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The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Thursday, August 19, 2010 — 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Check this
web site http://www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  2
(2)  1
(3)  4
(4)  2
(5)  3
(6)  4
(7)  1
(8)  3
(9)  2

(10)  4 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Level 6 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that the passages 

are unified by a paramount respect for nature. The response makes insightful connections between 

the controlling idea and the ideas in Passage I (the author of “Passage I” uncovers the wonders of 

nature and develops an appreciation for its complexity and endurance) and Passage II (The author 

of this poem demonstrated that it is our duty as drivers to respect animals and allow them to live 

without the fear of being killed by a reckless vehicle). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence to describe the author’s deep appreciation for sand and nature in Passage I (sand is a 

symbol of durabillity because it is the result of the erosion of rocks and is now indestructible) and 

the author’s respect for nature and its creatures in Passage II (The driver’s concern for woodland 

creatures is emphasized at the end of the poem when the driver swerves to avoid hitting an animal). 

The response uses appropriate literary elements from Passage I (This imagery reveals a sharp 

contrast between the city and the beach, and the diction indicates that the tone of the section is for 

nature and against the constrictions of urban life) and Passage II (This ironic incident shows and 

the personified leaf) to further analysis. 

Organization Maintains the focus established by the controlling idea that both passages were written with the 

intent of instilling a respect for nature in the reader. The response exhibits a logical and coherent 

structure by first establishing that nature is a delicate balance worthy of respect, then moving to a 

discussion of Passage I to show how nature is an all-encompassing system that is delicate yet 

indestructible, then moving to ideas in  “Passage II” that also reveals a need to respect nature, but 

in a contrasting fashion, and reinforcing the importance of animals and plants and our impact on 

them in the conclusion. Transitions are skillfully used (As the story unravels, This section, The fact 

that). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (facets, delves, fruitless), 

with a notable sense of voice and awareness of audience and purpose (It is undeniable that all 

humans are part of nature … for without it we too will perish). The response varies structure and 

length of sentences to enhance meaning (The author first describes the shore by comparing it to the 

urban world created by humans). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (infinitley, 

invisably, reverance) and punctuation (responsibilty of driver’s; dune, and; piece; that). 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in 

conventions. 
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[12]

Anchor Level 6 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that both these 

works show a deep reverence for the natural world and all its contents. The response makes 

insightful connections between the controlling idea and the ideas in Passage I (As the narrator of the 

story, a school teacher with young pupils, steps out of the crowded, musty school bus, she is hit with 

a wave of appreciation for nature) and Passage II (His/her images … show that the wildlife is 

precious and helpless and needs to be viewed with respect and consideration). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence to portray an appreciation of nature in Passage I (She also says, “the light on the sea 

dazzles the eyes …” which represents the brilliant and lasting beauty of the natural world) and in 

Passage II (she will risk her life, and spill her coffee in her car, all to save a small animal). The 

response discusses appropriate literary elements, identifying symbolism in Passage I (sand as a 

symbol for the durability and strength of nature) and irony in Passage II (This situational irony 

conveys the author’s love for nature) as well as imagery in both passages (This is conveyed 

through sharp and vivid imagery that the author uses and images such as). 

Organization Maintains the focus established by the controlling idea on how the authors show their respect for the 

natural world. The response exhibits a logical and coherent structure by first establishing that two 

authors have expressed their respect for nature in their works, then explaining that in Passage I this 

idea is demonstrated through the author’s use of imagery and symbolism and in Passage II through 

the author’s use of imagery and irony, and concluding with each author’s unique perspective. 

Appropriate transitions are skillfully used (As the narrator of the story, as opposed to, in reality). 

Language Use Uses language that is fluent and original (reverence, fragility, quintessential), with evident 

awareness of audience and purpose (Both authors share a love for nature, and both are greatly 

affected by it in many ways). The response varies structure and length of sentences to control rhythm 

and pacing (If one has a respect for others, for one’s surroundings, and for life, one can better 

appreciate the world and its miraculous contents). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (tranqulity, 

reoccurring, gloreous) and grammar (Respect and reverence … is and Respect and empathy … and 

all of nature is) only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in 

language use and conventions. 
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Anchor Paper – Part A—Level 5 – A
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Anchor Paper – Part A—Level 5 – A



[15]

Anchor Paper – Part A—Level 5 – A

 Anchor Level 5 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts (Both authors characterize 

their peers as either ignorant or innocent to the wonder of the wild). The response makes insightful 

connections between the controlling idea and the ideas in Passage I (the reader gains an appreciation 

and respect toward nature through the eyes of the narrator) and Passage II (the beauty of nature 

cannot be missed, a beauty which deserves respect). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from each 

text to show how both authors ask for more respect towards nature. The response refers to appropriate 

literary elements, identifying imagery in Passage I (the author is painting a picture), description in 

Passage II (Describing a predator and its prey, and, more vividly, a pregnant possum), and 

characterization (the young fourth-grade children to explore the beautiful creatures and author … 

characterizes their peers as “coffee-gurgling neighbors”) and point of view (The points of view in each 

passage is essential) in both passages.  

Organization Maintains the focus established by the controlling idea on the respect nature has always deserved. The 

response exhibits a logical sequence of ideas by first presenting a discussion of characterization, then 

imagery, and finally point of view. Transitions are used appropriately (By using imagery in both 

passages, similarly, Most important is). 

