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Grade 8 Intermediate-Leve! Social Studies

Rating the Part III B Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

e Raters read the task

e Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedurés for assigning holistic scores, 1.e., by matching ev1dence from
the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually— :

e Raters score a set of papers independently without looking at the scores and
commentaries provided L A

e Trainer records scores and leads discussion until the raters feel confident el‘mugh to move
on to actual rating i

(2) When actual rating begins, each rater should record his or her individual rating for a student’s
essay on the rating sheet provided, not directly on the student’s essay or answer sheet. The rater
should not correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.

Rating the Part IIIA (Scaffold) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s test booklet.

The scoring coordinator will be responsible for organizing the movement of papers,
calculating a final score for each student’s essay, recording that score on the student’s Part
answer sheet or on the back cover of test booklet 2, and determining the student’s final
examination score. The chart located at the end of these scoring materials must be used for
determining the final test score.
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Grade 8 Intermediate-Level Social Studies
Part II1A Specific Rubric
Short Answer Questions—June 2002

Document 1

Source: Joseph J. Keppler, 1890, (adapted)

1a Identify a symbol used by the cartoonist to demonstrate how powerful these trusts had become.

Score of 1:
e Identifies a symbol used to demonstrate the power of the trusts
Examples: large men; big men; fat men; men bigger than Senators; men watching over Senate; clothing
shows prominence or dominance; bodies are money sacks

Score of 0
e Incorrect response

e Vague response that does not address the question
¢ Blank paper

1b According to the cartoonist, who controls the Senate?

Score of 1:
¢ Identifies who controls the Senate

Examples: monopolists; the trusts; big business

Score of 0 ,
¢ Incorrect response such as naming one specific trust

Example: copper trust
* Vague response that does not address the question
e Blank paper
(3]



Document 2
Lodgers in a Crowded New York City Tenement — 1890

In the Home of a Ragpicker. New York City — 1890

PO

Sour Phot by Jaco Riis, “How the Other Half Lives,

2a Based on these photographs, state fwo conditions of tenement life.

Score of 2 or 1: ,
e Award 1 credit (up to a maximum of 2 credits) for each correctly identified condition of tenement life

Examples: very crowded; run down; broken or missing furniture; dirty; messy; dark ‘

Score of 0 i o
» Incorrect response . - b
» Vague response that does not address the’ cfuestion

Examples: bad conditions; terrible conditions
e Blank paper ‘

2b Jacob Riis used photographs to show what New York City tenement life was like. What advantag
does the photog:aph have over the written word?

Score of 1:
e Identifies the value of a photograph versus a written article
Examples: A picture shows the problem better than words.

People will be more likely to look at a picture than read an article.
He used photographs because it showed actual scenes of what life was like.
He could say it but, without proof, no one would believe him.
Even people who can’t read can see the pictures.
The photograph shows it like it is.

Score of 0
e Incorrect response

* Vague response that does not address the question
¢ Blank paper
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Document 3

In this book, . . . I have done the best I could to show forth the beauty, grandeur. and all-
embracing usefulness of our wild mountain forest reservations and parks, with a view to
inciting the people to come and enjoy them . . . so at length their preservation and right
use might be made sure .

. Any fool can destroy txees They [the trees] cannot run away: and if thev could thev
would still be destroved . . . Few that [cut down] trees plant them nor would plantmﬁ
[help] much towards getting back anything like the noble [ancient] forests. Through all the
wonderful, eventful centuries . . . God has cared for these trees, saved them from drought,
disease, avalanches, and a thousand straining, leveling tempests and floods; but He cannot
save them from fools — only Uncle Sam [the United States Government] can do that.

.- — Excerpt from Our National Parks, by John Muir, 1901

3a According to the passage, what did John Muir hope to accomplish with this book?

Score of 1:
e Identifies John Muir’s purpose for writing the book

Examples: to preserve forests or national parks; to get people to go to national parks to stop destruction
of forests; to show the beauty and grandeur of national parks

Score of 0 - ' ' hy
e Incorrect response f

* Vague response that does not address the question .
e Blank paper

3b What did John Muir mean when he said that only Uncle Sam has the power to save trees from fools?

