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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Regents Examination in Global
History and Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part III B (DBQ) essays:

* A content-specific rubric

e Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

* Commentary explaining the specific score awarded to each paper

e Five prescored practice papers

For Part IIT A (scaffold or open-ended questions):
* A question-specific rubric
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GLOBAL HisTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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Global History and Geography
Content-Specific Rubric
Thematic Essay—August 2002

Theme: Change

Individuals have brought about great changes in history. These individuals have had positive
and/or negative effects on nations or regions.

Task: Choose two individuals from your study of global history and geography and for each
individual chosen:
oo Discuss #wo specific changes made by the individual in a specific nation or region
coEvaluate whether these changes have had a positive or a negative effect on that nation or
region
You may use any example from your study of global history and geography. Some
suggestions you might wish to consider include Elizabeth I, Genghis Khan, Muhammed, Martin
Luther, Napoleon Bonaparte, Toussaint L’Ouverture, Nelson Mandela, Fidel Castro, Boris Yeltsin,
Deng Xiaoping, and Yasir Arafat.

You are not limited to these suggestions.

Do not use an individual from the United States in your answer.

Score of 5:

oo

Shows a thorough understanding of the theme that individuals have brought about great changes in
history and these changes had positive and/or negative effects on at least one specific nation or region
Thoroughly addresses all aspects of the task evenly and in depth by identifying two individuals,
discussing two specific changes made by each individual in a specific nation or region, and evaluating
whether these changes have had a positive or a negative effect on that nation or region

Shows an ability to analyze and evaluate the effect of changes made by individuals, e.g., Martin Luther’s
breaking away from the Catholic Church stirred nationalistic feelings among German princes and
encouraged strong monarchies throughout Northern Europe or Gandhi’s nonviolent campaign enabled
India to gain independence from the British

Richly supports the theme with relevant, facts, examples, and details, e.g., Gandhi’s “Quit India”
Campaign; Martin Luther’s 95 Theses; Truth and Reconciliation Commission of Nelson Mandela’s
government

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme that individuals have brought about great changes in history by establishing a
framework that is beyond a simple restatement of the task and concludes with a summation of the theme

Score of 4:

o0

§ 8 8 8 38

Shows a good understanding of the theme that individuals have brought about great changes in history
and these changes had positive and/or negative effects on at least one specific nation or region
Addresses all aspects of the task, but may do so unevenly

Shows an ability to analyze and evaluate the effect of changes made by individuals

Includes relevant facts, examples, and details

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme that individuals have brought about great changes in history by establishing a
framework that is beyond a simple restatement of the task and concludes with a summation of the theme
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Score of 3:

oo Shows a satisfactory understanding of the theme that individuals have brought about great changes in

history and these changes had positive and/or negative effects on at least one specific nation or region
Addresses most aspects of the task or addresses all aspects in a limited way

Shows some ability to analyze and evaluate the effect of changes made by individuals
Includes some facts, examples, and details; may contain some inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces the theme that individuals have brought about great changes in history by repeating the task

§ 8 8 8 38

and concludes by simply repeating the theme

Some Examples of Limited Treatment of Task at Level 3

Individual Who Made Changes

Changes Made by Individuals

Positive/Negative Effects

Identifies two individuals who
have made changes

Discusses two specific changes
made by each individual in a
specific nation or region

Identifies two individuals who
have made changes

Discusses one specific change
made by each individual in a
specific nation or region

Evaluates whether each change
discussed has had a positive or a
negative effect on the identified
nations or regions

Identifies two individuals who
have made changes

Discusses one specific change
made by each individual in a
specific nation or region

Evaluates whether one change
discussed has had a positive or a
negative effect on the identified
nations or regions

Identifies one individual who has
made changes

Discusses two specific changes
made by that individual in a
specific nation or region

Evaluates whether each change
discussed has had a positive or a
negative effect on the identified
nation or region

Score of 2:

oo Shows a limited understanding of the theme that individuals have brought about great changes in history

and these changes had positive and/or negative effects on at least one specific nation or region

8§ 8 8 8

Attempts to address some aspects of the task
Develops a faulty or weak analysis or evaluation of the effect of changes made by individuals
Includes few facts, examples, and details; may contain some inaccuracies

Is a poorly organized essay, lacking focus; may contain digressions; and may not clearly identify which

aspect of the task is being discussed

8

individuals have brought about great changes in history

(4]
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Some Examples of Limited Treatment of Task at Level 2

Individual Who Made Changes

Changes Made by Individuals

Positive/Negative Effects

Identifies one individual who has
made changes

Discusses two specific changes
made by an individual in a
specific nation or region

Identifies two individuals who
have made changes

Discusses one specific change
made by each individual in a
specific nation or region

Identifies two individuals who
have made changes

Identifies but does not discuss
changes made by each of the
individuals in specific nations
or regions

States whether the changes
identified have had a positive or
a negative effect on the
identified nation or region

Identifies one individual who has
made changes

Discusses one change made by
that individual in a specific
nation or region

States whether the change
discussed has had a positive or
a negative effect on the
identified nation or region

Score of 1:
Shows a very limited understanding of the theme that individuals have brought about great changes in
history and these changes had positive and/or negative effects on at least one specific nation or region
Makes little effort to address the different aspects of the task
Lacks an analysis or evaluation of the effect of changes made by individuals

Includes few or no accurate or relevant facts, examples, or details; deals simply with generalities
Demonstrates a major weakness in organization
May lack an introduction and/or a conclusion or these elements may not refer to the theme that
individuals have brought about great changes in history

(o]

§ 8 8 8 8

Score of 0: Fails to address the theme, is illegible, or is a blank paper

Scoring Notes:

1. The effects may be identified as either positive or negative as long as that determination is
supported by specific historical information.
2. The response may collectively address the positive and/or negative effect of the changes made by
the individual, e.g., Gandhi’s ahimsa and economic boycott collectively had a positive effect
because they resulted in Indian independence.
3. The change discussed does not have to be a specific event, but may be a change that occurs over a
long period, e.g., Martin Luther and his connection to the Protestant Reformation or Prince Henry
the Navigator and his influence on the Age of Exploration.
4. The effects must be specific to the nation or region identified, e.g., if the response discusses
Gandhi’s changes in India, then the effects must refer to India and not to the effect Gandhi’s
policies had on Desmond Tutu of South Africa or on Martin Luther King, Jr. in the United States.
5. The changes can occur in different places, e.g., Queen Victoria became Empress of India and
ushered in the Victorian Age in England. However, the effects of these changes must refer to the
specific places mentioned (India and England, respectively).
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level S — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level S — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

oo Shows a thorough understanding that Deng Xiaoping and Mikhail Gorbachev changed
world history and these changes had positive and negative effects on China and in the
USSR and Eastern Europe

oo Thoroughly addresses all aspects of the task evenly and in depth

oo Shows an ability to analyze and evaluate the effects of changes made by Deng Xiaoping
and Mikhail Gorbachev (Deng Xiaoping’s responsibility system and Four
Modernizations led to economic restructuring and calls for political changes;
Gorbachev’s tolerance for reform led to the collapse of communism in Eastern Europe)

o Richly supports the theme with relevant facts, examples, and details (Mao’s Cultural
Revolution; Lenin’s New Economic Policy; Responsibility System; Four
Modernizations; Special Economic Zones; Tiananmen Square Incident 1989; Glasnost;
Perestroika; Solidarity; Lech Welesa; Vaclav Havel; Hungary 1956; Czechoslovakia
1968; fall of the Berlin Wall)

o s a well-developed essay, consistently demonstrating a logical and clear plan of
organization, 1.e., identifies Deng Xiaoping in China, discusses the responsibility system
as one change, evaluates the effects of that changes, then does the same for the Four
Modernizations; identifies Mikhail Gorbachev in USSR and Eastern Europe, discusses
the changes of perestroika and glasnost, evaluates the effects of these changes and then
does the same for the tolerance for reform movements

oo Introduces the theme that individuals have brought about great changes in the history of
China and the USSR/Eastern Europe by establishing a framework that is beyond a simple
restatement of the topic and concludes with an analysis of how Deng Xiaoping and
Mikhail Gorbachev have brought about these changes

