and purpose (The author
of “passage II,” while also attesting to the bad side of habits, focuses on another consequence as well).
The response varies structure and length of sentences to control rhythm and pacing (There is, however,
a certain sense of simplicity in Homer’s decision to sit unmoving, watching the lizard).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in punctuation (“Passages I”
and “II"”’; differently, and; mechanic and; “good horse”.: “opening).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in

development.
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Anchor Level 5 - C

Quality Commentary

The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts, stating that self-
imposed habits and daily routines will define one’s image and that some people view themselves as
victims of habits and have lost their own identity as a result. The response makes clear and explicit
connections between the controlling idea and the ideas in Passage I (His image is portrayed as a
dull, uneventful one because of how there is never any change introduced) and in Passage II
(people cannot readily discard habits and are hitherto losing their identity).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from Passage I
(he goes to buy canned food, he proceeds to go home and cook it), although with some inaccuracy (ke
goes on to complete his job as a bookeeper), and from Passage Il (“touching the pocket for wallet ...
closing the door”) to demonstrate routines. The response includes a discussion of characterization in
Passage | (Homer has a dull, straightforward life ... follows a specific procedure everyday ) and
symbolism in Passage Il (The author brings forth a form of symbolism between “small rituals” and ...
self-identity).

Organization The response maintains a clear and appropriate focus on how actions and routines dictate your
image as a person. The response exhibits a logical sequence of ideas, first by discussing for
Passage 1 how following a routine can cause someone to lose his identity (Everything was the
same everyday) and then for Passage II discussing how habits cause people to lose their self-
identity as they do their routines almost automatically. The response lacks internal consistency by
shifting to a discussion of scenario in paragraph 4 without internal transitions or an antecedent for
it (a scenario where it is purely based on preference).

Language Use Uses language that is fluent and original (Your actions and the habits and routines developed from these
tendencies define who you are and how others see you), with evident awareness of audience and
purpose. The response varies structure and length of sentences to control rhythm and pacing (4gain, the
passage speaks of routines which define people).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (preference. “each and it,
“but) and in use of prepositions (accordance to and commented how) that do not hinder comprehension.
Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in

organization and conventions.
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Anchor Level 4 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (routines are mundane and
boring, but they identify who we are). The response makes implicit connections between the controlling
idea and the ideas in Passage I (he wants to stay the way he is, because that is his identity) and in Passage
I (humans don’t want to change their routine, though, because it is our identity).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from both texts
to discuss the ordinary life brought on by routine (Homer’s life is worn and boring, but he won’t change
it and “left first, then right,” ... “no fewer, no more”). The response includes a discussion of diction
(Words such as “scanty,” ... and “shabby”) and personification (“His hands seemed to have a life and
will of their own”) in Passage 1, and syntax (The author uses sentences broken up by repeatative commas
to show the actions in the poem) and metaphor (Humans are like a good horse ... who just take routine
like a bit without question) in Passage II.

Organization

Maintains the focus established by the controlling idea that routines become natural to use, but boring
and mundane. The response exhibits a logical sequence of ideas, first addressing in Passage I the use of
literary devices to show Homer’s mundane and boring life and his inability to change, then for Passage II
presenting a discussion of how the author uses literary devices to express his view on routines. The
response concludes that routines become so natural to us, they become a part of us. The response uses
appropriate transitions (Homer, in passage I; So; As humans).

Language Use

Uses appropriate language, with some awareness of audience and purpose (This is revealed through the
author’s diction). The response occasionally makes effective use of sentence structure (In literature, as
in life routines are quite common).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (repeatative and repeativeness) and
punctuation (passage I has; querulous”, and; routine, we wont) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in
development and organization.




Anchor Paper — Part A—Level 4 - B

Evemgmz ho an )OUm;buw( Everuone KNOWS uum

o5 0 earrO PIESP(E Yy mUmh
@D\)W\ﬁ\ do_just Yok i Somepenple By e peoting
%W\N/u\/\a ove{ douu  wee i mOf\HAm Of even
U0t O oerson oan o urdix s e RN oA Yok
JU\ LMV\(S)MA Al N0 Wt Wag Onsg (A)OUL)( 410}
YY\OW\AMAA/\ ()\P\/\)@U\ VI C/7\ *HA,O/\/\M% )bQ Omvrx,m/wdl
Hie  asudne OF reohm\n ~

Oomao\o |18 ¢ 0 wan nanud Homey bind 0peoo
e o Oresty preei3e (utine. He Qees 4p Hug yiore,

W Comes ome, S 0N Nis OLOCK , waskengd ¥ lizard \n\
L COCS om £0EN 10NCAL 0K 18 Who e 18, Tho S
Wwinout Qe Homol 0 @ ge(n: i wnokheasnce 0

Wi woid g his evemdm (0N P estodolishning
m (i, e oy aowoed dmm UBAEA 1N
WL OlLgins nivi?. T f0re, Younau 00n esiaiisin identrhy,
T OMOA%,Q mgmoum)z\ SH0FLND N e Y Cond
(‘\ﬂ()m()u@ \mJ\ YOUNY\Q by %m/ﬂ% uO \HM v\uu O oy
mzsﬁ Aot ¥ MQA%Y SRR, O\ How. o™ oeR
and 0 tNanoe n (oL ww/ e W0k Deemd
gt nfm.

° e second (03008 nemm DU naminge Severad
Oikheant doui (olS oC habits ok (e migiax
vt and b INUSIOGED YA impoHancs . TN By Simpie
0D uHing oS o0 tnoray, Qw\ﬂm Yirg_and > chw\@
((w O\ M&M (XY\G\ULU&)\ HCUNERVN! \\A/wv\m\ e re\x oN )m
Lep LD S 0L nodark, ong oy Tl awe Y\OWMYYZA/
410 \Uuuo ordal So e odepend on 14 dind M exdent o
Wien ong m)p@nm QN NS O (0l Al i seaxl

[24]

qu




Anchor Paper — Part A—Level 4 - B
Hamn \oumum |

A oahM@R 0D poses e QABUNALAA_ e/, W
utn 18 G e ool Lp 9 WM L0EN ANd now mwen

3 wcmm (\W\Q,UV £ e\revumcz oummkb 0N 0 N0k ac Yooning
even o litHle o fin e let i b 03 Yok ymuen 1€ o

oo & oefed m fom Jome onge elke e wWe winuL oy Ve
Q) \WU\@S(UL oD UUP Y 1S impessiole. 1o 424) SW\JUU\/\,QA
o nedat 1 ek by onge - peson o Stolen frn

Anotass Thuy YNQUKen *&mw\ O Htom CoNCe oY
TVeru peson. Nas  an %m/\mtu OVen 0esm

Ao m%mm M pgAnk M{u\v\o}) D M\\(\ﬂ Wx@uk O\o\wmtm
B gooun (n ELMQA%L ...... 1.0mad _.i,~mggmmwmm
el £ ounned 46 duhing Yasav . Wnok  MOKe . e»rerwmg

o\um JRINON a8 VoWl VS SOV O 2V L CINACIAL INOANAR ’rb |
MW\@ SN cmc& mm@/\/\,)rb O\r\cmouz Ol WA or Nat

%@Wa@o&w




Anchor Level 4 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (By repeating
something over daily, weekly, monthly, or even yearly, a person can be under the impression that that is
who they are and ... to continue the routine or repitition). The response makes clear and explicit
connections between the controlling idea and the ideas in Passage [ (The passage mentions situations in
which he could change his routine ... but that may change how Homer acts and a change in his identity
like that seems to frighten him) and in Passage 11 (If everyone depends on a habit or routine even a little
bit, then we let it define us that much).

Development

Develops some ideas more fully than others. The response refers to specific and relevant evidence to
demonstrate Homer’s routine in Passage | (He goes to the store, comes home, sits on his deck, watches
the lizard by the cactus and eats lunch) and addresses daily routines and their effects on identity in
Passage Il (Things as simple as putting shoes on in order, counting stirs, and checking for a wallet and
Keys and The passage also poses the argument of> how much is a person made up of themselves
and how much is from others?). There is no mention of literary elements for either passage.

Organization

Maintains a clear and appropriate focus on how people allow their habits, rituals, & routines to define
them. The response exhibits a logical sequence of ideas, presenting examples from Passage I to
emphasize the connection between Homer’s indifference to the world and his identity and from Passage
II to emphasize the tricky concept of identity, but the shift to first person affects internal consistency
(we depend and we let it define us).

