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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Regents Examination in Global
History and Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part III B (DBQ) essays:

* A content-specific rubric

e Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

* Commentary explaining the specific score awarded to each paper

e Five prescored practice papers

For Part IIT A (scaffold or open-ended questions):
* A question-specific rubric
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GLOBAL HisTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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Global History and Geography
Content-Specific Rubric
Thematic Essay—June 2003

Theme: Conflict
Differences among groups have often led to conflict.
Task: Identify two ethnic, religious, political, and/or cultural conflicts and for each:

« Discuss the historical circumstances that led to the conflict
* Analyze the effect of this conflict on #we groups involved

You may use any examples from your study of global history and geography. Some suggestions you might wish to
consider include the persecution of Christians during the Roman Empire, the Reign of Terror, the Armenian
massacres, the forced famine in Ukraine, the Holocaust, Apartheid in South Africa, the Killing Fields of Cambodia,
the conflict in Northern Ireland, the Sandinistas in Nicaragua, and the Tiananmen Square rebellion.

You are not limited to these suggestions.

Score of 5:

® Shows a thorough understanding of the historical circumstances that led to conflict and of the effect the
conflict had on twoe groups involved

e Thoroughly addresses all aspects of the task evenly and in depth by identifying twe ethnic, religious,
political and/or cultural conflicts, discussing the historical circumstances that led to the each conflict, and
analyzing the effect of each conflict on fwe groups involved

e Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the effect of
these conflicts on the groups involved, e.g., a discussion of forced famine in Ukraine is used to
demonstrate how Stalin’s collectivization policies could be considered genocide or a discussion of the
Tiananmen Square Rebellion is used to show how economic modernization created a desire for political
reform but also led, in the short run, to the strengthening of authoritarian rule

e Richly supports the theme with relevant facts, examples, and details, e.g., in a discussion of forced
famine in Ukraine, details might include: destruction of village life, division of families, increased
Ukrainian nationalism, Five-Year Plans, kulaks, exile of homeless peasants, peasant retaliation by
destruction of crops and livestock or in a discussion of the Tiananmen Square Rebellion, details might
include: Deng Xiaoping’s Four Modernizations, Beijing, use of tanks, role of media, student leaders,
hunger strikes, martial law, “Goddess of Democracy” statue, government campaign to end protest, pro-
democracy movement

e Isawell-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme of conflict by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

(3]



Score of 4:

Shows a good understanding of the historical circumstances that led to conflict and of the effect the
conflict had on fwe groups involved

Addresses all aspects of the task but may do so unevenly by discussing all aspects of the task for one
conflict more thoroughly than for the other conflict or by discussing one aspect of the task more
thoroughly than the other aspect in both conflicts

Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the effect of
these conflicts on specific groups but may be more descriptive than analytical, e.g., discussing famine in
the Ukraine as an example of Stalin’s collectivization policies or describing the clash and reactions
between protestors and Communist government in Tiananmen Square

Includes relevant facts, examples, and details

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme of conflict by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Score of 3:

Shows a satisfactory understanding of the theme of conflict and of the effect conflict had on rwe groups
involved

Addresses most aspects of the task fully or addresses all aspects of the task in a limited way by providing
some details to discuss the historical circumstances that led to conflicts and the effect on specific groups
Shows some ability to discuss and analyze the historical circumstances that led to the conflicts and the
effect of these conflicts on specific groups but not in any depth; may be more descriptive than analytical
Includes some relevant facts, examples, and details; may include some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of conflict by repeating the task and concludes by simply repeating the theme

Some Examples of Limited Treatment of the Task at Score Level 3

Discussion of Historical Circumstances | Analysis of Effect

one conflict, two groups full analysis of effect on both groups,
applying Level 5 criteria

two conflicts, one group for each conflict | satisfactory analysis of effect

two conflicts, two groups for one conflict | satisfactory analysis of effect

two conflicts, two groups for each conflict | limited analysis of effect

Scoring Reminder: Because a particular response fits one of the examples outlined in the chart above, this
should not imply that the response is automatically scored a 3. When using holistic scoring, these examples
are but one factor to consider in the criteria that must be met for a score of 3.
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Score of 2:

e Shows a limited understanding of the theme of conflict and the effect of conflict on specific groups
Addresses some aspects of the task

May develop a faulty or weak analysis of conflicts and the effect of these conflicts on specific groups
Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being discussed

e May lack an introduction and/or a conclusion or these elements may not refer to the theme

Some Examples of Limited Treatment of the Task at Score Level 2

Discussion of Historical Circumstances | Analysis of Effect

one conflict, two groups limited analysis of effect

two conflicts, one group for one conflict limited analysis of effect

two conflicts, two groups for each conflict | very limited or no analysis of effect

Score of 1:

e Shows a limited understanding of the theme of conflict and the effect of conflict on specific groups

e Addresses some aspects of the task with a limited discussion of at least one conflict

e Lacks an analysis of the historical circumstances that led to conflicts and the effect of these conflicts on
specific groups

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a major weakness in organization; may lack focus; may contain digressions or
extraneous information; may not clearly identify which aspect of the task is being addressed

e May lack an introduction and/or a conclusion or these elements may not refer to the theme

Score of 0:
e Fails to address the task, is illegible, or is a blank paper

Scoring Notes:

1. While a conflict that occurred in the United States cannot be used, the discussion of the effect of the
conflict can involve the United States.

At Level 5 and 4, the effect of the conflict on specific groups must involve the discussion of at least
two groups.

The conflicts do not have to be identified as specifically ethnic, religious, political, or cultural.

The two conflicts can be any combination of ethnic, religious, political, or cultural conflicts.

The effect of a conflict on different groups could be the same.

The group could be identified by its leader, e.g., Hitler, Stalin, Napoleon, Pol Pot.

The group must be directly involved in the conflict and cannot be a tertiary group that is affected by
the conflict, e.g., the effect of the civil war in Lebanon on Israel.

8. The effect of the conflict on a group may have occurred during the conflict or after the conflict.

L

Nk Ww
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Anchor Level 5-A

The response:

Shows a thorough understanding of the historical circumstances that led to the Holocaust and to
the Israeli-Palestinian conflicts and the effect of these conflicts on the groups involved
Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances and analyzing the effect of the Holocaust on the Nazi leaders and the Jews and by
discussing the historical circumstances and analyzing the effect of the Israeli-Palestinian conflict
on the Jews and the Muslims

Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the
effect on the groups involved (Holocaust: the use of Jews as scapegoats for other problems;
Hitler’s use of World War II as a cover for his execution of non-Aryans; loss of security for Jews;
Israeli-Palestinian: inability of Muslims to coexist with a Jewish state; many attempts for peace
have not worked; terrorist activities have led to global displeasure)

Richly supports the theme with relevant facts, examples, and details (Holocaust: role of the
Treaty of Versailles; Hitler; Final Solution; cult of personality; brainwashing; concentration
camps; Nuremberg Trials; division of Germany after World War II; Israeli-Palestinian conflict:
creation of the state of Israel by the United Nations; Theodor Herzl and Zionism; six-day War;
Hamas; Camp David accords; Dayton accords; Paris Peace talks; use of terrorism)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the task
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response is particularly strong in
its analysis about the role of the groups involved in each conflict. The discussion of the Holocaust is
particularly strong. The statements are sophisticated and insightful conclusions are drawn.
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Anchor Level 5-B

The response:

Shows a thorough understanding of the historical circumstances that led to the India-Pakistan
conflict and to the Israeli-Palestinian conflict and the effect of these conflicts on the groups
involved

Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances and analyzing the effect of the India-Pakistan conflict on the Hindus and
Muslims and by discussing the historical circumstances and analyzing the effect of the Israeli-
Palestinian conflict on the Palestinians and Israelis

Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the
effect on the groups involved (/ndia-Pakistan conflict: consent of Britain to partition India
because of increasing violence; comparison of Muslim and Hindu practices; conflict over the
disputed border land of Kashmir; threat of the use of nuclear weapons in upcoming conflicts;
relation of the war over Kashmir to the number of Muslims in India versus the number in
Pakistan; Israeli-Palestinian conflict: fighting because of the same land claims and willingness
to use violence to solve the conflict; killing of innocent civilians as part of the conflict; people
taking fighting into their own hands because of the failure of the governments to solve the issue)
Richly supports the theme with relevant facts, examples, and details (/ndia-Pakistan conflict:
Muslim League; Ali Jinnah; Gandhi; caste system; Kashmir; Israeli-Palestinian conflict:
Zionism; Balfour Declaration; suicide bombings; Ariel Sharon; Yasir Arafat; West Bank; Gaza
Strip)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Many details are used to support the
historical circumstances and the position of the groups involved. The conclusions as to why the
conflicts in both areas continue are particularly strong.