Score of 1:
* States that the United States government (Uncle Sam) should pass laws to stop the cutting down of trees

Examples: The government should make it illegal to cut down trees; the government should pass laws to protect
the forests/parks :

Score of 0
e Incorrect response

¢ Vague response that does not address the question

Example: The government should take action.
e Blank paper
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Document 4

“Boys removing bobbms whlle machme is operatmg ”
Photograph by Lewas Hine, 1909

4 What social problem did Lewis Hine show in this picture?

Score of 1: -
* Identifies a social problem shown in the picture

Examples: child labor; poor working conditions; unsafe working conditions

Score of 0
* Incorrect response

* Vague response that does not address the question
e Blank paper
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Document 5

Honorary Presudent, Mrs. F. E. Bates President. Mrs. Kenyon Messick |
e |

Recording Secretary. Mrs. F. E. Bates i

|

First Vice-president. Miss Lakey Cofrrsponding Secretary. Mrs. C. G. Culin

Treasurer, Mrs. G Damon

VILLAGE IMPROVEMENT ASSOCIATION

INCORPORATED

Cranrorp. N. J. Jan. 10th. 1906.

To Senator John F. Dryden.
Dear Sir:

At a recent meeting of the
Village Improvement Association Of Cranford,
it was resolved that as the questio’n’ of Pure
Food is of the most vital importance to women
in general, but especially to mothers, weasa
body of 150 women ask our Senators to give o
their earnest and enthusiastic support to the [
Heyburn Bill wheri/it comes before the Senate.
We have no voice either in electionor
legislation but feel that. we can depend on
those who represent us. :

Sincerely Yours,
Fannie E. Bates,
Rec. Sec.

5 According to this letter, what reform issue were the women of Cranford, New Jersey, most concerned
about?

Score of 1:
¢ Identifies the reform issue that most concerned the women of Cranford, New Jersey

Examples: pure food; food safety; cleaning up food processing

Score of 0
e Incorrect response

e Vague response that does not address the question

e Blank paper



Document 6

Declaration of Principles of the Progressive Party

. We of the Progressive Party here dedicate ourselves to the fulfillment of the duty laid
upon us-bv our fathers to maintain that government of the people. bv the people and for
the people whose foundation they laid.

It is time to set the public welfare in the first place.

In particular, the party declares for direct primaries for nomination of State and National
officers . . . and for the direct election of United States Senators by the people. . . .

Effective legislation looking to the prevention of industrial accidents, occupational dis-
eases, overwork, involuntary unemployment, and other injurious effects incident to mod-
ern industry. . ..

.1

The prohibition of child labor:

Minimum wage standardls for working women, to provide a living scale in all industrial
occupations;

The prohibition of night work for women and the establishment of an eight-hour day for
women and young persons; ,

One day’s rest in seven for all wage-workers. . . .

— Platform of the Progressive Party, August 7, 1912
presidential candidate — Theodore Roddevelt

;!

s
6a According to the Progressive Party platform, what were two election reforms that the party hoped to
achieve? '

Score of 2 or 1: - ,
e Award 1 credit (up to a maximum of 2 credits) for each correctly identified election reform of the

Progressive Party . -
Examples: direct primaries for nominating state and national officers; direct election of United States
Senators

Score of
e Incorrect response such as identifying a labor reform

* Vague response that does not address the question
¢ Blank paper

6b According to the Progressive Party platform, what were two labor reforms that the party hoped to
achieve?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each correctly identified labor reform of the Progressive
Party
Examples: safer working condmons shorter working hours; legislation against layoffs; child labor laws;
minimum wage for women; minimum wage in general; six-day work week
* Vague response that does not address the question
» Blank paper
[8]
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Document 7

The Nobel Peace Prize for 1931

Presented to Jane Addams:

In honoring Jane Addams, we also pay tribute to the work which women can do for peace
and fraternity among nations.