Language Use

Uses appropriate language, with some awareness of audience and purpose (Passage I tells of a man
named Homer who appears to have a pretty precise routine). The response occasionally makes
effective use of sentence structure and length (That is who he is and The second passage begins by
naming several different daily rituals or habits that one might have, and it illustrates their importance).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (themself, repitition, sain),
punctuation (cactus and eats; person, his; of-how), and agreement (Everyone ... they, a person ... they,
one ... their) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in

meaning.
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Anchor Level 4 — C

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Both passages reveal a routine
that hasn’t change). The response makes superficial connections between the controlling idea and the
ideas in Passage 1 (Some people find it difficult to change a routine) and in Passage Il (The author in
passage two also describes a set routine).

Development Develops some ideas more fully than others. The response refers to specific and relevant evidence to
discuss Homer’s unchanging routine in Passage 1 (4s part of Homers routine, he’'d face the garage and
watch a lizard attack flies), but the discussion of Passage Il is more general (The author writes about
routine but we all have one whether you know it or not). The response makes reference to irony and
imagery in Passage | and imagery, free verse, theme, and satire in Passage 11, but development is limited.
Organization Maintains a clear and appropriate focus on how it can be difficult to break a set routine. The response
exhibits a logical sequence of ideas, first presenting information about Homer’s daily life in
Passage I, and then relating the chosen literary techniques to the text. Discussion of the second passage
lacks internal consistency, relying on loosely connected information about the use of literary devices.
Language Use Uses appropriate language, with some awareness of audience and purpose (Some people like a sense of
routine). The response occasionally makes effective use of sentence structure and length (Most would
react with some sort of emotion, but not Homer).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (emphize and satyrize) and
punctuation (part of it and he, Homers routine, a characters routine) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in
meaning.
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Anchor Level 3 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (Routines become a great
part of everyday life and have to do with being careful, fast, or prepared). The response makes
superficial connections between the controlling idea and the ideas in the texts (/n passage I, the person
has a very fast, cautious routine and Passage Il speaks of this persons everyday routine).

Development

Develops ideas briefly, using some evidence from the texts (This persons routine deals with his
grocery store and grocery shopping and This person tells how he puts his left shoe on first and then his
right). The response relies primarily on plot summary of the initial sections of each text.

Organization

Establishes an appropriate focus on routine (Routines are an important part of everyday life). The
response exhibits a rudimentary, four-paragraph structure.

Language Use

Relies on basic vocabulary, with little awareness of audience and purpose (He then grabs these few
items, pays, and out he goes). The response exhibits some attempt to vary sentence structure for effect,
but with uneven success (For his dinner, Homer goes directly into the store and to the exact location
as to what he needs to buy).

Conventions

Demonstrates partial control, exhibiting occasional errors in punctuation (nobodys, persons; walk, he)
that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in

conventions.
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Anchor Level 3 - B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (The way we go
through life everyday is different depending on what kind of person you are or what kind of life
you live). The response makes superficial connections between the controlling idea and the ideas
in the texts (These two passages prove that routines can be different).

Development

Develops ideas briefly, using some evidence from Passage 1 (Homers point of view comes from
him watching a lizard ... and watch the different angles of his backyard. This routine is not
everyday). The references to Passage II are vague (In the morning they always do the same thing
everymorning like getting ready for the day).

Organization

Establishes an appropriate focus on the idea that the affect your routine has can differ based on
who you are. The response exhibits a rudimentary structure, addressing each passage in separate
paragraphs and ending with a conclusion.

Language Use

Relies on basic vocabulary, with little awareness of audience or purpose (The idea people have on
there daily routine cause what kind of life they will have in the future). The response exhibits
some attempt to vary sentence structure and length for effect, but with uneven success (Homer
after he eats breakfest always sits in the same chair the same way and he’s always aimed the same

way).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (acostum and everymorning),
apostrophe use (persons, mans, Homers), comma use (Homer after ... breakfest always and way
and), and agreement (person ... there day, person ... theire routine, idea ... cause) that do not
hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in

conventions.
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Anchor Level 3 - C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (Everyone has a routine and
Passages I and II both have a routine that are completely different). The response makes superficial
connections between the controlling idea and the ideas in Passage 1 (His routine is very similar
everyday) and in Passage Il (This routine is very structured and specific).

Development

Develops ideas briefly, using some evidence from Passage 1 (The man tells us how he sees all the
colored spot lights in “The SunGold Market”) and from Passage I (The writer describes how they get
dressed “the shoes put on each time left first, the right”). The response makes no mention of literary
devices or techniques.

Organization

Establishes an appropriate focus on routine (everyone has a routine, but they can be completely
different). The response exhibits a rudimentary, four-paragraph structure.

Language Use

Relies on basic vocabulary, with little awareness of audience and purpose (This man pretty much does
the same thing everyday from his own point of view). The response exhibits some attempt to vary
sentence structure and length for effect, but with uneven success (The spotlights were natural hues over
certain foods, and he descrbes this by saying the food first then the colored spotlight).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (descrbes and acording),
punctuation (dressed “the; right.” and; So this), agreement (Everyone ... they, routine that are,
Passage Il ... their), and usage (routine on how and routine in which) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 2 — A

Quality Commentary

The response:

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a
controlling idea about routines (Routines can be very important But can also control your life), it
makes few connections to the passages.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (For
Example in the first passage. The person has the same routine every day and the second poem is
just about just the same old every day routines And how it never really seems to get old).
Organization Suggests a focus on routines and suggests some organization with a controlling idea, brief
statements about each passage, and a concluding sentence.

Language Use Relies on basic vocabulary (His life probably is realy boring and They are both about plain old
routines), with little awareness of audience or purpose. The response exhibits some attempt to vary
sentence structure and length for effect, but with uneven success (And how they effect every day
life).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (For Example in the
first passage.; boring he just; Therefore in conclusion) and capitalization (But, Example, They) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
language use and conventions.
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Anchor Level 2 - B

Quality Commentary
The response:

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a
controlling idea (In both of these Passages the are routines that are revield to the reader), only
a few connections are made to the passages.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (In
Passage one, it is the routine of going to the grocery store and coming home and In Passage two it is
a little diffrnt) and unjustified (It is more about just getting away from home and finding an escape).

Organization Suggests a focus on routine and suggests organization by addressing Passage I, then Passage 11, and
attempting to compare both passages.
Language Use Relies on basic vocabulary (ke goes to the market and gets a few things) that is sometimes imprecise

(the for “there”), with little awareness of audience and purpose. The response exhibits some attempt
to vary sentence structure and length for effect, but with uneven success (Passage 2 is moslty about
getting away from life, and living for the finer things in life).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (revield and diffint) and
punctuation (comfort, he; old broken, In Passage two it) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.
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Anchor Level 2 - C

Quality Commentary
The response:

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a
controlling idea (You need change becase If you Do the same thing your Life will be boreing),
few connections are made to Passage I. Passage 11 is mentioned only briefly.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague
(Like in the first Passage he DiD Not Notes everyThing behind him) and unjustified (Like all the
garbege was just Pileing uP and In the 2 Passage It explian how must of us dont take
aDDventage of life).

Organization Suggests a focus on change and suggests some organization, moving from a discussion of
theme, to references to Passage I, then to a brief mention of Passage II, and ending with a
concluding sentence.

Language Use Uses language that is imprecise for the audience and purpose (on for “own,” Notes for “notice,”
fall for “full”). The response reveals little awareness of how to use sentences to achieve an
effect (also to Know how it feels to be unique).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (becase, futer, garbege,
Befor, conclution), punctuation (Number’s 1, Dont change it, it his back yard, cange And), and
capitalization (Do, If, DiD, Life) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 — A

Quality Commentary
The response:
Meaning Provides no evidence of textual understanding. The response makes no connections between the texts
or among ideas in the texts, offering only a personal response.
Development Is minimal, with no evidence of development beyond the general statements about routines.
Organization Suggests a focus on routines in general (there are routines that can affectt your life in a positive way

and also there are ones that could create a negative effect). The response suggests some organization
by including an introduction, a body paragraph about positive routines, a body paragraph about
negative routines, and a conclusion.

