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The following procedures are to be used in rating papers for this examination. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.
Scoring the Part I Multiple-Choice Questions
On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the student answered correctly in Part I.
Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should
include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the
scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to actual rating
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(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that differ by more than one point.
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Global History and Geography
Content-Specific Rubric
Thematic Essay
June 2009
Theme: Human Rights
Throughout history, there have been many examples where groups of people have been denied
their human rights. Individuals, groups, and governments have attempted to end many of these
human rights violations although they have not always been successful.
Task:

Select two different examples from history where human rights have been denied to groups of
people and for each
•
•
•

Explain the historical circumstances that led to the denial of human rights
Describe how the human rights of that group were denied
Discuss an action taken by an individual, a group, or a government that
attempted to end the human rights violations

You may use any example of human rights violations from your study of global history. Some
suggestions you might wish to consider include the indigenous people in Latin America during the
Encounter, Jews in Russia during the pogroms, the Armenians under the Ottomans, blacks under
apartheid in South Africa, Chinese students in Tiananmen Square, Bosnian Muslims in the former
Yugoslavia, and women under the Taliban in Afghanistan.
You are not limited to these suggestions.

Scoring Notes:
1. This thematic essay has a minimum of six components (the historical circumstances that led
to the denial of human rights for each of two groups, how the rights of each group were
denied, and an action by an individual, a group, or a government that attempted to end the
human rights violations for each group).
2. The same group may be used for both historical examples as long as both examples are
supported with accurate historical facts, e.g., Jews in Russia during the pogroms and Jews in
Europe during the Holocaust.
3. The action taken by an individual, a group, or a government to end a human rights violation
should be related to the human rights that were denied to the group.
4. The discussion of how the human rights of the group were denied may be discussed as part of
the explanation of the historical circumstances.
5. The question “What constitutes a human right?” should be resolved by referring to the
Universal Declaration of Human Rights.
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Score of 5:
• Thoroughly develops all aspects of the task evenly and in depth by explaining the historical
circumstances that led to the denial of human rights, describing how the human rights of that group
were denied, and discussing an action taken by an individual, group, or a government in an attempt
to end the human rights violations for two different examples in history
• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
apartheid in South Africa: connects the National Party establishment of the apartheid policy in
South Africa, protecting the power of the white minority (Afrikaners) to the claim that the white
government’s pass system restricting of movement of blacks would preserve the cultural character
of whites and nonwhites (coloureds, Asians and blacks), and then discussing the efforts of the
African National Congress (ANC) to overcome apartheid; Chinese students in Tiananmen Square:
contrasts the totalitarian nature of Chinese communism since 1949 with student goals of greater
democracy and reform of the system, linking Deng’s orders to suppress the student demonstration
of 1989 to Mao’s suppression of critics in the Cultural Revolution; contrasts the broadcasts of
violence associated with the use of military force to crush peaceful protests with the verbal
condemnation but otherwise virtual inaction of nations around the world, linking relatively short
prison terms for some student leaders to government efforts to appear conciliatory
• Richly supports the theme with relevant facts, examples, and details, e.g., apartheid in South
Africa: Nelson Mandela; Sharpeville; Homelands Policy; townships; student uprisings in Soweto;
Afrikaans; Desmond Tutu; sanctions; Chinese students in Tiananmen Square: Party Secretary Hu
Yaobang; Peking University; May Fourth Movement; Forbidden City; visit by Gorbachev; hunger
strike; Goddess of Democracy; martial law; “Tank Man”
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Score of 4:
• Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task less thoroughly than the others for both groups or discussing all aspects for one group more
thoroughly than for the second group
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
apartheid in South Africa: explains the establishment of the apartheid policy in South Africa by the
National Party as a means of protecting the power of the white minority over nonwhites (coloureds,
Asians and blacks), describing how the white government restricted movement and maintained
control over lands and resources using a pass system, and discussing Nelson Mandela’s role as the
chief spokesman for the antiapartheid movement; Chinese students in Tiananmen Square: connects
the suppression of human rights by Deng’s government to the totalitarian nature of Chinese
communism, describing the deaths of hundreds of students that resulted from government-ordered
tank attacks on demonstrators, and discussing the inaction of other nations toward peaceful protests
beyond condemnation of the Chinese government
• Supports the theme with relevant facts, examples, and details
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Note: At score levels of 5 and 4, all components of the task should be developed.
Holistic Scoring Reminder: This note applies only to the evaluation of bullet 1 of the rubric.