Language Use Uses language that is fluent and original (sheer magnitude of wildlife, magnificent wildlife roaming 

freely, exemplified by the everlasting grains of sand), with evident awareness of audience and purpose 

(Nature, a part of life typically taken for granted, deserves more respect than it is given). The response 

varies structure and length of sentences to control rhythm and pacing (Although Passage II does not 

give the reader a sense of growth in understanding, it shows how a person who comprehends the 

beauty of nature can discover its true personality). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (unappreciation and 

thanfulness) and agreement (angles … is replaced, the reader … they, use … give) only when using 

sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in 

meaning. 
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Anchor Paper – Part A—Level 5 – B



Anchor Paper – Part A—Level 5 – B
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Anchor Paper – Part A—Level 5 – B

[18]



[19]

 Anchor Level 5 – B     

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (all aspects of nature 

deserve human respect). The response makes clear and explicit connections between the controlling 

idea and the ideas in Passage I (It is up to the humans of the world to respect all variations of life) and 

Passage II (She respects every form of life and encourages others to do the same). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from the texts to show the importance of nature (plant life is extremely valuable, seas are also 

the habitat of countless creatures, The driver immediately shows respect … by “hitting the breaks,” the 

driver wants to further protect the animals). The response makes use of appropriate literary elements 

(images, metaphor, narrator) to illustrate nature’s extreme beauty and value. 

Organization Maintains the focus established by the controlling idea (Respect is deserved by all variations of life). 

The response exhibits a logical sequence of ideas, first addressing how Passage I depicts the beauty … 

of nature and then addressing the value of nature and the idyllic treatment and respect for all creatures 

in Passage II. Transitions are appropriately used (Likewise, as well as, Similarly). 

Language Use Uses language that is fluent and original (provides shelter and sanctuary and the sometimes harsh 

realities of nature), with evident awareness of audience and purpose (thus demonstrating the need for 

its respect). The response varies structure and length of sentences to control rhythm and pacing 

(Besides the fact that … less obvious plant life is a support for several other aspects of nature). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in punctuation (“rush of light”, 

and houses” create) and grammar (it may seem, all and set on a beach, the author) only when using 

sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in 

development. 
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Anchor Paper – Part A—Level 5 – C
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Anchor Paper – Part A—Level 5 – C

[22]

 Anchor Level 5 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (The two passages 

each convey a respect for nature and note the minute place of mankind in the world). The response 

makes clear and explicit connections between the controlling idea and the ideas in Passage I (the 

narrator seems to have a new found respect for all that nature is) and Passage II (The narrators 

concern … shows a strong respect for all nature in general). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both 

texts to discuss respect for nature and its infinite power. The response refers to imagery (the narrators 

vivid descriptions of the imagery of the beach) and symbolism (The description of sand as a symbol … 

continues to show how when compared to nature mankind is only a small part of a much bigger world) 

in Passage I and theme (a reverance for nature) and irony (This irony … shows how deep the authors 

respect of nature goes) in Passage II. 

Organization Maintains the focus established by the controlling idea on how minute we are in contrast to nature. 

The response exhibits a logical sequence of ideas by establishing the notion of romantic elements 

which underlie both pieces and then presenting those elements first in Passage I (This is the true heart 

of romantic literature) and then in Passage II (highlight its romantic elements). Devices and transitions 

are used appropriately (Within the first passage, may indeed hold, All in all). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (The 

authors portray this eminent theme through the use of imagery and figurative language). The response 

varies structure and length of sentences to control rhythm and pacing (This hyperbole shows a deep 

respect for the beauty of the sea). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (reverance, simalir, litery), 

punctuation (natures … character, beach even … matter may, through irony personificate), grammar 

(elements … helps), and vague pronoun references that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

conventions. 
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Anchor Paper – Part A—Level 4 – B
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Anchor Level 4 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that the passages 

speak of respect for Nature as a child and an adult. The response makes implicit connections between 

the controlling idea and the ideas in Passage I (without Walt, the kids would have missed alot of 

interesting signs of life) and Passage II (the narrorator of passage 2 has great care for the animals 

that cross her road everyday). 

Development Develops some ideas more fully than others. While the response relies on generalities to discuss 

Passage I (The sand and habitat of the sea creatures gave them an atmosphere of empathy to be 

engulfed by), the discussion of Passage II includes more specific references to birds (line 15 expresses 

the type of respect she has for them because they have been here much longer than humans) and 

animals (She cares for these creatures so much that she tried to avoid one … it was only a leaf). 

Setting and irony are both appropriately identified, but the discussion of personification in Passage II 

is unsupported. 

Organization Maintains a clear and appropriate focus on how we need to treat everything else with the same respect 

that we give ourselves. The response exhibits a logical sequence of ideas, first addressing in Passage I, 

the narrator’s respect for these sea life animals and plants, followed by a brief discussion of setting, 

and then, in Passage II, the narrator’s great care for animals, followed by a brief discussion of 

personification. A lack of external transitions weakens internal consistency. 

Language Use Uses appropriate language, with some awareness of audience and purpose (Respect is the concern and 

care for others). The response occasionally makes effective use of sentence structure (Respect is not 

only for us, but also for sea creatures). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (narrorator, alot, prescence) and 

punctuation (In line 72 he states; dinosaurs.” from; things. So) that do not hinder comprehension. 

Conclusion:  Overall, the response best fits the criteria for Level 4 in all qualities. 