Language Use

Uses language that is imprecise (it could be wether a good or a bad routine, metal for “mental,” sports
— Baseball, etc). The response reveals little awareness of how to use sentences to achieve an effect
(Activities like: Reading a book, Chessgame, Dama etc).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (affectt, wether, physicall,
Activitie), punctuation (Routines negative, vary there, thing So), and capitalization (life. things; physical
Routine; Reading, vary. the; or A bad) that make comprehension difficult.

résponse makes no

Conclusion: Although the response fits the criteria for Levels 1 and 2, it remains at Level 1 because the

reference to either text.
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Anchor Level 1 — B
Quality Commentary
The response:
Meaning Provides no evidence of textual understanding. The response makes no connections between the texts
or among ideas in the texts.
Development Is minimal, with no evidence of development.
Organization Shows no focus or organization.
Language Use Is minimal.
Conventions Is minimal, making assessment of conventions unreliable.
Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level 2

| Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper C—Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in
development.

Practice Paper D—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
development.

[52]



*0 B palods aq pinoys Buium juapnys jeuibrio ou yym (s))xa3 ay} wouy pardos Ajjejo} asuodsal y «
"0 & uaAIb aq pjnoys yuejq Jo ‘Juaiayodul ‘a|qiBaj|1 ‘o1doy ay} 0} pajejaiun Ajjejo} sasuodsay «
'} e ueyy 1aybiy ou palods aq ued asuodsai ay) ‘(s))xa} ayj 0} 20Ua19)91 OU SYew pue asuodsal jeuosiad e AjUo SaIM JUBPN]S dY} §| «

*¢ e ueyj Jaybiy ou palods aq ued asuodsal 8y} Jxa) dUo AJUO SISSIIPPE JUBPN)S B} §| «

ysibu3 se a|qeziubooal
jou Jo 9|qiba)|l aq Aew-
a|gel|aJun SUOI}USAUOD
JO Juswissasse

Bupjew ‘fewiuiw aie-

ajendoiddeul

Jo Juaiayoaul

sl jey} abenbue| asn-
|ewiuiw aJe-

uoneziuebio
10 SN20} OU MOYS-

JuswWdolaAap JO 82UBPIAS
OoU Y}IM ‘[ewluiw ale-

Sjx8)
uasoyo ay} Jo sishjeue
ou IO [ewluIW JO8|y8.-
L.Sug| |[eonlo,

}INoIyIp uoisuayaidwod
) ew ey} sio.id juanbauy
Buniqiyxs ‘josu0o

10 YOE| B 8jesjsuowap-

108)49 UE 8A3|YOE 0}
S90UBJUSS asN 0} MOY JO
SSauUdJEME B[}}I| |EOASI-
asodind

10 82UdIpNE 8y} IO}
a|geyinsun 1o asoaidwi
sl jey} abenbue| asn-

uoneziuebio

30| }nq SNooy e
1seb6ns Jo ‘uoneziueblio
awos 1sabbns }nq snooy
ajeudosdde ue yoe|-

paunsniun Jo ‘aAnnadal
‘JueAsja.ll ‘anben

ale 1X3} 8y} 0} S90UBIBSI
inq ‘seapl je Bunuiy
‘padojanspun Ajeble)

Jo 8)9|dwooul aie-

SIX8} UBsoyd

ay} azAjeue o} | asn

jou op Ing ,Sud| [BONIID,
ay} 0} apn|je Aew-

4SuUs| [BollId, 8y} Jo
uonejaidiayul aya|dwooul

uoisuayaidwod Japuly
Jey} SI0lId [BUOISEO20
Bunigiyxa ‘|osuod
Buibiews ajelysuowap-

SS920NS UBABUN YIM
g ‘108ys Joy ybus| Jo
aInjonJ)s aousjuas Alea
0} Jdwa)pe awos Jqiyxs-
asodind Jo

2ouUsIpNE JO ssaualeme
S| Yum ‘Aseingeoon
oIseq uo Ajai-

S9I0UBAS[BUI

10 S8]0Ud)SISUODUI
awos apnjoul

Aew jng ainjonis
Aleyuawipnu e }qiyxe -
sSnooy

ajelidosdde ue ‘uiejuiew
0} |lej Ing ‘yslige)se-

Arewwns joid

uo Ajewrd Aol Aew-
X8} 8y} Wody
aouapIAe awos Buisn
‘Aiyouq seapi dojanap-

SIX8)
uasoyo 8y} pue elLIslLIO
Y} UsaM]ag SUOIOBUUOD
|eroipadns ayew-
sisAjeue Jo}

elIBI0 awos sjsabbns
jeyy ,susj [eonuo,,

ay} Jo uonejaidiaiul

uolisuayaidwod

Japuly jou

0p }ey} SI0LIS [BUOISEDD0
Bunigiyxa ‘|osuoo

|eied ajeljsuowap-

yibusy Jo ainyonis
90UBJUSS JO 9SN DAIJOBYD
ayew Ajjeuoiseado-
asodind pue

2ouUdIpNE JO SSaualemMe
awos yym ‘ebenbue|
ajeldosdde asn-

Aousj)sisuoo

Jeutajul yoe| Aew

1ng seapl Jo souanbas
|ea1bo) e yqiyxe-
snooj ajeldosdde

puE Jes|o e ulejulew-

SIX8) Yj0qg WoJ} sjuswsa|o
Aielay| ejeudosdde pue
90USPIAS JUBAS|SI puE
olj109ds 0} 80UBIBJBI YIM
‘s19yjo uey} A||nj siow
seap| awos dojanap-

Ss)xa}

uasoyo 8y} pue eus}lIo
USdM}a(g SUOI}OBUUOD
ol dwi exew-
sisA|eue Jo}

BLIBJO BY) Saysl|ge)sa
ey} ,susj [eonuo,

ay) Jo uonejaidisyul

abenbue| pajeonsiydos
Buisn uaym Ajuo siolie
Jeuoisedado Bupiqiyxa
‘SUOIIUBAUOD B}

JO [0J}UOD Bjel}suowap-

Buoed

pue wyiAyJ |oJjuod

0] S90Ud)Uas Jo Yibua)
pue ainjoni)s Alea-
asodind pue aosuaipne
JO Ssaualeme JuapInd
yum ‘jeuibuo pue juany
sl jey) abenbue| asn-

suoljisuel}
pue saoinep sjeldoidde
10 asn ybnouyy

seapl Jo sousnbas
[ea160] e Jqiyxe-

sug|

[eonuo auy Aq paysi|qe}sa
SN20} 8y} uleulew-

SJX8} Y)0g WOl sjuswa|e
Asessyl| eyeudoisdde

pue aouapIAs ol1oads
pue JuBAS|aJ 0} 9oUBIB}B]
yum ‘Ajjusysisuod pue
Ales|o seapl dojanap-

S)xa}
uasoyo auyj Jo sisAjeue
pauoseal pue Jes|d e
9)ew o} els)lId ay} asn-
sisAjeue Joj}

BLIBYIO BY) SaysI|qe)se
Ales|o 1eyy ,sus| [eoRLD,
8y} jo uonejaidisul

abenbue)

pajeonsiydos yjm uana
‘slolia ou Ajleljuassa
UlIM SUOIJUBAUOD By}
JO [0JjUOD BjeJ}ISUOWSpP-

Buluesw soueyus

0} s90UsjUas Jo yibus|
pue ainjons Alea-
asodind pue aousipne
JO ssaualeme pue
99|0A JO 8SUSS s|gejou
e yum ‘buibebus pue
asloa.d s| jey) abenbue)
Buisn ‘pajeonsiydos
Ajjeonsijfis ale-

suoljIsuel}

pue saoinap ajeldoidde
Jo @sn nyjiis ybnoayy
2INjoNJ)s JUsIBYod

pue [e2160] & JgIyxe-
sua|

[eonu 8y} Aq paysi|geise
SN20} 8y} uleulew-

SIX8} Y}0g WoJ} sjuswa|o
Asessyl| @yeudoidde

pue aouapIAd oy10ads
pue juenajal jo abuel
SPIM B JO 8Sn 9A1}09)40
Bunjew ‘Ajiny pue

Ales|o seapl dojonsp-

SJX8) UBsSOYd
2y} Jo sisAjeue |npybisul
9yew o} ela)lo 8y} asn-
sisAjeue 1o}

BlISJIO 8} SaysI|ge)se
Ales|[o pue juswajels
ay} Jo Alxadwod

8y} 03 |njuyyiey sl

ey} ,susj [eonlo, 8y} Jo

abesn pue ‘Jewweib
‘uonezijeydes
‘burydesbesed
‘uonyenjound

‘Buljjods jeuonuaruod
s}qIyxa asuodsau

9y} YdIiym o3 Judixa
9y} :SUOIJUBAUOD

KyauieA asuajuas pue
‘alnjonijs aouajuas
‘SPIOM JO 3SN dAIJODYD
ybnouy) asodund pue
aoualpne jJo ssaualeme
ue s|eaAal asuodsau
9y} YdIiym 03 Juadixs

ay} :asn abenbue

@ouasayod

pue ‘adeys ‘uoiyoalip
sHqIyxa asuodsau
ay3} YyaIiym o3 juaixa
ay)} :uoneziuebio

(s)xay

a9y} WOy 90U3PIAd
jueAsjal pue oyloads
Buisn pajeloqe|s aie
SEapl YdIym 0} Juajxa
ay) ;jJuswdojanag