Twice in my life, once more than twenty years ago and now again this year, I have had the
pleasure of visiting the institution where she has been carrying on her lifework. In the
poorest districts of Chicago, among Polish, Italian, Mexican, and other immigrants, she-
has established and maintained the vast social organization centered in Hull House. Here
young and old alike, in fact all who ask, receive a helping hand whether they wish to edu-
cate themselves or to find work When you meet Miss Addams here — be it in meeting
room, workroom, or dining room — vou immediately become . . . aware that she has built
a home and in it is a mother to one and all.

— Excerpt from the speech given by Halvdan Koht,
member of the Nobel Committee

7a According to this document, what institution did Jane Addams estab‘li;shjtg help the poor?

i
Score of 1:

e Identifies “Hull House” as the institution established by Jane Addams

Score of 0
e Incorrect response

e Vague response that does not address the question

e Blank paper

7b According to this document, what type of assistance did Jane Addams offer to the poor?

Score of 1:
¢ Identifies a form of assistance Jane Addams offered to the poor

Examples: education; assistance in finding work; housing; food

Score of 0
e Incorrect response

» Vague response that does not address the question
e Blank paper
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Grade 8 Intermediate-Level Social Studies
Part IIIB—Content-Specific Rubric
Document-Based Questionr—June 2002

Historical Context:

Throughout the history of the United States, individuals and groups of reformers have
worked to bring about social, political, and economic change in the United States. During
the late 1800s and early 1900s, many individuals and groups were united in their belief that
the problems of society could be solved.

Task:
» Discuss swo different goals of reformers in the United States during the late 1800s and
early 1900s
e Describe two methods used by reformers to help bring about change in society . -

v b

Key Ideas from the Documents E

Goals of Reformers 2 Methods Used . | Document
End monopolies | Cartoons R
End corruption by big business | :/ B
Better living conditions Photographs, speeches, education and 2,4,7
Better working conditions employment programs, home for poor
Help for the poor
Establish national parks Books . 3
Preserve the environment
General labor reforms Speeches, political party platform, 4,6
Ending child labor photographs
Pure food Letters to government 5
Election reform Political party platform 6

Relevant Qutside Information
(This list is not all-inclusive.)

Use of terms such as muckraker, populist, trustbuster, settlement house
Establishment of labor unions

Pure Food and Drug Act; Meat Inspection Act

Seventeenth Amendment

Sherman Antitrust Act

The Jungle by Upton Sinclair

History of the Standard Oil Company by 1da Tarbell

Note: The response may discuss any person or group that supported social, business, or political reform
during the late 1800s and early 1900s.

(10]



Score of §:

Thoroughly addresses both aspects of the task by discussing two different goals of reformers in
the United States during the late 1800s and early 1900s and describing rwo methods used by
reformers to help bring about change in society

Incorporates accurate information from at least four documents (see Key Ideas Chart)
Incorporates relevant outside information related to the goals and methods of reformers (see
Outside Information Chart)

Richly supports the theme of reform during the late 1800s and early 1900s with relevant facts.
examples, and details by focusing on such areas as child labor, poor living conditions, and the
problems of the indirect method of electing senators through the state legislatures and by
identifying the methods of reform such as drawing cartoons, taking pictures, writing books and
articles, and establishing political parties

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization,
giving comparable weight to both aspects of the task or weaving both aspects into one by clearly
discussing a goal of the reformer and then the method used by the reformer

Introduces the theme of reform during the late 1800s and early 1900s by establishing -a
framework that is beyond a simple restatement of the historical context and concludes with a
summation of the theme

Score of 4:

Addresses both aspects of the task, although the treatment of the aspects may be uneven i.e., the
discussion of one goal or the descrlptlon of one method might be less complete than the’
discussion or description of the other : ' :
Incorporates accurate information from at Jeast four documents
Incorporates relevant outside information felated to the theme of reform during the late 1800s
and early 1900s

Includes relevant facts, examples, and details, but the discussion may be more descriptive than
analytical and may integrate facts unevenly '

Is a well-developed essay, demonstrating a logical and clear plan of organlzatlon