Conclusion: Overall, the response fits the criteria for Level 5. The discussions and
evaluations are sophisticated. The response uses excellent details and provides extensive
historical background to the changes. The transition between the discussion of Deng
Xiaoping and Mikhail Gorbachev shows a depth of understanding and level of analysis that
reflects the overall quality of the response.

(11]



Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Level 5-B

The response:

oo Shows a thorough understanding that Martin Luther and Mao Zedong changed world
history and these changes had positive and negative effects on northern Europe and China

oo Thoroughly addresses all aspects of the task evenly and in depth

oo Shows an ability to analyze and evaluate the effects of changes made by Martin Luther and
Mao Zedong (Martin Luther’s creation of the Lutheran Church caused the rise of strong
central governments and strengthened regional monarchs in northern Europe; Mao Zedong
restored law and order to China)

oo Richly supports the theme with relevant facts, examples, and details (95 Theses on the
Wittenberg Church in 1571; sale of indulgences; Lutheranism; Calvin; Henry VIII; John
Knox; Communist Revolution; Guomindang; Great Leap Forward)

o s a well-developed essay, consistently demonstrating a logical and clear plan of
organization, i.e., discusses Martin Luther’s changes of speaking out against the Catholic
Church and creating Lutheranism, then evaluates the positive and negative effects of these
changes; discusses Mao Zedong’s Communist Revolution and the Great Leap Forward,
then evaluates the positive and negative effects of those changes

oo Introduces the theme that individuals have brought about great changes in the history of
northern Europe and China by establishing a framework that is beyond a simple
restatement of the topic and concludes with an analysis of how Martin Luther and Mao
Zedong have brought about these changes

Conclusion: Overall, the response best fits the criteria for Level 5. The use of strong historical
detail in the discussion of the rise of strong central governments that led to European
domination and the spread of Western and modern ideas is particularly interesting. There is a
complexity to the evaluations, particularly in noting that, although Mao Zedong restored order
to China, his economic policies were disastrous.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A

Anchor Level 4-A

The response:

oo Shows a good understanding that Adolf Hitler and Toussaint L’Ouverture changed world
history and these changes had positive and negative effects on Germany/Europe and Haiti

oo Addresses all aspects of the task, but does so somewhat unevenly by discussing the
changes brought about by Adolf Hitler in more depth than the changes brought about by
Toussaint L’Ouverture

oo Shows an ability to analyze and evaluate the effects of changes made by Adolf Hitler and
Toussaint L’Ouverture (the extreme nationalism encouraged by Hitler was partially a
product of the Treaty of Versailles; the mercantilist system in the French colonies
promoted slavery and caused slaves to rebel against the French government in Haiti)

oo Includes relevant facts, examples, and details (World War II; Nazism; war guilt clause;
reparation payments; the Aryan race; the final solution; ethnic cleansing; genocide;
Holocaust; six million Jews; French mercantilism; Napoleon; Haitian independence)

oo s a well-developed essay, consistently demonstrating a logical and clear plan of
organization

oo Introduces the theme that individuals have brought about great changes in the history of
Germany and Haiti by establishing a framework that goes well beyond a simple
restatement of the topic and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The strong introduction and
conclusion frame the discussion and the effects of individuals. The weaker discussion of
Toussaint L’Ouverture’s changes and effects is overcome by the good historical detail and
good conclusions throughout the response.
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Anchor Level 4-B

The response:

oo Shows a good understanding that Mohandas Gandhi and Fidel Castro changed world
history and these changes had positive and/or negative effects on India and Cuba

oo Addresses all aspects of the task, although the depth of the discussion is somewhat limited

oo Shows an ability to analyze and evaluate the effects of changes made by Mohandas Gandhi
and Fidel Castro (Gandhi used the international press to win India’s independence, which
also spread nationalist ideals throughout the world; the adoption of communism by Castro
led to economic decline in Cuba)

o Includes relevant facts, examples, and details (strikes and boycotts; nationalist movements
in Ghana and Kenya; nationalization of plantations; trade embargo; Castro’s restrictions on
emigration; Cold War; Cuban missile crisis)

o [Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

oo Introduces the theme that Mohandas Gandhi and Fidel Castro have brought about great
changes in history by repeating the theme and concludes with an analysis of the impact of
these individuals

Conclusion: Overall, the response best fits the criteria for Level 4. The response has some
analytical and evaluative statements, but the somewhat limited details to explain the different
aspects of the task detract from the overall quality.
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Anchor Level 4-C

The response:

oo Shows a good understanding that Nelson Mandela and Mohandas Gandhi changed world
history and these changes had positive effects on South Africa and India

oo Addresses all aspects of the task, although the depth of the discussion is somewhat limited

oo Shows an ability to analyze and evaluate the effects of changes made by Nelson Mandela
and Mohandas Gandhi (the abolition of apartheid in South Africa led to better economic
and political opportunity for blacks; Gandhi’s belief of equality and the abolition of
tyranny has led to democracy and increased participation of all people in the government)

oo Includes relevant facts, examples, and details (apartheid; ANC; economic sanctions;
homelands; peaceful resistance; Salt March; Textile Boycott; parliamentary democracy;
caste differences; Indian Independence 1947)

oo s a well-developed essay, consistently demonstrating a logical and clear plan of
organization

oo Introduces the theme that that individuals have brought about great changes in the history
of South Africa and India by establishing a framework that goes beyond a simple
restatement of the topic and concludes with a challenge to other individuals to do
something that counts

Conclusion: Overall, the response fits most of the criteria for Level 4. Many facts and details
are included in the response, but in many cases, they are not explained and discussed.
Although all aspects of the task are addressed in a somewhat limited way, the essay lacks the
development that would be seen in a Level 5 response. While at times sophisticated ideas are
mentioned, they are not dealt with fully.
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Anchor Level 3-A