[14]
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Anchor Level 4-A

The response:

e Shows a good understanding of the historical circumstances that led to the Holocaust and to the
Killing Fields of Cambodia and the effect of these conflicts on the groups involved

e Addresses all aspects of the task but does so unevenly by discussing all aspects of the task for
the Killing Fields of Cambodia more thoroughly than for the Holocaust

e Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the
effect of these conflicts on specific groups (Holocaust: German debt attributed to reparation
payments dictated by the Treaty of Versailles; Hitler blamed economic and political problems
on Jewish-owned stores and Jewish control of the government; Cambodia: erasing the French
influence; forced removal of civilians emptied cities; Cambodians returned home despite fear of
Pol Pot; modernization difficult without the educated), but is more descriptive than analytical

e Includes relevant facts, examples, and details (Holocaust: worldwide depression; Jews as
scapegoats; Cambodia: Khmer Rouge; Golden Age of Cambodia; French colonization; Pol Pot;
Vietnamese occupation; democratic government)

e [s a well-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. In the discussion of the Holocaust all
parts of the task are addressed; however, while the effect of the Holocaust on the Jews during

World War II is thorough, the effect on the Nazis is weak and limited to one general statement. The
many specific examples given about conditions in Cambodia under Pol Pot strengthen the response.
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Anchor Level 4-B

The response:

Shows a good understanding of the historical circumstances that led to the Holocaust and to the
Indian-Pakistani conflict and the effect of these conflicts on the groups involved

Addresses all aspects of the task, but does so unevenly by discussing the historical
circumstances of the Holocaust and the Indian-Pakistani conflict more thoroughly than the
effect of these conflicts on the Jews and Nazis and the Hindus and Muslims

Shows an ability to discuss and analyze the historical circumstances that led to conflicts and the
effect of these conflicts on specific groups (Holocaust: Nazis promoted ethnic cleansing; spread
of Nazi influence throughout Europe; desperation of people because of high inflation and
unemployment; charismatic public appearances gained followers and support of Hitler’s ideas;
India-Pakistani conflict: passive resistance used to overcome British imperialism; division of
India and Pakistan an attempt at appeasement; failure of Gandhi to appease Muslim separatists),
but is more descriptive than analytical

Includes relevant facts, examples, and details; (Holocaust: Aryan race; Nazi restrictions on
Jews; Hitler’s extermination plan; war-crime trials; post-World War I unemployment and
inflation; India-Pakistani conflict: role of Gandhi in post-imperial India; Muslim separatists;
British imperialism; primarily Muslim Pakistan; fighting continues on border; imminent nuclear
threats)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme that states conflict will continue until
tolerance is achieved

Conclusion: Overall, the response fits the criteria for Level 4. The response shows a very good
understanding of the historical circumstances that led to the conflicts and uses many details to
discuss each conflict. The discussion of the Holocaust is different because the historical
circumstances that led to the Holocaust are discussed after the extensive description of the effect on
the Jews and the brief statement about the effect on the Nazis. However, the analysis of the effect of
the India-Pakistani conflict on the Hindus and Muslims is somewhat superficial.
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Anchor Level 4-C

The response:

Shows a good understanding of the historical circumstances that led to the Holocaust and to the
Reign of Terror and the effect of these conflicts on the groups involved

Addresses all aspects of the task but does so unevenly by discussing the historical circumstances
of each conflict and describing rather than analyzing the effect of the Holocaust on the Jews and
Nazis and the Reign of Terror on the Radicals and non-Radicals

Shows an ability to discuss the historical circumstances that led to conflicts and the effect of
these conflicts on specific groups (Holocaust: weak government and poor economy prompted
the Germans to look for a strong leader; Hitler’s goal of ethnic cleansing led to mass executions
of Jews; Reign of Terror: Robespierre believed that many French people were not revolutionary
enough; execution of extreme radicals by the Thermidorian Reaction; years of revolution left
people angry and disillusioned), but is much more descriptive than analytical

Includes relevant facts, examples, and details; (Holocaust: ethnic cleansing; laws limited
citizenship of Jews; mass executions at labor and death camps; Nuremberg Trials; Reign of
Terror: Committee of Public Safety; Robespierre; guillotine; Directory; Old Regime)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. This response connects the Reign of
Terror to the French Revolution, but concentrates on the events of the Reign of Terror. Good,
relevant historical information about both conflicts is provided in a chronological narrative.
However, the analysis and explanations are somewhat weak.
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Anchor Level 3-A

The response:

Shows a thorough understanding of the historical circumstances that led to apartheid in South
Africa and the effect of that conflict on black South Africans and Afrikaners

Addresses most aspects of the task by discussing the historical circumstances that led to
apartheid and analyzing its effect on the Afrikaners and the blacks in South Africa

Shows an ability to discuss and analyze the historical circumstances that led to this conflict and
the effect on the groups involved (Europeans gave no thought to tribes and their boundaries
because they didn’t care about keeping traditional African tribal groupings; Europeans enjoyed
the wealth they robbed from Africa; little funding for non-white schools led to further inequality
and resentment; black South Africans argued that Afrikaners were recent arrivals and illegally
confiscated land owned by them; de Klerk had no choice but to end apartheid)

Richly supports the theme of conflicts with relevant facts, examples, and details (Berlin
Conference; Afrikaners who were descended from the Boers; passbooks; economic sanctions;
Mandela; Biko; Tutu; F. W. de Klerk; democratic multiracial elections; Soweto uprising)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although only apartheid in South
Africa is discussed, the abundance of relevant facts, examples, and details, and the level of analysis
make this a sophisticated response. If a second conflict were discussed with the same thoroughness
and analysis, this response would have received a Level 5 rating.
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Anchor Level 3-B

The response:

Shows a satisfactory understanding of the theme of conflict and the effect on the groups
involved

Addresses most aspects of the task by discussing the historical circumstances that led to the
Holocaust and analyzing the effect of the Holocaust on the Nazis and the Jews and by
mentioning the creation of Israel and then analyzing the effect on the Israelis

Shows some ability to analyze the historical circumstances that led to conflicts and the effect on
specific groups, but not in any depth, and is more descriptive than analytical (Holocaust: Hitler
rounded up Jews because they were a different race; Germany’s economic turmoil before World
War II; strong emotional effect of the Holocaust on the global Jewish community; creation of
Israel: terrorist bombings in Israel make it difficult for civilians)

Includes some relevant facts, examples, and details (Holocaust: Aryan race; description of
ghettos; death camps; economic turmoil in Germany; Jews as scapegoats; division of Germany
into four zones after the war; creation of Israel: United Nations role in establishment of Israel;
settlements in Palestinian areas)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. As each historical circumstance that
led to the Holocaust is presented, it is followed by a discussion of the effects of that circumstance
on the group involved. The use of the creation of Israel as a conflict because of the outgrowth of the
Jewish situation in World War 1II is well thought out, but unfortunately, few specific historical
details are provided and the discussion of the creation of Israel is weak.
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Anchor Level 3-C

The response:

Shows a satisfactory understanding of the theme of conflict and the effect on the groups involved
Addresses most aspects of the task by discussing the historical circumstances that led to the
Holocaust and the effect on Jews in Germany and by discussing the historical circumstances that
led to the civil war in Lebanon and the effect on the Palestinians in Lebanon

Shows some ability to analyze the historical circumstances that led to conflicts and their effect on
specific groups, but not in any depth, and is more descriptive than analytical (Holocaust: many
economic problems before the Holocaust caused the Jews to be treated as scapegoats; Hitler
killed the Jews in order to please the people; Jews suspected causers of the economic situation;
Lebanese Civil War: Christians and Muslims in Lebanon peaceful until the arrival of the
Palestinians; increased Muslim population made the Christians feel threatened; civil war broke
out because of diverse population)

Includes some relevant facts, examples, and details (Holocaust: Adolf Hitler; scapegoats;
concentration camps; Aryan race; Auschwitz; genocide; Lebanese Civil War: Maronite
Christians; Palestinian refugees; PLO; occupation of Lebanon)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the task
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response describes the historical
circumstances of the conflicts and provides a sufficient amount of details for the discussion.
However, the discussion of the Holocaust includes some information that is irrelevant to the task.
Placing all the blame on Arab extremists in Lebanon is clearly a simplification of that conflict.

