SESSION TWO

FOR TEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Thursday, June 17, 2010 —9:15 a.m. to 12:15 p.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Check this
web site http// www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
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COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—
* Raters read the task and summarize its purpose, audience, and format
 Raters read passage(s) and plan own response to task
 Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—

* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move
on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the students essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any

kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 — A
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Anchor Paper — Part A—Level 6 - A
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Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that Passages I
and II focus on the separation of young people from their families through the use of conflict and
characterization. The response makes insightful connections between the controlling idea and the
ideas in Passage I (The father’s feelings are in conflict as he listens to his daughter’s plan) and in
Passage 11 (The boy may have had the conflict of separation from his family thrust on him, the
narrator will someday bring this conflict to his or her own family).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to demonstrate the necessity of older children’s leaving home in Passage | (The father is
characterized as a man who loves his child but who realizes that she must be given the freedom to
live her own life as did the fish) and in Passage 11 (He has had to leave his family at a young age
and make his way, alone, to California, “that distant place of green vines and promise”). The
response uses appropriate literary elements from Passage 1 (This conflict of catching the fish
resolved his conflict of letting his daughter go) and from Passage Il (The boy is characterized as
honest when he offers to work for his meals) to further the analysis.

Organization

Maintains the focus established by the controlling idea that separation of young people from their
families still causes pain. The response exhibits a logical and coherent structure by first stating that
at some point, everyone gets a feeling of being separated from a family or friends, then addressing
how conflict and characterization are used by both authors to demonstrate how separation is
difficult but necessary, and concluding with the idea that in both passages the children are planning
to leave home and start new lives despite the pain their parents will suffer. Transitions are skillfully
used (However, As Holly exclaimed, Interestingly).

Language Use

Is stylistically sophisticated, using language that is precise and engaging (devastated to realize,
portrayed, the ache of separation), with a notable sense of voice and awareness of audience and
purpose. The response varies structure and length of sentences to enhance meaning (During their
fishing trip, she slowly reveals that she has changed her college plans so that she can graduate
earlier).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Paper — Part A—Level 6 - B

Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that the concepts
of independence and separation are almost synonymous. The response makes insightful connections
between the controlling idea and the ideas in Passage I (Passage I brilliantly presents these concepts
of separation and independence through the protagonist, Holly’s decision to ... attend a college far

from her father’s sphere of influence) and in Passage Il (the poor boy’s anecdote, also emphasizes

these concepts of separation and independence).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to show that Holly’s father recognizes and then accepts her need for independence in
Passage | (The father compares the fish’s desire for freedom to his daughter’s desire to leave him)
and in Passage II how the poor boy, by his example, brings out the narrator’s desire to leave home,
and that the need for independence is inevitable (the protagonist of the poem will grow up and leave
his parents in the same way that Holly left her father). The response uses the fish metaphor and
repetition (the father’s happiness in the “usual” experiences) in Passage I and anaphoras ... in the
last stanza of the poem to further the analysis.

Organization

Maintains the focus established by the controlling idea on the belief that the need for independence
necessitates a separation from home. The response exhibits a logical and coherent structure, first
stating that the act of growing up makes separation ... inevitable, then presenting information about
parents’ struggle with letting go of their children (While Holly’s father agrees to Holly’s decision,
his reluctance in sending her is emphasized by the fish metaphor and parents worry for their kids
and long for them to stay near them), and concluding that despite what parents wish, their children
will become independent. Appropriate devices and transitions are skillfully used (Thus,
Furthermore, In other words).

Language Use

Uses language that is fluent and original, with evident awareness of audience and purpose
(synonymous, sphere of influence, treasured pieces of his life) despite some awkward phrasing (the
distinction between their friendship, parallel with, stems of the same tree). The response varies
structure and length of sentences to control rthythm and pacing (Thus, while separation is difficult for
Holly’s father to deal with, he finds it inevitable and a part of life).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in comma use (protagonist,
Holly’s; passage he; Passage II, also).

Conclusion: Overa

11, the response best fits the criteria for Level 6, although it is somewhat weaker in

language use and conventions.
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Anchor Level 5 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts, stating that for some,
the idea of separation is a blessing while for others, separation is extremely hard. The response makes
clear and explicit connections between the controlling idea and the ideas in Passage 1 (Though the
author was very saddened by the news his daughter had given him ... he would have no choice but to
let her go) and in Passage Il (The author knows the separation from his mother would cause her much
distress ... but knows if he is to acheve happiness he has no choice).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence to describe the
necessary separation of children from their parents in Passage 1 (He describes how she first started
fishing with him at six and now was on to different activities because she was older) and in Passage 11
(4 boy comes by the house looking for food ... wandering the country searching for work). The
response includes examples of imagery in Passage 1 (the author employs extensive Imagry of the lake
and its surrounding forest) and characterization in Passage II (The author uses characterization to
describe “legs like willow limbs and his arms like reeds”).

Organization

Maintains the focus established by the controlling idea that although separation is hard for the people
having to endure it ... other find relief in it. The response exhibits a logical sequence of ideas, first
establishing the idea that separation is difficult because of the relationship that exists between two
people, then addressing the father’s acceptance of his daughter’s decesion to leave in Passage 1. The
response then addresses the child’s desire to “leave behind the wind, and the dust” in Passage I and
concludes with the idea that the children in both passages needed to leave home. Appropriate
transitions are used (Sometimes, however; This news; Clearly).