The response:

oo Shows a satisfactory understanding that Mohandas Gandhi and Adolf Hitler changed world
history and these changes had positive and negative effects on India and Germany

oo Addresses most aspects of the task but fails to discuss a second change made by Gandhi

oo Shows an ability to analyze and evaluate the effects of changes made by Mohandas Gandhi
and Adolf Hitler (Hitler’s dictatorship caused people to lose their rights and lives; Gandhi
used his words to gain independence for India)

o Includes some facts, examples, and details (nonviolence; persecution and exploitation by
the British; Salt March; Indian independence; concentration camps; 6,000,000 Jews killed
by the Nazis)

oo [s a satisfactorily developed essay, demonstrating a logical and clear plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
India and Germany by establishing a framework that is a simple restatement of the topic
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of Gandhi
includes a good historical context of the problems in the Indian subcontinent. The treatment of
Hitler is limited and lacks details. The response has good, thought-provoking ideas, but lacks
the detail to support the discussions. The subjective assessment of the two individuals in the
conclusion does not detract from the overall quality of the response.
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Anchor Level 3-B

The response:

oo Shows a satisfactory understanding that Queen Elizabeth and Adolf Hitler changed world
history and these changes had positive and negative effects on England and Germany

oo Addresses all aspects of the task, but in a general way with few supporting details

oo Shows a somewhat limited ability to analyze and evaluate the effects of changes made by
Queen Elizabeth and Adolf Hitler (Hitler turned Germany into the center of the European
Axis power and caused World War 1)

oo Includes some facts, examples, and details (Protestant and Catholics in England; Spanish
Armada; Versailles Treaty; economic depression in the 1930’s; Axis Powers; Final
Solution)

oo s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
England and Germany by repeating the topic and concludes by simply repeating the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response lists and
identifies Queen Elizabeth’s changes rather than discussing them. Although there are some
thought-provoking statements (Hitler propelled Germany into military domination but plunged
Germany into economic ruin), the limited facts and examples are not explained and are not
incorporated into the discussion.
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Anchor Level 3-C

The response:

oo Shows a satisfactory understanding that Mohandas Gandhi and Napoleon Bonaparte
changed world history and these changes had positive effects on India and France

oo Addresses all aspects of the task, but in a general way with few historical details

oo Shows a somewhat limited ability to analyze and evaluate the effects of changes made by
Mohandas Gandhi and Napoleon Bonaparte (boycotts and nonviolent protests led to Indian
independence; Napoleon’s coup d’etat brought stability to France)

oo Includes some facts, examples, and details (Hindus; Muslims; boycotts; nonviolent protest;
Indian independence; nationalism; wars under Napoleon)

oo Demonstrates a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
India and France by repeating the topic and concludes by simply repeating the theme

Conclusion: Overall, the response best fits the criteria for Level 3. Some analysis of the
effects of the changes made by Gandhi and Napoleon on India and France, respectively, is
included but the discussion lacks depth. The response provides a cursory treatment of the task
with a general lack of detail and substance. Important information, such as historical
background and supporting details, is not provided.
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Anchor Paper — Thematic Essay—Level 2 — A
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Anchor Level 2-A

The response:

oo Shows a limited understanding that Fidel Castro and Napoleon Bonaparte changed world
history and these changes had positive and negative effects on Cuba and France

oo Attempts to address most aspects of the task, but fails to discuss a second change for
Napoleon and to evaluate his positive and/or negative effect

oo Shows a very limited ability to analyze and evaluate the effects of changes made by Fidel
Castro and Napoleon Bonaparte

o Includes a few facts, examples, and details, dealing mostly with generalities (Castro is
leader of Cuba; Castro gave all the people equality; Napoleon was a strong and courageous
man)

o [s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
Cuba and France by repeating the topic and concludes by restating the theme

Conclusion: Overall, the essay fits the criteria for Level 2. The discussion is very limited.
Facts and examples are mentioned but are not explained nor incorporated into the discussion.
Important information is omitted. The treatment of Napoleon is especially weak. Since the task
does not require that a third individual be discussed, Gandhi’s changes must be disregarded
and should not be scored.
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Anchor Level 2-B

The response:

oo Shows a limited understanding that Nelson Mandela has brought about great changes in
history and these changes had positive effects on South Africa

oo Attempts to address some aspects of the task but fails to identify a second individual and
fails to discuss a second change for Mandela

oo Shows a very limited ability to analyze and evaluate the effects of changes made by Nelson
Mandela

oo Includes a few facts, examples, and details (apartheid; Nelson Mandela was in prison; De

Klerk became vice-president; Afrikaners) and contains inaccuracies (black South Africans

identified as African Americans; Nelson Mandela released from prison in 1993 [actual

year was 1990])

Demonstrates a general plan of organization

oo Introduces the theme that an individual has brought about great changes in the history of
South Africa by repeating the topic and concludes with a summation of the theme

8

Conclusion: Overall, the essay best fits the criteria for a Level 2. While the response tends to
be focused on the individual rather than on the individual’s changes, it does state a change
made by Nelson Mandela and how that change has affected life in South Africa. The errors do
not detract from the overall quality, but the absence of a discussion of a second individual
dramatically weakens the response.
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Anchor Level 2-C

The response:

oo Shows a limited understanding that Napoleon and Gandhi changed world history and these
changes had positive effects on France and India

oo Attempts to address some aspects of the task but fails to discuss a second change for
Napoleon

oo Lacks an analysis or evaluation of the effect of changes made by Napoleon and Gandhi

oo Includes some facts, examples, and details, dealing mostly with generalities (Gandhi in
India; noncooperation against British rule; nonviolence; a lawyer; Salt March; World War
IT; post-independence problems with religions), and contains some inaccuracies (mentions
a nonviolent law and a Salt March law; independence in 1945 [actual year was 1947];
identifies Martin Luther King, Jr. but discusses Gandhi)

oo Demonstrates a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
France and India by repeating the topic and concludes by simply restating the theme

Conclusion: Overall, the response fits most the criteria for a Level 2. The very limited specific
information that is included is neither discussed nor explained. The response does, however,
indicate an understanding that individuals can change history.
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Anchor Level 1-A

The response:

oo Shows a very limited understanding that Gandhi and Muhammad changed world history
and these changes had positive effects on India

oo Makes little effort to address the different aspects of the task

Lacks an analysis or evaluation of the effect of changes made by Gandhi and Muhammad

o Includes two relevant facts (Gandhi fasted; Gandhi came from India) and contains some
inaccuracies (Gandhi wanted everyone to be Hinduism)

oo Demonstrates a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
India by repeating the topic and concludes by restating the theme

8

Conclusion: Overall, the response fits the criteria for Level 1. The response attempts to
address the theme but provides no specific details about Muhammad. In addition, the
connection of Muhammad’s impact on India is not explained.
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Anchor Level 1-B

The response:

oo Shows a very limited understanding that Moses and Muhammad changed world history
and these changes had positive effects in the world

oo Makes little effort to address the different aspects of the task

Lacks an analysis or evaluation of the effects of changes made by Moses and Muhammad

oo Includes a few relevant facts, examples, and details (Christianity and Islam have common
roots; Muslim mathematicians) and contains inaccuracies (identifies Moses’ religion as the
first religion)

oo Demonstrates a general plan of organization

oo Introduces the theme that individuals have brought about great changes in history by
repeating the topic and concludes with a simple one-sentence statement

8

Conclusion: Overall, the response fits the criteria for Level 1. The response attempts to
address the theme but does not identify a second change made by Moses or any changes made
by Muhammad. The discussion of Muhammad is particularly weak. How the “system” which
Muhammad created would help people understand math is not explained. In addition, no
nation or specific region is identified in “the world.”
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Practice Paper A—Score Level 4

