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For Part II (thematic) essay:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.
• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers
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The following procedures are to be used in rating papers for this examination. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.
Scoring the Part I Multiple-Choice Questions
On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the student answered correctly in Part I.
Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should
include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the
scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to actual rating
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(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that differ by more than one point.

[2]

Global History and Geography
Content-Specific Rubric
Thematic Essay
June 2010
Theme: Change—Ideas
The ideas of individuals have had a significant influence on groups, nations and regions.
Task: Select two individuals and for each
• Explain a specific idea developed by the individual
• Describe the historical circumstances that surrounded the development of the idea
• Discuss how the idea influenced a group or a nation or a region
You may use any individual whose ideas had a significant influence from your study of global history.
Some suggestions you might wish to consider include Confucius, Niccolò Machiavelli, Galileo Galilei,
John Locke, Simón Bolívar, Karl Marx, Kemal Atatürk, Nelson Mandela, Deng Xiaoping, and Mikhail
Gorbachev.

Scoring Notes:
1. This thematic has a minimum of six components (explaining a specific idea developed by each of two
individuals, describing the historical circumstances that surrounded the development of each idea, and
discussing how each idea influenced the development of a group or a nation or a region).
2. The historical circumstances may be similar for both individuals, e.g., Mikhail Gorbachev and Deng
Xiaoping attempted to reform stagnant command economies dominated by an entrenched bureaucracy.
3. The ideas of individuals may have influenced the same nation, region, or group of people, e.g., Confucius
and Deng Xiaoping both influenced China.
4. The influence of the idea may be immediate or long term.
5. The response may discuss how an idea influenced the development of a nation or region from a variety of
perspectives as long as the position taken is supported by accurate historical facts and examples.

Score of 5:
• Thoroughly develops all aspects of the task evenly and in depth by discussing a specific idea developed by
each of two individuals, the historical circumstances that surrounded the development of each idea, and how
each idea influenced the development of a group or a nation or a region
• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., John Locke:
characterizes the application of natural law and natural rights as the essential element in the emerging idea
of consent of the governed, demonstrating that his ideas were developed to defend and legitimize the
Glorious Revolution, and connecting Locke’s ideas to the American and French Revolutions and the
denunciation of the divine right theory; Mikhail Gorbachev: explains key elements of perestroika, linking
his perestroika policy to efforts to improve the efficiency and reliability of the economy of the Soviet Union,
and connecting Gorbachev’s policies with discrediting communist elites in Eastern Europe as well as in the
Soviet Union
• Richly supports the theme with relevant facts, examples, and details, e.g., John Locke: life, liberty, and
property; inalienable rights; right to revolt; English Bill of Rights; Two Treatises on Government;
Declaration of Independence; Declaration of Rights of Man and the Citizen; Mikhail Gorbachev: reduction
of bureaucratic control; implementation of free market practices; limited capitalism; heavy industry;
consumer goods; decentralization; market reforms; “new Russians”; half measures; hard-liners
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
[3]

Score of 4:
• Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task for
one individual more thoroughly than for the second individual or discussing one aspect of the task less
thoroughly than the other aspects of the task for both individuals
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., John
Locke: discusses the idea of contract theory of government, the differences between Locke’s ideas on
government and the practices of Stuart monarchs in England in the 17th century, and his influence on the
American Revolution; Mikhail Gorbachev: explains that elements of limited capitalism were key parts of
perestroika, that perestroika was a response to shortages of consumer goods and a stagnate economy, and
that policy failures contributed to the collapse of the Soviet Union
• Supports the theme with relevant facts, examples, and details
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
Note: At score levels 5 and 4, all aspects of the task for two individuals should be developed.
Holistic Scoring Reminder: This note applies only to the evaluation of bullet 1 of the rubric.