Language Use

Uses language that is fluent and original, with evident awareness of audience and purpose (barren farm
and cause for distress). The response varies structure and length of sentences to control rhythm and
pacing (From the beginning, he knew his daughter wanted to talk to him about Something serious, but
he wasn’t prepared for the decesion she had made).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (interupted, similie, decesion) and
punctuation (blessing, because its; made. This being, work, by) that do not hinder comprehension.

conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
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Anchor Level 5-B

Quality Commentary

The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (if you love something,
or in this case, someone, you have to let it go and have its freedom). The response makes clear and
explicit connections between the controlling idea and the ideas in Passage I (He didn’t want to be
seperated from his daughter, but he knew he had to give his daughter her freedom) and in Passage II
(The narrator desires freedom, even if it means being seperated from his/her loved ones).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from Passage |
to support a discussion about the struggles brought about by separation (When the daughter decides that
she wants to go to college early, her father doesn’t know what to do) and from Passage Il (In this
passage, a young boy is traveling to California and stops at a house asking for food in return for labor).
The response refers to metaphor in Passage I (This statement was a metaphor for his daughter wanting
to go to college early) and imagery in Passage Il (The use of imagery in this statement describes the
kind of place the narrator wants to go).

Organization Maintains the focus established by the controlling idea that the most important thing about dealing with
seperation is learning how to let go. The response exhibits a logical sequence of ideas, first establishing
the idea that it is always difficult being seperated from the people you love although it is necessary, then
presenting information about how the father in Passage I is dreading the idea of letting his daughter go,
moving to the narrator’s observation of the young traveler in Passage II and the narrator’s plans to leave
someday, and concluding with the idea that loved ones will always become seperated. Appropriate
transitions are used (Then the father and also describes).

Language Use Uses appropriate language, with some awareness of audience and purpose (aware of her desire to go to
college and Passage 2 is written as a free verse poem). The response occasionally makes effective use
of sentence length (Passage I talks about the relationship between a father and his daughter).
Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (up or else;
daughter wanting; journey, and).

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
language use.
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Anchor Level 5 - C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (Seperation can be a
difficult thing to deal with and a seperation of any kind is usually difficult and emotional). The
response makes clear and explicit connections between the controlling idea and the ideas in each text
(The father in the first passage, is very emotional over his daughter leaving for college and The young
boys mother ... is filled with compassion).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts to demonstrate the difficulties of separation (He is genuinly sad that he will have to say goodbye
to his child and She understands how his mother is worried about him). The response refers to point of
view in Passage [ (In his point of view, he doesn’t yet want to let go) and symbolism in both passages
(he sees all that the fish symbolizes and The long journey ... symbolizes the journey of life).

Organization

Maintains the focus established by the controlling idea on the difficulty associated with separation
(Bonds formed in life between people are emotionally straining to have to seperate for whatever
reason). The response exhibits a logical sequence of ideas for Passage I, first addressing the reluctance
of the father and, finally, his acceptance of losing his little girl, and for Passage II by contrasting the
son’s excitement over the possibility of leaving with his mother’s dread of it. Appropriate transitions
are used (For example, is also, Despite).

Language Use

Uses appropriate language, with some awareness of audience and purpose (It is only human nature to
grow attached to these bonds). The response occasionally makes effective use of sentence structure and
length (These bonds usually last a lifetime, even if there is a seperation).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (Seperation, genuinly,
uncertanty), punctuation (passage, is, boys mother on, life symbolizes), and agreement (everyone ...
their, work and effort is, child ... their) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
language use and conventions.
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Anchor Level 4 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (For some people,
separation is tough ... For others ... necessary). The response makes implicit connections between the
controlling idea and the ideas in each text (She would like to go away to college sooner than her father ...
would have liked and It is sad to see a mother wishing to know where her son is).

Development

Develops some ideas more fully than others. The response uses specific and relevant details from
Passage I to support a discussion about the father’s understanding of the separation he must commit to
and his symbolic release of the bass which helped him to realize that e must let his daughter go away to
college. The discussion of Passage II is less developed and is based on the effects of the setting (droughts
and a Depression), and relies more on general statements than on specific references (It was hard to see
their young boys separate from them).

Organization

Maintains the focus established by the controlling idea on separation which usually isn’t easy to deal
with. The response exhibits a logical sequence of ideas, first establishing that separation is fough but
necessary, then relating the difficulty of separation to the father and the daughter in Passage I and to the
need for a better life in the poem. Appropriate transitions are used (This also, In Passage II, in a
complete different light).

Language Use

Uses language that is appropriate, although sometimes inexact (their for “there” and okay), with some
awareness of audience and purpose (The author of Passage II, utilizes mood). The response occasionally
makes effective use of sentence structure and length (While fishing, his daughter, Holly, decides to ask
him about changing her future college plans).

Conventions

Demonstrates partial control, exhibiting occasional errors in punctuation (it’s own life; Passage II,
utilizes; deal with. Especially) and grammar (someone ... their parents, complete different light, a parent
and their child) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in
organization.
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Anchor Level4 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (Throughout many aspects
of life people have to deal with seperation). The response makes implicit connections between the
controlling idea and the ideas in Passage 1 (the author ... displays seperation by the daughter going
away to college) and in Passage Il (It is shown because that boy Seperated from his family to go west).

Development

Develops some ideas more fully than others. The response uses specific and relevant evidence from
Passage I to explain the emotional difficulty of separation (She decides to go to the State University
right away and the father had Planned on her going to community college so she would be home) and
includes a discussion of symbolism (He used the fish he caught to symbolize his relationship with his
daughter). The discussion of Passage II is less specifically developed, including a brief and inaccurate
example of foreshadowing.

Organization

Maintains a clear and appropriate focus on the idea that seperation happens to everyone ... Everyone
has to deal with it. The response exhibits a logical sequence of ideas by contrasting the daughter’s new
college plan with the father’s reaction (His daughter had grown up in a heartbeat) and then compares
the incident with the bass to the father’s relationship with his daughter. The response lacks internal
consistency in paragraph 3, presenting a series of loosely related ideas without clear transition.