Introduces the theme of reform during the late 1800s and early 1900s by establishing a
framework that is beyond a simple restatement of the historical context and concludes with a
summation of the theme

st

Score of 3:

Addresses both aspects of the task in a limited way

Incorporates some information from some of the documents

Incorporates limited or no relevant outside information

Includes some facts, examples, and details, but the discussion is more descriptive than analytical
Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme of reform during the late 1800s and early 1900s by repeating the historical
context and concludes by simply restating the theme

[11]



Score of 2:

Attempts to address some aspects of the task in a limited way such as only discussing goals of
reformers or only describing methods used by reformers

Makes limited use of the documents or may only restate the contents of the documents
Presents no relevant outside information -

Includes few facts, examples, and details, and may include information that contains some

inaccuracies :
Is a poorly organized essay, lacking focus; may contain digressions or extraneous information

May lack an introduction and/or conclusion or these elements may not refer to the theme of reform
during the late 1800s and early 1900s

Score of 1:

Shows a limited understanding of the task and makes some attempt to address the task

Makes vague or unclear references to the documents

Presents no relevant outside information

Includes few or no accurate or relevant facts, details, or examples

Demonstrates a major weakness in organization

May lack an introduction and/or a conclusion or these elements may not refer to the theme of reform
during the late 1800s and early 1900s

Score of 0: Fails to address the task, is illegible, or is a blank paper E

o
5

[12]



Anchor Paper — Document-Based Essay—Level 5§ — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 - A
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Anchor Level 5-A o f

The response: :

* Thoroughly addresses both aspects of the task, discussing more than two reform goals
(rights of workers; preservation of environment; pure foods) and describing more than two
reform methods (political parties; writing books; photos) . '

* Incorporates accurate information from all the documents B

e Thoroughly incorporates relevant outside information related to goals, methods, and names
of reformers (Pure Food Act; Meat Inspection Act; Upton Sinclair; Ida Tarbell)

* Richly supports the theme of reform during the late 1800s and early 1900s with the use of
many relevant facts, examples, and details (Jacob Riis’ use of photographs; John Muir’s
writing; child labor; food safety) o

* Isawell-developed essay with a clear pattern of organization

* Introduces the theme of reform during the late 1800s and early 1900s by establishing a clear
framework and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5 by analyzing six documents,
referring to document 1, incorporating outside information, fully addressing the task, and
establishing a clear framework.
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Anchor Paper - Document-Based Essay—Level 5 - B




Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B

. 3
:

Anchor Level 5-B iy

The response: ‘ :

e Thoroughly addresses both aspects of the task, discussing more than two reform goals (help
the unemployed; better living and working conditions; conservation of resources) and
describing more than two reform methods (photos; books; protests)

e Incorporates accurate information from documents 2, 3, 4, 5, 6, and 7

¢ Thoroughly incorporates relevant outside information related to goals, methods, and names
of reformers (Pure Food and Drug Act; Meat Inspection Act; Upton Sinclair;
conservationist role of Theodore Roosevelt; voting rights for women)

* Richly supports the theme of reform during the late 1800s and early 1900s with the use of
many relevant facts, examples, and details (role of Hull House; description of tenement life;
unsafe working conditions; Theodore Roosevelt’s support for many causes)

e Isawell-developed essay, weaving the goals and the methods together in each paragraph

* Introduces the theme of reform during the late 1800s and early 1900s by establishing a
framework and concludes by giving credit to the early reformers for subsequent reforms

Conclusion: Overall, the response best fits the criteria for Level 5. The response uses
interesting outside information plus relevant information from the documents. The discussion of
women’s suffrage, while not dlrectly related to any of the documents, is appropriate to reforms
of the period.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 - A
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Anchor Level 4-A

The response:

e Addresses both aspects of the task, weaving together the goals and methods used by
reformers to change child labor, tenement conditions, and immigrant life

* Incorporates accurate information from documents 2, 4, 6, and 7

* Incorporates relevant outside information about the theme of reform, referring to child labor
in mines and contrasting lifestyles of the rich and the poor at the turn of the 20th century