Score of 3:
• Develops all aspects of the task with little depth or develops at least four aspects of the task in some depth
• Is more descriptive than analytical (applies, may analyze and/or evaluate information)
• Includes some relevant facts, examples, and details; may include some minor inaccuracies
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme
Note: If all aspects of the task have been thoroughly developed evenly and in depth for one individual and the
response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.
Score of 2:
• Minimally develops all aspects of the task or develops at least three aspects of the task in some depth
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis
• Includes few relevant facts, examples, and details; may include some inaccuracies
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 1:
• Minimally develops some aspects of the task
• Is descriptive; may lack understanding, application, or analysis
• Includes few relevant facts, examples, or details; may include inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper
*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.
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Anchor Paper – Thematic Essay—Level 5 – A

[5]

Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

Anchor Level 5-A
The response:
• Thoroughly develops all aspects of the task evenly and in depth by discussing specific
ideas developed by Martin Luther and Karl Marx, the historical circumstances that
surrounded the development of these ideas, and how these ideas influenced Germany and
Europe (Luther) and the USSR (Marx)
• Is more analytical than descriptive (Martin Luther: early 16th century characterized by
corruption on the part of the Catholic Church; sale of indulgences, an alleged “free pass”
out of purgatory; most radical ideas led to the formation of Protestant Christianity;
individual lay people could be saved through a personal relationship with God based on
faith; many German peasants saw Luther’s call for religious equality as a call for
socioeconomic equality; violent revolts shook the foundations of Germany’s social
structure by threatening feudalism; Thirty Years War was partially fought over the
legitimacy of Lutheranism; Karl Marx: great achievement was the idea of scientific
socialism, which used historical evidence to support the prediction that the proletariat
would violently overthrow the oppressive bourgeoisie; time of much political unrest, as
can be seen in the many revolutions of 1848 in Europe; radical ideas spread more easily,
especially among the working classes; Lenin and Trotsky claimed they were carrying out
Marx’s prediction and building the first Marxian socialist state; Lenin believed the
socialism he established in Russia would naturally spread throughout the world; in the
USSR, the working class was never freed or in charge; brutal Stalinist dictatorship came
to define communism; varying degrees of Marxian socialism continue to hold sway in
many areas of the world even after the fall of the USSR)
• Richly supports the theme with relevant facts, examples, and details (Martin Luther:
permanent divisions in Christianity; nepotism, simony, absenteeism; poorly educated
clergy; Johann Tetzel; Ninety-five Theses; “priesthood of all believers”; Holy Roman
Empire; manorial obligation; Karl Marx: Friedrich Engels; Communist Manifesto; French
Revolution; early socialist leaders like Saint-Simon; Industrial Revolution; inevitable
workers’ revolution; Bolsheviks)
• Demonstrates a logical and clear plan of organization; includes an introduction that
characterizes Martin Luther and Karl Marx as individuals who took advantage of
opportune historical circumstance to spread revolutionary ideas that influenced many
generations and a general concluding statement
Conclusion: The response fits the criteria for Level 5. A comprehensive thesis is developed in
a strong narrative that displays a good depth of knowledge and comfort with the subject
matter. A particular strength of the response is that it shows a strong grasp of the dynamics of
history. The absence of a separate concluding paragraph does not affect the quality of the
response.
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B