Language Use

Uses appropriate language, which is sometimes inexact (distraught by this, seperate his family, more
mild than others) or informal (a great vision in his head and mad their kids are leaving). The response
occasionally makes effective use of sentence structure and length (He had no money, but he was very
polite).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (seperation, untill, dissapointed)
and punctuation (away, and graduate; Idea he felt;, wanted and it) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts (Seperation of family is the
hardest thing a parent will have to do and seperation can be good and bad). The response makes implicit
connections between the controlling idea and the ideas in Passage 1 (Although the father doesn’t want to
let go of his daughter he knows that ... she will be happier and more sucessful) and in Passage Il (Even
with the help of others he still finds seperation hard).

Development Develops some ideas more fully than others, with reference to specific and relevant evidence from
Passage 1 (even though he wants to keep both he lets the fish back into the water and lets Holly go to
college out of town). The discussion of Passage II is less developed with more general references to the
text (The little boy sets out to get a better life). The response discusses the conflict and symbolism in
Passage I and mentions, but does not develop, theme for Passage II.

Organization Establishes an appropriate focus on the good and bad about Seperation but fails to maintain this focus
beyond the insertion of various forms of the phrase (The poem also shows the good and bads of
seperation. Theme shows how seperation can be good but also bad). The focus on a parent’s response to
separation is not maintained. The response exhibits a rudimentary structure, but is inconsistent by failing
to clearly relate the pros and cons of seperating families to situation, and theme, first established in the
introduction.

Language Use Uses appropriate language, with some awareness of audience and purpose (Seperation is a hard thing to
experience). The response occasionally makes effective use of sentence structure and length (Her father
doesn’t like this but he knows that he won’t be able to have his “big little girl” around all the time).
Conventions Demonstrates partial control, exhibiting occasional errors in spelling (seperation, memior, relizes) and
punctuation (situation, and theme, her fathers feelings; Holly, the fish) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in
organization.
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Anchor Level 3 - A

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Many parents go through
separation with their children). The response makes few connections between the controlling idea and
the ideas in the texts (What Holly had to tell her father was ... she wants to go away for college and
She misses her son).

Development Develops ideas briefly, using some evidence from the texts (Her father flashes back to a time when
they went fishing and a boy comes in a familys house and they are feeling sympathy towards him). The
response relies primarily on plot summary.

Organization Establishes an appropriate focus on the fact that many parents do not want their children to move out.
The response exhibits a rudimentary structure but includes inconsistencies due to the lack of internal
transitions (she wouldn’t be home for the summer. The father says, “that fish was so full of life and He
had very good manners. This shows that the mother wants her son back).

Language Use Relies on basic vocabulary (deal with, how much fun they had together, He wanted to work for food),
with little awareness of audience. The response exhibits some attempt to vary sentence structure and
length for effect, but with uneven success (Her dad was dissapointed because he wanted to still go
fishing with her over the summer however she told him she wouldn’t be home for the summer).
Conventions Demonstrates partial control, exhibiting occasional errors in spelling (dissapointed and showes),
punctuation (summer however she, her he, food he), and apostrophe use (fathers reaction and its a
part) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in
conventions.
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Anchor Level 3 - B

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Something hard to
deal with is seperation). The response makes few connections between the controlling idea and
the ideas in the texts (daddy doesn’t want his little girl to leave him and She knew the boys mother
had to be worried).

Development Develops ideas briefly, using some evidence from the texts (he had to let it go, and he thought for
his daughter the same and the mother wonderd how she felt if that where her son). The response
relies primarily on plot summary.

Organization Establishes, but fails to maintain, an appropriate focus on the emotional effects of separation. The
response exhibits a rudimentary structure with an introduction and a paragraph for each passage.
There is no conclusion.

Language Use Relies on basic vocabulary (everyone goes through it and she gives him the bad news) which is
sometimes imprecise (3 for “three,” + for “and,” where for “were”), with little awareness of
audience or purpose. The response exhibits some attempt to vary sentence structure for
effect, but with uneven success (the boy who was a good man offerd to work for the meal in
which he did).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (seperation, rong,
apifiny), punctuation (father knowing, well is, whats), and capitalization (story, It; he is Reading;
later that day) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in

language use.
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Anchor Level 3 - C

Quality Commentary
The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts (often in life people face
many hardships in life, one which would be beeing separated from your loved ones). The response
makes few connections between the controlling idea and the ideas in the texts (Holly is getting
Separated from her dad and a boy is separated from his mom).

Development Develops ideas briefly, using some evidence from the texts (as she grew older, She grew more apart
from her dad and she wouldnt want her daughter to leave the house and go off on her own) with some
inaccuracy (She’s in college and ... has new plans for her Junior year). The response relies primarily
on plot summary.

Organization Establishes an appropriate focus on beeing separated from your loved ones. The response exhibits a
rudimentary structure, with an introduction, a paragraph focusing on plot for each passage, and a
conclusion.

Language Use Relies on basic vocabulary that is sometimes imprecise (but many people go through it and does that

do may or may not turn out how they want their lives to be), with little awareness of audience. The
response reveals little awareness of how to use sentences to achieve an effect (often in life ... war).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (beeing and no where),
punctuation (ones for example beeing, helped him gave, wouldnt), and use of the possessive (girls mom
and kids mom) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in
language use.
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Anchor Level 2 — A

Quality Commentary

The response:

Meaning Conveys a confused and an incomplete understanding of the texts (They dont want their children to be
away from they still want them to be by their side). The response makes few connections to Passage I
(She talks about her college plans) and Passage 11 (the son offers to work to get in his own ways).

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are unjustified (ke is
Taking long with Getting stuff ready, She will honk the Horn, She wants to spoil him).

Organization Suggests a focus on separation and suggests organization with an introduction, a body paragraph for
each passage, and a brief conclusion which introduces a new idea (Similarities and Differences).