* Includes some facts, examples, and details (Hull House; Jacob Riis’ photographs)

e Is a well-developed essay with a clear plan of organization

¢ Introduces the theme of reform at the turn of the 20th century and concludes with a
summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. While the response
addresses all aspects of the task and uses the documents for supporting information, it is more
descriptive than analytical. The introduction restates part of the historical context and then
focuses on one aspect of the reform movement. The sending of photos to the government is not
a substantiated reform method, but may have happened.
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Anchor Paper — Document-Based Essay—Level 4 - B

Th(‘oucrhou“' +he  hiStoru of _+he  tnred
Srates ingid%alS aed qeuaps o oGRS howe
wolfked 4y brl MQ\,@M’{C&\, and
eLomommu chanag O HR, United  StadeS. Thele
weLR, mend  Such Ndividae) and  peoups of
thhe  +uln of +h0 +wentiedh c,e(HuFdx gho
u\\-\qo\%\n H’\@O\ \ao\cked Q \Jc&s@\'d\ of\l Ceies,
et onted o M telied Fhot +he Q(‘oblem_)
o S’oci@ﬂlg CGN b, golueci

Ong, O\Q)OA of colrmecs in +he &m A—QA
SinfeS O e, Awentieth CeftuCy wos +o
<ot <fndedS R ohdd \c\boi" cnd L
o\ women . () e focpnocs hope.d ‘\"Oj(‘ohibi‘f‘
chd d\abo( cnd St an eight- hcu( (\CA\\
$oc oM\ wotMen anNd  uoudio ’DJQOQ TS0 ﬂWQ/\’\
A\ heed YO St f\gtﬂjﬂuﬂl WG af, b*{*ﬂdj‘“Ch
FoC e\ eding woeonen aYe! (,o)r%bncsh
one da\J\ ot H)Q_‘S‘\' evefy,  weell Yo ol weoo -
wocleecs 4 Y v

othee  oool A hoentedn  rontuca
Ceformnes oS +0 %*’ e \a\n+ o HR)z
1ot elockipn ol Senators by “bre Deeple. (e)

[21]



Anchor Paper — Document-Based Essay—Level 4 - B

olbcmesS 0 e hoenhioth Contus)
Od“\‘d\)eé +hes € O\OU bd clomo\ -HM(YA& Wee, Ugmwx?g
L{H’m YO -\)(L\( (xmL)QXﬁ"f\eﬂ"'@_‘L_w
5 G o LQCQQL-\ to o SpenexoC 1O
SREY o Pute food B Woking to tho,
a(mﬁf(\m@r\’f u.)ou&A egk %égg Q@m‘g(\"& and

(j“\h(l,\Q htsS on 03 to  XNecHe (o LOJL\A

0 e R o Dace whee theu\ canld
do S0e, gpoc&

Anothec  wooo  Cofocmess weM oéeaJ
ochienna  Hhex gnﬂ\s o8 bu oubiiBhin
ool S o(O cﬂt‘)&“%@ Qu(‘,ub s “J’oo)c ow‘u@%
ol {i&‘Q‘Q\Q WO 0 Yo Sgiumg” and ’DL@DMW
reen N e bood colle d How Yhe Othec
W\l LieR  So feonle conld Sep whed
fecoment Wiy ol gboud @lage Boother
Ce@:rme( Uoton Snclofg, wooty o boolic
colled wq\e i Ch dold  abond e
g@a\\u\ 20T o0 in re meod podung  fackorys.
QQ‘PBX’ adiDa his  beol, mo(w\ ?Qop\éjce%&ecl
o enk mea’V‘J oNd Ve mué OcAS vxere

@&SQC\ t© ol [uce, Qoocb Nt W@,Gﬂd

(22]



Anchor Paper — Document-Based Essay—Level 4 - B

hoa\HfM o eaf. LQC\i'\ﬂG\/QAbhah\’WO\ bk R
e ueﬁﬂ And  wca e g\‘y\' W Q’Dﬂ:oﬁ_)
QCO3 borgmﬁé I;#S o ROC) \e CQcc\ Then
AN 2688 é\w« idee o).