[34]




Anchor Paper — Thematic Essay—Level 2 — A

O\/QJ‘ e <ooufle oF h.S'f‘Ofui Con FlictS hque.

CiSen Trom differonces 1o ef"("mmcd-'c.?lfmoljf'/(__s <=

Co "f"\. e, —T'l\e—- "\O {‘JCK\JS‘é AC A w ek becey us e af

o diffevence, i wlgian betwee n Jeiws

QJ‘f\(lJ‘bé\n_(_ . Fuf‘va;.‘rmw\e_, ,.‘I‘INML o § oA CLJH"UFax(

conflict Whieh  occvreA oo Ptrice Joring tHh,
:ﬂ—.{)u(‘l’[«atd.

Tha holocav 5t ad 1S e pe i - +imip

TalY. 2D r\r\lll\OA( e ey s wwese  kalled N

Cm(ﬂﬂ+ra ‘{"l n Carn s }')7 'Na L S WA Ewup-e 8 Me.n\

ﬂam.efj Aa’d)'lc H‘\.—"‘,‘Q l‘h‘Ha/‘ lne e oe A ‘-H\u"" bh's Ariemn rac€

wMHS Supeciar Jo o )'Tﬁ‘dz'-&i ble et Hiem for He
S’/}af?‘?j? 2f=wh < gas wefl s He Aorps o He

1 - Ges . )+ It %

laonched  Allies Socin ar He wnitrer =t tes snd

6{“3‘14- Boituyn ‘Qu;"\"‘ and otz {—)Z’aa ~Ha s J_&AOG(/C:
Thes hetorical conflict tespled 1o e oot of
mn”lm< o Teos as e | ad ‘He,

Cncl d‘P’ e ﬁls.zns é‘e/mnru/ .A'QIO/IL (’/fi/,_f/‘ a/S'O
Lt”-(ﬁ/ hfmg»e,fwﬁ

The epualtioid WSS o -/-c.l:m_.; wer  of
B']Cr’zbu.ﬁ o Hore by’: G l_;7'rcu‘/) Calley ?‘”l%d A‘“Fffé‘tng_/d",

bricans arcce denied b”S'G f;j)\‘,j SWCh 4 %

+—L\,n5h i e vake, /J\o/o/ offce. » o frerd s @I~ s2e ect,

(35]



Anchor Paper — Thematic Essay—Level 2 — A

VW Oeu mPles
ﬂhmﬂgé’ o Khutorice | events et

—I—écﬁ{é D(ac.-p S o tesy It were e g"'\g;ﬂ:”@
iy SaJD‘f'?

/N((AA(‘(., :.:."‘”4 Ha ﬁlﬁd"-" @W‘S ﬂL

51’%;\9\/?”& NS St 00 Wil e G 1 'pﬁﬂlfﬂt wepe k(e

@
b € pretesting il s laws and o in den? Sopte

_ﬁﬂfSuNCr/fu\‘ ’{"’h& L\Hn@j o Lo o ﬁ'?'\/oée_mh e Lete

Dﬂﬁé}"‘n ne the Afs banass larguase s ther <SSy
m q‘c/'tﬁr\ﬁ(f [ B0 ﬂufmfy‘i”.} QIE Y o and Lfe wtaten
"(\ Q‘F(JL{/\ 1

These A conftlicts he 42 Mg o ,/hrﬁe-.cx’(‘ow

If\i%)‘a/ll,f Sucly i{u‘y‘q’ﬂ"‘ﬂs il contpi. forsnge Go Ay

45 \Hzt_w ace A Fde tnce 4 Mong iiﬂedrﬂ/t

Anchor Level 2-A

The response:

e Shows a satisfactory understanding of the theme of conflict and the effect on the groups involved

e Addresses some aspects of the task by briefly discussing the historical circumstances that led to
the Holocaust, the effects on the Jews, and one effect on Adolf Hitler as the head of the Nazis and
by defining apartheid and mentioning the Sharpville massacre as a historical event

e Develops a weak analysis of the Holocaust and of apartheid and their effects (Holocaust: Hitler
believed Aryan race superior to Jews; Jews blamed for shortage of jobs and the economy;
Apartheid: Africans denied basic rights)

e Includes few relevant facts, examples, and details (Holocaust: concentration camps; Aryan race;
Nazis; Apartheid: Afrikaners; Sharpville Massacre; Soweto; protests; pass laws; use of Afrikaner
language in classrooms); includes some inaccuracies (Holocaust: Holocaust occurred due to
differences in religion; Allies fought World War II to stop genocide; Apartheid: Afrikaners were
eventually overrun)

e s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the task and concludes by simply repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. Some details and supporting
information are provided, but the discussion is limited to general statements. The effect of both
conflicts on specific groups consists of a one-statement summary about each.
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Anchor Level 2-B

The response:

Shows a satisfactory understanding of the theme of conflict and the effect on the groups involved
Addresses some aspects of the task by discussing the conflict between Hitler and the Jews and the
effect on the Jews and by discussing the historical circumstances of the rebellion at Tiananmen
Square and mentioning that many people were killed as the effect

Develops a weak analysis of the Holocaust and oversimplifies the rebellion at Tiananmen Square
(Tiananmen Square: Chinese students thought that if they were able to have economic freedom
then they could gain political freedom)

Includes few relevant facts, examples, and details (Holocaust: Hitler became dictator; prejudice
against Jews; Jews sent to concentration camps where many died and were executed; Tiananmen
Square: protest by Chinese students for political freedom; military forces ordered by Communist
government to attack protestors if necessary)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the task and concludes by simply repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. Although only a few facts about the
historical circumstances of the Holocaust are mentioned, the discussion of the protest at Tiananmen
Square is adequate. The understanding that Chinese students thought that if they had economic
freedom they could have political freedom is insightful. However, the discussion of the effects of
these conflicts is limited.
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Anchor Level 2-C

The response:

e Shows a limited understanding of the theme of conflict and the effect on the groups involved

e Addresses some aspects of the task by mentioning the historical circumstances that led to
apartheid and to the Holocaust and by evaluating the effects on blacks of South Africa and Jews
during the Holocaust

e Develops a weak analysis of apartheid and of the Holocaust and of their effect (Apartheid.:
blacks protested because of the pass system; Holocaust: Hitler’s hatred of Jews led to the
building of concentration or death camps)

e Includes few relevant facts, examples, and details (Apartheid: South Africa ruled by a white
minority; blacks not allowed basic rights; pass required to travel; Sharpville massacre;
Holocaust: Auschwitz; Jewish families separated; gas chambers)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the task and concludes by simply repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response minimally addresses
both conflicts. Specific facts such as the Sharpville Massacre and Auschwitz are mentioned but are
not put into a historical context. The effect on groups involved in both conflicts is weak.
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Anchor Level 1-A

The response:

e Shows a limited understanding of the theme of conflict and the effect on the groups involved

e Addresses some aspects of the task with a limited discussion of the Holocaust and the
Crusades

e Develops a weak analysis of the Holocaust and of the Crusades and of their effect (Holocaust:
almost every problem that occurred was blamed on the Jews)

e Includes few relevant facts, examples, and details (Holocaust: Jews persecuted by Germans;
concentration camps; Adolf Hitler; Crusades: outcome of Crusades was Muslim conquest of
their old land); includes some inaccuracies (World War I instead of World War 1)

e Demonstrates a general plan of organization
e Introduces the theme by repeating the task and concludes by simply repeating the theme

Conclusion: Overall, the response fits the criteria for Level 1. Even though World War I is
confused for World War II, the discussion of the Holocaust is generally accurate, minimally
addressing the task with general knowledge of the events. The general discussion of the Crusades
provides few facts and no analysis of the effects of the Crusades on the groups involved.
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Anchor Level 1-B