Language Use Relies on basic vocabulary that is sometimes imprecise (passage I Holly, on a summertime, her for
“hear”), with little awareness of audience and purpose (4s you can see the passage and the poem have
both similarities and Differences). The response exhibits some attempt to vary sentence structure for
effect, but with uneven success (But his parents doesnt want him to work his things).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (sepretation, shoud, impaticent),

punctuation (dont, plans and, spoiled he wants), and random capitalization that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
language use and conventions.
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Anchor Level 2 - B

Quality Commentary

The response:

Meaning Conveys a confused and incomplete understanding of the texts. The suggestion of a controlling idea
(both passages ... showed the seperation of individuals) is only superficially connected to Passage I
and not connected to Passage II.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to Passage I are vague and plot
related (During a summer day on saturday morning Holly made some plans). There is no development
of Passage II.

Organization Suggests a focus on the seperation of individuals but lacks organization.

Language Use

Relies on basic vocabulary that is sometimes imprecise (/n passage one to finish up schooling earlier
than expected), with little awareness of audience or purpose. The response exhibits some attempt to
vary sentence structure and length for effect, but with uneven success (The college plan she disquest
with her father to go away for a couple years and be indepentent and leave her home).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (disquest, seperation,
signated), punctuation (morning Holly and problem and), and grammar (The college plan ... to go
away and father which) that hinder comprehension.

Conclusion: Overa

11, the response best fits the criteria for Level 2, although it is somewhat stronger in

language use and conventions.
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Anchor Level 2 - C

Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of the texts by stating that in passage 1
and in passage Il the separition is more develop both physically and mentally. The response makes
superficial connections between the controlling idea and the ideas in Passage I (The only think that he
can said to her is understand that she want go away for college and that she is grown up). There are no
connections to Passage I1.

Development Is incomplete and largely undeveloped, with little discussion of Passage I beyond vague references to
plot and literary elements (Is symbol) and no discussion of Passage II.

Organization Suggests a focus on separation but lacks organization. Passage II is only addressed in the first
paragraph, and there is no conclusion.

Language Use Uses language that is imprecise (they for “there,” specialist for “especially,” think for “thing”) for the

audience and purpose. The response reveals little awareness of how to use sentences to achieve an

effect (Is symbol because at the end of the passage her father reconizes the fish as a symbol of
independense).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (/ittler, reconizes, independense),
grammar (In today days, we going, is develop, father going to think, he can said), and usage (away for
College for State University and going away the house) that make comprehension difficult.
Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
meaning.
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Anchor Level 1 — A

Quality Commentary
The response:

Meaning Provides no evidence of textual understanding. The response makes no connections between the texts
or among ideas in the texts, offering only a personal response.

Development Is incomplete and largely undeveloped, providing only a general discussion of separation as a good and
a bad thing. There are no references to the texts.

Organization Suggests a focus on the conflicting aspects of separation but lacks organization, switching between
second and third person in a grouping of loosely connected ideas.

Language Use Relies on basic vocabulary that is sometimes imprecise (to adult and end their married), with little
awareness of audience or purpose. The response exhibits some attempt to vary sentence structure and
length for effect, but with uneven success (Not everybody deals with separation in a good way, they can
get in trouble because they don’t have a parent to give them guied lines).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (eksample and guied) and
punctuation (out you and way, they) that do not hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1, 2, 3, and 4, it remains at Level 1
because the response makes no reference to either text.
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Anchor Level 1 — B

Quality Commentary

The response:

Meaning Provides no evidence of textual understanding. The response makes no connections between the texts
or among ideas in the texts.

Development Is minimal, with no evidence of development.

Organization Shows no focus or organization.

Language Use Is minimal, making assessment of language use unreliable.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities.
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Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in
conventions.

Practice Paper C—Score Level 3

| Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.

Practice Paper D—Score Level 5

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
development.

Practice Paper E-Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis (This statement suggests that when a situation arises and
a choice must be made, making that choice is quite difficult). The response uses the criteria to make
an insightful analysis of both Julius Caesar (The choice was a very difficult one ... but Brutus
succumbed, putting what he felt was best ... over his personal feelings) and The Kite Runner (It was
a difficult choice to make because of his own fears ... however, he could have redeemed himself).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence in both Julius Caesar (Brutus ... becomes doubtful of his “trusted friend” and confused
about what to do) and The Kite Runner (As a result of Ali’s decision to ignore what happened to
Hassan, a rare friendship ended). The response includes references to setting (the Roman Empire
and Afghanistan), conflict (Brutus becomes conflicted and This external conflict ... leads to ...
painful conflict within), theme (theme ... centers about the impact jealousy and doubt can have), and
characterization (portrayal of Hassan ... loyal, humble and innocent).

Organization

Maintains the focus established by the critical lens on the idea that literary works contain some sort
of choice that a character must face that leads to “the difficulty of life.” The response exhibits a
logical and coherent structure by moving from a general introduction to the lens, works and
characters and then to specific body paragraphs which demonstrate how characters were put in
situations (Cassius tries to enlist ... Brutus and Ali witnesses the entire incident) that left them with a
difficult choice to make and consequences to face, summed up in a unifying conclusion (their
decision brings this sad outcome to fruition and Both ... unable to escape the consequences of a
nagging guilt). Coherence is further achieved through the skillful use of appropriate transitions (7his
is especially true, In this case, This bond of friendship is in contrast).