Anchor Paper – Part A—Level 4 – B
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Anchor Paper – Part A—Level 4 – C
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Anchor Level 4 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both texts (Passage I and  

Passage II, somewhat didactic, demonstrate how people should behave toward our nature). The 

response makes implicit connections between the controlling idea and the ideas in Passage I (The 

nature is beautiful and all living things are connected) and in Passage II (Passage II, a poem, 

describes how valuable and important every life is). 

Development Develops ideas briefly, using some evidence from the texts. The response relies primarily on a listing 

of literary elements for both passages, with little and often inaccurate elaboration (The overall tone 

demonstrated in the passage was very calm, humid, and lovely and Overall the tone or mood of this 

poem was somewhat anxious). 

Organization Maintains a clear and appropriate focus on how people should respect our nature because human kind 

is a part of nature. The response exhibits a logical sequence of ideas beginning with theme (the theme 

demostrated), moving on to tone (by using such tone), followed by the author’s use of first-person 

point of view to emphasize the reality for Passage I, and tone or mood, then irony (Ironically, it 

wasn’t an animal) for Passage II. The response lacks internal consistency in its discussion of 

Passage I (To walk on beach is the most special memory for me of summer) and Passage II (To 

hit an animal is upsetting for people like me who own pets). 

Language Use Relies on basic vocabulary that is sometimes imprecise (what type of respect should a man-kind have 

toward nature and the author derives readers to realize), with little awareness of audience or purpose. 

The response exhibits some attempt to vary sentence structure and length for effect, but with uneven 

success (Both passages are somewhat didactic that both may influence people … the nature before). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (demostrated, elloquent, 

accedicents) and punctuation (animals humans, Passage II somewhat didactic demostrate, a short 

story illustrates) that do not hinder comprehension. 

Conclusion:  Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in 

development and language use. 



Anchor Paper – Part A—Level 3 – A
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Anchor Paper – Part A—Level 3 – A

[31]

Anchor Level 3 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (respect is huge). The 

response makes superficial connections between the controlling idea and the ideas in Passage I (That is 

a respectful thing to do) and Passage II (The driver is very respectful to animals). 

Development Develops ideas briefly, relying primarily on plot summary for Passage I (In the first passage I read, 

the kids went on a field trip) and Passage II (it was about a lady driving, and stopping). 

Organization Establishes, but fails to maintain an appropriate focus on respect for nature (The kids … were 

respectful to the things they found). The response exhibits a rudimentary structure with an 

introduction, a body paragraph for each passage, and a conclusion but the introduction and conclusion 

include irrelevancies (When you are little your parents always tell you to say please, and thank you 

and Parents should teach their children respect). 

Language Use Relies on basic vocabulary (Many people use it, but when people do not use it, it is disrespectful), with 

little awareness of audience or purpose (most parents don’t teach them how to respect others). The 

response exhibits some attempt to vary sentence structure and length for effect, but with uneven 

success (it could escape from the cat toying his life around). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (please, and; Also when; in 

the passage it says, we share … crossings; That is true, we also share) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 
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Anchor Paper – Part A—Level 3 – B
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Anchor Paper – Part A—Level 3 – B

Anchor Level 3 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (It is through respect for 

others we grow and carry with us a new awareness and appreication of life). The response makes few 

and superficial connections between the controlling idea and the ideas in Passage I (The narrator 

visiting the beach found that they had a new respect for the world that surrounds them) and in  

Passage II (the narrator in the short poem found that they had a new respect for life also). 

Development Develops ideas briefly, using some evidence from the texts for Passage I (That one particle of life 

symbolized how it has been around and going after many years of attrition) and for Passage II (They 

felt so much respect for the wild life that surrounds them … that they wanted a sign put up). The 

response refers to symbolism in Passage I (symbolized how it has been around) and irony in  

Passage II (the irony that this narrator uses), but development is limited. 

Organization Maintains a clear and appropriate focus (Through respecting nature that surrounds us in our daily life 

we gain a sense of awareness for it and appreciation). The response exhibits a logical sequence of 

ideas, first addressing for Passage I the narrator’s new respect for the sand and then, for Passage II, 

addressing respect for … wildlife, followed by irony. Reference to the wildlife they mindlessly kill 

everyday results in a lack of internal consistency. 

Language Use Relies on basic vocabulary that is sometimes imprecise (one thing mankind shares as a desire, 

hand for “had,” plant for “planet”). The response exhibits some attempt to vary sentence 

structure and length for effect, but with uneven success (We seek it not only for ourselves, but 

also for the beautiful world filled with wild life that we share the planet with). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (marmine, conderation, 

everyday), punctuation (up. So and harms way), grammar (we … pass us by, the narrator … they, 

more kinder), and usage (In their trip and thought on it) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

organization. 



Anchor Paper – Part A—Level 3 – C
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Anchor Paper – Part A—Level 3 – C

Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both passages (The authors of both 

passages have a deep respect for wilde life and the environment). The response makes few and 

superficial connections between the controlling idea and the ideas in Passage I (The author wants to 

teach them about that specific environment) and Passage II (He wants the people to be careful). 

Development Develops ideas briefly, listing information from Passage I (She took her forth grade class to visit the 

beach, They watch sunbathers, they saw the many different kinds of shell fish) and from Passage II (He 

wants to make people in his community more aware, how the drive down the streets, Idea of putting up 

sign). The statements about theme for both passages are unjustified. 