The response:

e Shows a limited understanding of the theme of conflict and the effect on the groups involved

e Addresses some aspects of the task with a limited discussion of the protest in Tiananmen Square
and a mention of apartheid in the introduction

e Develops a weak analysis of the protest in Tiananmen Square (government did nothing at first
and then decided to open fire; people did not always agree with the Communist government in
China)

e Includes few relevant facts, examples, and details (Communist government in China was very
restrictive; peaceful protest to ask for change held in Tiananmen Square; government opened
fire on the people)

e Demonstrates a general plan of organization

e Introduces the theme by repeating the task and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Only one conflict is addressed and
few specific facts are used to summarize this conflict. The introduction shows an understanding of
the task, but the body of the response does not carry through with this understanding.
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Thematic Essay—Practice Paper — D
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Thematic Essay—Practice Paper — E
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Thematic Essay—Practice Paper —-E
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Practice Paper A—Score Level 5

The response:

Shows a thorough understanding of the historical circumstances that led to the French Revolution
and to apartheid in South Africa and the effect of each conflict on the groups involved
Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances and analyzing the effect of the French Revolution on the peasants and the nobility
and by discussing the historical circumstances and analyzing the effect of apartheid in South
Africa on black South Africans and the Afrikaners

Shows an ability to discuss and analyze the historical circumstances that led to conflicts and their
effect on the groups involved (French Revolution: clergy and nobility were a paltry percentage of
the population but received most of the rights; inability of assemblies to reform the government
led to the Reign of Terror; many who were killed during the Reign of Terror were victims of a
political conflict gone out of control; Apartheid: Dutch and British colonists were the cause of
apartheid due to their typical European view of ethnocentrism and white superiority; black anger
at apartheid has diminished; whites are slow to give up economic and social power; black South
Africans not happy with freedom given to promoters of apartheid)

Supports the theme with relevant facts, examples, and details (French Revolution: 1st and 2nd
Estates; Robespierre; guillotine; Louis XVI; Marie Antoinette; Old Regime; Napoleon;
Apartheid: Afrikaner government; F. W. de Klerk; Mandela)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by restating the task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. This response includes the Reign of
Terror as a part of the historical circumstances and effects of the French Revolution. The conclusion
that both conflicts were not solved but instead created more problems is sophisticated as are the
phrases used to describe the conflicts. The specific historical facts add to the overall quality of the
response.
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Practice Paper B—Score Level 3

The response:

Shows a satisfactory understanding of the theme of conflict and the effect on the groups involved
Addresses all aspects of the task in a limited way by providing few details to discuss the historical
circumstances of the Holocaust and its effect on the Jews and the Nazis and the historical
circumstances and the effect of the conflict in Northern Ireland on the Irish Catholics and British
Protestants

Shows some ability to analyze conflicts and their effect on specific groups, but not in any depth,
and is more descriptive than analytical (Holocaust: Hitler’s destruction of all people who were
different; Hitler able to rise to power because Germans were suffering under democracy and
economic problems; Treaty of Versailles left the economy in ruins; Hitler’s view that Jews were a
“disease” that he didn’t want the Germans to catch; conflict in Northern Ireland: religious
differences between Irish Catholics and Protestants led to other problems; bombings led to
security checks)

Includes some relevant facts, examples, and details (Holocaust: Jews and other minorities denied
basic freedoms; concentration camps; Mein Kampf; “master race”’; Weimar Republic; Versailles
Treaty; Aryan race; Nuremberg Trials; conflict in Northern Ireland: British occupation of
Northern Ireland; IRA bombing of British landmarks; security checks)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the task
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. While all aspects of the task are
addressed, the discussion of the historical circumstances in Northern Ireland lacks specific historical
detail. The introduction and the conclusion are used to address the effects, although in a somewhat
cursory manner.

Practice Paper C—Score Level 2

The response:

Shows a limited understanding of the theme of conflict and the effect on the groups involved
Addresses some aspects of the task by mentioning the historical circumstances that led to both the
conflict in Israel and the Holocaust and by providing some discussion on the effects of the Israeli
conflict on Palestinians and Israelis and the effect of the Holocaust on Jews

Develops a weak analysis of the conflict in Israel and the Holocaust and the effect of these
conflicts (Israel: both Palestinians and Israelis believe it is their land and they are entitled to it;
suicide bombers kill themselves to support their nation’s beliefs; splitting the land has been tried
but has not been successful; Holocaust: Hitler tried to convince Germans of superiority by
emphasizing the inferiority of Jews)

Includes few relevant facts, examples, and details (Israel: instant fighting after and since the
establishment of Israel; Holocaust: extermination of the Jews; Final Solution)

Demonstrates a general plan of organization but lacks focus and contains digressions

Lacks an introductory paragraph and a concluding paragraph; however, a general topic sentence
begins and concludes the essay

Conclusion: Overall, the response fits the criteria for Level 2. The inclusion of personal opinions and
tangential statements overshadow the few historical facts that are included.
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Practice Paper D—Score Level 3

The response:

Shows a satisfactory understanding of the theme of conflict and the effect on the groups involved
Addresses most aspects of the task by discussing the historical circumstances and analyzing the
effect of the Holocaust on the Jews and the Nazis and by discussing the historical circumstances
that led to the Reign of Terror but only mentioning the effect on “thousands of people”

Shows some ability to analyze conflicts and their effect on specific groups, but not in any depth,
and is more descriptive than analytical (Holocaust: Allied powers punished Germans severely;
Germans pointed fingers at one another as to who lost the war; it was cheaper to burn money than
firewood; Reign of Terror: money spent on Versailles led to bankruptcy; peasants paid most of
the taxes; killing became an addiction)

Includes some relevant facts, examples, and details (Holocaust: loss of Rhineland; reparation
payments; burning of the Reichstag; mass genocide; ghettos; Auschwitz; Nuremberg trials; Reign
of Terror: Versailles; role of women in the Revolution; storming of the Bastille; guillotine);
contains minor inaccuracies (chronology of Hitler becoming chancellor and the burning of the
Reichstag; Jerusalem being created for the Jews ); contains overgeneralizations (Nazi destruction
of everything after Hitler lost an election; most Nazis hung for human rights violations as a result
of the Nuremberg trials)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the historical
circumstances of the Holocaust is more fully developed than the discussion of the historical
circumstances of the Reign of Terror. The Reign of Terror is identified as a conflict in the first
paragraph; however, the entire French Revolution is included under that term in the discussion.
Multiple causes are discussed for each conflict and many specific historical facts are included, but
overgeneralizations tend to confuse the discussion.
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Practice Paper E—Score Level 4

The response:

Shows a good understanding of the historical circumstances that led to the Holocaust and to
Christian persecution during the Roman Empire and the effect of these conflicts on the groups
involved

Addresses all aspects of the task by discussing the historical circumstances and analyzing the
effect of the Holocaust on the Jews and Nazis and the conflict in the Roman empire on the
Christians and the Roman leadership, although the historical information that substantiates the
discussion of the conflicts could be more thorough

Shows an ability to discuss and analyze the effect of conflicts on specific groups (Holocaust:
Hitler brainwashed the people into believing his ideas; Hitler used the economic problems of the
country and wealth of the Jewish people to lead people into thinking that Jews are bad and
should be killed; nations ignored the Jewish plight because of appeasement; Christian
persecution in the Roman Empire: actions of the Roman Empire backfired because of martyrs;
the growth of Christianity may have led to the fall of the Roman Empire), but is more
descriptive than analytical

Includes relevant facts, examples, and details (Holocaust: depression in Germany; limiting the
political and economic rights of Jews; concentration camps; appeasement; war crime trials;
Christian persecution in the Roman Empire: refusal to worship the Roman emperor as a god;
Christian belief in equality; martyr; death in the Colosseum by gladiators and animals; Emperor
Constantine; Edict of Milan)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The generalizations drawn in the
discussion and analysis are excellent, but adequate details and explanation are not provided. Stating
that “people feel that what they do not know and understand is a threat” as a means of comparing
the Holocaust and the persecution of Christians in the Roman Empire is an effective way to
conclude the discussion.
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Global History and Geography
Part A Specific Rubric
Document-Based Question—June 2003

Document 1

Early People and the Neolithic Revolution
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Source: Vivienne Hodges, New York State Global History Regents Coach, Educatonal Design, Inc. (adapted)

1 Based on this time line, identify swo ways that people’s lives changed during the Neolithic
Revolution.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each way that people’s lives changed during
the Neolithic Revolution as identified on the timeline
Examples: domestication of animals; invention of the plow; use of fertilizers; establishing
settlements along Jordan River and in Turkey; first crops grown; looms used to
weave; invention of the wheel

Score of 0:

e Incorrect response
Example: end of last Ice Age

e Vague response that does not answer the question
Examples: inventions; food; settlements

e No response
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Document 2

My name is Ogg, and I am a hunter. I usually walk a great distance each day to find
my food. . . .