Language Use

Is stylistically sophisticated, using language that is precise and engaging, with a notable sense of
voice (Brutus soon begins to have doubts, as he observes Caesar’s domineering and pompous
attitude and ostentatious celebrations) and awareness of audience and purpose. The response varies
structure and length of sentences to enhance meaning (Difficult choices and decisions are not always
just adult problems).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Anchor Level 6 — B

Quality Commentary
The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement and
clearly establishes the criteria for analysis (Often, choosing between options that will greatly impact
one’s life is the greatest test of an individual’s moral standing). The response uses the criteria to
make an insightful analysis of Ethan Frome (In the end, Ethan makes his difficult decision out of an
over-riding sense of moral obligation to his wife) and The Scarlet Letter (Dimmesdale’s morals
prevail in the ruling of his heart’s decision).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence in both Ethan Frome (When he is presented the opportunity to leave his wife for her
household helper) and The Scarlet Letter (Arthur Dimmesdale, must also make an extremely difficult
moral choice which will affect the rest of his life). The response uses appropriate literary elements,
discussing character in both texts (The author uses characterization ... good intentions and
faithfulness and the distress of living a lie ... clearly evident in his characterization) and the irony of
the reverend’s heart-wrenching choice in The Scarlet Letter.

Organization Maintains the focus established by the critical lens (The quote “The difficulty in life is the choice” is
a true observation that a decision is often painstaking). The response exhibits a logical and coherent
structure, first introducing the main characters and the choices they face, followed by a character
analysis which explains the distraught feelings of each that leads to a moral decision and, finally,
reaching a unifying conclusion. Transitions are skillfully used (thereby, Now that hope has finally, In
a similar manner).

Language Use Is stylistically sophisticated, using language that is precise and engaging with a notable sense of
voice (he will live a hypocritical life, basking in the glory of his church’s devoted adulation) and
awareness of audience and purpose (The statement ... is an accurate observation of the crucial
nature associated with painstaking decisions). The response varies structure and length of sentences
to enhance meaning (Hawthorne furthers Dimmesdales duplicit characterization through the
attitudes of the villagers toward their minister).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (gaity, influencial,
grievious) and grammar (producing and contrast ... make) only when using sophisticated language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in
conventions.
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Anchor Level 5 - A

Quality Commentary

The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis
(Literature can provide exaggerated examples of characters who are faced with complicated choices
that will impact them). The response uses the criteria to make a clear and reasoned analysis of The
Alchemist (these choices he must make only make life more difficult as it pulls his heart in two
directions) and The Lord of The Flies (Ralph was then forced to make decisions about things ...
which was difficult as he could not seem to please anyone).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts (the boy is faced with his first choice: to sell all his sheep and leave the chance of a stable life
behind, or to forfeit the chance ... of finding treasure and This choice ... would lead to a difficult and
torn life on the island). The response includes references to setting (uninhabited island),
characterization (turns him into a wise and experienced young man), and conflict (place young boys
in a difficult place where life-changing decisions must be made).

Organization Maintains the focus established by the critical lens (Choices provide difficulty in life as Moore
explains ... and they can cause extreme turmoil within). The response exhibits a logical sequence of
ideas, first explaining the critical lens, then presenting choices that characters in each work faced and
the decisions and consequences that followed, concluding with a generalization of the lens as it
applies to life. Transitions are appropriately used (4s the boy’s journey progresses and This only
reinforces).

Language Use Uses language that is fluent and original (The choice between leaving a comfort zone and finding
treasure is certainly difficult and life-changing), with evident awareness of audience and purpose
(Life offers us many choices, but as George Moore points out). The response varies structure and
length of sentences to control rhythm and pacing (4s soon as the boy decides to leave his life behind
and begin that journey, new choices are thrown at him).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (shepard and
surving) and grammar (characters ... life, begin ... and discover, Knowledge and understanding ...
grows).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5 - B

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens, by stating we struggle because we are aware
that each individual choice we make will impact our lives. The response uses the criteria to make a clear
and reasoned analysis of The Natural (Returning home and ending his career was extremely difficult but
after he ... carried on with his life contently) and The Crucible (Making this decision is hardest ...
However ... he must stay true to himself).

Development

Develops ideas clearly and consistently with reference to relevant and specific evidence from both texts,
through a discussion of setting (a big city where big industries have taken over. An individual is not as
important as the money), conflict (The conflict ... is that he can admit to being involved in witch craft ...
or he can plead innocent and be punished), characterization (makes a decision based upon ... what is
right and an individual with great integrity), and symbolism (The paper ... symbolizes the signing away
of his morals) to illustrate how characters made important decisions based on their morals.

Organization

Maintains the focus established by the critical lens (With these events came important decisions that
had to be made). The response exhibits a logical sequence of ideas, beginning with a generalized
interpretation of the lens, then applying it to the literary works The Natural and The Crucible, and
concluding that both characters ... had to go through troubling occurences, which they were able to
endure. Appropriate devices and transitions are used (He is tempted by this offer but and When his wife
is accused).

Language Use

Uses language that is fluent and original (He isn 't able to see through the vanity and Surrendering to a
corrupt lie was the worst scenario), although sometimes inexact (it may cause to bring and repeated use
of the ampersand), with evident awareness of audience and purpose (While at the point where we must
make a decision, we are overwhelmed). The response varies structure and length of sentences to control
rhythm and pacing (Experiencing the life he had once only dreamed about, he also faces many
troubling situations brought on by the corruptness of the world).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (seperate and decietful),
punctuation (character Ray, seductress Memo, but while), and grammar (character ... their and younger
& fresh) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
conventions.