Anchor Level 5-B
The response:
• Thoroughly develops all aspects of the task evenly and in depth by discussing a specific
idea, the historical circumstances that surrounded the development of the idea, and how
the idea influenced a nation for Confucius and for Atatürk
• Is more analytical than descriptive (Confucius: created a way of life based on respect and
loyalty in all human relationships; harmony established by conduct central to establishing
peace and prosperity; Confucianism created to restore order during period of warring
states; believed if rules were adopted, institutions would be strengthened and order
restored; civil service exam emphasized the value of education in leaders; Kemal Atatürk:
while Confucius sought to restore the strengths of traditional society, Atatürk’s doctrine
was thoroughly revolutionary; banned all religious influence on government and
attempted to westernize Turkey; Kemalism created after the fall of the Ottoman Empire
forced Atatürk to rebuild a nation out of shambles; westernize at fast pace to prevent
invasion; separating religious influence from politics was a cornerstone of this state;
women encouraged to participate actively in government)
• Richly supports the theme with relevant facts, examples, and details (Confucius: followers
created the Analects; wife-husband, younger brother-older brother, children-parents,
subjects-emperor; Qin dynasty; Kemal Atatürk: Kemalism was his game plan for creating
a secular nation in Turkey; rejected tradition in favor of modernization and nationalism
under a republican government; encouraged western ideas and styles; equal opportunities
in getting an education)
• Demonstrates a logical and clear plan of organization, addressing each aspect of the task
separately within a comprehensive whole; includes an introduction that states the
transition of the ideas of Confucius and Atatürk created effective social order and a
conclusion that states Kemalism and Confucianism has been incorporated into people’s
very way of thinking
Conclusion: The response fits the criteria for Level 5. The response effectively portrays
Confucius and Atatürk as individuals who believed in the power of ideas to achieve social
cohesion. Numerous points of comparison and contrast impart a strong analytical quality.
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Level 4-A
The response:
• Develops all aspects of the task by discussing the specific ideas developed by Confucius
and Karl Marx and the historical circumstances that surrounded the development of these
ideas more thoroughly than the influence of these ideas
• Is both descriptive and analytical (Confucius: emphasized obedience to superiors, the
inferiority of women, and a meritocratic bureaucracy; system designed to enable a state to
remain intact and powerful during this period; Han adopted Confucian government and
social structure; gave them a powerful central government with organized bureaucracy, an
examination system for government jobs, and patriarchical families; would have same
effects on many future dynasties; Karl Marx: ideas influential both before and after they
became the basis for governments; government should not be controlled by a wealthy
elite; all workers should share equally in the profits of labor; developed ideas after he saw
the effects of the Industrial Revolution; workers would free themselves from oppression;
nations that adopted Marxist ideologies never made it to the socialist democracy phase;
Stalin’s communist state designed to increase the power of the state but rarely gave
individuals a chance to succeed; Soviet communism supposedly saw an increase in gender
equality; communism also adopted in China, Cuba, and Vietnam after wars and
revolutions and had similar effects as in the USSR)
• Supports the theme with relevant facts, examples, and details (Confucius: Era of Warring
States marked by small states controlled by warlords; relationships within families and
between individuals and the government; Daoism; Legalism; Shi Huangdi; Qin empire;
Karl Marx: Friedrich Engels; Communist Manifesto; scientific socialism; workers
oppressed and unfairly paid; workers’ revolutions; capitalist systems; Russia; Bolshevik
Revolution in 1917)
• Demonstrates a logical and clear plan of organization; includes an introduction that is
somewhat beyond a restatement of the theme and a conclusion that restates this theme
Conclusion: Overall, the response fits the criteria for Level 4. The response displays analysis
and insight, although more is evident in the discussion of the ideas of Karl Marx. The details
of historical circumstances surrounding Confucianism are less specific than those pertaining
to Karl Marx.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing the ideas of
Karl Marx more thoroughly than the ideas of Martin Luther
• Is both descriptive and analytical (Martin Luther: Roman Catholic Church was the
predominant religious institution in western Europe; many believed the Church was
corrupt; sale of indulgences to absolve sins was seen as spiritually immoral; western
Europe lost its religious unity under Catholicism; nations such as England broke away
from the Catholic Church in favor of Protestantism; Karl Marx: bourgeoisie class
exploited proletarian factory laborers; determined that history was a series of class
struggles—the oppressors and the oppressed; class struggle would culminate in proletariat
revolution; solution would end socioeconomic inequality; Marxism greatly influenced
20th century revolutions; neither Russia nor China achieved an ideal communist society;
both still used key communist economic theory—government control of production and
distribution)
• Supports the theme with relevant facts, examples, and details (Martin Luther: Ninety-five
Theses; Protestantism; Thirty Years’ War; Dutch War of Independence; Holy Roman
Emperor; Karl Marx: Industrial Revolution in Europe; Communist Manifesto;
communism; western capitalism; Cold War)
• Demonstrates a logical and clear plan of organization; includes an introduction that ties
the ideas of Martin Luther and Karl Marx to belief systems that altered the course of
history and a conclusion that relates this theme to conflict with existing ideas
Conclusion: Overall, the response fits the criteria for Level 4. While the generalizations
employed throughout are sound, some supporting details are brief. The strength of the
response rests on the quality of analysis of Marxism.
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C