The response:

oo Shows a good understanding that Mikhail Gorbachev and Napoleon Bonaparte changed
world history and these changes had positive and negative effects on the USSR and
France/Europe

oo Addresses all aspects of the task, but does so somewhat unevenly, discussing the impact of
Gorbachev with more detail than the impact of Napoleon

oo Shows an ability to analyze and evaluate the effects of changes made by Mikhail
Gorbachev and Napoleon Bonaparte (Gorbachev’s relaxation of control led to more
international stability and the end of the Cold War; Napoleon’s conquest of Europe spread
Enlightenment ideas throughout Europe with the institution of the Napoleonic Code thus
shaping modern-day France and Europe)

oo Includes relevant facts, examples, and details (perestroika; market-type economy; Cold
War; Napoleonic Code; Enlightenment; Reign of Terror; French Revolution)

o Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

oo Introduces the theme that individuals have brought about great changes in the history of
the USSR and France/Europe by establishing a framework that goes beyond a simple
restatement of the topic and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Details are mentioned but
are not explained or supported with historical facts. Conclusions and connections are drawn
but are not consistently supported with adequate discussion.

Practice Paper B—Score Level 2

The response:

oo Shows a limited understanding that Gandhi and Yasir Arafat changed world history and
these changes had positive and negative effects on Africa and Israel

oo Attempts to address some aspects of the task but fails to identify the changes made by
Gandhi and Yasir Arafat

oo Develops a weak evaluation of the effect of these individuals (Israel still has not changed
for the better)

oo Includes a few facts, examples, and details (Salt March; Gandhi would fast until the

violence stopped; promised land; nonviolent protest) and contains some inaccuracies

(Arafat bringing about the independence of Israel; people are starving in Israel; Gandhi

leading protests for the independence of Africa from British rule)

Is a poorly organized essay, lacking focus

oo Introduces the theme that individuals have brought about great changes in the history of
Africa and Israel by repeating the topic and concludes by simply repeating the theme

8

Conclusion: Overall, the essay meets the minimum criteria for Level 2. Although some
attempt to address the effects of change, the aspect of the task being discussed is not clear and
much of the information for Yasir Arafat is incorrect.
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Practice Paper C—Score Level 3

The response:

oo Shows a satisfactory understanding that Adolf Hitler and Fidel Castro changed world
history and these changes had negative effects on Germany and Cuba

oo Addresses most aspects of the task but fails to discuss a second change for Castro

oo Shows some ability to analyze and evaluate the effect of changes made by Adolf Hitler and
Fidel Castro but not in any depth (Castro’s choice to remain communist resulted in less
goods that are necessary to a nation’s economy)

oo Includes some facts, examples, and details (Nazism; “perfect race”; concentration camps;
Holocaust; communism; end of trade)

oo s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
Germany and Cuba by simply repeating the topic and concludes with a summation of the
theme

Conclusion: Overall, the response fits the criteria for Level 3. The response lacks specific
details about Hitler and Castro and omits a second change for Castro. The limited facts and
examples that are mentioned are not explained and are not incorporated into the analysis.

Practice Paper D—Score Level 3

The response:

oo Shows a satisfactory understanding that Simon Bolivar and Adolf Hitler changed world
history and these changes had positive and negative effects on South America and
Germany

oo Addresses all aspects of the task, but in a general way with few historical details

oo Shows some ability to analyze and evaluate the effects of changes made by Simén Bolivar
and Adolf Hitler but not in any depth (strengthening the German military led to the start of
World War II; giving people hope led to their support of Hitler)

oo Includes some facts, examples, and details (mother country; militarism; nationalism;
World War II; killing of German Jews)

oo s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme that individuals have brought about great changes in the history of
South America and Germany by simply repeating the topic and concludes with a
summation of the theme

Conclusion: Overall, the essay best fits the criteria for a Level 3. The discussion of Hitler is
interesting and some good information is provided about Bolivar. As a whole, the response is
more descriptive than analytical. The response tends to rely on stating facts rather than
discussing them.
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Practice Paper E—Score Level 5

The response:

oo Shows a thorough understanding that Mohandas Gandhi and Adolf Hitler changed world
history and these changes had positive and negative effects on India and Germany/Europe

oo Thoroughly addresses all aspects of the task evenly and in depth

oo Shows an ability to analyze and evaluate the effects of changes made by Gandhi and Hitler
(Gandhi’s nonviolent methods helped India gain independence from the British; Gandhi
fostered equality in India; Hitler’s takeover of Germany led directly to the start of World
War II; Hitler’s war crimes resulted in trials and agreements that help bring attention to
human rights violations)

oo Richly supports the theme with relevant facts, examples, and details (ahimsa; satyagraha;
1947 India Independence; 1919 Amritsar Massacre; Vasco daGama; Textile Boycott; Salt
March; Christ; Thoreau; civil disobedience; Holocaust; appeasement; Treaty of Versailles;
Nuremberg trials; Universal Declaration of Human Rights)

o [Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization, i.e., discusses each change and the effects of that change and then moves on
to the next change and its effect

oo Introduces the theme that individuals have brought about great changes in the history of
India and Germany by establishing a framework that is beyond a simple restatement of the
topic and concludes with an analysis of how individuals have brought about great changes
in history

Conclusion: Overall, the response best fits the criteria for Level 5. Although the response
mentions information not directly related to the topic (discussion of Gandhi’s effect on the
selection of the Nobel Peace Prize winners), it has an abundance of excellent examples and
good historical detail. The connection between human rights violations during World War 11
and the attempts to address such violations in the post-war period is particularly effective.
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Global History and Geography
Part A Specific Rubric
Document-Based Question—August 2002

Document 1
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Source: Hanes, World History, Continuity and Change, 1999

1 According to this map, what is one reason African slaves were traded to countries in the Western
Hemisphere?

Score of 1:
o Explains one reason African slaves were traded to countries in the Western Hemisphere
Examples: work on plantations; traded for rum or tobacco; part of the triangular trade; exchanged for
products or goods

Score of 0:

oo Incorrect response
Examples: needed for many new colonies in the Western Hemisphere; to become citizens; traded for

gold
oo Vague response that does not answer the question
Examples: gold; trade
oo No response

[62]



Document 2

We entered a cabin. Stretched in one dark corner, scarcely visible, from the smoke and
rags that covered them, were three children huddled together, lying there because
they were too weak to rise, pale and ghastly, their little limbs— on removing a portion
of the filthy covering— perfectly emaciated, eyes sunk, voice gone, and evidently in
the last stage of actual starvation.

—William Bennett, The Peoples of Ireland

2a According to this passage, what was one reason for Irish emigration between 1845 and 1851?

Score of 1:
oo Explains one reason for Irish emigration between 1845 and 1851 stated or inferred by the document
Examples: poverty; lack of food; people were starving to death; potato famine; famine; potato blight

Score of 0:
oo Incorrect response
Examples: fire; overpopulation
oo Vague response that does not answer the question
Examples: they were filthy; they wanted to go to America; they were too weak to rise
oo No response

2b According to this graph, state one impact of the mass starvation on the Irish population between 1845
and 1851.