Anchor Paper — Part B—Level 5-C

bhas mﬁs\—qndmﬂ moco\ _chatackes cmr\ a \)e,r\l g\r‘m s@‘\'of? \Dd\{’?t& Where

mimmmﬁh\bmmmhﬁlhdm§§mm_§%iﬁmm_
and cacison. whea  young whse gl cries capt cod_pasts. the fioger ot a

MMMW one that ne ofein thei L%himM uld
Mﬁm@w Eiadn, whok is m:shi_._b_ hﬁmﬂiwlﬁaﬁzawy
MLMMMMDSM}@_MMW tae., fthoos

mk_aepmnhrmﬁu&%a_ﬂaﬁ cheeses, thae \atter pﬂ&mnﬁe‘macf&hfmm

MLMM@Q&LM%mtgum»/ o C&L@\.w_ 006, as

m&w@mmm@wwmww,mﬁ_

M nnare, rc—;n\h\\)(\‘é(&




Anchor Paper — Part B—Level 5-C

M@w@_mmg&mmmﬁ@m

def the. ezﬁmu%mk_h&&gmawér AN

s His Qrdr choice hrﬁmﬁwmw

o ok Yo adout be \r\ﬂfj (pmm:\-%cgp addteny. The nn‘Hrll sin of orBuH-Cf\II WS,

Ja,ﬁ.c_zl' s fo wh _om,_kmms_mlan&s_mma.j.m_wm‘b_
He.(
Hu\-\n eérmé &L 9;’)\’11\3 the cidicule uth Lmr ar r)(‘d‘%o\ll nnu‘r\nf-)j (3«")(' DF@W

ieended by the it o€ desuhs. The dacice o€ 4o 1ol @cmue_&eh,_cmﬂi

amenster inside of Wi and ended g tald; 0 Vs e

N The. chencey e malie wg;\}ex_\ﬁ Q\L&_m_t.glw \acm&' ominous
nces, but the cholces m we ma, ta \de can. With the Pouder

a‘C :SCe&,.mx \\ Jhumans, gﬂﬂMﬁ&k mn_AeéhmTL %Jﬁ

Lreeina, he cacana poth s olMen  the Lpsi* \|+ with all Hhe om'(%\_eﬂts___

QQMJMEA-QM ..... ﬁ)m ’r‘mwm ...... % o Resl, DWSA&M@M




Anchor Level 5 - C

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis
(With each choice is a reprecussion ... that man must accept and live with). The response uses the
criteria to make a clear and reasoned analysis of To Kill a Mockingbird (The choice made by Atticus
Finch ... was most certainly a difficult one, as he ... Knowingly put his career, his life, and his
children’s lives at risk) and The Scarlet Letter (Dimmesdale experienced the torment of his choices

firsthand, as he suffered and whithered away under the extreme guilt he experienced).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence in both
texts (he sticks to his beliefs in the face of ignorance and racism and His first choice ... brought on
the second choice, whether or not to admit he had committed adultery). The response uses the
elements of setting (small southern town and Puritan town) and characterization (understanding and

forgiving nature and his misery) to elaborate on the discussion of the conflicts created by the choices

each character faced.

Organization

Maintains the focus established by the critical lens on the idea that the choices we make everyday do
not always have ominous consequences, but the choices we make in life can. The response exhibits a
logical sequence of ideas, first introducing the idea of human struggles with choice, then applying
this concept, first to Atticus in To Kill a Mockingbird and the risk taken in defending a black man
and, next, to Dimmesdale in The Scarlet Letter and the anguish and deliberation about what to do.
Further coherence is achieved through a unifying conclusion and appropriate transitions
(unfortunately for Atticus Finch, The difficulty of choices is evident in not only ... but can also be
seen, Because).

Language Use

Uses language that is fluent and original (While it may seem freeing, the wrong path is often the best
lit, with all the enticements of temptation), although occasionally inexact (premiere examples and the
choices in life make living and the torment and exile felt), with evident awareness of audience and
purpose (The fear of the unknown creates indecisiveness and anxiety before every choice humans
make). The response varies structure and length of sentences to control rhythm and pacing (Therein
lies the difficulty of choice),

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (reprecussion, conviluted,
whither), punctuation (mans ... gift and Eventually by the end of the book his), capitalization (Free
and Literature), and grammar (accepting ... or not say anything and pretend) that do not hinder
comprehension.

conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in
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Anchor Level 4 — A

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis by
explaining that choices are difficult because a choice can lead life in a different direction and in
some cases drastic changes may unknowingly arise. The response makes implicit connections
between the criteria and The Bell Jar (If she chooses one, she can’t do anything else) and Macbeth
(His difficult choice ... changing not only his life).

Development

Develops some ideas more fully than others. The response characterizes Esther (She is a very
successful student ... and recieves an internship in NYC) and Macbeth (He has a loving wife ... and
is truly happy), but the discussion about the theme of difficult decisions is less specific (She will
have no options) and occasionally confused (4 common theme ... easier for them to kill again).

Organization

Maintains the focus established by the critical lens (Both characters have very difficult choices to
make, and both suffer greatly from them). The response exhibits a logical sequence of ideas by first
acknowledging the impact of choices and then presenting information about how choices affected
the characters of Esther (goes clinically insane because of the many choices) and Macbeth (his whole
world changes). Appropriate devices, such as repetition of the quote, and transitions are used
(Despite all of these, It is only when; Macbeth, like Esther).

Language Use

Uses language that is appropriate, although occasionally awkward (becomes depressed and inferior),
with some awareness of audience and purpose (From the moment you are born ... choices are being
made). The response occasionally makes effective use of sentence structure and length (Choices
define your life).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (tradgic, MacBeth, recieves)
and punctuation (ones life; the choice.” is; Esther Greenwood of, The Bell Jar goes) that do not
hinder comprehension.

Conclusion: Overa
organization.

11, the response best fits the criteria for Level 4, although it is somewhat stronger in
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Anchor Level 4 — B

Quality Commentary

The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis by
emphasizing the difficulty of decision making (making the right decisions ... is the hardest thing).
The response makes implicit connections between the criteria and My Sister’s Keeper (She decides
the fate of Anna) and Of Mice and Men (George realizes he is trapped in a vicious cycle).
Development Develops some ideas more fully than others. The response uses specific and relevant evidence from
My Sister’s Keeper regarding the plot (Anna is neglected by her mother), but the discussion of Sara’s
character and the complexity and repercussions of her decisions is less developed. The response
refers to some specific and relevant evidence from the plot in Of Mice and Men, but George’s
character and decision making process are less developed (He wants it all to end).