[4]

Score of 3:
• Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth
• Is more descriptive than analytical (applies, may analyze, and/or evaluate information)
• Includes some relevant facts, examples, and details; may include some minor inaccuracies
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme
Note: If all aspects of the task have been thoroughly developed evenly and in depth for one group
whose human rights have been denied and if the response meets most of the other Level 5
criteria, the overall response may be a Level 3 paper.
Score of 2:
• Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis
• Includes few relevant facts, examples, and details; may include some inaccuracies
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Score of 1:
• Minimally develops some aspects of the task
• Is descriptive; may lack understanding, application, or analysis
• Includes few relevant facts, examples, or details; may include inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper
*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

[7]

Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Level 5-A
The response:
• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to denial of human rights, how human rights were denied, and actions
taken to end the denial of human rights for Jews during the Holocaust and for Chinese students
in Tiananmen Square
• Is primarily analytical (Jews during the Holocaust: Hitler rose to power by feeding off
discontent of the German people; Germany believed they had never lost World War I;
demilitarization especially humiliating because Germans valued the military; Great Depression
severely undermined authority of the Weimar Republic; German people were looking for
someone to blame for the problems and Hitler gave it to them; Nazis called upon so-called
ethnic experts to determine who was of a superior race; Jews were required to have curfew,
wear Jewish stars, be separated from gentiles in all areas including school and businesses;
Jewish businesses vandalized and synagogues burned; people forced into cattle cars, shipped to
camps like Auschwitz where men and women were separated, the weak were gassed to death
after being told they were going for a shower; although way too many people stood by and let
this genocide happen, there was some resistance; in Denmark, Jews were transported to other
countries; some gentile families hid Jews, like the family that hid Anne Frank; students in
Tiananmen Square: angry with criticism during the Hundred Flowers Movement, Mao sought to
eliminate all influences on public opinion other than his own; Mao established the precedent of
use of force to put down independent thought; Four Modernizations stressed more individual
decision making, private ownership, and some of the competition of a market economy; since
the economy was growing and society was changing, the people wanted a voice in government;
unlike Gorbachev, whose openness and economic restructuring were parallel reforms, the
Communist Party in China saw political freedoms as a threat to their political power; small
statue of Lady Liberty that represented students’ hope for democracy was a symbol of their
protest; China’s leaders decided to end the demonstration; unknown man who stood in front of
the tanks resisted the human rights abuses; others would see his fight for democracy was more
important than his life; like Gandhi’s nonviolent protests, he must have believed the stigmatism
of killing innocents would eventually cause a change in the way government was run)
• Richly supports the theme with relevant facts, examples, and details (Jews during the
Holocaust: Treaty of Versailles; war-guilt clause; reparations about $30 billion; Otto von
Bismarck; blood & iron; National Socialist Party; Beer Hall Putsch; Final Solution; Third Reich;
Charlemagne; Nuremberg laws; Allied forces; Oskar Schindler; students in Tiananmen Square:
Red Guard persecuted intellectuals, teachers, lawyers, doctors and top bureaucrats; Great
Proletarian Cultural Revolution; Deng Xiaoping; Mao’s five-year plans; Great Leap Forward;
May, 1989, anniversary of the May Fourth Movement)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 5. Ongoing analysis and extensive
command of detail demonstrate knowledge of the origins and nature of the Holocaust. Analysis also
shows that the precedents set during Communist China’s history made the fate of the students in
Tiananmen Square inevitable.
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Level 5-B
The response:
• Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances that led to denial of human rights, how human rights were denied, and actions
taken to attempt to end human rights abuses for indigenous people during the Encounter and
Jews in Russia during the reign of Alexander III of Russia
• Is more analytical than descriptive (indigenous people during the Encounter: Aztec peoples
welcomed Cortes as the returning god Quetzalcoatl; Cortes repaid them by executing
Montezuma; Spanish established a stratified society that regarded Native Americans as inferior;
under encomienda system, natives were forced to labor long hours under harsh conditions; in the
Spanish view of things, those at the bottom were only there to make things better for those at the
top; large portions of the native population died from diseases such as smallpox, and those that
tried to fight or resist were slaughtered by advanced Spanish weaponry and mounted cavalry;
Spanish priests protested injustices and eventually got the king’s attention; king was far away so
distance ultimately decided little would change; Native American empires were never able to
recover; Jews in Russia during the reign of Alexander III of Russia: Alexander II known as the
liberator or red tsar; Alexander III limited reforms and attempted to centralize the state and
achieve Russification; pogroms persecuted Jews and tried to drive them out of Russia; Jews
were forced to live in the Pale of Settlement where opportunities were limited; entrance to top
professions like law or medicine was almost completely shut off; Herzl argued that Jews needed
a state of their own to live safely)
• Richly supports the theme with relevant facts, examples, and details (indigenous people during
the Encounter: Mesoamerica; peninsulares; creoles; mestizos; mulattoes; silver mines of Potosi,
Bolivia; polytheism; Inca; Jews in Russia during the reign of Alexander III of Russia:
assassination of Alexander II; “Great Russian”; Nicholas I; Zionist movement)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a clear
understanding of how exploitation of indigenous peoples was central to a Spanish system of
colonial rule that resisted even the king’s attempt at reform. A policy of state-sponsored antiSemitism under Alexander III is described in detail, effectively tying conditions of Russian Jews
victimized by pogroms to Herzl’s appeal for a separate Jewish state.
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A