I continue to hunt for a living, even though many of my friends have given up. They
have learned to plant crops and keep animals. They live in houses made of brick,
stone, and grass.

One day, while returning from the hunt, I happened to pass the field of my friends
Ulana and Lute. . . .

“Look how well we live,” Ulana replied. “We have a steady supply of meat, milk,
vegetables, and wool. In fact, we have everything we need.” . . .

“We are not afraid, nor are we hungry. We all work together and help one another.
Some till the soil. Others care for the animals. Still others make weapons and tools.
We trade goods with people in other villages. You should give up the hunt and join us,
Ogg. You will have a better life.” . . .

I left Ulana and continued to hunt for my food. But last week I returned from the hunt
empty-handed every day. I was cold, tired, and hungry. . . .

Source: Henry Abraham and Irwin Pfeffer, Enjoying Global History, AMSCO

2 Identify one way that progress during the Neolithic Revolution helped Ulana and her friends.

Score of 1:
e Identifies one way in which progress during the Neolithic Revolution helped Ulana and her friends
Examples: steady supply of food; now live in houses; different people do different jobs; steady supply of
meat, milk, vegetables, and/or wool

Score of 0:
e Incorrect response
Examples: life is not dangerous; everyone gave up hunting
e Vague response that does not answer the question
Example: everything is better
e No response
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Document 3

Then, about 6000 B.C., and somewhere in the Near East (as far as we know), the
Neolithic way of life began. It is still called “Neolithic” (New Stone Age, as Mesolithic
means Middle, and Paleolithic means Old Stone Age), because the older
anthropologists saw everything in the light of stonework, and thought of this “period”
as the age of polished stone axes. But it means, rather, a state of culture in which food
is planted and bred, not hunted and gathered — in which food is domesticated, not
wild. If we had to choose the greatest single change in human history right up to the
present, this would be it. I mean, of course, a change by cultural evolution, as distinct
from a biological change like standing erect, or gradually becoming able to use culture
and language in the first place. And I do not mean that the change was sudden, or
dramatic to those who were changing, as though a light were being switched on. It was
dramatic, but long after, in its consequences, because everything else we have
achieved flowed out of this as a beginning. . . .

— William Howells, Back of History, Doubleday & Co.

3 Based on this document, identify one important result of the Neolithic Revolution.

Score of 1:
e Identifies one important result of the Neolithic Revolution identified in the document
Examples: food is now grown not gathered; food is domesticated; food is not wild

Score of 0:
e Incorrect response
Examples: food was hunted and gathered; people stood erect; people were able to use culture and
language; lights were switched on
e Vague response that does not answer the question
Examples: how they processed their food; state of culture changed
e No response
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Document 4A
Trade in Medieval Europe
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Source: Elisabeth G. Ellis et al., World History: Connections to Today, Prentice—Hall
(adapted)

Document 4B
Voyages of Early European Explorers (1492—-1522)

Pacific
Ocean

Source: James Killoran et al., The Key to Understanding Global History, Jarrett Publishing
(adapted)

4 According to these maps, how did the early voyages of discovery change European trade routes?

Score of 1:
e Identifies one way the early voyages of discovery changed European trade routes as shown on these maps
Examples: expanded sea routes beyond the Mediterranean; expanded water routes to include Asia and
Africa; Europeans started trading with the West Indies and South America

Score of 0:
e Incorrect response
Examples: they sailed into the North Sea; Spain had many ports
e Vague response that does not answer the question
Examples: they were longer; new lands
e No response
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Document 5

The conquest of the New World, beginning in 1492, set in motion complex processes
of cultural diffusion and population mixture. The seizure and control of the Americas
became so important to Europe economically and politically that it had the long-term
consequence of altering European interests worldwide. Before 1492, Europe’s center
was the Mediterranean. After 1492, Europe’s orientation shifted radically; it became
centered at first around the Atlantic, and much later around the Pacific Ocean.

— Sidney W. Mintz, anthropologist

5 Based on this document, state one way Europe’s focus on the world changed after 1492.

Score of 1
e Identifies one way Europe’s focus on the world changed after 1492 as stated in the document
Examples: European interests changed as the Atlantic and the Pacific became more important; Europe’s
orientation became centered at first around the Atlantic and much later around the Pacific
Ocean

Score of 0:
e Incorrect response
Examples: complex processes of cultural diffusion; Mediterranean was the center of attention
e Vague response that does not answer the question
Examples: oceans; European interests were a consequence
e No response
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Document 6A

Estimated Native American Population
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Source: James Killoran et al., The Key to Understanding
Global History, Jarrett Publishing (adapted)

6a Based on this document, identify one population change that took place in Mexico during the Age of

Exploration.
Score of 1:
e Identifies one population change that took place in Mexico during the Age of Exploration as shown on the
document
Examples: Native American population of Mexico went down; native population of Mexico dropped by

millions

Score of 0:
e Incorrect response
Example: native population of Mexico increased
e Vague response that does not answer the question
Example: it changed
e No response
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Document 6B

Enslaved Persons Transported Across the Atlantic

From the 1520s through 1867, an estimated 10 to 15
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Source: Sue Ann Kime and Paul Stich, Global History, N & N Publishing (adapted)

6b Based on this document, identify one population change in the Americas that began during the Age of
Exploration.

Score of 1:
e Identifies one population change that took place in the Americas during the Age of Exploration as shown in
the document
Examples: the number of African slaves in the new world increased; more African slaves went to Brazil
than to other places

Score of 0:
e Incorrect response
Examples: population is up and now it is down; the slave trade slowed down; population in Africa
decreased
e Vague response that does not answer the question
Example: population changed
e No response
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Document 7

Glasnost and Perestroika

To achieve his overall objective of making the Soviet Union a more open society,
Gorbachev has formulated and is in the process of implementing a strategy of radical
reform consisting of ten specific strategies:

1. Economy: Decentralization of decision making of state-owned enterprises including

such decisions as product mix, prices, output, wages, employment, investment,
research and development, domestic and international sales and marketing, and
incentives. Creation of new financial institutions to finance the expansion of Soviet
enterprises. Authorization of private enterprises in the service sector of the
economy.

2. Agriculture: Decentralization of state-owned farms and strengthening of

agricultural cooperatives. Greater use of market incentives and an increase in the
number of private farms. . . .

. Democratization: Decentralization of the Communist party, the Soviet government,

and the Soviet economy. Increased democracy in the workplace. Greater freedom
of political dissent. Improved possibilities to emigrate from the Soviet Union. . . .

Source: Thomas H. Naylor, The Gorbachev Strategy, D.C. Heath and Co.

7 Based on this document, identify rwo changes proposed by Gorbachev’s program.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each change proposed by Gorbachev’s

program

Examples: decentralization of state-owned enterprises; decentralization of the Communist

Score of 0:

Party; decentralization of decision making of state owned enterprises; increased
democracy in the workplace; creation of new financial institutions; glasnost (2nd
proposed change cannot be an example of glasnost); perestroika (2nd proposed
change cannot be an example of perestroika)

e Incorrect response
Example: economy
e Vague response that does not answer the question
Examples: different programs; emigration; democracy
e No response
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Document 8

The main thing that now worries communists and all citizens of the country is the fate
of perestroika, the fate of the country and the role of the Soviet Communist Party at
the current, probably most crucial, stage of revolutionary transformation. . . .

The crux [center] of the Party’s renewal is the need to get rid of everything that tied it
to the authoritarian-bureaucratic system, a system that left its mark not only on the
methods of work and interrelationships within the Party, but also on ideology, ways of
thinking and notions of socialism. . . .

The platform states clearly what we should abandon. We should abandon the
ideological dogmatism [doctrine] that became ingrained in past decades, outdated
stereotypes in domestic policy and outmoded views on the world revolutionary process
and world development as a whole.