Organization Maintains a clear and appropriate focus on the idea that choosing what is to be done in a situation is
the hardest thing. The response exhibits a logical sequence of ideas, first interpreting the quote and
then presenting the circumstances that forced Sara and George to make difficult choices. The
conclusion reiterates agreement with the quote (choices in life ... leave a permanent stain). Internal
consistency is weakened through a lack of external transitions.

Language Use Uses appropriate language (will need a donor in order to increase her chances of survival), that is
occasionally awkward (make into a close-minded person and has to face with). The response
occasionally makes effective use of sentence structure and length (Both men are now free ... but
George loses).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (definietly and competive) and
punctuation (My Sister’s Keeper by Jodi Picolut and Of Mice and Men by, Sara and Anna is, family
as well as) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis
(choices aren’t always ... easy). The response uses the criteria for a clear and reasoned analysis of
The Crucible (she had to decide ... or lie for him), while connections between the criteria and The
Secret Life of Bees are more implicit (if Lilly was going to break her housekeeper ... prisoner).

Development

Develops some ideas more fully than others. The response uses specific and relevant evidence to
explain aspects of the choices faced by John Proctor and his wife, such as to lie or tell the truth, but
the complexity of the decisions and their consequences are less developed. The response offers three
choices faced by Lily, but specific evidence explaining these choices is not developed (lie to them
risking their trust). Some evidence of the setting is offered for The Crucible (set in the time of the
Witchcraft Trials) but the importance of the setting is not discussed.

Organization

Maintains a clear and appropriate focus (Life in itself isnt difficult, its the choices in it that is). The
response exhibits a logical sequence of ideas, first interpreting the critical lens, next referring to John
Proctor’s and Mrs. Proctor’s choices, then Lilly’s choices. Internal consistency is weakened in
paragraph 3, presenting a listing of decisions with little connection between ideas, followed by a
brief conclusion.

Language Use

Uses appropriate language, with some awareness of audience and purpose (I agree with this quote
because I find much truth in it). The response occasionally makes effective use of sentence structure
(This was an incredibly difficult ... end in his death and After her decision ... difficult choice).

Conventions

Demonstrates partial control, exhibiting occasional errors in punctuation (The Crucible by Arthur
Miller and The Secret Life of Bees by, the Boatwright’s, isnt) and grammar (either had to ... or to
not and tell them the truth to why) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 3 — A

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens (Isabelle Lee ... and Guy Montag ... both share
situations in their lives that obtain choices) that suggests some criteria for analysis. The response
makes superficial connections between the criteria and the chosen texts, Perfect and Farenheit 451
(Isabelles ... make food a problem, but also a turnover, and recover through a tough transition and
Montag made the choice ... to be apart of a new society).

Development Develops ideas briefly, using some evidence from the texts (Isabelle is sent to therapy group ... to
recieve help ... but eventually finds out, it’s for the better and Guy Montag ... shares a problem in
his life based on choices he made). The response relies primarily on plot summary. Inappropriate
references to literary elements from both texts are made (Isabelle Lee represents characterization,
symbolism is represented through food, characterization is played through out this text with Guy
Montag representing a Fire man).

Organization Establishes an appropriate focus (The difficulty of their life is the choice to do right) but loses focus
by lapsing into plot summary. The response exhibits a rudimentary structure, presenting an
introduction, a separate paragraph for each text that includes a description of the plot and the inner
conflicts of the characters, and a short concluding paragraph that reiterates agreement with the
critical lens.

Language Use Relies on basic vocabulary that is sometimes imprecise (situations ... that obtain choices, can relate
to her for, but also a turnover), with little awareness of audience or purpose. The response exhibits
some attempts to vary sentence structure and length for effect, but with uneven success (This society
bases news stories, information, through electronics).

Conventions The response demonstrates partial control, exhibiting occasional errors in spelling (apart,
authoritive, demonstraited), punctuation (vomit, will; sister April; Isabelles strenghts; made. that),
capitalization (Junior high, Fire man), grammar (strenghts and weakness and fireman ... they), and
usage (a 13 year old girl of Perfect, and shared to one another) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in
conventions.

[77]
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Anchor Level 3 - B

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Everyday
you are stuck with a chocie ... somebody else). The response makes superficial connections between
the criteria and The Crucible (If he tells ... his family will be like nobodys) and Romeo and Juliet
(Romeo is faced with so many chooiess that he has to run and hide).

Development Develops ideas briefly. The response offers some evidence of the choices faced by John Proctor (it
can not be told to any one ... they both can be disrespected) and Romeo (cant confese to it) but the
discussion consists primarily of plot summary.

Organization Establishes a focus on the idea that people face difficult choices. The response exhibits a
rudimentary structure, beginning by interpreting and agreeing with the quote, and then offering
separate paragraphs discussing choices faced by John Proctor and Romeo. A concluding paragraph
reflects on the critical lens. The response includes some irrelevancies (Good or bad we can allways
mak another choice later).

Language Use Relies on basic vocabulary (Which I agree with, has a big choice to make, Juliet comes up with a
play to fake her death). The response exhibits some attempt to vary sentence structure for effect, but
with uneven success (In the end ... the life less body of Romeo).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (basicly, prosses, invold),
punctuation (the people in “The Crusible by Arthor Millor, and Romeo and Juliet by and free wife or
try ... wife but), capitalization (House made, but If they, to Free him), and grammar (/'ve had made,
he is love with, in 3 days that she will be “died”) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities.
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Anchor Level 3 - C

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (to make a
decision is not easy in our life). The response presents superficial connections between the idea that
decision making is difficult and the decision making process in Macbeth (the jealous won his
heart ... to kill him) and Of Mice and Men (He decided to kill him).