(s)xay pue

)se} ay} jo sishjeue
pue ‘uonejaidiayul
‘Buipuejsiapun
punos sjqiyxa
asuodsal ay} ysiym

oy} 0} Jojal jou op- 10 pashjuod e apiroid- a|dwis e apinoud- a|geuoseal e apiroid- inybnoy} e apinoid- | uonelaidisiul ue apinoid- 0} Jud)Xxa 3y} :Buruespy
HET ] HEY ] HEY ] HEYX:] HEYX:] HEYE]
S1y} Je sasuodsay S1y} Je sasuodsay S1y} Je sasuodsay Sy} Je sasuodsay Sy} Je sasuodsay Sy} Je sasuodsay ALITVNO
I [4 € 14 S 9

SISATVNY TVIILLIYD ¥0d ONILIMM ANV ONIaVIY
olIaNy ONIYOOS — 9 L4Vd — OML NOISS3S

[53]



Anchor Paper — Part B—Level 6 — A

A VI S R A
_%(%.A_ZZ?‘M_ / Wb M N
‘.ZZM 21 Love wnthod Aeo, ('/(/v.’m;acé% - MW%(m%.M
W_MM%J_%M_M: Ai/ Pone s bhod
fet ‘ gty He
Aretn Toe Woatogurs
dund /4744,,,4,:2 fom gochniny i Mockleas, [ve = ingplocd anhia,
| A A (’M LY

,_,M@&e: _,Q__ﬂsz__féazm?,m__
P b Z Stt Flgrdd i The

. MM_A_ bt




Anchor Paper — Part B—Level 6 — A

AL,M%_@%_AM&L%_@ o u‘m/AM
e /ém}v"cj /fﬂ:ﬁm 56 Yot Love. Th Apndten. —anfa 5
%@u Mot Lo_yprry 4%_@_94\.@.&»__2;0_4_@%.

mfm'm Dlmes et w,wmm«um
s mm P M W %.Am 7m_w m
_A_:I’-'«L S lv- L,a{(__ !\O‘{‘M,‘M_/fovﬂ_bnlf"{\ ‘éA‘?‘W&"“A‘f‘

L,mJ.A M._._b&m ks s e m__uﬁ&‘j_m_%{d_,ﬁutm

%Mﬂ&?#%&‘—

me Am ‘ WL J!M “

ad
M_@bﬁj"%ﬂuk}lﬁm( ) )




Anchor Paper — Part B—Level 6 — A

44 IV LY Y. WQMMM_MAL

Anchor Level 6 — A

Quality Commentary
The response:
Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis (Love blinds its victims, inhibiting their true ambitions,
causing young lovers to make hasty, and reckless decisions, and can be so utterly consuming that it
would lead to death). The response uses the criteria to make insightful analysis of Romeo and Juliet
(if Romeo had not used his heari, he would have seen rightly) and The Great Gatsby (Gaisby is also
a hopeless romantic, who dedicated his entire career, life, and being to wooing Daisy Buchanon).
Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from both texts to support the characterizations of Romeo (exemplifies the drawbacks of
love and His one tragic flaw is his hastiness and his eagerness ... to make poor decisions) and Jay
Gatsby (the paragon of being blinded by love, worked hard his entire life, highly ambitious, fiscally
shrewd). The response also refers to irony in the deaths of Romeo and Juliet and to the obscure
allusion to Benjamin Franklin in The Great Gatsby.
Organization Maintains the focus established by disagreement with the critical lens (If one “only” uses the heart
. they are doomed for failure and death). The response exhibits a logical and coherent structure,
moving from an introduction that disagrees with the lens to an analysis of each main character, and
concluding that moderation of emotion ... is the best option for leading a healthy life. Coherence is
strengthened through the skillful use of transitions (Indeed, One such character, As the tragic hero,
Like Romeo).
Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense of
voice and awareness of audience and purpose (profound sensations of euphoria, inverse of Saint-
Exupéry’s quote, a billionaire sans the crime). The response varies structure and length of sentences
to enhance meaning (4s was the case with Romeo, had Gatsby not used his heart ... that would have
made him a more successful and a better person).
Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Quality

Commentary
The response:

Meaning

Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis by pointing out that only the heart judges people
accurately, not society or the human eye. The response uses the criteria to make insightful analysis
of All Quiet on the Western Front (What he saw was an enemy ... Immediately his heart tells him this
is wrong) and The Adventures of Huckleberry Finn (Huck’s eyes see Jim for his race ... but it is
Huck’s heart that shows him the truth).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from both texts about characters whose actions communicate the power of truth in the
heart. The response incorporates characterization (Paul tries to comfort the man; By characterizing
Himmelstoss as a brute first, Remarque sets up a dramatic foil; Jim worries about Huck’s safety
constantly), imagery (the Frenchman’s slow, brutal death), and setting (during a battle and in the
South during the times of slavery) to support the interpretation of the critical lens.

Organization

Maintains the focus established by the critical lens (Though the eyes may decieve and society may
lie, the heart will always see true). The response exhibits a logical and coherent structure, moving
from an introduction of the two texts to an analysis of each major character’s conflict with society
and his own eyes which are eventually proven wrong by his heart. Transitions are skillfully used
(Already in the crater, however, soon after the incident; also shows us).

Language Use

Uses language that is fluent and original, with evident awareness of audience and purpose (By this, I
am certain that he meant and I agree with this quote). The response varies structure and length of
sentences to control rhythm and pacing (In his arms he holds a dying human being and Jim is
characterized as a kind and caring individual in sharp contrast to the cruelty directed at him).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in the use of vague pronoun
references (Pictures of his wife and children make Paul realize; Maybe, his heart tells him, he was
so cruel; he tries to trick him).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in
language use and conventions.
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J

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
analysis, stating that passion may ... blind one to the outside environment ... and distort reality. The
response uses the criteria to make a clear and reasoned analysis of Gatsby’s distorted ... perception
of reality with respect to Daisy in The Great Gatsby and the Ministry of Love’s manipulation of the
masses’ emotions, and, therefore, their judgement in 1984.

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts. The response characterizes Gatsby as continually refusing to accept the passage of time and
characterizes the government as dispassionately logical, identifies setting (set in the roaring 20s and
under a ... totalitarian government), and discusses theme (One of the themes of the novel is Gatsby’s
desire to repeat his past and these strong feelings cloud the vision of the masses) to elaborate on the
blinding nature of passion.

Organization

Maintains the focus established by the critical lens on how emotions ... may blind one to the truth.
The response exhibits a logical sequence of ideas, first establishing that emotions can be a veil, then
tracing how Gatsby went beyond denying reality to creating a new one, and how the totalitarian
government in /984 manipulated the citizens’ love and hatred for its own benefit, finally, concluding
that emotions ... must be checked by ... logic.

Language Use

Uses language that is fluent and original (Gatsby ... is merely a persona fused together from the
dreams and aspirations of a poor boy), with evident awareness of audience and purpose (Love,
though powerful, is like a double-edged sword that can slice through reality if one is not careful).
The response varies structure and length of sentences to control rhythm and pacing (When a picture
of Emmanuel Goldstein, on the other hand, is shown, a proper Party member feels ... loathing
towards this despicable traitor who would dare defy ... Big Brother)

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in punctuation (Therefore love
and blade also) and proofreading only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5- B

Quality Commentary
The response:
Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis
(While ... love helps a person remain above his situation ... he is only temporarily blinded from

recognizing the truth). The response disagrees with the lens, using the criteria to make a clear and
reasoned analysis of how love condemned the characters to a miserable fate in Rappacini’s Daughter
and prevented someone from seeing clearly in I'll Take You There.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both texts
to show how following the heart can ... end in disaster. The response includes references to
characterization (Giovanni, is characterized as being extremely intelligent and She begins to change
herself into someone she thinks he could love), symbolism (the garden ... represents an evil which is
cloaked by paradise), and theme (There is a point where love becomes hinduring).