Anchor Level 4-A
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing historical
circumstances that led to the denial of human rights and how human rights were denied more
thoroughly than actions that attempted to end human rights violations
• Is both descriptive and analytical (blacks under apartheid in South Africa: white privilege and
power were the legacy of British and Dutch rule; in 1940s, the National Party put into law
practices that had been in place for decades; goal was to preserve white rule; under apartheid,
blacks faced restrictions like limited and inferior education, segregation of public facilities,
substandard health services; protests were banned and eventually so was the ANC; Nelson
Mandela became the face of antiapartheid; white government, reacting to sanctions by the
United Nations and many governments, released Mandela; in 1994, Mandela was the elected
first black president and oversaw the end of apartheid; Jews during the Holocaust: jobs were
scarce and economy was atrocious when Hitler rose to power; he blamed this on the Jews;
Jewish people soon had to wear a Star of David on their clothing and Jewish businesses had to
have a star or “Jude” on windows; many Jewish businesses were destroyed; soon Jews were
herded into ghettos; Jews and others were systematically executed; many of the executed did not
“fit” the Aryan race; those who were unfit to work were immediately sent to the “showers,”
which were really gas chambers; a few courageous people tried to help hide the Jews; some
camps are still symbols of genocide so the world will not forget)
• Supports the theme with relevant facts, examples, and details (blacks under apartheid in South
Africa: pass system; curfew; African National Congress; Jews during the Holocaust: in 1933,
Hitler became chancellor of fascist Germany; depression; anti-Semitic sentiment/propaganda;
Night of Broken Glass; death camps; concentration camps; Schindler)
• Demonstrates a logical and clear plan of organization; includes an introduction featuring the
idea that adversity promotes human rights violations and a conclusion that restates the theme
Conclusion: Overall, the response fits the criteria for Level 4. The narrative supports the theses
that, in South Africa during apartheid and in Germany during the Holocaust, those in power were
the force behind and responsible for these violations of human rights. A clear understanding of both
regimes is evident in the use of numerous facts, examples, and details despite the uneven treatment
of the task.
[17]

Anchor Paper – Thematic Essay—Level 4 – B

[18]

Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing the denial of
human rights to the Jews during the Holocaust in more detail than the denial of human rights to
the indigenous people in Latin America during the Encounter
• Is both descriptive and analytical (Jews during the Holocaust: Hitler promised a better life for
people in economic disarray; Hitler used uncanny speaking abilities to appeal to hatred toward
Jews in the minds of many German people; laws ended Jewish rights as citizens of Germany;
other restrictions affected jobs, property ownership, education, freedom of movement; millions
of Jews killed; many governments knew this was going on, but feared intervening would extend
an already costly war; some Jews rebelled; Warsaw Ghetto rebellion was the largest and best
known rebellion during the Holocaust; despite fighting courageously, the revolt was crushed;
indigenous people in Latin America during the Encounter: Europeans realized the economic
potential of the rich land and sought to exploit natural resources; labor needed to cultivate crops
done through forced strenuous labor; large numbers died because of mistreatment and forced
labor; independence did not bring an end to plantations and forced labor; main human rights
issues of the 20th century stemmed from these shortcomings)
• Supports the theme with relevant facts, examples, and details (Jews during the Holocaust: war
reparations; World War I; depression; inferior races; propaganda; Nuremberg Laws;
concentration camps; death camps; gas chambers; Allies; indigenous people in Latin America
during the Encounter: Central and South America; Columbus; encomienda system; plantations;
tobacco; sugar; cash crops; American Revolution; French Revolution; Creoles; Simón Bolívar)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that go beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. The response displays analysis and
insight throughout, although more is evident in the discussion of the Holocaust. While numerous
facts, examples, and details differentiate human rights violations during the Encounter and
Holocaust, a skeptical tone suggests both episodes stem from human indifference and greed.
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Level 4-C
The response:
• Develops all aspects of the task by discussing the denial of human rights to Bosnian Muslims in
the former Yugoslavia and to women under the Taliban in Afghanistan
• Is both descriptive and analytical (Bosnian Muslims in the former Yugoslavia: when created
after World War I, Yugoslavia was made up of a number of ethnic groups; Serbians wanted
more power; when war got to Bosnia, it became an issue of human rights; Bosnian Muslims
were chosen to be killed off because of their ethnicity or religion; word got to the United
Nations, but the response was too little and too late; a peace agreement did not stop the
genocide; only when NATO with United States support bombed the Serbian army was there an
end to a long and bloody war; women under the Taliban in Afghanistan: withdrawal of Russians
created a vacuum that was filled by the Taliban, an extreme Muslim group; strict religious
interpretation was difficult for some to uphold; used their power to create an intolerant state;
Taliban rules kept girls from going to school; women were kicked out of universities; women
could not leave their homes without a male relative with them; basic human rights says that
people can act or dress how they please, be educated, and be able to work for a living)
• Supports the theme with relevant facts, examples, and details (Bosnian Muslims in the former
Yugoslavia: communist government fell apart; Slobodan Milosevic; ethnic cleansing; genocide;
mass graves; women under the Taliban in Afghanistan: Mujahideen; second-class citizens;
women’s rights groups)
• Demonstrates a logical and clear plan of organization; includes an introduction organized
around the theme of extremism and a conclusion that restates this theme
Conclusion: Overall, the response fits the criteria for Level 4. Although the response treats actions
taken to end human rights violations in a limited manner, a clear understanding of Serbian and
Taliban efforts to deny basic rights is demonstrated. The roles of ethnic cleansing and intolerance as
vehicles of extremism are described; however, the level of detail and analysis is consistent with a
basic Level 4 paper.
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Level 3-A
The response:
• Develops all aspects of the task by discussing the human rights violations against Jews during
the Holocaust in more depth than against blacks in South Africa under apartheid
• Is more descriptive than analytical (Jews during the Holocaust: during medieval times, Jews
were blamed for the killing of Jesus as well as spreading the bubonic plague; Nazis blamed
World War I on Jews and proclaimed it was the Jews’ fault for Germany’s defeat; Nazis used
propaganda and censorship to convince the German people; group of Jewish resistance fighters
in the Warsaw Ghetto carried out acts of sabotage in German factories; blacks in South Africa
under apartheid: during the Age of Imperialism, South Africa was fought over because of
natural resources found there; black South Africans were denied basic rights because of the
color of their skin; Mandela was put in jail for 26 years)
• Includes some relevant facts, examples, and details (Jews during the Holocaust: pure-Aryan
descent; yellow star; ghettos; Final Solution; SS soldiers; blacks in South Africa under
apartheid: British; Dutch Boers; identity card; Nobel Peace Prize)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
are brief restatements of the theme
Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates a
satisfactory understanding of both situations through numerous facts, examples, and details.
However, a tendency to overstate detracts from the application of historical knowledge.
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B
The response:
• Thoroughly develops all aspects of the task evenly and in depth for human rights violations
against Jews during the Holocaust
• Is both analytical and descriptive (Jews during the Holocaust: absolute leader will come to
power and take advantage of a certain group of people; even before the war started, there were
clear signs of Hitler’s hatred toward Jews; claimed that German Aryans were the superior race
and needed “lebensraum”; Hitler had power of the Nazi military and control of media; claimed
the economic problems that Germany faced were all because of other races; control of education
was important because he could now teach the German youth that Germans were far superior to
all other races; denial of Jews’ human rights came with passing of the Nuremberg Laws; after
the laws were passed, Jews were not considered German citizens anymore; began taking Jews
out of their homes and bringing them to ghettos; people ultimately put into concentration camps
throughout Germany and Poland; by the end of the Holocaust over six million Jews had been
killed; while the Holocaust was going on, no one really made any attempts to stop it;
governments ended the violations towards the end of the Holocaust and end of the war; once the
war was over, the Allies began to prosecute those responsible for the killings)
• Richly supports the theme with many relevant facts, examples, and details (Jews during the
Holocaust: World War II; Mein Kampf (My Struggle); Final Solution; living space; Weimar
Republic; curfew; Night of Broken Glass; Kristallnacht; ghettoization; gas chambers;
Auschwitz; Birkenau; Chelmno; Nuremberg trials)
• Demonstrates a logical and clear plan of organization; includes an introduction that goes beyond
a restatement of the theme and a conclusion that restates elements of the response
Conclusion: Overall, the response fits the criteria for a Level 3 rating since it meets most of the
Level 5 criteria for only one group. Although the response includes a somewhat uncritical treatment
of the efforts of allied governments to end human rights violations, as a whole, it is a detailed and
insightful treatment of the task.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C