Development Develops ideas briefly, using some evidence from the texts (Duncan gave him everything, include
house, Power, money ... he had nothing and George decided to kill him, he does not want Lenny get
any trouble). The response relies primarily on plot summary and does not explain the complexities of
the decisions to kill Duncan or Lennie.

Organization Establishes an appropriate focus on the idea that people struggle when making decisions (Both of
them made decision with hard time). The response exhibits a rudimentary structure by introducing
and explaining the quote and offering some evidence explaining Macbeth’s decision to kill Duncan
and George’s decision to kill Lennie. The concluding paragraph refers to the critical lens (You still
have a deep thought and to make decision), but offers an irrelevancy (You will get wrong choice, but
that was what you choice).

Language Use Relies on basic vocabulary (this is a true statement and Because Duncan is his cousin they are
related) that is occasionally imprecise (George knows where is him and George concentrated
Lenny). The response exhibits some attempt to vary sentence structure for effect, but with uneven
success (One is “Macbeth” written by ... and other one is).

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation (means, to, escaped, only;
friend, before) and grammar (The story “Macbeth” the main character Macbeth because he wants
more power, include house, No matter things around you easy or not) that make comprehension
difficult.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker in
conventions.
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Anchor Level 2 — A

Quality

Commentary
The response:

Meaning

Provides a confused interpretation of the critical lens (the road of life is a hard road but the choice is
what or where you want to lead yourself). The response alludes to the critical lens but does not use it to
analyze the chosen texts, To Kill a Mockingbird and The Pact.

Development

Is incomplete and largely undeveloped. The response hints at characters facing difficult decisions, but
references to the chosen texts, To Kill a Mockingbird and The Pact, are vague and largely undeveloped
(Arther a white lawyer defenting a black man and From childhood ... choice suround). The response
contains some inaccuracies.

Organization

Establishes a focus on the idea that there are not easy choices and there is not short cuts. The response
exhibits a rudimentary structure by interpreting the critical lens and presenting separate paragraphs for
each text, followed by a concluding paragraph.

Language Use

Uses language that is imprecise (gives us a understand, from small to adulthood, the quote pretty much
sums up how that situation), with little awareness of how to use sentences to achieve an effect.

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (predgeades, rasistum, circlutlar),
punctuation (From the Pact, the three doctors and their choices to “How to kill a Mockin Bird” a book.
Choices), and grammar (Difficulty, life and a choice and Life is difficult and choices made is a part of
the difficulty) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in

organization.
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Anchor Level 2 - B

Quality Commentary
The response:

Meaning Provides a confused interpretation of the critical lens (life is difficult ... you have the choice). The
response alludes to the critical lens but does not use it to analyze Romeo and Juliet and Stuck in
Neutral.

Development Is incomplete and largely undeveloped. The response hints at the idea that Romeo and Juliet face
difficult decisions. The response states that Stuck in Neutral relates to the quote, but offers no other
references to this text.

Organization Suggests a focus on the idea that people have a difficult life. The response restates the quote and offers
some interpretation and agreement. Two texts are offered that fit the quote, but the response concludes
with some brief information regarding only one text, Romeo and Juliet.

Language Use Uses language that is imprecise (they can’t get out of and they learn to know). The response reveals
little awareness of how to use sentences to achieve an effect (Two works that I have read ... fit the
quote).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (wont, Romeo and Juliet by
Shakespeare and also stuck in Neutral by Terry Truman are, enemy’s) and grammar (that fit’s and my
opinion to the quote) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in

conventions.
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Anchor Level 2 - C

Quality Commentary

The response:

Meaning Provides a confused and incomplete interpretation of the critical lens (environment without a Love is
Terrible). The response alludes to the critical lens but does not use it to analyze the texts, A Raisin in
the Sun and The Crucible.

Development Is incomplete and largely undeveloped. The response hints at the use of literary devices in A Raisin in
the Sun (the author use Irony, Conflict and Imagery), but references to the text are vague. The response
names The Crucible, but offers no references to the text.

Organization Lacks an appropriate focus. The response suggests some organization by restating the quote and
referring to two texts. The response offers a paragraph about A Raisin in the Sun, but lacks any
reference to The Crucible or a conclusion.

Language Use Uses language that is imprecise, with little awareness of how to use sentences to achieve an effect (/n
other words it is tru Life without a).
Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (prouve, spacificts, stor),

punctuation (“According to George More “the difficulty in Life is the choise”; In Raisin in the Sun the;
father, in), and grammar (the author use and spacificts point) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 — A

Quality Commentary

The response:

Meaning Provides an incomplete interpretation of the critical lens by stating it and then commenting that you
choose what you want to do in life that’s why your life is your choice. The response mentions two
literatures, but contains no reference to any texts.

Development Is minimal, with no evidence of development.

Organization Suggests a focus on the critical lens (means that you choose) but is too minimal to suggest
organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat stronger in
meaning.
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Anchor Level 1 — B

Quality Commentary

The response:

Meaning Alludes to the critical lens by stating it and commenting that it is a very good quote. The response
contains no reference to any texts.

Development Is minimal, with no evidence of development.

Organization Suggests no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat stronger in

meaning.
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Practice Paper A—Score Level 3

organization.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in

Practice Paper B—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper C—Score Level 5

| Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D-Score Level 2

meaning.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in

Practice Paper E-Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Regents Comprehensive Examination in English
Map to Learning Standards

Standards

Part of Test

Listening and writing for
information and understanding

Session One — Part A

Reading and writing for
information and understanding

Session One — Part B

Reading and writing for literary
response

Session Two — Part A

Reading and writing for critical
analysis and evaluation

Session Two — Part B




The Chart for Determining the Final Examination Score for the June 2010 Regents
Examination in Comprehensive English is also posted on the Department’s web site

http://www.emsc.nysed.gov/osa/. Conversion charts provided for previous

administrations of the Regents Examination in Comprehensive English must NOT be
used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test development
process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.

3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.

[100]
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