Mass Starvation, 1845-1851

Fate of the Irish during the famine

70% remained in Ireland,
(though millions more Irish
/ emigrated after 1851)

12% died

Source: R.F. Foster, Modern Ireland, 1600-1972

Score of 1:
oo States one impact of the Mass Starvation on the Irish population between 1845 and 1851
Examples: 12% died; 12% starved to death; 18% emigrated; only 70% remained in Ireland; Irish
emigrated; the Irish population declined

Score of 0:
oo Incorrect response
Examples: 70% left; 18% died
oo Vague response that does not answer the question
Examples: they were hurt; they were harmed; death; starvation
oo No response
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Document 3

... Hundreds of thousands of Hindus and Sikhs who had lived for centuries on the
Northwest Frontier [of India] abandoned their homes and fled [the riots] toward the
protection of the predominantly Sikh and Hindu communities in the east. They trav-
eled on foot, in bullock carts, crammed into [trucks], clinging to the sides and roofs of
trains. Along the way — . . . at crossroads, at railroad stations — they collided with
panicky swarms of Muslims fleeing to safety in the west. The riots had become a rout.
By the summer of 1947, when the creation of the new state of Pakistan was formally
announced, ten million people — Muslims, Hindus and Sikhs — were in flight.

— Khushwant Singh, Train to Pakistan

3 According to the document, why did Hindus, Sikhs, and Muslims abandon their homes during this
period?

Score of 1:
oo Explains one reason Hindus, Sikhs, and Muslims abandoned their homes
Examples: riots; creation of Pakistan; seeking protection; fleeing to safety; Hindus and Sikhs moving out of
new nation of Pakistan; Muslims moving to new nation of Pakistan

Score of 0:
oo Incorrect response
Example: they were kicked out; they had lived for centuries in the Northwest
oo Vague response that does not answer the question
Example: panic; ten million people were in flight
oo No response
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Document 4

The Nazi Holocaust, which engulfed millions of Jews in Europe, proved anew the
urgency of the re-establishment of the Jewish State, which would solve the problem of
Jewish homelessness by opening the gates to all Jews and lifting the Jewish people to
equality in the family of nations.

— David Ben-Gurion, “Declaration of the State of Israel” (1948)

4 Why did many Jews move to Israel (Palestine) after World War I1?

Score of 1:
o Explains one reason many Jews moved to Israel (Palestine) after World War II
Examples: Nazi Holocaust; the problem of Jewish homelessness; looking for equality in the family of
nations; re-establishment of the Jewish State

Score of 0:
o Incorrect response
Examples: overpopulation of Jews in Europe; they were sent by the Nazis
oo Vague response that does not answer the question
Example: the gates were opened
oo No response
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Document 5

When I was in the Sinai with Anwar [Sadat], I was shocked by what I saw. The war had
left its mark on everything and everyone. Wherever I went I saw Palestinians who had
been forced from their homeland by the creation of Israel and the fighting that had
ensued [followed] in 1948. Dressed in black, mothers with their children squatted

silently alongside the roads, in the towns. . . . More than one million Arabs had sud-
denly become homeless, depending on the United Nations Relief Fund for
subsistence. . . .

Refugee camps lined the roads, the tents so close they seemed like a canvas city.

“Is your family faring well?” I asked our cook, a Palestinian woman from one of the
refugee camps.

She dropped her eyes. “It is not like before,” she said quietly.

... “From the camp we can see the tops of the lemon and orange trees on our old
farm,” she said slowly, as if reluctant to remember. “On our land it was always green
and warm, but here in the desert it is very cold. . . .”

... “Tell me about your husband,” I pressed. “What work does he do? ”

The woman’s eyes dropped even lower. “At home he was a farmer. Here in the desert
there is nothing for him. . . .”

— Jehan Sadat, A Woman of Egypt

S According to the document, state one reason Palestinians were forced into refugee camps in the Sinai.

Score of 1:
o States one reason Palestinians were forced into refugee camps in the Sinai
Examples: creation of Israel; traditional home areas of Arabs were taken over; homelessness; the 1948
war with Israel

Score of 0:
oo [ncorrect response
Examples: In the desert they didn’t have to farm; there is nothing for them in the desert; United Nations
Relief Fund helped them
oo Vague response that does not answer the question
Examples: the war had left its mark; Israelis did not like them
oo No response
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Document 6

Where is the village of Asyaf? . . . It had been eighteen years since he left the village
... With every passing year he dreamt of his village. . . . Now they said the village was
taken over by the desert sand, its people deserted [abandoned] it . . . there remained
nothing but the thorn and tall bushes, a few palm trees and some goats . . .

— Sudanese short story of a man returning to his village

6 According to the document, what caused the abandonment of the village of Asyaf?

Score of 1:
oo Explains what caused the abandonment of the village of Asyaf
Examples: taken over by desert; taken over by sand; desertification

Score of 0:
oo Incorrect response
Examples: there remained nothing but the thorn and tall bushes; goats took over the village; famine
oo Vague response that does not answer the question
Examples: the village disappeared; people deserted it; people left
oo No response
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Document 7

Late on a cool summer evening, against a faint glow from the city lights below, 18
Mexicans struggled up the side of a towering hill in the Mexican state of Sonora . . .
Most were new arrivals at the northern edge of Mexico. Pushed from the south by
rural poverty and vast unemployment, pulled to the north by the promise of jobs in . . .
factories, they had joined the productive work force of a new industrial revolution on
the border. Now their arms laden with clothes, blankets, and flattened cardboard
boxes, they move slowly up the darkened hillside to claim a place to live.

— Sandy Tolan, Hope and Heartbreak

7 According to the document, why have many Mexicans moved to the northern part of Mexico?

Score of 1:
oo Explains why many Mexicans have moved to the northern part of Mexico
Examples: rural poverty in the south; vast unemployment in the south; promise of jobs; factories in the
north; a new industrial revolution

Score of 0:
oo Incorrect response
Examples: they liked the area in the north more; cities were in the north; they wanted to claim a place to
live
oo Vague response that does not answer the question
Examples: the glow of the city lights; Sonora is better
oo No response

[68]



Content-Specific Rubric

Global History and Geography

Document-Based Question—August 2002

Historical Context:

Throughout global history, people have migrated as a result of political,
social, and economic conditions.

Task: Discuss the political, social, and/or economic reasons for the mass movement of peoples
throughout global history.

Do not use examples from the United States in your answer.

Key Ideas from the Documents

Political Reasons

Social Reasons

Economic Reasons

Creation of new nations
(doc 3,4, and 5)

Religious conflict (doc 3)

Triangular trades (doc 1)

War (doc 4 and 5)

Riots (doc 3)

Poverty (doc 2 and 7)

Self-determination
(doc 3 and 4)

Protection (doc 3)

Famine / starvation (doc 2)

Ethnic conflict
(doc 3,4, and 5)

Loss of farms and land
(doc 5 and 6)

Nazi Holocaust (doc 4) Effects of desertification
(doc 6)

Equality of peoples (doc 4) Jobs available in factories
(doc 7)

Homelessness (doc 4, 5, and 7)

Unemployment (doc 7)

New industrial revolution
(doc 7)

Relevant Outside Information

(This list is not all-inclusive.)