Anchor Level 4-C
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing the
historical circumstances surrounding the development of Confucius’ idea and Gandhi’s
idea less thoroughly than other aspects of the task
• Is both descriptive and analytical (Confucius: troubled by violence, corruption, lack of
peace; sought to promote social harmony; obedience and loyalty towards father absolute;
if loyalty was displayed at home, it would translate to society and ultimately lead to
loyalty and obedience to ruler; led to lowering of women’s status by emphasizing the
subservient nature of relationship; responsible for importance of scholar gentry;
strengthened central government for many succeeding dynasties; Gandhi: persistence in
using peaceful means to liberate India from over a century of British rule; Indians had
been made second class citizens in their own country and had seen native industries
destroyed by British imports; sought to achieve Indian independence through nonviolence
and civil disobedience; walked miles to the ocean and dramatically took back India’s own
salt; “an eye for an eye makes the whole world blind”)
• Supports the theme with relevant facts, examples, and details (Confucius: Warring States
period; filial piety; five relationships: ruler/subject, husband/wife, father/son, older
brother/younger brother, friend/friend; Han; golden ages; civil service exam; Gandhi:
Martin Luther King Jr.; dhoti; spinning wheel; Home Spun movement; boycott; Salt
March)
• Demonstrates a logical and clear plan of organization; includes an introduction and a
conclusion that are a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. While the discussion of
Gandhi’s idea and the influence of his idea are intertwined, the limited focus on his influence
detracts from the rest of the essay. The treatment of Confucius is satisfactory, and the imagery
conveyed in the discussion of Gandhi strengthens the response.
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Level 3-A
The response:
• Develops most aspects of the task in some depth for Confucius and Siddhartha Gautama
but only mentions the historical circumstances surrounding the development of Gautama’s
idea
• Is more descriptive than analytical (Confucius: had profound impact on the political and
social realms of Chinese society; society will prosper and thrive if each individual is loyal
and corresponds to his position in terms of relationships; arose as a significant philosophy
in the Era of Warring States; favorable choice of strategy to rule politically because the
masses had to be subservient to the emperor; Confucianism was an important component
of the civil service examination, which basically formed the scholar-gentry class and
bureaucracy; Siddhartha Gautama: created Buddhism in a time and place where
Hinduism and the caste system dominated India; life is suffering and suffering stems from
desire; eliminate desire and therefore suffering; sacrificed position as prince to find
answer to questions on suffering; although Buddhism did not have a major impact in
India, it is important to note that it did reach the higher levels of ruling peoples such as
Ashoka; traveled to Southeast and East Asia to countries like China, Korea, and Japan;
mixed in with traditional beliefs and contributed significantly to culture of China);
includes flawed application (Confucius: even today, Chinese families abide by the
Analects; Gautama: in Buddhism, classes were obliterated and were also favorable to
women)
• Includes some relevant facts, examples, and details (Confucius: dynastic period;
relationships: ruler/servant, father/son, husband/wife, friend/friend; legalism; Daoism;
Gautama: Noble Truths; Eightfold Path; meditation; alternate way of life)
• Demonstrates a satisfactory plan of organization; includes an introduction that places
Gautama in a historical setting and a conclusion that restates the theme
Conclusion: Overall, the response fits the criteria for Level 3. The response is primarily
descriptive with isolated instances of analysis. The discussion clearly focuses on the task.
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

[27]

Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B
The response:
• Develops most aspects of the task in some depth for Galileo Galilei and Simón Bolívar by
discussing an idea and the historical circumstances surrounding the development of that
idea in more depth than the influence of the idea
• Is more descriptive than analytical (Galileo Galilei: during the Middle Ages, most
Europeans believed Earth was the center of the universe; in the 1600s, people began to
rely on reason rather than traditional ideas; concluded Earth revolves around the Sun;
published his ideas but book was banned; transformed the European view of the natural
world; Simón Bolívar: harsh colonial rule and rigid social order; when Napoleon took over
the Spanish government, revolts erupted throughout the country; idea was to unite all
South American countries and free them from the bonds of colonialism) includes weak
application (Galileo Galilei: discovered that moons orbit the planets; discovered physics)
• Includes some relevant facts, examples, and details (Galileo Galilei: Scientific
Revolution; telescope; recant; Simón Bolívar: Liberator; Creole; Venezuela; colonialism;
mercantilist system); includes minor inaccuracies (Galileo Galilei: Pope Urban VII; first
person to question tradition or go against the Catholic Church)
• Demonstrates a satisfactory plan of organization; includes an introduction that casts the
ideas of Galileo and Bolívar as revolutionary with unique views and a conclusion that
describes the impact of the ideas of Galileo and Bolívar in terms of transformations in
Europe and South America
Conclusion: Overall, the response fits the criteria for Level 3. While the discussion of Galileo
has a tendency to overstate the related content, an understanding of history is evident. The
discussion of Bolívar is a general overview of the impact of his efforts.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Level 3-C
The response:
• Develops most aspects of the task in some depth for Mikhail Gorbachev and Nelson
Mandela by discussing an idea and the historical circumstances surrounding the
development of that idea in more depth than the influence of the idea
• Is more descriptive than analytical (Mikhail Gorbachev: the Soviet Union, hit hard by
failing economies, totalitarian rulers, and costly military campaigns, was in need of drastic
reform; believed if people had freedom to express their opinion about government, the
Soviet Union could address these concerns; unfortunately, policy backfired as it led to the
development of nationalistic feelings and independence movements that resulted in the
ultimate breakup of the Soviet Union; Nelson Mandela: South African government
dominated by the white minority group; by the time Mandela was released, he had become
a symbol in the forefront of campaign for the freedoms of Black South Africans; became
president of South Africa) includes weak application (Nelson Mandela: marking the
successful end to racial discrimination and segregation)
• Includes some relevant facts, examples, and details (Mikhail Gorbachev: glasnost;
openness; Nelson Mandela: apartheid; African National Congress; civil disobedience;
boycotts, sit-ins, marches; de Klerk)
• Demonstrates a satisfactory plan of organization; includes an introduction that is a
restatement of the theme and a conclusion that is a synopsis of the response
Conclusion: Overall, the response fits the criteria for Level 3. While the response clearly ties
Gorbachev to authoring and implementing an idea, the portrayal of Mandela as a symbol of an
idea is also an appropriate response. The extensive and repetitive conclusion does nothing to
enhance the response.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A

Anchor Level 2-A
The response:
• Develops some aspects of the task in some depth by discussing an idea and an influence of
an idea for Galileo and an idea for Confucius
• Is descriptive (Galileo: he made the Sun-centered theory known to the public; people able
to apply heliocentric theory to things such as navigation and sailing; Confucius: taught
that accepting your place in society and carrying out necessary duties led to a happy life;
ruler used Confucianism to aid in their power over their people; spread throughout China
and into Japan) includes weak application (Confucius: lived when emperors prevailed)
• Includes relevant facts, examples, and details (Galileo: Copernicus; geocentric theory;
Confucius: Chinese philosopher; filial piety; five key relationships)
• Includes a general plan of organization; includes an introduction that vaguely restates the
theme and a conclusion that emphasizes the power of the individual to shape history
Conclusion: Overall, the response fits the criteria for Level 2. Although the historical
circumstances that surround the development of an idea are absent and the treatment of the
influence of Confucius’ idea is quite general, discussion of the remaining aspects of the task
have some focus and detail.
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Anchor Paper – Thematic Essay—Level 2 – B