Organization Establishes an appropriate focus on the idea that the authors want respect for the animal and the 

environment. The response exhibits a rudimentary structure with an introduction, a paragraph for each 

passage, and a conclusion. 

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (They both want people to 

develop some respect for these things also) and is sometimes imprecise (there for “their,” the for 

“that,” the for “they”). The response exhibits some attempt to vary sentence structure and length for 

effect, but with uneven success (He has an Idea … to warn the people around the areas in which the 

animals cross at). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (belive, begining, discribes), 

comma usage (wants but, passage the, up the), capitalization (The way, Just, Idea), and grammar 

(listen to the seagulls … they saw and he discribe) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities. 



[36]

Anchor Paper – Part A—Level 2 – A

Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Conveys a confused and incomplete understanding of the texts. While the response attempts to 

establish a controlling idea (In passege one and two there is a lot of respect that is happening with 

nature), it makes few connections to the passages. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague (passege 

one is all about how there is a field trip for fourth graders to the Jersy shore beach, where they lern 

about all kinds of things that they dont normaly see and passege two is all about how as this person 

drives to work in the morning they alway are on constant alert). 

Organization Suggests a focus on how respect is willing to take action for someone or something that needs it and 

suggests some organization, with an introductory statement, a brief discussion of each passage, and a 

concluding statement. 

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (Respect, is to show honor or 

to show passtion for something in a polite way). The response exhibits some attempt to vary sentence 

structure and length for effect, but with uneven success (The respect is shown in the passege through 

many literary elements such as, point of view and immigary). 

Conventions Demonstrates emerging control, exhibiting frequent errors in spelling (passtion, passege, Jersy, lern, 

normaly, alway), and occasional errors in comma use (Respect, is and such as, point) that hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use and conventions. 



[37]

Anchor Paper – Part A—Level 2 – B

Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Conveys a confused and incomplete understanding of the texts. The response makes a few connections 

to Passage I (In Passage I The School environmentlist is teaching The kid about the respects of nature) 

and Passage II (In Passage II The writer explains his respect for animals) but fails to establish a 

controlling idea. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (He 

teachs them about the respects of rocks and minerals) and unjustified (The narrator use simile in the 

final stanza). 

Organization Lacks an appropriate focus on respect but suggests some organization by addressing first Passage I 

and then Passage II. There is neither an introduction nor a conclusion. 

Language Use Uses language that is imprecise (the respects of rocks and living skin of dinosaurs). The response 

reveals little awareness of how to use sentences to achieve an effect. 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (environmentlist and teachs), 

capitalization (teaching The kid and In Passage II The writer), and agreement (kid … them and 

narrator use) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

conventions. 
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Anchor Paper – Part A—Level 2 – C

Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Conveys an incomplete understanding of the texts. While the response attempts to establish a 

controlling idea (It Can mean a lot to people to be treated with respects), few connections are made to 

the texts. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague (In 

Passage I In early May students are going on a field trip to the beach and the Man in a car was 

backing out of his driveway). 

Organization Suggests a focus on how respect can Effect people and suggests some organization with an 

introduction, two brief paragraphs, and a one-sentence conclusion. 

Language Use Uses language that is imprecise and unsuitable for the audience and purpose (It can mean a lot to 

people to be treated with respects and they were used by Indians to make stuff). The response reveals 

little awareness of how to use sentences to achieve an effect. 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (lifes, sheashells, explins, 

preparring, chocioe), punctuation (peoples lifes, respect them Passage II, way This), and capitalization 

(respect, In, Man, And) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 



[39]

Anchor Paper – Part A—Level 1 – A

 Anchor Level 1 – A      

Quality Commentary 
The response:  

Meaning Provides no evidence of textual understanding, making only a reference to the task (Respect means a 

lot in society). 

Development Is minimal, with no evidence of development beyond general statements about respect. 

Organization Shows no focus or organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion:  Overall, the response best fits the criteria for Level 1 in all qualities. 

 



[40]

Anchor Paper – Part A—Level 1 – B

Anchor Level 1 – B      

Quality Commentary 
The response: 

Meaning Provides minimal evidence of textual understanding, making only a brief reference to the task (Respect 

comes in many forms). The response makes no connections between the texts beyond the mention of 

passage I and Passage II and Characterization. 

Development Is minimal, with no evidence of development. 

Organization Is too brief to demonstrate organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities. 
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Part A — Practice Paper – A
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Part A — Practice Paper – B



Part A — Practice Paper – C
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Part A — Practice Paper – C
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Part A — Practice Paper – D
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Part A — Practice Paper – D
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Part A — Practice Paper – D
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Part A — Practice Paper – E
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Practice Paper A–Score Level 4    

Conclusion:  Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in 

organization. 

 

 

Practice Paper B–Score Level 2    

Conclusion:  Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

conventions. 

 

 

Practice Paper C–Score Level 4    

Conclusion:  Overall, the response best fits the criteria for Level 4 in all qualities. 

 

 

Practice Paper D–Score Level 5    

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

conventions. 
 

 

Practice Paper E–Score Level 3    

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 
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Anchor Level 6 – A       

Quality Commentary 
The response: 

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement and 

clearly establishes the criteria for analysis by disagreeing with the critical lens, stating that a man’s 

life is dominated by forces beyond his control, transcending the capabilities of an ordinary mind. 