Anchor Level 3-C
The response:
• Develops most aspects of the task in some depth by discussing the historical circumstances that
led to the denial of human rights and how human rights were denied for the Tutsi in Rwanda
and blacks under apartheid in South Africa in more depth than actions taken that attempted to
end human rights violations
• Is more descriptive than analytical (Tutsi in Rwanda: Hutu resented the Tutsi’s past power in
government; spark ignited years of resentment and sent the Hutu on a killing rampage; senseless
killing of people based on their ethnicity is a blatant human rights violation; United Nations did
attempt to stop violence but had little success; United Nations troops were not allowed to use
their guns; blacks under apartheid in South Africa: white people in South Africa wanted to
preserve their social and political supremacy; passed unfair laws that violated the human rights
of Africans; forced people onto small, relatively unfertile pieces of land; segregation was
enforced); includes faulty application (blacks under apartheid in South Africa: Afrikaners
forced people to grow certain items)
• Includes some relevant facts, examples, and details (Tutsi in Rwanda: Rwandan massacre;
militants; blacks under apartheid in South Africa: pass system; sanctions; Bishop Tutu; Nobel
Peace Prize)
• Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement
of the theme and a conclusion that goes beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. While much of the information
concerning Rwanda appears to be drawn from a dramatization, the characterization of events is
essentially accurate. The abbreviated treatment of apartheid in South Africa, while demonstrating
understanding, is limited in detail.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Level 2-A
The response:
• Minimally develops most aspects of the task for victims of the Holocaust and child workers
during the British Industrial Revolution
• Is primarily descriptive (victims of the Holocaust: people, numbering over 12 million, were
subject to blatant human rights violations such as removal of homes, property and especially
being forced into concentration camps to be exterminated; child workers during the British
Industrial Revolution: children as young as five or six years old were forced by their parents to
work in factories; children subject to severe dangers; eventually laws were passed restricting
factory owners from employing these crucial working conditions on minors); includes faulty
application and analysis (victims of the Holocaust: Hitler elected into power by the majority of
the German populous; it was discovered that these events were occurring, and war was declared
against Hitler and Germany)
• Includes few relevant facts, examples, and details (victims of the Holocaust: Germany; child
workers during the British Industrial Revolution: textile factories; coal mines)
• Demonstrates a general plan of organization; includes an introduction that elaborates on
defining a human rights abuse and a conclusion that states worsening human rights abuses may
be a historical constant
Conclusion: Overall, the response fits the criteria for Level 2. Although the introduction and
conclusion suggest a sophisticated treatment of the theme, minimal development of both historical
episodes falls short of a satisfactory discussion. Several misstatements of fact further diminish the
quality of the response.