Organization Maintains the focus established by the critical lens on how the view through the heart is warped. The
response exhibits a logical sequence of ideas, first clearly disagreeing with the lens, then presenting
information about characters in each work that were blinded, destroyed, tainted, or trapped by love, and
concluding by reiterating the idea that while love can be a mirage, some people can heal and learn from
experience. Appropriate transitions are used (In this case, Another, On the other hand).

Language Use Uses language that is fluent and original (Eventually, though warned by his profesors to steer clear of
the garden, Giovanni ... falls unknowingly for a femme fatal), with evident awareness of audience and
purpose (I find this critical lens to be untrue). The response varies structure and length of sentences to
control rhythm and pacing (In this case, love was not a saviour).

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in spelling (indestructable,
interacial, hinduring), punctuation (die but, pinnacle and, sadly after), and grammar (a person’s eyes,
they and a person ... themselves) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
conventions.
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Anchor Level 5 - C

Quality Commentary
The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis
(just by looking at someone ... you cannot get a completely accurate sense of who someone is). The
response uses the criteria to make a clear and reasoned analysis of how Elizabeth in Pride and
Prejudice finally feels in her heart that she does love Darcy and how Bella in Twilight was able
to get past her immediate feelings.

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from
both texts to show that people aren’t always what they seem. The response refers to
characterization (Mr. Darcy’s cold and unsociable nature and she feels a certain connection
with him that she is unable to deny) and plot (he is glaring viciously at Bella) to support this
discussion.

Organization Maintains the focus established by the critical lens (yvour heart is generally ... right in these
situations). The response exhibits a logical sequence of ideas, first establishing the idea that only
with the heart can people clearly see how they feel about someone, then analyzing how Elizabeth
gets her heart ... right and Bella listened to her heart, after each had initial negative reactions to the
man she met. Appropriate transitions are used (Thus, However, Although these emotions).

Language Use Uses appropriate language, with some awareness of audience and purpose (Another book that
exemplifies this quote is Twilight). The response occasionally makes effective use of sentence
structure (He is amazingly attractive, but is also sitting isolated with his family members in the
cafeteria).

Conventions Demonstrates partial control, exhibiting frequent errors in punctuation (said” It; Theres; opinions,
and; Prejudice by, hears she) and occasional errors in grammar (someone ... them and one ... their
.. they) that do not hinder comprehension.

Conclusion:. Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
language use and conventions.
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Anchor Level 4 — A

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis («a
person must ... see the sensitive side of things). The response makes implicit connections between
this interpretation and the ways in which Holden from A Catcher in the Rye and George from Of
Mice and Men display sensitivity toward others (Holden hates the fact that children so young are
exposed to this language and For almost all of his life, George has cared for Lennie).

Development Develops some ideas more fully than others. Holden’s characterization is presented through his
sensitivity to obscenities at his sister’s school. His objection to “phony” people is less developed.
George is characterized as a good friend to Lennie, but the reasons for George killing Lennie are less
developed (He loves him very much but knows if he is caught he will suffer).

Organization Maintains a clear and appropriate focus on the idea that the good things in the world are only seen
through sensitivity. The response exhibits a logical sequence of ideas by first presenting the
situations both characters face (Holden views the world as corrupt and George knows everyone
around him wants to kill Lennie) and then shows how each character’s sensitivity leads to his
actions. The brief supposition about George and Lennie’s lives (if they were apart their lives would
be completely transformed and Lennie’s character is very strong and ... can be a great person)
weakens internal consistency.

Language Use Uses appropriate language that is occasionally awkward (the feeling of seeing the good things
through sensitivity), with some awareness of audience and purpose (One example of Holden’s
sensitivity is characterized by his hate for the use of obscene language). The response occasionally
makes effective use of sentence structure and length (He feels bad for her and just lets her go).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (alot, retarted, purpouse) and
punctuation (times and, sometimes but, Lennie and) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — B

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis by
disagreeing with the quotation (love can blind you, and you end up making wrong dicisions). The
response makes implicit connections between the criteria and Of Mice and Men (Lennie has some
mental problems) and Hamlet (Hamlet ... is still dealing with his father’s death).

Development

Develops some ideas more fully than others. The response explains why George feels he must kill
Lennie (so that he won’t suffer) and why Hamlet feels he must kill his uncle (his uncle killed his
father), but the complexity of these characters and their choices is less developed. Settings are
provided for each text, with little additional discussion of literary elements.

Organization

Maintains a clear and appropriate focus on the idea that love is important, but you can’t let that make
all your dicisions for you. The response exhibits a logical sequence of ideas, first explaining the
quote, then sequencing events to show how George has to face reality and how Hamlet’s love for his
father blinds him, and concluding that you can’t always see clearly ... you need to ... look at the
whole picture. Internal consistency is weakened by abrupt external transitions (/n of Mice and Men
and /n Hamlet).

Language Use

Uses appropriate language, with some awareness of audience and purpose (you have to think
logically). The response occasionally makes effective use of sentence structure and length (Although
Lennie has some mental problems, George looks past that and still looks out for him).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (dicisions, disasterous,
concequences) and punctuation (rightly ...” said and In Hamlet by) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality Commentary
The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis
(through love, a person can use their hardships to be kind to others and not let their own problems
hurt others). The response makes implicit connections between the criteria and 4 Lesson Before
Dying (He does this through love, and understanding) and Macbeth (If they had used their heart to
lead them, they may have looked past the selfishness).

Development Develops ideas briefly, using some evidence from the text to discuss the main character from A
Lesson Before Dying, explaining that he is frustrated, and takes it out on his aunt, and the class at
the school he teaches at but softens up to the people in the end, and that the main characters from
Macbeth are motivated by greed, and the love of power and how their schemes only lead to
destruction and guilt. The response relies primarily on plot summaries.

Organization Maintains an appropriate focus on the idea that with the heart, one does not have to go through life
blind to what brings true happiness. The response exhibits a logical sequence of ideas, first
interpreting the lens, then discussing the two works in separate paragraphs, and concluding with a
reiteration of the interpretation. Internal consistency is weakened by abrupt external transitions (/n
the novel and In Macbeth).

Language Use Uses appropriate language, with some awareness of audience and purpose (In many lives, times are
stressful and take a toll on the person who is enduring hardships). The response occasionally makes
effective use of sentence structure (When he is given the task of speaking to a man that has been
wrongfully jailed, he only does so to please his aunt).

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (‘4 Lesson Before Dying”,;
aunt, and; love, and understanding) and grammar (person ... their and they ... their heart) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in
development.
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Anchor Level 3 — A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (love is the
only way you can see sometimes). The response makes superficial connections between the criteria
and Romeo and Juliet (Romeo Can not live without her) and The Crucible (John proctors love for his

wife).

Development

Develops ideas briefly, using some evidence from the texts to show the effect of love on the main
characters (this opened they're eyes to clear sightedness about the fued of the families and John'’s
love to his wife after the affair only became stronger).

Organization

Maintains a clear and appropriate focus stating that true love is the only way to see sometimes. The
response exhibits a logical sequence of ideas, first agreeing with the lens and then connecting the
effect of true love to Romeo and Juliet and to John Proctor’s actions, followed by a brief conclusion.
The weak use of external transitions detracts from internal consistency.

Language Use

Relies on basic vocabulary that is sometimes imprecise (merry for “marry” and they re for “their”)
with little awareness of audience or purpose (Thats pretty true). The response exhibits some attempt
to vary sentence structure and length for effect, but with uneven success (The two must know who
each other were right after).

Conventions

Demonstrates emerging control, exhibiting frequent errors in punctuation (Thats, In Romeo and
Juliet The, other and, Juliets ... love, In the end the two) and occasional errors in spelling (can not,
revereng, fued) that hinder comprehension.

organization.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in
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Anchor Level 3 — B

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (when you
think with you heart you see ... the clearly). The response makes superficial connections between the
criteria and Romeo and Juliet (But when He follows his heart he sees what he must do) and The
Outsiders (Then when he follows his heart ... he basicly gets out of the gang).

Development

Develops ideas briefly, using some evidence from the texts (Juliet who is of a rival family and
Ponyboy is caught up in a gong). The response relies more heavily on plot summary when
discussing The Qutsiders.

Organization

Establishes, but fails to maintain, an appropriate focus, concluding that the quote is still as true then
as it is today. The response exhibits a rudimentary structure with an introduction, separate
paragraphs for each text, and a conclusion.