The response uses the criteria to make an insightful analysis of Ethan Frome (the environment serves 

as the principal factor in shaping the decisions made by Ethan) and The Great Gatsby (he soon finds 

himself trapped in the allure of materialism). 

Development Develops ideas clearly and fully. The response makes effective use of a wide range of relevant and 

specific evidence from both Ethan Frome (The blissful, happy companionship … is shattered by the 

reality of fate) and The Great Gatsby (his dreams succumb to … his destiny). The response uses 

appropriate literary elements, discussing setting (The harsh, drab conditions … attempts to court the 

lovely Mattie Silver) and characterization (Jay Gatsby becomes a man who is essentially a loner). 

Organization Maintains the focus established by the critical lens (The concept that fate is the driving force behind 

all outcomes in the world is illustrated by the struggles of both Ethan Frome and Jay Gatsby). The 

response exhibits a logical and coherent structure, first interpreting the critical lens, then presenting 

situations that Ethan Frome and Jay Gatsby faced and how they dealt with them, concluding that 

Fate … is a force with such gravity that no ordinary mind can transcend its limitations. Transitions 

are skillfully used (Similarly, Thus, Yet). 

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense of 

voice and awareness of audience and purpose (The bleak setting … serves to reinforce the concept of 

fatalism). The response varies structure and length of sentences to enhance meaning (Gatsby is 

conceived … to impress his peers). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities. 
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Anchor Level 6 – B       

Quality Commentary 
The response: 

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement and 

clearly establishes the criteria for analysis (an individual has, and always will have, complete control 

of his decisions). The response uses the criteria to make an insightful analysis of In Cold Blood 

(Perry refuses to acknowledge the hopeless destiny that was evident in his childhood) and The Great 

Gatsby (Gatsby conjures up an unrealistic and imaginary picture of his achievement of his goal). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence to illustrate the power of the mind (Dick comes from a loving and supportive family; Perry, 

although hardened by his past, maintains a sincerity and a kind of psychological innocence; Gatsby 

dedicates his life to the attainment of his former love, Daisy). The response discusses the literary 

element of characterization in both works (he is the more corrupted, apathetic, and perverted of the 

two and Gatsby is too obstinate to accept the fate that he and Daisy cannot be together). 

Organization Maintains the focus established by the critical lens (man is more susceptible to his own mind than to 

his fate). The response exhibits a logical and coherent structure, moving from the introduction of the 

two texts, to a contrasting analysis of each major character, and ending with a conclusion that 

refocuses on the critical lens (The mind can do many things; it can even alter one’s destiny). 

Coherence is further strengthened through the skillful use of transitions (In this instance, 

Furthermore, However). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (he 

becomes a vile, selfish killer and adamantly avoids the impracticality of his dream). The response 

varies structure and length of sentences to control rhythm and pacing (Dick comes from a … violent 

and unhealthy environment). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in grammar (becoming an 

engineer, However, easy to empathize) only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker in 

language use and conventions. 
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Anchor Level 5 – A       

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis 

(one’s life is … defined … by one’s interpretation of these events). The response uses the criteria to 

make a clear and reasoned analysis of The Scarlet Letter (she gradually regained esteem in society 

because she did not place too much importance on her present situation in her own mind) and Lord 

of the Flies (if the situation is dealt with and thought of positively … or negatively … leads to a good 

or bad outcome). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both 

texts to show how the interpretation of situations or problems are vital to one’s wellbeing. The 

response discusses irony (Because the people do not know of his adultery), conflict (If he had dealt 

with his sin in a healthier way, his life may have continued better), and characterization (Ralph, the 

protagonist of the story, represents civility and order among the boys). 

Organization Maintains the focus established by the critical lens, showing how when interpreted in one’s mind … 

one can work toward a better, more agreeable future. The response exhibits a logical sequence of 

ideas, moving from the introduction of the two texts, to a contrasting analysis of each major 

character, and ending with a conclusion that refocuses on the critical lens. Transitions are skillfully 

used (Instead, By the end of the novel, Rather). 

Language Use Uses language that is fluent and original (his guilt basically devours him from the inside), with 

evident awareness of audience and purpose (The meaning of this quote is true). The response varies 

structure and length of sentences to control rhythm and pacing (Being the most important religious 

figure … having an illegitimate child would ruin his reputation … if the parishoners were to find 

out). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in 

conventions. 
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Anchor Level 5 – B      

Quality   Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis 

by stating that men are often prisoners and victims of the uncontrollable force of fate. The response 

uses the criteria to make a clear and reasoned analysis of Maggie: A Girl of the Streets (a victim … 

regardless of her desire to make a better life for herself) and The Great Gatsby (a prisoner to his 

fate, regardless of his mindset). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from both 

texts to discuss how characters’ intentions are ruined by the forces of fate. The response uses 

appropriate literary elements, such as plot (she is abandoned and rejected by her mother, and 

consequently forced into prostitution) and characterization (Maggie desires to … make a better life 

for herself and Gatsby can never overcome his background of poverty, even though he … breaks the 

law to make money) to support the discussion. 

Organization Maintains the focus established by the critical lens (man is a prisoner to the uncontrollable force of 

fate). The response exhibits a logical sequence of ideas, with each paragraph reinforcing the focus as 

it relates to the texts, and moving from introduction to textual analysis for each work to summation. 