[38]

Anchor Paper – Thematic Essay—Level 2 – B

[39]

Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B
The response:
• Develops some aspects of the task in some depth for the Jews during the Holocaust and some
aspects in less depth for women in Afghanistan under the Taliban
• Is primarily descriptive (Jews during the Holocaust: Jews were the most heavily targeted; death
camps set up; limitations were placed on their way of life; women under the Taliban in
Afghanistan: women are not allowed to show their face in public)
• Includes few relevant facts, examples, and details (Jews during the Holocaust: Adolf Hitler;
Nazi Party; genocide; Aryan; women under the Taliban in Afghanistan: fundamentalist beliefs);
includes some inaccuracies (Jews during the Holocaust: ideas of weaponry were tested on
prisoners)
• Demonstrates a general plan of organization; contains an introduction and a conclusion that are
a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 2. Development of some aspects of the
task for Jews during the Holocaust is superficial, but a general understanding of the topic is evident.
The treatment of women under the Taliban in Afghanistan is limited. The response lacks any
reference to actions designed to end the human rights violations.
[40]

Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C

[42]

Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C
The response:
• Minimally develops all aspects of the task by discussing how human rights were denied to Jews
during the Holocaust and to blacks under apartheid in South Africa in more depth than other
aspects of the task
• Is primarily descriptive (Jews during the Holocaust: Nazi party gained strength and came to
power because of a state of turmoil; separated men and women; families were torn apart; people
were forced into harsh labor camps; millions were killed in horrid death camps such as
Auschwitz; blacks under apartheid in South Africa: National Party made up of white Afrikaners
came to power in 1948; South African government finally agreed to put a legal end to apartheid
although blacks are still fighting for equality today); includes faulty and weak application and
analysis (Jews during the Holocaust: Allied powers stepped into a war with Hitler to end the
Jewish killings)
• Includes few relevant facts, examples, and details (Jews during the Holocaust: World War II;
Hitler; ghettos; Star of David; blacks under apartheid in South Africa: townships; banned from
the Olympics); includes some inaccuracies (blacks under apartheid in South Africa: blacks had
no rights to own property; allies chose to end all trade and sale of South African goods until
apartheid was made illegal)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme
Conclusion: Overall, the response fits the criteria for Level 2. The response features a reasonably
focused narrative that demonstrates a fair understanding of the topic. Brevity, misstatements of fact,
and overgeneralizations limit its effectiveness.

[43]

Anchor Paper – Thematic Essay—Level 1 – A

[44]

Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A
The response:
• Minimally develops some aspects of the task by discussing the denial of human rights of the
Armenians under the Ottomans and by attempting to discuss blacks under apartheid in South
Africa
• Is descriptive (Armenians under the Ottomans: some were shot in mass slaughters; some
Armenians did escape to freedom and migrated out of the Ottoman Empire; to this day, most
Turks deny the mass slaughter; blacks under apartheid in South Africa: white minority group
took control and denied blacks their human rights; ANC came around to try to end apartheid);
includes faulty and weak application (Armenians under the Ottoman: when the Ottoman Empire
fell, the Armenians won back their human rights; blacks under apartheid in South Africa:
Nelson Mandela fought this by peaceful protest)
• Includes few relevant facts, examples, and details (Armenians under the Ottomans: labor camps,
Turks; blacks under apartheid in South Africa: Mandela jailed for 27 years); includes
inaccuracies (blacks under apartheid in South Africa: British beat down blacks and the whole
world found out by the press; other countries stopped trade with Britain; British government set
up election for president; Mandela became the first president of Africa)
• Demonstrates a general plan of organization; contains an introduction restating the theme and a
conclusion expressing hope for the end of human rights violations
Conclusion: Overall, the response fits the criteria for Level 1. While some characterizations are
weak, the response shows a general understanding of Armenians under the Ottomans. Aside from a
few pertinent details, the discussion of blacks under apartheid in South Africa is generally
inaccurate.
[45]