Political Reasons

Social Reasons

Economic Reasons

Nationalism

Anti-Semitism

Collapse of communism

Collapse of communism

Resurgence of ethnic tensions

Profit motive

Political instability

Denial of human rights

Impact of natural disasters

End of imperialism

Ethnocentrism

End of mercantilism

International conferences

Need to follow food supply

Conquests by other peoples

Expansion of empires

Change in government

Forced migration by
government
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Score of 5:

[e o]

8

8

Thoroughly addresses the task by discussing at least two political, social, and/or economic reasons for the
mass movement of peoples throughout global history

Incorporates accurate information from at least four documents (see Key Ideas Chart)

Incorporates relevant outside information (see Outside Information Chart)

Richly supports the theme of with many relevant facts, examples, and details such as the conflict over the
creation of Pakistan led to the movement of Sikhs and Hindus, the promise of the creation of the Jewish
State caused the migration of Jews from Europe, or famine caused by potato blight led to mass starvation
and the immigration of the Irish to North America

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization, and is more
analytical than descriptive

Introduces the theme of mass movement of peoples by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Score of 4:

[e o]

8 8 8 8

8

Addresses the task by discussing at least two political, social, and/or economic reasons for the mass
movement of peoples throughout global history, although the treatment of the reasons may be uneven,
discussing the first reason more thoroughly than the others

Incorporates accurate information from at least four documents

Incorporates relevant outside information related to the mass movement of peoples

Includes relevant facts, examples, and details, but may only mention examples rather than explain them
Is a well-developed essay, demonstrating a logical and clear plan of organization, but may be more
descriptive than analytical

Introduces the theme of mass movement of peoples by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme

Score of 3:

[ o]

8 8 8 8

8

Addresses one political, social, and/or economic reason thoroughly or addresses two or more reasons in a
limited way

Incorporates some information from some of the documents

Incorporates limited or no relevant outside information

Includes some facts, examples, and details

Is a satisfactorily developed essay, demonstrating a general plan of organization, but is more descriptive
than analytical

Introduces the theme of mass movement of peoples by repeating the historical context and concludes by
simply repeating the theme

Score of 2:

[ o]

8 8 8 8 38

Attempts to address one political, social, and/or economic reason or attempts to address two or more
reasons in a very limited way

Makes limited use of the documents or may only restate the contents of the documents

Presents no relevant outside information

Includes few facts, examples, and details, and may contain some inaccuracies

Is a poorly organized essay, lacking focus; may contain digressions or extraneous information

May lack an introduction and/or a conclusion or these elements may not refer to the theme of mass
movement of peoples
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Score of 1:

Shows limited understanding of the task, but makes some attempt to discuss the mass movement of people
Makes vague, unclear references to the documents

Presents no relevant outside information

Includes vague or no accurate or relevant facts, details, and examples

May demonstrate a major weakness in organization

May lack an introduction and/or a conclusion or these elements may not refer to the theme of mass
movement of peoples

§ 8 8 8 8 8

Score of 0: Fails to address the task, is illegible, or is a blank paper

Scoring Notes:

1. For the higher score levels, at least two reasons for the mass movement of people must be
discussed fully, but these reasons could both be social, political, or economic.

2. The reasons may refer to the mass movement of peoples in general or to specific groups of
people at a specific time in global history.

3. Examples from United States history are acceptable only if the United States involvement is
perceived as an effect or result of the reasons for migration. For example, Mexican and Irish
migration to the United States is acceptable because it represents a response to the conditions
that caused the migration, but the Cherokee movement within the United States is not acceptable
because the reason for the migration was caused by a policy of the United States government.
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Level 5-A

The response:

oo Thoroughly addresses the task by discussing several political, social, and economic
reasons for the mass movement of peoples throughout global history (migration of Jews
to Israel; migration of Mexicans to the North; immigration of Irish to the United States;

slavery of Africans; homelessness of Palestinian refugees)

oo Incorporates accurate information from documents 1, 2, 4, 5, and 7

oo Incorporates relevant outside information (Roman Diaspora; Jews as the scapegoat of
causing the Plague; positive impact on jobs in Mexico; role of Irish in building canals and
railroads in the United States; recognition of the Middle Passage; impact of terrorism on
the Middle East)

oo Richly supports the theme with many relevant facts, examples, and details, (connecting
the history of anti-Semitism to Jewish migration; connecting the Columbian exchange and
the introduction of the potato as a staple crop to the Irish famine; recognizing the
connection between slavery and cheap labor)

o s a well-developed essay, consistently demonstrating a logical and clear plan of
organization, and is more analytical than descriptive

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes with a summation of
the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The historical connections
illustrating cause-and-effect are particularly strong. For the most part, the documents are
integrated into the discussion of the reasons for migration and are supplemented with
substantial outside information.
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The response:

oo Thoroughly addresses the task by discussing several political, social, and/or economic
reasons for the mass movement of peoples throughout global history (famine in Ireland;
Jews and Palestinians; desertification in Africa; Muslims and Hindus in India and
Pakistan)

oo Incorporates accurate information from documents 2, 3, 4, 5, and 6

oo Incorporates relevant outside information (British influence in Ireland and the eventual
division of Ireland; United Nations; David Ben Gurion’s role and Zionism’s role in the
creation of Israel; desertification and the Sahel in Africa; Gandhi’s role in India)

oo Richly supports the theme with many relevant facts, examples, and details (British
disregard for the plight of the Irish; role of anti-Semitism in leading to the creation of
Israel and the resulting problems)

o s a well-developed essay, consistently demonstrating a logical and clear plan of
organization, and is more analytical than descriptive

oo Introduces the theme of mass movement of peoples by expanding slightly on the historical
context and concludes by simply summarizing the theme

Conclusion: Overall, the response fits most of the criteria for Level 5. The abundance of
specific examples, analysis, and outside information strengthens the response. The discussion
of the Irish, the Jews, and the Palestinians is particularly strong.
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Anchor Level 4-A

The response:

oo Addresses the task by discussing several political, social, and economic reasons for the
mass movement of peoples throughout global history (famine in Ireland; genocide in
Germany; creation of Pakistan as a Muslim state), although the treatment of these reasons
lacks supporting details

oo Incorporates accurate information from documents 2, 3, 4, 5, and 6

oo Incorporates relevant outside information related to mass movement of peoples
(desertification; ghettos and concentration camps; ethnic cleansing in the Balkans)

oo Includes relevant facts, examples, and details, (using Pakistan and Israel to discuss the
migration caused by the creation of new nations; using Ireland and the Sudan to discuss
migration caused by famine; using the Holocaust in Germany leading to the creation of
Israel and ethnic cleansing in Serbia to discuss migration caused by social conflict)

oo s a well-developed essay, demonstrating a logical and clear plan of organization, and is
more analytical than descriptive

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes with a summation of
the theme

Conclusion: Overall, the response fits the criteria for Level 4. The strength of this response is
the connections that are made between the documents. The grouping of the documents
according to political, economic, and social factors reflects a clear understanding of the
relationship between events in different time periods and different locations and how they can
have similar causes and consequences. The lack of specific details to support these
conclusions prevents this from being a Level 5 response.
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The response:

oo Addresses the task by discussing several political, social, and economic reasons for the
mass movement of peoples throughout global history (potato famine in Ireland; Hindus,
Sikhs, and Muslims in India; Jews and Palestinian Arabs in Israel; movement of Mexicans
for opportunity, desertification in Asyaf) although the treatment these reasons is uneven

oo Incorporates accurate information from all the documents

oo Incorporates relevant outside information related to the mass movement of peoples (potato
blight; the Berlin Wall; buffer zones after World War II; desertification; nomadic life style
of early peoples)

oo Includes relevant facts, examples, and details (blacks in Africa were herded like cattle;
Jewish homeland belonged to the Palestinians when Israel was established)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization, but the
documents are used in a less integrated manner than in a Level 5 essay