Transitions are appropriate (Because of the cruel environment, After Pete ruins Maggie, Similarly). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (maintains 

a certain optimism, elude his past, owns a gaudy house). The response varies structure and length of 

sentences to control rhythm and pacing (Maggie did not want to … die on the streets). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (acheive and 

vetern) only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities. 
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Anchor Level 5 – C      

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for analysis 

by stating that people can inflict more harm on themselves … than what fate or chance can give 

to them. The response uses the criteria to make a clear and reasoned analysis of The Jungle 

(Jurgis was held captive to pain as he chose to reject improving his life in a positive manner) 

and The Great Gatsby (By taking the fall for her, he was murdered … and thus never succeeded 

in winning Daisy back). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

both texts to show how characters do indeed choose to … dwell in the misery of their minds. 

The response discusses appropriate literary elements, such as plot (He continued to drink and 

mourn the loss of his wife and offspring) and characterization (Jurgis … began to lose his grip 

on reality and He was obsessed with getting her back, despite the fact that she was married). 

Organization Maintains the focus established by the critical lens (man has the power to imprison himself). The 

response exhibits a logical sequence of ideas, moving from the introduction of the two texts, to a 

discussion of the experiences of the main characters, ending with a conclusion that refocuses on the 

critical lens. Transitions are skillfully used (After the death of his wife, Like Jurgis, As the quote 

suggests). 

Language Use Uses language that is fluent and original (As immigrants flooded into America, his fragile wife, 

Gatsby’s heartache was made worse), with evident awareness of audience and purpose (Fate does 

not contribute as greatly to shaping the lives of Jurgis and Jay Gatsby, but the men do prove they 

have the power to imprison themselves). The response varies structure and length of sentences to 

control rhythm and pacing (He landed in jail multiple times, and his temper or mindset failed to 

improve and She did not attend the wake … to escape the memories). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (mistriss, assesment, 

undoubtibly) and grammar (a person … themselves, personality lead, man … ourselves) that do not 

hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker in 

conventions. 
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Anchor Level 4 – A      

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis by 

explaining that people’s lives are controlled by their own thinking, rather than fate (the characters 

fates are greatly affected by their mindset). The response makes implicit connections between the 

criteria and Ethan Frome (Ethan thought so much of … Mattie, that he allowed it to affect his life 

and … affect his fate) and The Scarlet Letter (The harsh reality of his secret destroyed both his mind 

and his fate). 

Development Develops some ideas more fully than others. The response discusses characterization and setting in 

Ethan Frome and The Scarlet Letter, but the explanations regarding the social constraints that these 

settings imposed on Frome and Dimmesdale and the complexity of the characters’ inner turmoil and 

choices are less developed. 

Organization Maintains the focus established by the critical lens by stating that when the mind is captivated … the 

person’s fate is ultimately prisoner to the mind process. The response exhibits a logical sequence of 

ideas, stating and explaining the lens, agreeing with it, discussing the characters and the turning 

points of each plot, restating the interpretation of the critical lens as a unifying device, and 

concluding with a reference to the quote. The response uses appropriate transitions (Two examples 

and Both).  

Language Use Uses appropriate language, with some awareness of audience and purpose (the reader learns of the 

great mind struggle Dimmesdale has been going through). The response occasionally makes 

effective use of sentence structure and length (However, now he doesn’t want the new her). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (characters fates, but 

unfortunately, where hopefully) and grammar (how their life and their characters … your ultimate 

fate) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in 

organization. 
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Anchor Level 4 – B      

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens, stating fate has little to do with real success 

it is the will and mindset that pushes us forward. The response makes implicit connections between 

the criteria and Slaughterhouse Five (Through characterization you understand his struggles and 

come to relize that only his imagined Tralfamadorians can save him) and “The Raven” (Poe is 

unwilling held back, trapped by his minds deadly tools). 

Development Develops some ideas more fully than others. The response discusses characterization and repetition 

in Slaughterhouse Five and “The Raven,” referring specifically to both texts (“So it goes,” and the 

raven repeats “Nevermore”), but explanations of these comments and their context are less 

developed, as is the discussion of the characters’ inner turmoil. The response confuses the narrator 

and author of the poem. 

Organization Maintains a clear and appropriate focus on the idea that people’s minds stop them from achieving. 

The response exhibits a logical sequence of ideas, explaining the critical lens and discussing how, in 

both texts, obsessions with painful memories and repetition of certain phrases are used to show how 

people’s minds imprison them. The shifting viewpoints in paragraph 3 weaken internal consistency. 

Language Use Uses appropriate language (crazed loneliness, falls deeper and deeper into self-imprisonment, 

tortorous memories) that is sometimes inexact (loosing for “losing” and feel of lost). The response 

demonstrates some awareness of audience and purpose through the repetition of comments about 

fate (Fate has little to do, fate isn’t holding them back, fate is not holding and forcing memories). 

The response occasionally makes effective use of sentence structure and length (A mind is a fragile 

system, where self-presurvation is an all consuming task). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (relize and barriors), 

punctuation (stated that, “Men; success it; its to protect), grammar (to be answer and in by which), 

and usage (feeling of lost, Vonnegut an Poe, quoted on saying) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Level 4 – C      

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens, stating that constant worry and anxiety … 

can entrap you. The response makes implicit connections between the criteria and The Old Man and 

the Sea (he beleived he had to do this … and make himself known) and The Crucible (The rest of the 

town were captured by their own minds). 