Anchor Paper – Thematic Essay—Level 1 – B

[46]

Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B
The response:
• Minimally develops some aspects of the task by briefly discussing the treatment of Jews during
the Holocaust and by attempting to discuss the situation in Tiananmen Square
• Is descriptive (Jews during the Holocaust: blamed Jews for the harsh punishment given
Germany; put Jews into concentration camps); includes weak analysis (Jews during the
Holocaust: suffering did not end until other nations intervened and Hitler committed suicide)
• Includes few relevant facts, examples, and details (Jews during the Holocaust: Treaty of
Versailles; World War I; gas chambers ); includes many inaccuracies (Tiananmen Square:
denied rights by the landlord; people decided to confront the landlord about the way they were
treated; decided to punish the landlord for all the hard times they endured)
• Demonstrates a general plan of organization; includes an introduction and a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The substantive portion of the
response consists of a brief but accurate treatment of Jews during the Holocaust. However, the
account of the events of Tiananmen Square is completely inaccurate.

[47]

Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A

[51]

Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C

[55]

Thematic Essay—Practice Paper – C

[56]

Thematic Essay—Practice Paper – D

[57]

Thematic Essay—Practice Paper – D

[58]

Thematic Essay—Practice Paper – D

[59]

Thematic Essay—Practice Paper – E

[60]

Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E

[62]

Practice Paper A—Score Level 3
The response:
• Develops all aspects of the task but develops how human rights were denied in Yugoslavia in
more depth than the denial in Tiananmen Square
• Is more descriptive than analytical (Chinese students in Tiananmen Square: students of a local
university protested and advocated democracy; although the incident was acknowledged, very
little was done in reparation; much like killings at the Winter Palace on Bloody Sunday under
the rule of Czar Nicholas, many, many peaceful demonstrators were killed simply because they
desired change; Bosnian Muslims in the former Yugoslavia: unlike killings at Tiananmen
Square, which occurred because of political motive, this historical tragedy occurred for social
reasons; leader instituted a policy which was similar to Hitler’s ideas of racial purity; hundreds
of thousands fell victim to horrible pain, deliberate torture, emotional turmoil, and death;
Milosevic brought up on charges of crimes against humanity, but passed away before a verdict
was given); includes faulty, weak analysis: (Chinese students in Tiananmen Square: speaking
out had been encouraged; Deng revoked his policies of free speech)
• Includes some relevant facts, examples, and details (Chinese students in Tiananmen Square:
Deng; Mao; Bosnian Muslims in the former Yugoslavia: ethnic cleansing; detention camps;
mass graves; United Nations)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
are a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. The strength of the response lies in
analogies and comparisons that demonstrate the ability to link like episodes in history. However, the
limited explanation of the historical circumstances that led to human rights abuses weakens the
response.

Practice Paper B—Score Level 1
The response:
• Minimally develops some aspects of the task for Jews during the Holocaust
• Is descriptive (Jews during the Holocaust: blamed everything on the Jews; round Jews up in
labor camps; every once in a while there would be a revolt)
• Includes few relevant facts, examples, and details (Jews during the Holocaust: Hitler; Sobibor)
• Demonstrates a general plan of organization; contains an introduction and a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The discussion about human rights
violations that occurred in the United States cannot be rated. Although the discussion of Jews
during the Holocaust is somewhat germane, the response fails to develop historical circumstances
that led to the denial of human rights and treats the information in a very limited manner.

[63]

Practice Paper C—Score Level 0
The response:
Copies the theme and the task from the test booklet
Conclusion: The response fits the criteria for Level 0. Although the response includes a statement
of the intent to address the task, it fails to develop any aspects of the task.