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context by using early nomadic societies to
introduce the concept of mass movement of peoples and concludes with a summation of
the theme that alludes to cultural diffusion

Conclusion: Overall, the response fits most of the criteria for Level 4. Even though many of
the documents are summarized in numerical order and are discussed in a single paragraph, the
strength of this response is in the introduction and conclusion and in the way that the outside
information is used to expand the theme. While the discussion is more descriptive than
analytical, the inclusion of so much diverse outside information is significant.
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Anchor Level 4-C

The response:

oo Addresses the task by discussing several political and economic reasons for mass
movement of peoples (potato famine in Ireland; desertification in Africa; Jews leaving
Germany; Hindus, Sikhs, and Muslims in India), although the treatment of these reasons is
somewhat general

oo Incorporates accurate information from documents 2, 3, 4, and 6

oo Incorporates relevant outside information related to the mass movement of peoples
(ghettos and concentration camps in Germany and Poland; emigration of the Irish to the
United States; overgrazing as a cause of desertification; flooding in Bangladesh)

oo Includes relevant facts, examples, and details (mass movement took place because of
victimization as a result of persecution; victims were seeking refuge/protection; plethora
of people were forced to leave because of economic conditions)

o s a well-developed essay, demonstrating a logical and clear plan of organization, but the
documents are used in a less integrated manner than in a Level 5 response

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes with a summation of
the theme that emphasizes survival as the key motivation for mass movements of peoples

Conclusion: Overall, the response best fits the criteria for Level 4. The outside information
sometimes does not directly relate to the theme but is used to make an interesting transition to
discuss facts from the documents. Many analytical points are made although the examples are
mentioned rather than explained.
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Anchor Paper — Document-Based Essay—Level 3 — A
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Anchor Paper — Document-Based Essay—Level 3 — A
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Anchor Level 3-A

The response:

oo Addresses the task in a limited way by mentioning reasons for the mass movement of
peoples (Atlantic slave trade; starvation in Ireland; creation of Israel; Palestinian refugees;
migration to northern Mexico)

oo Incorporates information from documents 1, 2, 4, 5, and 7

oo Incorporates limited relevant outside information (movement of Africans as a source of
cheap labor; potato famine; Hitler’s notion of race superiority)

oo Includes some facts, examples, and details (people have moved because of poverty;
conflict in Israel because of Arabs who already inhabited Palestine)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization, and is
more descriptive than analytical

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by summarizing the data

Conclusion: Overall, the response best fits the criteria for Level 3. Although the causes of
mass movements of peoples are not grouped into categories (social, political, economic), the
overall effect of the organization is satisfactory. The response mostly summarizes the contents
of the documents and does not analyze them. Limited facts and examples are mentioned but
not explained.
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Anchor Paper — Document-Based Essay—Level 3 - B
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Anchor Paper — Document-Based Essay—Level 3 - B
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Anchor Level 3-B

The response:

oo Addresses the task in a limited way by discussing political, economic, and social reasons
for the mass movement of peoples (Jewish migration to Israel; establishment of the State
of Pakistan; Irish famine; Mexican migration)

oo Incorporates limited information from documents 2, 3, 4, 5, and 7

oo Incorporates limited relevant outside information (role of the United Nations in the
creation of Israel)

oo Includes some facts, examples, and details (lists persecution as a reason for Jewish,
Muslim, Hindu, and Sikh migrations; states starvation and poverty as motives for Irish
and Mexican migration) and contains some inaccuracies (UN gave the Muslims Pakistan)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization, but is
more descriptive than analytical

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes by simply repeating
the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the response relies
mostly on information from the documents, the information is grouped according to political,
economic, and social reasons. The discussion is mostly a summary of the documents and
limited details are provided to support that information.
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Anchor Paper — Document-Based Essay—Level 3 — C
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Anchor Level 3-C

The response:

oo Addresses the task in a limited way by discussing economic, political, and social reasons
for the mass movement of peoples (Irish migration to North America; Mexican migration
to northern Mexico; Palestinian migration; Sudanese migration from the village of Asyaf)

oo Incorporates information from documents 2, 4, 5, 6, and 7

oo Incorporates limited outside information (migration of Irish to North American and
Australia; comments on conditions in Palestinian refugee camps)

oo Includes some facts, examples, and details, (Mexicans move to northern Mexico to get
jobs and live normal lives; people of Asyaf move to get food) and includes a minor
inaccuracy (identifies abandonment of Asyaf as a social problem)

o [s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and task and concludes with a
summation of the reasons for mass movement of peoples

Conclusion: Overall, the response best fits the criteria for Level 3. Information is mentioned
and analysis is limited to the concluding sentences of paragraphs. Furthermore, details and
examples are mostly listed and not discussed. The discussion of conditions in Asyaf before
desertification is weak (...the village had been a place where many people lived well).
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Anchor Level 2-A

The response:

oo Attempts to address the task in a very limited way by generally discussing political, social,
and economic reasons for the mass movement of peoples (Sikhs in India; Palestinians;
Irish)

o Makes limited use of documents 2, 3, 4, 5, 6, and 7

oo Presents no relevant outside information

oo Includes few facts, examples, and details, and contains some inaccuracies (suggests that
villagers abandoned Asyaf due to poor leadership)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by summarizing the data

Conclusion: Overall, the response best fits the criteria for Level 2. Most of the response uses
the basic information provided in the documents. Much of the information is general in
nature; facts and examples are mentioned but not discussed.
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Anchor Paper — Document-Based Essay—Level 2 - B
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Anchor Level 2-B

The response:

oo Attempts to address the task in a very limited way by restating the contents of the
documents (Palestinians; Mexicans; Sudanese; Hindus and Sikhs)

o~ Makes limited use of documents 3, 5, 6, and 7

Presents limited relevant outside information (mentions desertification in the Sudan)

Includes few facts, examples, and details (Palestinians forced into refugee camps;

Mexican movement as a result of rural poverty)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization, but fails
to categorize documents as social, political, or economic reasons

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by simply restating the theme

8

8

Conclusion: Overall, the response fits most of the criteria for Level 2. Although the amount
of relevant specific information is limited, the essay does make an attempt to address the task
and does so at a level higher than a Level 1 response.
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Anchor Level 2-C

The response:

oo Attempts to address the task in a very limited way by generally describing reasons for the
mass movement of peoples (Atlantic slave trade; Irish famine; partition of India;
Holocaust; Palestinian refugees)

o Makes limited use of documents 1, 2, 3, 4, and 5

oo Presents irrelevant outside information (forced relocation of Japanese Americans in the
United States) (See Scoring Note #3.)

oo Includes few facts, examples, and details (African slaves exchanged for goods; starvation
as a cause for Irish migration)

o [s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by simply repeating the theme