Development Develops ideas briefly. The response uses some evidence from The Old Man and the Sea to 

characterize Santiago (Santiago … hopes of impression on others) and from The Crucible to 

characterize John Proctor and Abigale and their constant reminder for the adultery. The response 

relies primarily on brief plot summaries. 

Organization Maintains a clear and appropriate focus by stating that the only thing that alters and prisons our 

lives is simply our own minds. The response exhibits a logical sequence of ideas, stating and 

explaining the quote and giving examples of characters from both texts who proved the quote true. 

The response reiterates the interpretation of the quote, employs transitions, and draws to an 

emphatic conclusion. The introduction of new ideas (sadness and pride) in the conclusion 

demonstrates a lack of internal consistency. 

Language Use Uses appropriate language, with some awareness of audience and purpose (For without the 

influence of a negative mind, we would carve our own fate). The response occasionally makes 

effective use of sentence structure and length (Constant worry and anxiety … can entrap you … 

making you a prisoner of such). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Abigale, comitted, 

imprissoned) and punctuation (battle both; this instead; overall we) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker in 

development. 
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Anchor Level 3 – A      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (Men 

are only prisoners or trapped by what they think). The response makes superficial connections 

between the criteria and Julius Caesar (Brutus had internal conflict) and Hamlet (Hamlet had 

rethought what he was going to do). 

Development Develops ideas briefly, using some evidence from Julius Caesar (Brutus … was torn by Ceasers 

pride) and Hamlet (instead of doing it he waited & he ended up dying). The response relies primarily 

on plot summaries of each work. 

Organization Maintains a clear and appropriate focus (the statement … is true because of the choices we make). 

The response exhibits a logical sequence of ideas, presenting an interpretation of the lens, separate 

paragraphs focusing on the main characters in each text, and a conclusion that restates agreement 

with the critical lens. The repetitive and confusing discussion of Hamlet’s procrastination weakens 

internal consistency. 

Language Use Relies on basic vocabulary that is sometimes imprecise (the use of the ampersand, or something, a 

lot). The response exhibits some attempt to vary sentence structure, but with uneven success (Good 

examples … so would Prince Hamlet … but from the play hamlet). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Ceaser, Shakespear, moter) 

and punctuation (Shakespears, As a result he ended, Ceaser which is) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

organization and conventions. 
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Anchor Level 3 – B      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis 

(occurances that take place in a person’s life are their own decision or fault). The response makes 

few and superficial connections between the controlling idea and the ideas in Frankenstein (he 

concentrated on creating actual life to something that wasn’t … a living creature) and Of Mice 

and Men (no matter how realistic the future … you still have to make … it happen or not 

happen). 

Development Develops ideas briefly, using some evidence from the text (The Professor was … insane and locked 

in his castle). The response relies primarily on plot summary. 

Organization Establishes, but fails to maintain, an appropriate focus on the critical lens. The response exhibits a 

rudimentary structure, presenting an introduction, separate paragraphs focusing on the texts, and no 

conclusion. 

Language Use Relies on basic vocabulary. The response exhibits some attempt to vary structure and length of 

sentences for effect, but with uneven success (For a long time … to something that wasn’t already 

human or a living creature). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (occurances, Shelly, 

supposably), punctuation (said that, “Men; fault, it isn’t; Frankenstein by Mary Shelly), and 

grammar (a persons … their own; opinion on him) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

conventions. 
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Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis (men are 

not trapped because it was supposed to happen but … because they have it in their minds). The 

response makes superficial connections between the criteria and The Great Gatsby (After many years 

of waiting he finally took control) and The Adventures of Huckleberry Finn (he … took control of his 

life). 

Development Develops ideas briefly, using some evidence from the texts (Gatsby … thinks they should come 

together by fate and the character huck feels trapped). The response relies primarily on plot 

summaries of each work. 

Organization Establishes, but fails to maintain, an appropriate focus (If everyone would make their lives happen … 

the world would  be happier). The response exhibits a rudimentary structure, presenting an 

introductory statement, a paragraph focusing on both texts, and a conclusion that reiterates the 

critical lens. 

Language Use Relies on basic vocabulary (He figured out what he needed to). The response exhibits some attempt 

to vary sentence structure and length for effect, but with uneven success (I also think every human 

being should read it at leas once in their lives because no one likes being or even feeling trapped). 

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (waiting he, werent, 

trapped but), capitalization (adventures, huckleberry finn, huck), and pronoun agreement (everyone 

… their own lives, every human being … their, everyone … their lives) that hinder comprehension. 

Conclusion:  Overall, the response best fits the criteria for Level 3 in all qualities. 
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Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Provides a confused and incomplete interpretation of the critical lens (men can be prisoners of just 

about anything). The response alludes to The Diary of Anne Frank and The Crucible to show 

concentration camps and witch trials as ways people have been physically imprisoned. The response 

confuses the concept of the mind imprisoning people (Prisoners have a mind of their own). 

Development Is incomplete and largely undeveloped, hinting at the idea that people can imprison themselves 

through their own thinking (love, lust). The response indicates that the Frank family are prisoners for 

being Jewish, but references to the text are vague and unjustified. The discussion of The Crucible hints 

at the idea that being tried as a witch is inherently a false accusation (they were prisoners of being 

innocent), but references to the text are also vague. 