Language Use

Relies on basic vocabulary, with little awareness of audience and purpose (I agree with this
statement based on 2 books I have read). The response exhibits some attempt to vary sentence
structure and length for effect, but with uneven success (Antoine de Saint Exupéry said ... you see
the clearly).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (gose, basicly, proff),
punctuation (rightly” Antoine, said this and, In Romeo and Juliet Romeo), and capitalization (this
was spoken and today. there) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in

conventions.
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Anchor Level 3 - C

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens that suggests some criteria for analysis of the
theme of love (it not always what you want but its what ist right). The response makes superficial
connections between the criteria and Othello (the love between Othello and desdemona was
unbeatable) and Oedipus Rex (they both listen to their heart but discovery a sin).

Development

Develops ideas briefly, using some evidence from the texts (Othello started to distrust his own wife
and his friends and Edipus became a king and had everything going for him self). The response
relies primarily on plot summary.

Organization

Establishes, but fails to maintain, an appropriate focus (Your heart is always the way to happinest).
The response exhibits a rudimentary structure, presenting an introduction, separate paragraphs
focusing on the texts, and a conclusion that contains irrelevancies (Othello knew his desteny ...
because he always was discriminate and Edipus follow his heart and it lead him to true love but not
a safe love).

Language Use

Relies on basic vocabulary that is sometimes imprecise (listed for “listened,” discovery for
“discover,” let for “led”). The response reveals little awareness of how to use sentences to achieve an
effect (he didn’t know the that women he love it was his own mother).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (betrade, afiar, frist, gruw,
desteny), punctuation (Rex, in the novel; Othello love was; themes, the love; him self, he; life he),
grammar (trying of having and he always was discriminate), usage (happen on his life and hung on
her bed room), and the omission of word endings that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in
language use and conventions.
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Anchor Level 2 — A

Quality Commentary

The response:

Meaning Provides a confused and incomplete interpretation of the critical lens, stating no person lies with the
heart they lie with their conscience. The response alludes to hearts and truth when discussing The
Great Gatsby and The Catcher in the Rye, but does not analyze how the texts treat distinctions between
the heart and the conscience.

Development Is largely undeveloped. The response hints at characters using their conscience, but references to the
texts are vague (Tom knows that having an affair ... is wrong and it makes him go crazy because he
tried to make his heart lie).

Organization Suggests a focus on the idea that the heart is always truthful. The response suggests some organization,
stating and explaining the quotation in the first paragraph, and presenting examples of both works in a
single body paragraph with some use of transitions. There is no conclusion.

Language Use Relies on basic vocabulary (4s [ see it I think Antoine is, Gatsby knew he had no chance, has feelings
for her still). The response exhibits some attempt to vary sentence structure and length for effect, but
with uneven success (Tom knows ... that Tom ends it with Myrtle).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (heart they, Toms wife,
Jane and Holden) and verb tense shifts (Gatsby knew he had no chance ... his heart is true and when
Stradlater went ... has feelings ... still ... yet he deny’s) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
language use and conventions.
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Anchor Level 2 —

B

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the lens (If you like Someone thinking about the person can ... make
you overcome ... toture) and suggests some criteria for analysis by disagreeing with it. The response
makes superficial connections between the criteria and 4 Farewell to Arms (if you have attachement
this can make living life harder) and an unnamed book (he turned his life around).

Development

Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (The Book
had to do with a kid ... his friend became his mentor) and unjustified (a man in the Italin army who ...

a wife).

Organization

Establishes an appropriate focus by disagreeing with the critical lens, but fails to maintain it (7%is
shows that because he used his “heart” he can see rightily). The response exhibits a rudimentary
structure, first interpreting and disagreeing with the critical lens, followed by brief discussions of 4
Farewell to Arms and an unnamed book, and concluding with a repetition of the critical lens, all in one
body paragraph. The response includes inconsistencies, disagreeing with the critical lens in the
introduction but agreeing with it in the discussion of the unnamed book.

Language Use

Uses language that is imprecise for the audience and purpose (It show that the If and He ... did alot of
other bad thing). The response exhibits little awareness of how to use sentences to achieve an effect (if’
you think about it of you like a person alot then you will think about them more is stayin in in a prison
or something).

Conventions

Demonstrates a lack a control, exhibiting frequent errors in spelling (disscuss, toture, rember, smaked,
critcal), punctuation (rightly”.; Someone thinking; it of; attachement this; around This), paragraphing,
and grammar (It show, It make, what happening, this show, who use) that make comprehension
difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
meaning and organization.
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Anchor Level 2 - C

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (If you dont
follow your Heart things wont go well). The response makes superficial connections between the
criteria and The Great Gatsby (Gatsby ... saw everything through his heart) and Macbeth (Macbeth ...
saw the right things through his heart).

Development [s incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (they Both
followed their hearts and he had a whole mess of trouble).

Organization Suggests a focus by restating the critical lens and suggests organization through paragraphing.

Language Use Uses language that is imprecise (Macbeth was a good sole and than for “then”) and unsuitable for the

audience and purpose (that guy who said the quote turns out to be right). The response reveals little
awareness of how to use sentences to achieve an effect (than he listened to ... his wife. And killed the
king).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (begining and whitches),
punctuation (Said It ... rightly.; FScott; Gatsby one ... characters saw, see If, wont, well 50),
capitalization (With, Named, Goes, Both, Heart), and grammar (This mans Named was and one of the
main character) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
meaning.
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Anchor Level 1 — A

Quality Commentary

The response:

Meaning Provides an incomplete interpretation of the critical lens (people judge you from your outside
appearence but not from the inside). The response does not use the critical lens to analyze any text.

Development Is incomplete and largely undeveloped. The response hints at ideas about a person’s inner qualities, but
makes no reference to any texts.

Organization Suggests a focus on appearance and suggests some organization with an introduction, body paragraph,
and conclusion.

Language Use Uses appropriate language, with some awareness of audience and purpose (Another reason why I agree
with this statement). The response occasionally makes effective use of sentence structure and length
(Also, they should see how they feel in the heart instead of how they look).

Conventions Demonstrates partial control, exhibiting occasional errors in grammar (That’s people, that person ...
theyre, they 're hurt ... and hasn’t healed yet) that do not hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 2 and 4, it remains at Level 1 because the
response makes no reference to any text.
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Anchor Level 1 — B

Quality Commentary

The response:

Meaning Does not refer to the critical lens. The response reflects minimal analysis of Oedipus Rex (Odepus
runs away from his destany).

Development Is minimal, with no evidence of development.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.




Part B — Practice Paper — A

" 1+ 13 only wwidh the heatk Hhal one can See
i\c’;\(%\\\': Thi& o}urz&é Meand Hhak e bheatts h@\.‘/)
' ek thinas wn W . Tioo. books
dhal Ahig Ouwk) applies joo 13 O?)M(ge andl Men by
chn %lﬂb@(’ﬁ (‘A(\O\ o Xl o MDchﬂchlmrc( h\> Obetk € Lee

n Kl o nar ch\hs(?) thece (verte a

(o0 clmectecs Hhat hod 4o r§+er7 to_Ahei heaets in
slec 4o do Ane Cont 4hing . ONe Such Chacacter
Was AHicus FJWC%J A—H‘C(J’S (o= a \aoyec and he
_ (A]GLQx C@(‘PC{ vtln de descion of helping J%&fb( alv \me\nmg
oo wxan A pleeirnan. Jom c,;?as)aecusec o\f
(O\\O\V\O\ a__aiC\ andl ovecyme Showed Nedred tocisacd
N aid D e N -the o (canked Yo ddnd nim
) Cout pecause he wns baale. \Jet cne PeSon

i Ahe dewn hiaxtepned Yo hik _healt telling hzm o oo
Whas ‘((G\/ﬂ' ol defend nim . AHiCLS (‘/PCM/P// ot
40 Cage w‘ﬂa‘t otnerS 1ored el thinke alomet \s i hohomq
o blac¥inan and do@eded him in coulx. AHicws chLw
(Loos. a SUm(o/ noon @D(‘ %Q‘OU/WQ Stetne N eed o F
h@\ﬂ Su@‘v%&ﬂap&o he toas aC dfﬁefevn‘ Yace. Tn

\D \4\\\ O\M(X‘Y\\/\ah\(\j Yhe aubnoC Lsed ymeisinng il en
l—\ne vads Qm\nnh Moe cloyects \nthe HWee oein Gont
E)C bf‘\FS hevae. The Db\?d? S\IVY\’DD\‘?GV! C(PrnhhnD