We should abandon everything that led to the isolation of socialist countries from the
mainstream of world civilisation. We should abandon the understanding of progress as
a permanent confrontation with a socially different world. . . .

— Mikhail Gorbachev, speech delivered at the Soviet Communist Party
Central Committee Plenary Meeting, Moscow, February 5, 1990

8 Based on Gorbachev’s proposal, state one change that the Communist Party needed to make to
achieve perestroika.

Score of 1:
e States one change Gorbachev believed the Communist party needed to make to achieve perestroika
Examples: abandon outmoded views; give up stereotypes; abandon isolationist policies; needs to get rid
of everything tied to the authoritarian-bureaucratic system; abandon outdated stereotypes in
domestic policy

Score of 0:
e Incorrect response
Examples: get rid of the platform; main thing that worries Communists is the fate of perestroika
e Vague response that does not answer the question
Examples: get rid of ties; need to get rid of everything
e No response
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Document 9
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Source: David Horsey, Seattle Post—Intelligencer

9 According to these cartoons, what were fwo effects of the collapse of communism in the Soviet Union?

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each effect of the collapse of communism in the Soviet
Union as shown in the cartoons
Examples: break-up of the Soviet Union; food shortages in the Soviet Union; new products have been
introduced; many republics gained their independence

Score of 0:
e Incorrect response
Examples: new foods; Yeltsin is a good president
e Vague response that does not answer the question
Example: better ships
e No response
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Global History and Geography
Part B Content-Specific Rubric
Document-Based Question—June 2003

Historical Context: A turning point is defined as a period in history when a significant change occurs. Three of
these turning points were the Neolithic Revolution, the Age of Exploration, and the
collapse of communism in the Soviet Union.

Task: Choose two of these turning points and for each:
* Explain why it is considered a turning point
« Evaluate whether the impact of the turning point has been positive or negative

Scoring Notes:

1. A specific point of information with a different explanation could be used to address both parts of the
task, e.g., perestroika.
2. The impact of the turning point may be positive or negative or a combination of positive and negative.

Score of 5:

e Thoroughly addresses all aspects of the task for #wo turning points by explaining why each is
considered a turning point and evaluating whether the impact of each turning point has been positive
or negative

e Incorporates accurate information from at least four documents (see Key Ideas Chart)

e Incorporates relevant outside information related to turning points and their positive or negative
impact (see Outside Information Chart)

e Richly supports the theme with relevant facts, examples, and details, and the discussion is more
analytical than descriptive such as contrasting how the Age of Exploration was economically and
politically positive for western European powers and/or predominantly negative for native American
peoples and enslaved Africans or showing the relationship of perestroika and glasnost to the
collapse of the Soviet Union and evaluating the negative or positive effects on the people of the
Soviet Union (economy, independence)

e Isawell-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Score of 4:

e Addresses all aspects of the task, but may do so unevenly by discussing all aspects of the task for
one turning point more thoroughly than for the second turning point or discussing one aspect of the
task more thoroughly than the other aspect for both turning points

e Includes accurate information from at least four documents

e Incorporates some relevant outside information related to turning points and their positive or
negative impact

e Includes relevant facts, examples, and details, but the discussion may be more descriptive than
analytical such as mentioning the change in status of European powers as a result of the Age of
Exploration and the decrease in native populations as a result of the Encounter or explaining the
introduction of economic reforms by Gorbachev as they relate to the break-up of the Soviet Union

e Isa well-developed essay, demonstrating a logical and clear plan of organization, but may use the
documents in a less integrated manner than in a level 5 response

e Introduces the theme of turning points by establishing a framework that is beyond a simple
restatement of the historical context and concludes with a summation of the theme
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Score of 3:

e Addresses most aspects of the task fully or addresses all aspects of the task for #wo turning
points in a limited way

e Incorporates some information from some of the documents

e Incorporates little or no relevant outside information

e Includes some relevant facts, examples, and details; may be more descriptive than analytical;
may include some minor inaccuracies

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes by simply repeating the
theme

Some Examples of Addressing the Task at Level 3

1. Explains why one period in history is considered a turning point and evaluates the positive or
negative impact of that turning point, applying Level 5 criteria.

2. Explains why two periods in history are considered turning points and evaluates the positive or
negative impact of one of the turning points.

evaluates the positive or negative impact of both of those turning points.

3. Identifies two periods in history, explains why one of those periods is considered a turning point, and

Score of 2:

e Addresses some aspects of the task

Makes limited use of the documents or may only restate the contents of the documents
Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions or
extraneous information; may not clearly identify which aspect of the task is being addressed
e May lack an introduction and/or a conclusion or these elements may not refer to the theme

Some Examples of Addressing the Task at Level 2

1. Explains why one period in history is considered a turning point and evaluates the positive or
negative impact of that turning point.

2. Explains why two periods in history are considered turning points.

3. Identifies two turning points in history and evaluates the positive or negative impacts of both of
those turning points.

Score of 1:

e Shows a limited understanding of the task, but makes some attempt to discuss some aspects of
the task

Makes vague, unclear references to the documents

Presents no relevant outside information

Includes few relevant or accurate facts, examples, or details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions or
extraneous information; may not clearly identify which aspect of the task is being addressed

e May lack an introduction and/or a conclusion or these elements may not refer to the theme of
turning points

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Level 5-A

The response:

e Thoroughly addresses all aspects of the task for the Neolithic Revolution and for the Age of
Exploration by explaining why each is considered a turning point and evaluating whether the
impact of each turning point has been positive or negative

e Incorporates accurate information from documents 1, 2, 4, 5, and 6

e Incorporates relevant outside information related to turning points and their positive or negative
impact (Neolithic Revolution: Indus Valley civilization; ancient Egyptians; Nile River; Age of
Exploration: global interdependence; explanation of mercantilism; “mother” European country;
favorable balance of trade; death of natives because of foreign diseases and lack of immunity)

e Richly supports the theme with relevant facts, examples, and details, and the discussion is more
analytical than descriptive (Neolithic Revolution: small towns formed by formerly nomadic
peoples became civilizations; new inventions to help the people be more efficient; Age of
Exploration: exploration led to an age of global interactions; discoveries affect both European
society and societies of new lands; new economic system as a result of change in markets;
positive impact on European economy but negative impact on colonies; European happiness but
destruction of many societies in new world and loss of cultures)

e [s a well-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The introduction is used to establish
a working definition of a turning point, which is then adhered to throughout the response. An
insightful evaluation and application of the documents and sophisticated generalizations are used to
address all aspects of the task. The conclusion is used to show that while people can agree that a
certain period in history is a turning point, the viewpoint of the impact depends on each individual’s
understanding.
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Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task for the Neolithic Revolution and for the Age of
Exploration by explaining why each is considered a turning point and evaluating whether the
impact of each turning point has been positive or negative

Incorporates accurate information from documents 1, 2, 4, 5, and 6

Incorporates relevant outside information related to turning points and their positive or negative
impact (Neolithic Revolution: slash and burn farming methods; irrigation of crops; population
explosion; new uses of time; social classes; Age of Exploration: contact with Asia before the
Age of Exploration; coastal travel for trade; raw goods from the Americas; significance of
potato and tobacco on European society)

Richly supports the theme with relevant facts, examples, and details, and the discussion is more
analytical than descriptive (Neolithic Revolution: steady food supply led to permanent homes
and first civilizations; “necessity the mother of invention”; brought sense of security which led
to population explosion; Age of Exploration: interaction of civilizations; greater world
knowledge because of explorers and more efficient trade routes; New World important to
Europe both politically and economically; enemies of disease from across the ocean; slaves paid
price of European success; explorers left safety and security of homeland)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response shows a good
integration of generalizations and outside information combined with brief effective statements
from the documents. The strength of the response is in its organization, which establishes a theme,
analyzes the implication of the theme, and then supports the theme with historical facts and details.
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Anchor Level 4-A

The response:

Addresses all aspects of the task but does so unevenly by explaining why the Neolithic
Revolution and the collapse of communism in the Soviet Union are turning points more
thoroughly than evaluating the positive or negative impact of these turning points

Includes accurate information from documents 1, 2, 7, 8, and 9

Incorporates relevant outside information related to turning points and their positive or negative
impact (Neolithic Revolution: beginning of ancient civilizations; collapse of communism in the
Soviet Union: Gorbachev came to power in 1985; failure of Lenin’s system; Lenin’s takeover in
1917; privately owned enterprise for first time in 65 years; collapse caused widespread poverty
and social unrest for a decade)

Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical, mentioning examples rather than explaining them (Neolithic Revolution: settling in
villages rather than always moving to follow wild animals for food; settlement led to
advancements; collapse of communism in the Soviet Union: Soviet system needed to be changed
for survival; Gorbachev failed to see that lesser degrees of communism cannot really exist;
views that supported outdated bureaucratic system needed to be eliminated; Gorbachev’s policy
cause of collapse; collapse of communism led to breakup of Soviet Union; collapse was a global
change; collapse led to freedom of choice and widespread poverty; mixed initial results; people
not prepared for freedom)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Even though there are minor errors
(loom replaced sewing by hand and Neolithic Revolution led to “minor” advance), the analysis,
particularly the discussion of the collapse of the Soviet Union, is sophisticated and the outside
information is adequate. Even though the evaluation of the impact of the two turning points is
somewhat general, it does fulfill the task.
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Anchor Level 4-B

The response:

Addresses all aspects of the task for the Age of Exploration and for the collapse of communism in
the Soviet Union, although the historical information that substantiates the statements could be
better incorporated

Includes accurate information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information related to turning points and their positive or negative
impact (Age of Exploration: discovery of Americas led to colonization; increased use of
mercantilism; explanation of mercantilism; Columbus landed in Hispanola in 1492; Columbus
claimed land for Spain which he took from the Tainos; mass genocide committed by European
explorers; collapse of communism in the Soviet Union: Russia strongest of former Soviet states;
Russia has huge global debt; new Russian republics fraught with crime and economic instability)
Includes relevant facts, examples, and details, but the discussion is somewhat more descriptive
than analytical (Age of Exploration: shift of ideals; conquest of new world spurred and excited
desires; people in seats of power saw new lands to be taken and used for their benefit; brought
much wealth to European nations and death to many innocent people; explorers affected modern
society with continuing issue of homelands; collapse of communism in the Soviet Union: most
important turning point since World War I; important for United States but more important for
Soviet republics; irregular changes made to government; Gorbachev wanted to change and defy
the status quo; eagerness of Gorbachev and demand for change made things worse; newly formed
nations too quickly exposed to free market; economic turmoil)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Document information and outside
information are woven into several descriptive statements. The evaluation of the positive or negative
impact of both turning points is integrated throughout the response.
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Anchor Level 4-C

The response:

e Addresses all aspects of the task, but evaluates the positive or negative impact of the Neolithic
Revolution and the Age of Exploration more thoroughly than explaining why each is a turning
point

e Includes accurate information from documents 1, 3, 4, 5, and 6

e Incorporates relevant outside information related to turning points and their positive or negative
impact (Neolithic Revolution: Indus River valley; Mesopotamia; Age of Exploration: conquerors
brought diseases)

e Includes relevant facts, examples, and details, but the discussion is somewhat more descriptive
than analytical (Neolithic Revolution: allowed early river valley civilizations to develop; Age of
Exploration: Columbus’s voyage started a “chain of events that would set the world ablaze”;
effect of Columbus’s voyage on the economies of Europe; shift in trade routes caused businesses
to take interest in the prospects of the new world; slave trade linked to decrease in Native
American population; population wiped out by Europeans led to enslavement of another
population)

e Is a well-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by restating the historical context and concludes with an evaluation and
contrast of the turning points

Conclusion: Overall, the response fits the criteria for Level 4. Although outside information is
limited, the many conclusions and contrasts strengthen the response.
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Anchor Level 3-A

The response:

Thoroughly addresses both aspects of the task for one turning point by explaining why the Age
of Exploration is considered a turning point and evaluating its positive and negative impact
Includes accurate information from documents 4, 5, and 6

Incorporates relevant outside information related to the theme (Crusades introduce Europeans to
silk and spices; news of Marco Polo’s journeys; voyages of Cortez and Pizarro; mercantilism;
Triangular Trade; introduction of diseases and lack of immunity; feudal Spanish lords; escape of
British colonists from religious persecution; encomienda system; disappearance of Mayan,
Aztec, and Incan civilizations; Middle Passage)

Richly supports the theme with relevant facts, examples, and details, and the discussion is more
analytical than descriptive (influence of Marco Polo’s journeys on Age of Exploration;
relationship of raw materials to potential for economic gain; European desire to establish trade
routes they could control; colonies in Africa tied to Europe; increase in political power of kings
of Spain, France, and England; slave system followed encomienda system; slaves used to fill in
for Indians; European slave trade weakened African civilization)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes with a summation of the
theme

Conclusion: Overall, the response fits the criteria for Level 3. Although only one turning point is
addressed, the outside information and analysis meet the Level 5 criteria. Both aspects of the task
are thoroughly addressed for the Age of Exploration.
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Anchor Level 3-B

The response:

e Addresses all aspects of the task in a limited way; providing only a few details in explaining
why the Age of Exploration and the collapse of communism in the Soviet Union are turning
points and in evaluating the positive or negative impact of these turning points

e Includes accurate information from documents 4, 5, 6, 7, and 9

e Incorporates limited relevant outside information related to the theme (4Age of Exploration:
Columbus thought he was in the Indies; colonial supply of gold, silver, tobacco; diseases
brought by Europeans; collapse of communism in the Soviet Union: Eastern Europeans became
more democratic)

e Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical (Age of Exploration: positive for Europeans while negative for natives; expansion of
trade boundaries with new overseas colonies; colonies highly lucrative for Europeans; natives
enslaved and put to work by Europeans; collapse of communism in the Soviet Union.: new
government and capitalist values could not help Russian economy; difficult for new Russian
leaders)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 3. Evaluation of the positive and
negative impacts of the two turning points is used to illustrate why the Age of Exploration and the
collapse of communism in the Soviet Union are turning points. Some insightful analysis of both
turning points is demonstrated in the evaluations of the impacts.
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Anchor Level 3-C

The response:

e Addresses most aspects of the task by explaining why the Neolithic Revolution and the Age of
Exploration were turning points and evaluating the positive and negative impacts of the Age of
Exploration and mentioning an impact of the Neolithic Revolution

e Includes accurate information from documents 1, 2,4, 5, and 6

e Incorporates relevant outside information related to the theme (Neolithic Revolution: first cities;
Age of Exploration: raw materials from new colonies; land trade routes; role of conquistadors)

e Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical (Neolithic Revolution: man began to stop wandering; new farming techniques;
contrasting of people who continued pre-Neolithic ways; first step to modern civilizations; Age of
Exploration: use of land trade routes dangerous; methods of conquistadors led to decrease in
native population)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes repeating the theme

Conclusion: Overall, the response fits the criteria for Level 3. The explanation of why the Neolithic
Revolution and the Age of Exploration are turning points is good. The response shows a
comprehensive understanding of both the positive and negative impacts of the Age of Exploration,
although the conclusion states that both events had only a positive impact.
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Anchor Level 2-A

The response:

e Addresses some aspects of the task by explaining why the Neolithic Revolution was a turning
point and mentioning the positive impact of that turning point

e Makes limited use of documents 1, 2, and 3
Presents no relevant outside information

e Includes few relevant facts, examples, and details (before the Neolithic Revolution people almost
never settled in one area; growth of crops instead of traveling in search of them)
Demonstrates a general plan of organization

e Introduces the theme by repeating the historical context and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. Although both aspects of the task are
addressed for the Neolithic Revolution, much of the information is merely a brief extension of
information from the three documents.
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Anchor Level 2-B

The response:

Addresses some aspects of the task by explaining why the collapse of communism in the Soviet
Union was a turning point with some evaluation of why the impact is negative and addresses
why the Age of Exploration is a turning point but focuses on information that does not directly
relate to the task

Makes limited use of documents 4, 5, and 7

Presents some relevant outside information (Age of Exploration: Pizarro; Cortez; compass;
astrolabe; sextant; collapse of communism in the Soviet Union: Soviet control of Eastern
Europe; Soviet world power during the Cold War)