Organization Lacks an appropriate focus on how people’s minds may make them prisoners, concluding with the 

statement that prisoners have a mind of their own. The response suggests some organization through 

stating and interpreting the quote and presenting statements about how and why people were 

imprisoned in The Diary of Anne Frank and The Crucible. 

Language Use Relies on basic vocabulary (just about anything and so they decide to compose a camp) that is 

occasionally imprecise (the things he quoted on and that impressioned on this quote). The response 

exhibits some attempt to vary sentence structure and length for effect, but with uneven success (The 

leaders of the Holocaust don’t like Jewish people … and some other ethnic cultures … they get 

tortured). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Salemn), punctuation (him; 

and; anything. Love, lust, anything; biography/diary), and grammar (prisoners have a mind) that 

hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use and conventions. 



[89]

Anchor Paper – Part B—Level 2 – B

 

Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Provides a confused interpretation of the critical lens, first stating that your life is not decided by fate 

and then explaining that some people work hard but don’t get anything out of it. The response alludes 

to the critical lens, but does not use it to analyze Macbeth. 

Development Is incomplete and largely undeveloped, addressing only one text. The response hints at the idea that 

Macbeth was not a hard worker, while Banquo … worked very hard and … got killed. References to 

the text are vague (Banquo … wanted to become kind and he couldn’t do anything about it). 

Organization Suggests a focus on the idea that people’s lives are influenced by how hard they work and suggests 

some organization using a single paragraph to state the quote, interpret it, and briefly explain how 

Macbeth and Banquo each relate to the idea that people’s work effort influences their lives. 

Language Use Relies on basic language (can’t get out of their own way and One … that I can think of would be). The 

response exhibits some attempt to vary sentence structure and length for effect, but with uneven 

success (It is decided by … little you work). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation (own Minds.”,; I feel is true; 

Banquo on the other hand worked) and capitalization (Fate and Minds) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use. 
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Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Provides an incomplete interpretation of the critical lens (you make your life what it is and your 

choices will determine your life, and not Just yours Other people). The response alludes to the critical 

lens when discussing Twelve Angry Men (This story has a lot to do with the quote because these men 

are choosing someone else’s denisty), but does not use it to analyze The Five People You Meet in 

Heaven. 

Development Is incomplete and largely undeveloped. The response hints at the idea of jurors changing their own 

lives through the verdict they determine for the boy, but references to Twelve Angry Men are vague. 

The response makes irrelevant references to The five People You meet in haven (a guy who was 

mirsiable his whole life). 

Organization Suggests a focus on the idea of people facing decisions that impact their own lives and the lives of 

others (have to make a decsion and choosing someone else’s denisty). The response suggests an 

organization by stating the quote, interpreting it and referring to two texts. 

Language Use Relies on basic vocabulary that is sometimes imprecise (This could mean many thing and They in a hot 

room with no a/c), with little awareness of audience or purpose. The response exhibits some attempt to 

vary sentence structure and length for effect, but with uneven success (Twelve Angry Men is about 

twelve Jury’s that have to determine if a boy is guilty or not). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (illstrate, Jurys, haven, mirsiable, 

everone), punctuation (not Just yours Other people, some ones life, hes not guilty), and grammar (end 

up, They in a hot room, everone want go home) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat stronger in 

language use. 
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Anchor Level 1 – A      

Quality Commentary 
The response: 

Meaning Alludes to the critical lens but does not use it to analyze any texts. 

Development Is minimal, with no evidence of development. 

Organization Suggests a focus on what Franklin D Roosevelt was explaining in the quote but lacks organization. 

Language Use Relies on basic vocabulary, with little awareness of audience or purpose (To me this means and I do 

agree). Exhibits some attempt to vary sentence structure and length for effect, but with uneven success 

(To me this means … they do what have to do). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation (To me this means, Fate so if 

do, a good way men, wont become) and grammar (what have to do, if do what, and happen in) that 

make comprehension difficult. 

Conclusion:  Although the response fits the criteria for Levels 1, 2, and 3, it remains at Level 1 because 

the response makes no reference to any text. 
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Anchor Level 1 – B       

Quality Commentary 
The response: 

Meaning Contains no reference to any texts. 

Development Is minimal, with no evidence of development. 

Organization Shows no focus or organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response best fits the criteria for Level 1 in all qualities. 
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Practice Paper A–Score Level 3    

Conclusion:  Overall, the response best fits the criteria for Level 3, although it is somewhat stronger in 

language use. 
 

 

Practice Paper B–Score Level 4    

Conclusion:  Overall, the response best fits the criteria for Level 4, although it is somewhat stronger in 

conventions. 
 

 

Practice Paper C–Score Level 5    

Conclusion:  Overall, the response best fits the criteria for Level 5, although it is somewhat stronger in 

conventions. 

 

 

Practice Paper D–Score Level 2    

Conclusion:  Overall, the response best fits the criteria for Level 2 in all qualities. 

 

 

Practice Paper E–Score Level 4    

Conclusion:  Overall, the response best fits the criteria for Level 4 in all qualities. 

 

Regents Comprehensive Examination in English
Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B

Standards
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The Chart for Determining the Final Examination Score for the August 2010 Regents
Examination in Comprehensive English is also posted on the Department’s web site
http://www.emsc.nysed.gov/osa/. Conversion charts provided for previous 
administrations of the Regents Examination in Comprehensive English must NOT be
used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development

process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/teacher/evaluation.html.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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