/4)4(7)(}’)@,(‘ }’)ODK Yot hac) ~ ChoCoctey c,ohos

hea(k \nel 0@({ thenn O(’(D(h()h\?h O\t‘xﬁc,( Las. OfF tice and
Men by %Aﬁm\o@(‘l/ T dhe ook Letge wos
Cocel \A)er/\ O (}Dr\(o[m/) and h(s_heart (6’/‘/ hir 10

clo Yo ot coas ﬁcth Lh%rd@ and Ae) _benta?_has
lheen Arﬂ\moj Yo \ieevo L@}ﬂy Qroay _Hown Namns ('Ejad’) by
he\xnma\)mm/) hide Stumerthel - }b%rﬁe_ antS Len@

[92]




Part B — Practice Paper —

+O hde QCVV? Pueﬁroné beccm%Q LennJ hac Qﬂc:clen“u

J
Yl \QCI Collen s \/D\CQ @‘(’\(’[ YO Q\K’ﬂﬂsﬂq oant 8 VUVI/\

O]é’/ad e gfan ohile ’Hn@u werk hlc{u’?q ()("DFOIQ

O(ecr]@S he d@esn’v‘ Oant Hoqm +o ¥\ LPY)#\I ?>u

s heat beo(o\e Yiroos What e laas o ‘o 4o

Miake @P(‘L/-HK)IV)CA ﬁalfrf LD\/IGD LGYN’?(/ WLasn/t ,Oaumq

J J
oteton | —uon‘fop Dul Pr/ oot e aun and [N ot h(m

n Ane \nmA (s@bro\e hael (elt Sazj but 110 Wis heaCt

e Vvew in \m'i heat thot he bud dons  ohat

Wwas Ggrf- TN ol rMice and Men the avtno

L3esS %he? liteqy Aevice J{D\ﬂu«r SteinbecC ized

o\ w\nen beo( Q \/\de Y\ el LPWDLJ)

v DQ\Q,‘(J— 1o YfPVO \(\\VV\ oo benﬂg MNaorimed l/)\/
Cb\ﬂe\) and the othels.

Thet Q/U‘O)(' e thnok Lo stated s

__W G%(ecmh(e _(/\(T | < because 1 nEe m( Neoa(® 3

\ﬂPV? e \ucjcxemofn(? Yk Aventuallo \/)QL/) us ans

3\)\()} C\@\M'\t‘mnqs ‘N e endl. Qrmrcé anLMm bn

S e \\/IbQQ ¥ oand To il o Lok ing bifd b,

Coedr £.Les neye Example s ol s‘v@ﬁxht(@ tha

Q("DUQCI the 0,)(/(@"'6 toted 4o be tHue .




Part B — Practice Paper — B

Ontone  de Saint- Ey uoerj W hen he wyote t hat "It
19 only with the heorv‘ Fhat one Can Hee th\/y chyiously
w@s netey bhnded bv love _or Gome other 5+Y0h/o oMot 0N, 67un>|7
OC\[nhv on @ metiov $ OY 'FOUOW\Y)} 9()&(\/ youy {OQ»C 9 Fon”vqulv only
\Nf”) a_combngtion of reqSon Hmnhom call_onhe 56e w)ﬂcn‘ s Trae
Und mm‘ Guy Montas Rq\/ Bradbm'i Fohrenheit 51 >
8““‘\]5 m 3)1&\(930?0#?5 WMG (GPSQY‘ )‘)o”’\ ploye jrhs

Sentrment.
Gu\/ W)cmhq OUPI‘D l«u)naf Lw (id TL\P )DOO)QS ﬁnPY)vY)/g P"hfl
he loved dP?HO\/. ng

l+W07 o olmwre to qu " Show 5 +hat
nle ’PQL antf (‘rea\\mq an 'Cmofan* 9ocm(‘/ HS home Ff awc} HS
PNViropment q‘Go Jrf’mow‘)frak his blind love of t hoo gt ke Sonpss " he

Lve Wh > cares for a SlaWy syicidal dnd ,wmd blx/ Vain wike
@m((mho wants g (VurH\ wall TV py PYen “vouf/‘v fvl)’ Cyn } QHorc[ onp3 qnd
almogt K115 herseld wiih sleeping_pil ’9) ond he 19 Gurrounded by
the media ard fhp purau, + oot w%cd Leels qooc/ ﬁ wall-5.z¢ TV?
fhe eay )';UC’ fac)'o (”DW‘i}qm%I/ B(di hg U9 L n’Ho h7 welke's eqrl, (fp’ihcyn;
{ he po59. ). lihy of (”UWUN‘JQI-,OYI) This lack of snkelloc)yal MYW'?[}
Constant duwells . on_al, H\hhq e mobiong [ Craying blind s éuy bo
his nted for %mPM\nq more ntsl he hides 7 read § hio £irat

beo k.
(O Eler fruv begins_reading H,nk fy o hiz_own, he
Starts o teglize bow [1ile real yoy_he Has m his Lfe’
he %ds IfnaJP his hcmp ness H’\fﬂua[’? G‘Wwﬁ\(,q/ Meg ¥ 3§, 09
he grow’ nkellectug I,y”hp 9 rlr.vm from hs_Serieky by
Fhost e loves and his lﬁfﬁnJ? ard becomes an Ou}m# ;m7
With o fenecale bond of [Yerqhure Phthusiasts who deyote
HAP Y 'tCP 1‘0 “()\P WVSLU} of aCau»hVM ampvnor'wa
forhidden erabyre. Guy 9 F\na/l\/ ha@v ) ot
peace. Lom Hw‘erqmw hpimd b FnJ kayf.np?s w here

"wc) M @_,@MM .QVioraWCf’ 19 5'95 ideals ¥ blind

[94]




Part B — Practice Paper - B

D\fnnl,onc([ Sub; C;(C(C}F\OY) l‘;(yr’ FCI 'fn 5‘10{'}
%YMMQ n Jubius COP?ar 19 fuced with an ncrediple

moral (Hpmma k” his bhest £, t‘nrf o Save the pfﬂu&’( of @d@

0r leme the €riend he loves alve and doom the Civili zakgn
he Qla, Loyes?  Brutus  Knows (epser has become far too

{)owfrﬁu{ and. Coesar m'.h(ul clogt vivals thel of Rome's
U ey ‘/\I{fani('Q{ kn% before they were overyhpown 2 the
Republic wos Gormed. "0t the Samp Simt, Biuhis careS deeply
Fw fhe man fhe vomf’auﬁ adore? and Caesar Yecmrcﬂﬁ Brulys
05 a Frvshd nd./ sar and (vmoqn.on

In the end @(’.meﬂf Knows F)mfue Choace and
YE’Wva’fﬁ (ﬂf’%’? Lomous Statewens  FF fu Brute 7" Brukus
decides Fhat \oc;,ca /\/ Hw good of the entbirp cplization must
cudweigh hig | ove for ho €riond, The choice ot fhe (0‘/.&1’

Cmocl Tctanr Fhan the emohonal  connection proves Fhat cpe
M 5 telx/ on  the hed yusk a9 much f not mere,_Lhan Fhe

'/\PCIY}
I’r 15 1IMpes 9. o Lor sk the pheart o he ahle by %t

\A%c& 13 Y‘M’r m\J Cmoc’ D\n '\/ H\/ouqh ;MXM@ ,ﬂ;/ fhe %Pcnr*ah(}
w(lﬂ(l 917””?%”)95 LGNOY s g ymn PlT‘c)’»OYW cgp_ore find +he
erf OCiH’) Bt Gm\/ (Vkohhtqﬁ ) thrfnh%‘ s and Bfw*uf

dﬁ[ﬁz o N ZM «V$(0F§GT ljfam(ovma&m dﬁﬁf()w Qm‘mhﬁ G’P
Seent - Eyuo@rvﬁ dea Fhad On’ wirh the heay can ome Gee

s ‘IL\H\/




Part B — Practice Paper - C

Two works  of locetiye Tlyr vecod
?\‘uvv\ e D&vW* C\aVv peVS"PPC\-i‘Ve of:
Yhe Stelenenl CHAML' provicled i dhe
ws'c,c. | Lene (tris arly iy bhn $he héavt | Hhed
Gh e Cecpe v AN G : e ’
DR chv«ec»zf w\w“r Ces  Written by
Cha 4 wes gk d ety obotd

‘Q/r/v
% \ove -

T olse ogred i the  glatemamt.RoOm@
diSntiet  coere o love  othe ech
C,é/ker /%’\\G\,\ bvtr g b d fe 960L MG!Y{"Y('/
kil A (faw lu arqumem&‘, he ppen X
Haey e opded  wp Eillne dham
Clues 82 hecente of Ythe  dyop
\ove “H'\ey lnc\cﬁ A\go bece € TP(\YV\QO
(‘/Q%Qv‘i k & 2t N Ob&{‘(]/w exept for
B YLUPS SIS A L 0 SR 1Y (5 ST &
\r\obmi\, Exoep t Lo Ranec