Includes few relevant facts, examples, and details (Age of Exploration: devices to improve
sailing; sailing the oceans led to new center of attention; collapse of communism in the Soviet
Union: during the Cold War, Soviets were a world power and controlled much of Eastern
Europe; Soviets now on the downfall); includes some inaccuracies (Pizarro explored Mexico;
Age of Exploration first time explorers began to search for new land)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the Age of
Exploration includes some historical facts, but these do not explain why this is a turning point nor
does the response indicate whether the turning point is positive or negative. Although the discussion
of the collapse of communism in the Soviet Union depends on information from one document,
both parts of the task are addressed.
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Anchor Level 2-C

The response:

e Addresses some aspects of the task with a limited discussion explaining why the Neolithic
Revolution and the Age of Exploration were turning points

e Makes limited use of documents 1, 2, and 4

e Presents little relevant outside information (before the Age of Exploration people had few
different goods)

e Includes few relevant facts, examples, and details (Neolithic Revolution: people relied on
hunting for food; people started to farm; people who continue to hunt came up short while
farmers lived very well; Age of Exploration: trade routes before the Age of Exploration not
good)

e Demonstrates a general plan of organization

e Introduces the theme by repeating the historical context and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 2. Two turning points are addressed
with a brief description of why they are turning points. The positive impact of both turning points is
mentioned in a general way in the conclusion.
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Anchor Level 1-A

The response:

Shows a limited understanding of the task, minimally explaining why the Neolithic Revolution
and the collapse of communism in the Soviet Union are turning points

Restates the contents of documents 1, 2, and 7

Presents no relevant outside information

Includes few relevant facts, examples, and details (Neolithic Revolution: change in how people
lived; escape from nomadic lifestyle; domestication of animals; increase in number of people;
collapse of communism in the Soviet Union: decentralization of communist party; new financial
institutions)

Demonstrates a general plan of organization but does not clearly identify which part of the task is
being addressed

Introduces the theme by repeating the historical context and concludes by repeating the theme
and evaluating the effect

Conclusion: Overall, the response fits the criteria for Level 1. An attempt is made to use the
documents, but information is applied in confusing fashion. Listing of information from the
documents does not demonstrate an understanding of the task.
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Anchor Level 1-B

The response:

e Shows a limited understanding of the task, minimally explaining how the Neolithic Revolution
was a turning point

e Makes limited use of documents 1 and 2

e Presents no relevant outside information

e Includes few relevant facts, examples, and details (hunters and gatherers became farmers;
instead of having to hunt you would have a farm)

e Demonstrates a general plan of organization but does not clearly identify which aspect of the
task is being addressed

e Introduces the theme of turning points by repeating the historical context and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The explanation of the Neolithic
Revolution as a turning point is weak. Much of the task is not addressed.
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Document-Based Essay—Practice Paper — D
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Practice Paper A—Score Level 3

The response:

Addresses all aspects of the task but does so in a limited way, providing weak evaluations of the
impact of the turning points

Includes some accurate information from documents 4, 5, 7, 8, and 9

Includes little outside information related to turning points and their positive impact (4ge of
Exploration: attempt to find new routes to Asia because of Ottoman control of the Mediterranean
Sea area; collapse of communism in the Soviet Union: 1985 Gorbachev’s rise to power)

Includes some relevant facts, examples, and details, but the discussion is more descriptive than
analytical (Age of Exploration: European competition for claims to far off lands and trade routes;
voyages opened new world to European powers; collapse of communism in the Soviet Union:
goal of perestroika to stimulate economic growth; collapse of communism opened Russia to
capitalism and personal freedom)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing the points that will be discussed and concludes with
statements about the positive effects of the turning points

Conclusion: Overall, the response fits the criteria for Level 3. The impact of both turning points is
limited to a few statements and little outside information. The explanations of the Age of Exploration
and the collapse of communism in the Soviet Union as turning points lack specific details.

Practice Paper B—Score Level 3

The response:

Addresses most aspects of the task fully by evaluating the positive impact of the Neolithic
Revolution, explaining why the Age of Exploration is a turning point, and evaluating its positive
and negative impact

Includes some accurate information from documents 1, 2, 4, 5, and 6

Incorporates limited relevant outside information related to the theme (Neolithic Revolution:
settlement by rivers which provided drink, food, transportation, and means of cleaning
themselves; importance of families; Age of Exploration: new trade routes led to new products;
new countries [colonies] led to power struggles; ethnocentrism; European actions led to breaking
up of tribes)

Includes relevant facts, examples, and details, but the discussion is more descriptive than
analytical (Neolithic Revolution: man made life a little easier; working together important
because realization could accomplish more; people good at different things; Age of Exploration:
ethnocentrism led to slavery and mistreatment of natives; contrasting of European population to
native population; European took over land of others)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 3. Most aspects of the task are fully

addressed. Misapplication of general facts and irrelevant information weaken the explanation of why
the Neolithic Revolution was a turning point. Theme development shows a good understanding of the
task, especially in the good evaluation of the positive and negative impacts of the Age of Exploration.
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Practice Paper C—Score Level 1

The response:

Addresses one aspect of the task by explaining why the Neolithic Revolution is a turning point
Makes limited use of documents 1, 2, and 3

Presents little relevant outside information (cooperation led to functioning as groups; skilled
trades developed in villages)

Includes some relevant facts, examples, and details (change in the way people lived; transition
from hunting and gathering to farming; food readily available so people did not have to walk
great distances; people learned to care for animals and not eat them immediately)
Demonstrates a general plan of organization

Lacks an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The narrative addresses only the first
part of the task for one turning point.

Practice Paper D—Score Level 2

The response:

Addresses some aspects of the task by explaining why the Neolithic Revolution was a turning
point, describing a limited positive impact of the Neolithic Revolution, and mentioning the Age
of Exploration

Makes limited use of documents 1, 2, and 4

Presents little relevant outside information (new technology)

Includes few relevant facts, examples, and details (Neolithic Revolution: changed people’s
perspective; growing crops replaced hunting); includes some inaccuracies (Age of Exploration:
because people wanted to see different religions)

Demonstrates a general plan of organization

Lacks a traditional introduction and conclusion, although the initial paragraph introduces the
Neolithic Revolution and the concluding paragraph mentions a general impact of the Age of
Exploration

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the Neolithic
Revolution somewhat addresses the task. However, the discussion of the Age of Exploration
addresses the task in only a very limited way.
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Practice Paper E—Score Level 5

The response:

Thoroughly addresses all aspects of the task for the Age of Exploration and for the collapse of
communism in the Soviet Union by explaining why each is considered a turning point and
evaluating whether the impact of each turning point has been positive or negative

Incorporates accurate information from documents 4, 6, 7, 8, and 9

Incorporates relevant outside information related to turning points and their positive or negative
impact (4ge of Exploration: imperialism; accessibility of new trade routes; superior European
technology; disease led to destruction of cultures; collapse of communism in the Soviet Union:
planned economy; totalitarian government; 1917 revolution; Lenin; Stalin’s Five Year Plans;
satellites in Eastern Europe; end of the Cold War)

Richly supports the theme with relevant facts, examples, and details, and the discussion is more
analytical than descriptive (Age of Exploration: national treasuries filled at expense of colonies;
shift of trade and population; shift of power from Mediterranean to Atlantic; role of European
nations in destruction of native peoples; destruction of history and culture by Europeans;
collapse of communism in the Soviet Union: some private ownership allowed in certain
industries, which was unheard of during most of the years of the communist regime; growth of
nationalistic feelings)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Document information and outside
information are interrelated and support the brief explanations of why the Age of Exploration and
the collapse of communism in the Soviet Union are turning points. Many good analytical statements
are made and are supported with appropriate historical facts.
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Global History and Geography Specifications Grid
June 2003

Part 1

Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

N/A

2—World History

1,9, 11,13, 14,15, 17, 19, 23, 29, 30,
34, 35, 37, 38, 40, 43, 46, 47, 49

3—Geography

50

2,3,5,7,16, 18, 20, 27, 28, 36, 42, 44,

4—Economics

4, 8,10, 12, 21, 24, 25, 31, 32, 33, 39, 41

5—Civics, Citizenship, and Government

6, 22, 26, 45, 48

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Conflict: Human
Rights; Nation State

Standards 2, 3, and 5: World
History; Geography; Civics,
Citizenship, and Government

Document-based Essay

Change: Cultural
and Intellectual Life;
Movement of
People and Goods;
Imperialism; Human
Rights; Nationalism;
Economic Systems;
Political Systems

Standards 2, 3, and 4: World
History; Geography; Economics
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