Conclusion: Overall, the response best fits the criteria for Level 2. The discussion of the
reasons for mass movement of peoples is very limited. The content and analysis are weak.
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Anchor Level 1-A

The response:

oo Shows limited understanding of the task

Makes references to documents 6 and 7

Presents no relevant outside information

Includes few relevant facts, details, and examples (migration of the people of Asyaf and of
Mexicans)

Demonstrates a general plan of organization

Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context but lacks a conclusion

8§ 8 8

8

8

Conclusion: Overall, the response best fits the criteria for Level 1. Limited information is
presented with few details.
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Anchor Level 1-B

The response:

oo Shows limited understanding of the task by briefly restating the contents of the documents

oo Makes vague, unclear references to documents 2, 4, and 5

oo Presents limited relevant outside information (relation of the drought in Ireland to the
famine) and some incorrect information (Irish immigration through Ellis Island)

o Includes a few relevant facts, details, and examples (Irish search for new homes and jobs
in the United States; reference to Palestinian loss of a homeland)

oo [s a poorly developed essay, but demonstrates a general plan of organization

oo Introduces the theme of mass movement of peoples by repeating the historical context and
lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. Some attempt is made to
address the task; however, facts are mentioned and not discussed.

Note: The Irish of the potato famine did not come through Ellis Island, which opened in 1892, but
through Castle Garden or some other port of entry.
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Practice Paper A—Score Level 4

The response:

o Addresses the task (Mexicans looking for places to settle; Palestinians forced into refugee
camps; Hindus, Sikhs, and Muslims fleeing violence; Jews fleeing the Holocaust; famine
in Ireland), although the treatment of these reasons is uneven

oo Incorporates accurate information from documents 2, 3, 4, 5,and 7

oo Incorporates relevant outside information related to mass movement of peoples (different
religions and customs of Albanians in Kosovo; United Nations peacekeeping forces in
Serbia; Irish immigration to the United States; Boston Celtics; illegal Mexican
immigration to the United States)

o Includes relevant facts, examples, and details, but the examples do not directly explain the
statements (reclaiming of lands by the Palestinians; migration by Mexicans to the United
States to improve standard of living)

o [s a satisfactorily developed essay, demonstrating a general plan of organization, but uses
the documents in a less integrated manner than in a Level 5 response

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 4. While the response
discusses reasons for mass movement of peoples, it does not break down the discussion into
political, economic, or social causes, which weakens the response. Although many facts and
details are included, there are few transitions linking the different reasons for movement. The
strength is in the outside information, although in some cases, it is not directly supportive of
the reasons for mass movement of peoples. Most of the discussion is descriptive rather than
analytical.

Practice Paper B—Score Level 2

The response:

oo Attempts to address the task in a very limited way by generally discussing the reasons for
the mass movement of peoples (African slaves; Irish famine; Jews during the Holocaust;
Palestinian refugees)

o Restates the contents of documents 1, 2, 4, and 5

o Presents limited relevant outside information (Hitler’s role in the Holocaust; recognition
of British rule in Ireland)

o Includes few facts, examples, and details, and contains misleading statements (the Irish
returned when the problem was solved; Hitler decided to make the Jews flee; the Jews got
removed from their area so they removed the Palestinians from their area)

o [s a satisfactorily developed essay, demonstrating a general plan of organization

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by restating the theme

Conclusion: Overall, the response fits most of the criteria for Level 2. Although much of the
information is copied from the documents, unlike a Level 1 response, the conclusions that are
drawn support the main aspects of the task.
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Practice Paper C—Score Level 3

The response:

oo Addresses the task in a limited way by discussing political, economic, and social reasons
for the mass movement of peoples (migration to Israel as a result of the Holocaust;
migration of Palestinians due to war and conflict; migration of Hindus and Sikhs in India;
Irish famine; desertification)

oo Incorporates limited information from documents 1, 2, 3,4, 5, and 6

oo Incorporates relevant outside information (Cuban migration to the United States; Irish
immigration to the United States and Australia)

oo Includes some facts, examples, and details, (Hitler’s race policies as a cause of Jewish
migration; Cuba’s communist government as a cause of migration; the need for slaves as a
source of labor in the Americas)

oo [s a satisfactorily developed essay, demonstrating a general plan of organization, but is
more descriptive than analytical

oo Introduces the theme of mass movement of peoples by repeating the historical context and
concludes by simply repeating the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The analysis and
evaluation of information is limited, but the organizational framework that is used to describe
motives for mass movement of peoples strengthens the response. Despite attributing African
mass movement to the Americas as a result of overpopulation, the response provides some
interesting outside information.

Practice Paper D—Score Level 5

The response:

oo Thoroughly addresses the task by discussing several political, social, and economic
reasons for the mass movement of peoples throughout global history (famine in Ireland;
poverty and unemployment in Mexico; effects of the Holocaust;)

oo Incorporates accurate information from documents 2, 4, 5, and 7

oo Incorporates relevant outside information (potato blight in Ireland; movement of Irish to
Canada and the United States; illegal immigration to the United States from Mexico;
Treaty of Versailles; examples of ethnic cleansing in Serbia; the role of Milosevic)

oo Richly supports the theme with many relevant facts, examples, and details (connects the
Treaty of Versailles to the Germans using the Jews as scapegoats; connects Mexican
migration to the North to illegal immigration of Mexicans to the United States)

o s a well-developed essay, consistently demonstrating a logical and clear plan of
organization, and is more analytical than descriptive

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes with a summation of
the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The essay clearly separates
the economic and social causes of migration. Even though the documents are quoted in many
instances, the substantial and analytical use of outside information strengthens the response.
Good connections are made between causes and effects of the migrations.
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Practice Paper E—Score Level 4

The response:

oo Addresses the task by discussing the reasons for the mass movement of peoples (famine in
Ireland; movement of Mexicans to jobs; hardships of Jews under Hitler and anti-
Semitism; Palestinians being forced into refugee camps by movement of Jews; Indians
being forced to flee because of riots; climate in Asyaf) although the treatment these
reasons is uneven

oo Incorporates accurate information from documents 2, 3, 4, 5, 6, and 7

oo Incorporates relevant outside information related to mass movement of peoples (control of
Ireland by Great Britain; failure of the potato crop; Irish migration to the United States to
work on canals and railroads; collectivization by Stalin and the Ukrainian starvation; anti-
Semitism)

oo Includes relevant facts, examples, and details (connection of the Jewish movement to
Palestine and the subsequent Palestinian problems; connection of the rise of dictators to
mass movement of peoples)

o s a satisfactorily developed essay, demonstrating a general plan of organization, but uses
the documents in a less integrated manner than in a Level 5 response

oo Introduces the theme of mass movement of peoples by establishing a framework that is
beyond a simple restatement of the historical context and concludes with an
overgeneralization of how migration has affected people

Conclusion: Overall, the response fits most of the criteria for Level 4. The response is weak
in the transitions between the discussion of different groups of people. The outside
information and analytical comments are strong, but in some cases, lack specificity in
assessing the impact of mass movement of peoples. For example, the treatment of Mexico is
superficial.
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Global History and Geography Specifications Grid
August 2002

Part I
Multiple Choice Questions by Standard

Standard

Question Numbers
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