Ve Second ber 1 reced Ha b

&VDV"\ th-e pC\Y‘L‘}(\‘\CV Pers p{CL;\/Q

n—c Hae Clelenn-ent é}%c;\* v S PT‘GV]CJQF/

[V the Ciid V(a \ L eng Lued L
ok Wak fn A beol  dhers o
O, - ﬂLW(DO// Me -V\(’/L Lot foc(
iin (cvﬂ % ‘I rar sy ﬁ/JQL reé (o fhn
e Chid vinonnd LA 4—% < _pook (SPCQ!C )
bt se She et AN o VP hel she
Adidn +  cee e jnesat L ot ne (an Cep

[96]



Part B — Practice Paper - C

Yok ij .ok che evoled  ooddtin 1o ppcﬂq/
-‘H/\H ¥ j/v\m]r.’ %( v Oa -»@‘Vb.-‘ (p/ ‘-}r‘) »/; l l fin

\ove faiHn GHnes p’eé P | €




Part B — Practice Paper - D

Folowo wheds e your neard and ned wned  others

Aelvot 30 cnd jowll we dotng waeds cigod, O s Like

Adcine de St - Exune—m\ 3(\\6\ "1+ s only 1u\"}h Ae heeocd
™ Y T

INor o8 Chan See r\‘c.J'nH\{ ce o BA e\ olcj(ee woth N

N Mo sou\d Se\\aus eoned ey Noler Nea ey ond
ot do Aninas Decause. dnedis coned ofner peole. oo
Ne Ao o AreNs woned Anece Asing s oo nove s e

JoL «
veou\ wolk wdn IS Sicdemend e O Mice and Men
\wu o Stein beck  and The M €0 M

Y
f(néﬁ\- ‘(\ﬂmw\(‘\uou ,)3()3\‘(\ (\Q\JQ\S %M&) oY m(-\ w

J
o0ne. one. docides Yo Lollowe Avece Neo (A
e Ao Ysdead (\8 Y0 winet ot people QY.

o The, O\A Meaand dne %ec on _o\d won ose
Ao Cedon —Qﬁ‘(\ o\ e e | fen e audd enly
Lo O \or\g Pesiod _uoidn ouév CcACX\w\% Ca ~\va\3
BEreqy one tooudd ted\ e Des oot pad lucle and
e wad\dnevey  coten Mmt{) &QCMY\ \ntead
oL \ieninG Yo Ancse. people. ¢ 'Co\\(x:aed s Yeod .
e woendt oud dvece  eveqy C\&\i 1o e1S Lt it
o S\ s Sace . de ‘(\e @(\c\ed LD O%%h\na
e ‘D\Qgeﬁ-\r DNeClion ooy of - aese @\%Y\c:(s Newe
e, N(\\)o S re AN Solas NS read |\ Aogd
Mo e evex wooa\d ef qotren Fnedy Sisng omd
“ Qo\\@v\sw\cj NS Yeoy  oand. m*\ exeq\ Emg/\eﬂ e\se
ok mven Weedy e ceally wotvved .
- \n 0f Mice _and Men . CCQ&QJVP fo\\ouoaing WS neo v
wWos G mia Ynenwe vy dne novel\. G@Y%é\? et Seiend

Leoeie uwoeudd oduoag's adQ;Sv O\ rfoub\o  and *\me\{
oot A ave  do wove o\l the Altne . Vel Ahe
\osk Mene  leani€  oob in Arouble Lo ki\\cw\cj

98]



Part B — Practice Paper - D

LS wif-Q,Georod,e news Cadleyy waoould Kill NN
e, Soond \nitn , So George docidlad o Lollows s
Yoot L os pnudh ol e Adn  oond Ao _and K\
Leanie. nimnmsell. Ve oevss %*(\mos wod e bedrer  Aredd
woayond lennie woouwd R \\anou George 0elQg iy
F\‘(\\\('SCjCT\Q‘\Q B cevo 1 oas Ythe r\q\(\% *Y\\(\O\\) ~\Q A0,
Yo e oloused ™S ooy &(\C\ ne.  Shat
Levvnie  and _thed (owes e end ol GQ@T%Q

mxl‘\ncj Ao orove o\ ovyel e p\acsz.

Bd \ oeliene oty of drese povels £y
Andonie. de  Soit - Exupeny  Stcdementt ey well.
S SAcdercend: DAY “\Wis SN ot e Pea e e
one  Con, e canlp... Bt Ane Old oocn_and G@QY%Q.
Collamed Avece, Yo end QoG bever ool come
Yoen 16 Aney diday. Like 1€ dne O\d man Wstenedd AG
Cveqy one. e\Se. he  wou\d De %(—H\(\?) olone o Yone
and_wandny ol Clugned IThed Do - ey lion - And
CTQO‘((%,Q_ e waa\d ‘w\\\\ A WANTI NS C\\()ﬁ& Seiendy DU
NCA  prexer pecdo NG Yee o 0D and theyd s\l e
coounG a\) owve{ he fuce Yecause of Leonle. So “hexn
Lol i“o\\m ping Seexe Yeas te\oed reen et ot
© Yave o ‘YJ)Q*?\Q)(‘ Louddace.

[99]



Part B — Practice Paper — E

1 AhicK e Shodempat means that Yoy
Snould Q\Wa\zg Tollow! \Joue \ﬂs\m&S anad Y\qx/e \ove
{oe Snec ’@e@\e T Aok Has s e Meaning of the
rodeent \cecause eople can Make wrong \Jciaemems
AT sywaiiag Ll \M0u¥ Aoy Wnow 0, our\gx oﬂée(%\@m&\f\‘(j
W, T apfee \M\W\ e Sokement \vecavse @eg@\e
can _olso” pe N\&r\\oo\e&ad andd find feasons o not
[iKe, Something,

Oce 0ioe ok \\*ﬁrc&\we Mook s Swmlac A
e alodement s tne D\&\t “Haceetin oy lillam
Snakespeace Nne ¢ haGcrer Madoedn wanved Yo
G K’i\'\q Nnean o \Qecow\@ K\Y\q "Pot deed down ke
diddt waat o Wil et Mocoetints wife Pecsugded

ey o KW Kina \‘\B\Bm(\ wWwheN N2 d\dﬂ% \MOJT\C Yo.

This work o Weduce elates Yo e ]
Aakerent recavse Madoetn Addt Xohou
s cun e —Q@@\\\’\Q% LOINUN Wias (\&VT\" ‘
cecavse. s U\}tcﬁ Dﬁ(Suaéed A o AS 3ow€)sh\r%
e wort 4o do.
haotec Worle ob \kerodute Hnat colaves Yo
e %&cﬂgm S %’-‘&Q SOy S Te o Mon and
e Saa'This S*om feloXes do ¥he  shafrement
recause. when ¥d Od Man caugrr e Kisn
he way determned 4o o oq Y, Sshh oK Ao
whete e Wed o <ell e thooah He fisn was
very  lafoe and_ e copldat get & n his KE he
didot cive” ub. be Sonomed whak e Yeleved 0, and
@% ended h(\(\Q\\PGK o HAQ Cemolns of the
lacge Kisin.
N conddosion 4:\/\2 %%@3‘@1\/\@1‘% 1S é
explaining. houy oo should MaXe, v\a‘(\‘r Aeasions

[100]




Part B — Practice Paper — E

rased on now you el TThe \ierakuce, works 3

(@d 10 XL, gost_are_sivlar 4o He S&oéve\\w?v

eause o oo e dnaadeers cnode decisions

Lok Aoy celieve 10 They alse make wiong

decisions H\gﬁv AW\QM Aidat Ceally wanr 4o do.

[101]



Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level §

| Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C—Score Level 2

| Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper D—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in
conventions.

Regents Comprehensive Examination in English
Map to Learning Standards

Standards Part of Test
Listening and writing for Session One — Part A
information and understanding
Reading and writing for Session One — Part B

information and understanding
Reading and writing for literary Session Two — Part A
response
Reading and writing for critical Session Two — Part B
analysis and evaluation
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The Chart for Determining the Final Examination Score for the August 2009 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, August 14, 2009. Conversion charts provided
for previous administrations of the Regents Examination in Comprehensive English must
NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test development
process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.

3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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