Practice Paper D—Score Level 4
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing the denial of
human rights of blacks under apartheid in South Africa in more depth than of indigenous people
in Latin America during the Encounter
• Is both descriptive and analytical (blacks under apartheid in South Africa: conflict between
whites and blacks started when the Dutch and later the British and colonized the country;
common European attitude, based on Social Darwinism, justified their act of imperialism;
legalized segregation was the basis for and the justification of the system of apartheid; affected
housing, schools, rest rooms, and drinking fountains; whites in South Africa owned around 87
percent of the land; blacks allowed in “whites only” areas only as laborers; while other groups
were treated as inferior to whites, blacks were treated most severely; blacks had little to no say
in government; government attempted to eliminate black citizenship through the creation of
tribal homelands; indigenous people in Latin America during the Encounter: natives were not
immune to European diseases and many died, helping Europeans to take over and colonize
regions such as present day Mexico and Peru; with their superior weapons and technology,
Spanish made themselves rulers; Europeans had the right to demand labor; developed a strict
social hierarchy that reinforced government by the Europeans; many died from beatings or overexhaustion from their long work day; pressured by Las Casas, Spain forbid the enslavement of
natives, but this was hard to enforce because of the distance; unfair treatment lasted beyond
Simón Bolívar’s movement against Spanish rule in South America)
• Supports the theme with relevant facts, examples, and details (blacks under apartheid in South
Africa: maxim gun; passes; Soweto; Nelson Mandela; ANC; antiapartheid cause; first
democratically elected president; indigenous people in Latin America during the Encounter:
conquistadors, encomienda system; peninsulares; creoles)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that emphasize the difficulty of remediation of the legacy of human rights violations
Conclusion: Overall, the response fits the criteria for Level 4. The quality of the analysis of
apartheid in South Africa is the strength of the response. The description of human rights abuses
during the Encounter is complemented by knowledge of the failure of efforts to correct these
abuses.

[64]

Practice Paper E—Score Level 3
The response:
• Develops all aspects of the task by discussing human rights violations against Jews during the
Holocaust in more detail than those against the indigenous people in Latin America during the
Encounter
• Is more descriptive than analytical (Jews during the Holocaust: people wanted order and
economic security after World War I; German people turned to Nazis who gave it to them but
with a price; Nazis began stripping away Jews’ rights; government sanctioned violence against
Jews and vandalized Jewish homes, synagogues, and businesses; Jews obviously had lost equal
protection under the law; Nazis used mobilized killing squads and death camps to exterminate
millions of Jews; Jews trapped in ghettos attempted uprisings; genocide of Jews considered one
of mankind’s greatest shames; indigenous people in Latin America during the Encounter: when
Columbus and indigenous peoples first met, they were almost automatically thought of as
savages by the very ethnocentric Europeans; treated as slaves; forced to convert to Christianity);
includes faulty and weak application and analysis (indigenous people in Latin America during
the Encounter: Europeans stopped using natives as slaves when encomienda system failed
because too many natives died; slowly, surviving indigenous people gained more rights, until
finally in the 1800s, they gained independence from Europe)
• Includes some relevant facts, examples, and details (Jews during the Holocaust: anti-Semitism;
Aryan race; Kristallnacht; Night of Broken Glass; six million Jews ruthlessly murdered;
indigenous people in Latin America during the Encounter: missionaries; benefit of mother
country)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
are a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. The strength of the response lies in
the details provided about the Holocaust. The limited facts and details about indigenous people
during the Encounter are accurate; however, the lack of application and analysis detracts from the
response.
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Global History and Geography Specifications
June 2009
Part I
Multiple-Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
N/A
2, 3, 5, 7, 9, 12, 15, 16, 22, 23, 24, 25, 29, 31,
32, 35, 36, 37, 42, 44, 48, 50
1, 4, 6, 8, 11, 13, 14, 17, 26, 27, 39, 45, 46,
47, 49
10, 18, 21, 28, 33, 34, 38, 40, 41, 43
19, 20, 30

Parts II and III by Theme and Standard

Thematic Essay
Document-based
Essay

Theme
Standards
Human Rights; Power;
Standard 2: World History
Conflict
Change: Economic
Standards 2, 3, and 4: World
Systems; Urbanization;
History; Geography; Economics
Environment and Society;
Factors of Production;
Interdependence

Scoring information for Part I and Part II is found in Volume 1 of the Rating
Guide.
Scoring information for Part III is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the
June 2009 Regents Examination in Global History and Geography will be
posted on the Department’s web site http://www.emsc.nysed.gov/osa/ on the
day of the examination. Conversion charts provided for the previous
administrations of the Global History and Geography examination must NOT
be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.