[36]

Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Level 2-B
The response:
• Develops some aspects of the task in some depth by discussing an idea and the historical
circumstances surrounding development of the idea for John Locke and the influence of
Kemal Atatürk and by mentioning an idea of Atatürk
• Is primarily descriptive (John Locke: pushed for individual rights; after the Renaissance,
ideas of new mathematical and scientific concepts paved the way; Kemal Atatürk: known
as founder and father of modern-day Turkey; modernized and westernized the country;
banned the fez;); includes weak application (Locke: ideas seen all over post-revolutionary
Europe)
• Includes few relevant facts, examples, and details (John Locke: Enlightenment; life,
liberty; Jean-Jacques Rousseau; Voltaire; Kemal Atatürk: secularization; separation of
church and state; Western ideas); includes inaccuracies (Locke: 18th century philosopher;
pursuit of happiness)
• Demonstrates a general plan of organization; includes an introduction and a conclusion
that restate the theme
Conclusion: The response fits the criteria for Level 2. The response limits the treatment of
Atatürk to categorization of his actions. These actions (influences) cannot simultaneously be
credited as ideas. The discussion of the influence of Locke’s idea is too brief and overly
general.
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Level 2-C
The response:
• Develops some aspects of the task in some depth, discussing an idea and the historical
circumstances surrounding development of this idea for Galileo and discussing the
historical circumstances that promoted Mandela’s opposition to apartheid
• Is primarily descriptive (Galileo: Church had great power and taught people how the stars
orbited around Earth and how God placed Earth in the center of the universe; discovered
that the Sun was in the center and Earth was orbiting around it; theory proved right and
made a new age of scientific studies; Mandela: apartheid was a system of legal separation
built by the government; blacks had to live in poverty even if they were the majority of the
country; promised people equality, freedom, and peace)
• Includes few relevant facts, examples, and details (Galileo: Scientific Revolution;
telescope; Mandela: protester; South Africa); includes an inaccuracy (Galileo: new theory
called the geocentric theory)
• Includes a general plan of organization; includes an introduction that restates the theme
but lacks a conclusion
Conclusion: Overall, the response fits the criteria for Level 2. The response contains a
general discussion of apartheid in South Africa, only mentioning Mandela’s opposition to the
policy. The strength of the response is in the discussion of Galileo.
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Anchor Paper – Thematic Essay—Level 1 – A
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A
The response:
• Minimally develops a few aspects of the task by discussing an idea of Marx and the
influence of the idea and providing some information about Galileo
• Is descriptive (Marx: Marxism and communism can be corruptive; communist
governments in the past have had much terror within the societies because of cruel
dictators coming to power; Galileo: discovered many celestial bodies; now there is a
worldwide acceptance of Galileo’s discoveries)
• Includes few relevant facts, examples, or details (Marx: Marxism; Germany; Soviet
Union; Russia; capitalism vs. communism; Galileo: telescope; prosecuted for his nonreligious views)
• Includes a general plan of organization; includes an introduction that restates the theme
and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 1. Discussion of the potential for
corruption that comes with communism is the substance of the response. The very limited
statement related to the impact of Galileo without supporting details further limits the
response.
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Anchor Paper – Thematic Essay—Level 1 – B
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Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B
The response:
• Minimally develops a few aspects of the task by discussing an idea of Machiavelli and a
historical influence of this idea
• Is descriptive (Machiavelli: to accomplish the goals of an individual or nation, anything
can be done even if it hurts someone else; Bismarck started three wars in the attempt to
unify Germany; he believed that war was all right if it unified Germany; he did not care
how many people died for Germany’s unification)
• Includes very few relevant facts, examples, or details (Machiavelli: end justifies the
means)
• Includes a general plan of organization; includes a basic introduction and conclusion
Conclusion: Overall, the response fits the criteria for Level 1. While discussion of
Machiavelli’s idea and the example of its implementation by Bismarck is sound, the
statements about Bolívar are completely inaccurate and receive no credit.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E
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Practice Paper A—Score Level 4
The response:
• Develops all aspects of the task by discussing specific ideas of Machiavelli and Marx, the
circumstances surrounding the development of these ideas, but discusses the extent of an
influence of Machiavelli more thoroughly than the extent of the influence of Marx
• Is both descriptive and analytical (Niccolò Machiavelli: Renaissance Italian city-states
were always at war with each other and threatened by outside powers; searching for leader
who could overcome chaotic circumstances; gain respect by fear; end result justifies
whatever it took to get there; wanted leaders to have a strong upper hand and always be
one step ahead; image of ruler that many have taken from Machiavelli is someone who
will ignore morality in taking action; Germany didn’t care what country needed to be
invaded, the only concern was initiating an attack to better secure success; Karl Marx:
ideas sprang from unfair and unjust conditions that wage workers were facing; throughout
history, there has always been an upper class and lower class; when the lower class
succeeded in overthrowing the upper class, it would forget injustice and reap the rewards
of being on top; proletariat would form a classless society; ideas appealed to 19th-century
workers)
• Supports the theme with relevant facts, examples, and details (Niccolò Machiavelli:
Germany’s Schlieffen Plan; neutral Belgium; ends justify the means; Machiavellian; Karl
Marx: Industrial Revolution in Europe; patrician/plebian, lord/serf,
bourgeoisie/proletariat; Communist Manifesto; Germany’s Chancellor Bismarck;
workman’s compensation; social security)
• Demonstrates a logical and clear plan of organization; includes an introduction that
establishes primary areas of influence for Machiavelli and Marx and a conclusion that
restates the theme
Conclusion: Overall, the response fits the criteria for Level 4. The response effectively draws
on specific events in German history to illustrate the influence of ideas in a case-study
approach. Good command of historical details is evident throughout the response.
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Practice Paper B—Score Level 5
The response:
• Thoroughly develops all aspects of the task evenly and in depth by discussing specific
ideas of Deng Xiaoping and Mikhail Gorbachev, the historical circumstances that
surrounded the development of these ideas, and the influence of Deng Xiaoping’s ideas in
China and Gorbachev’s ideas in the Soviet Union
• Is more analytical than descriptive (Deng Xiaoping: helped relieve China from the
horrible strains imposed by Chairman Mao; “The Great Fall Backward” aka Great Leap
Forward; the notion that peasants could produce backyard steel crippled other parts of the
economy; promoted more capitalist approach; led to China becoming a world economic
power; ironically, China now bankrolls the United States government with loans; cities
like Shanghai and Beijing have a growing and wealthy middle class; in the countryside,
the gap between poor and wealthy is widening; Mikhail Gorbachev: toward end of 1900s,
success in the Cold War was seemingly impossible for USSR; Soviet government in
decline, bogged down in Afghanistan, and burdened by satellites in Eastern Europe;
opened the door to criticism with glasnost; stated Soviet satellite nations had the right to
determine their own governments; these changes helped cause the demise of the Soviet
Union)
• Richly supports the theme with relevant facts, examples, and details (Deng Xiaoping:
greater competition, profit motive, exports; agricultural quotas; counter-revolutionaries;
Cultural Revolution; got rid of communes; leased land to individuals; Mikhail Gorbachev:
agent of change; perestroika; consumer goods; some private markets; turn toward
capitalistic ways; Brezhnev Doctrine; Berlin Wall; iron curtain; Cold War)
• Demonstrates a logical and clear plan of organization; includes an introduction that pairs
Deng Xiaoping and Mikhail Gorbachev as individuals seeking to implement elements of
capitalism to reform failing communist systems while characterizing Gorbachev’s
program as broader than Deng Xiaoping’s and a conclusion that contrasts the influence of
their ideas
Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates
that, while the broad economic objectives of Mikhail Gorbachev and Deng Xiaoping are
similar, the effects of trying to implement their ideas are dramatically different. The historical
circumstances surrounding the development of ideas effectively frame the discussion.
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Practice Paper C—Score Level 3
The response:
• Develops a specific idea of Luther, the historical circumstances that surrounded the
development of the idea and an idea of Adam Smith in some depth; however, the
influences of both ideas and the historical circumstances surrounding Smith’s idea are
developed with little depth
• Is more descriptive than analytical (Martin Luther: attack on Catholic Church, which in
Luther’s eyes had strayed from the true message of God; selling of indulgences—money
in exchange for the cleansing of one’s sins—sparked Luther’s campaign; believed one
should interpret the Bible one’s self and establish an individual relationship with God;
promoted literacy everywhere; promoted the creation of new denominations; Protestants
everywhere are living Luther’s legacy; Adam Smith: believed free trade economy was
essential to countries pursuing world power status; individual pursuit of wealth would in
turn benefit the government; state not to intervene with the economy)
• Includes some relevant facts, examples, and details (Martin Luther: early 16th century;
Protestant Reformation; Ninety-five Theses; “faith alone saves”; Gutenberg’s printing
press; Adam Smith: laissez-faire principles; Wealth of Nations)
• Demonstrates a satisfactory plan of organization; includes an introduction that adds
specific details to the theme and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 3. The response is inconsistent in
the development of various aspects of the task, which accounts for the uneven quality. The
explanation of the ideas of Luther and Smith are the strength of the response.
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Practice Paper D—Score Level 0
The response:
Only refers to the theme in a general way
Conclusion: The response fits the criteria for level 0 because it fails to discuss ideas,
historical circumstances surrounding the development of ideas, or the influence of ideas. The
mention of “feared by everybody” as it relates to Machiavelli points to a potentially relevant
issue but is not explained.
Practice Paper E—Score Level 1
The response:
• Minimally develops some aspects of the task by mentioning an idea of Gandhi and an
influence of this idea and alluding to an idea of Bolívar
• Is descriptive (Gandhi: did not believe violence was a proper answer to India’s problems;
responsible for peaceful sit-ins and civil disobedience you see at protests today; Bolívar:
liberated the South Americans when they were being oppressed)
• Includes few relevant facts, examples, or details (Gandhi: nonviolent protest; Bolívar:
nationalist); includes an inaccuracy (Bolívar: native of Peru)
• Includes a general plan of organization; includes a basic introduction and conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The response consists of a very
basic understanding of Bolívar’s nationalism, a minimal understanding of a key element of
Gandhi’s beliefs, and a hint of an understanding of the global impact of Gandhi’s idea.
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Global History and Geography Specifications
June 2010
Part I
Multiple Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
N/A
1, 3, 5, 6, 8, 10, 13, 17, 20, 24, 25, 28, 30, 32,
33, 35, 39, 40, 41, 43, 44, 45, 48, 49
2, 4, 7, 9, 12, 14, 18, 22, 23, 27, 29, 36, 38,
42, 47
11, 15, 21, 34, 37, 46, 50
16, 19, 26, 31

Parts II and III by Theme and Standard
Theme
Thematic Essay

Change—Ideas

Document-based
Essay

Human and Physical
Geography; Environment and
Society; Movement of People
and Goods; Science and
Technology; Scarcity

Standards
Standards 2, 3, 4, and 5: World
History; Geography; Economics;
Civics, Citizenship, and
Government
Standards 2, 3, and 4: World
History; Geography; Economics

Scoring information for Part I and Part II is found in Volume 1 of the Rating
Guide.
Scoring information for Part III is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the
June 2010 Regents Examination in Global History and Geography will be
posted on the Department’s web site http://www.emsc.nysed.gov/osa/ on the
day of the examination. Conversion charts provided for the previous
administrations of the Global History and Geography examination must NOT
be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.emsc.nysed.gov/osa/teacher/evaluation.html.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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