Qobxmecs 0 rhe  dwentiedh centudy
bouoht abend fﬂC«ﬂv\ (*h&naeg TIe -Hweﬂx
hed B E o &)Smo\cu\ S “oould ke \Qm

\QQe(gni’ ’\w\)\ dﬁ,hf)e;}r\u\ B dﬂc\ﬁd\ec( Scxiefj

Anchor Level 4-B il

The response:

e Addresses both aspects of the task, citing two goals and two methods used by Progressive
reformers at the turn of the 20th century

e Incorporates accurate information from documents 2, 5, and 6 and obliquely refers to ch11d
labor as shown in document 4

e Incorporates outside information (Upton Sinclair’s The Jungle)

¢ Incorporates relevant facts, examples, and details (Progressive Party platform; role of Jacob
Riis as a reformer), but the discussion is more descriptive than analytical

e Is a well-developed essay with a logical plan of organization

e Introduces the theme of reform at the turn of the 20th century by copying the historical
context and the conclusion is weak

Conclusion: Overall, the response fits the criteria for Level 4. Although the theme restates the
historical context, the response clearly addresses two goals and two methods used by reformers
at the turn of the 20th century. In addition, the discussion integrates outside information and
relevant facts from the documents.
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Anchor Level 3-A

The response:

Addresses both aspects of the task -
Incorporates some information from documents 1, 4, 6, and 7
Incorporates some relevant outside information (laissez faire; presidential campaign of

Theodore Roosevelt)

Includes some facts, examples, and details

Demonstrates a general plan of organization

Introduces the theme of reform during the late 1800s and early 1900s by repeating the
historical context and concludes with a general statement )

Conclusion: Overall, the response best fits the criteria for Level 3. While the response
addresses the task and correctly analyzes documents 6 and 7, it misinterprets the symbols in
document 1. Although some analysis of document 4 is included, the general presentation is
more descriptive than analyticai’ )

%%
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Anchor Level 3-B

The response:

o Addresses both aspects of the task

¢ Incorporates some information from documents 2, 3,4, 5, 7

e Incorporates some relevant outside information (fate of workers who objected to
mistreatment; formation of workers’ unions)

e Includes some facts, examples, and details (Jane Addams), but discussion is more
descriptive than analytical

e [s a satisfactorily developed essay

¢ Introduces the theme of reform during the late 1800s and early 1900s with a paragraph that
is well beyond a restatement of the historical context, but concludes with a paragraph that
digresses to another period and has some incorrect information

Conclusion: Overall, this response best fits the criteria for Level 3. While the response begins
well and proceeds to address goals and methods using the documents, the digression from the
task into the situation after World War I and during the Great Depression weakens the focus of
the essay.
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Anchor Level 3-C Py

The response: '

e Addresses both aspects of the task in a hmlted way

e Incorporates some information from documents 3, 4,.6, and 7

 Incorporates no outside information

e Includes some facts, examples, and details (Progressive Party platform), but the discussion

1s more descriptive than analytical

Is a satisfactorily developed essay, demonstrating a general plan of organization

» Introduces the theme of reform during the late 1800s and early 1900s by repeating the
historical context and concludes with a general statement about the need for reform

Conclusion: Overall, the response best fits the criteria for Level 3. While the response
addresses the task, the discussion is limited and simplistic. The lack of any outside information
1S a major weakness.
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Anchor Level 2-A

The response:

e Attempts to address some aspects of the task by identifying one goal (help the poor) and
several methods used by reformers (give the poor a home, educate them, find jobs, write
letters) -

Makes limited use of documents 5 and 7

Presents no outside information

Includes few facts, examples, or details

Demonstrates a general plan of organization v .
Introduces and concludes the theme byrestatmg parts of the hlstoncal context

Conclusion: Overall, the response best fits the criteria for Level 2. The response uses limited
information from the documents while attempting to address the task.
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Anchor Level 2-B

The response:

e Attempts to address some aspects of the task by referring to tenement llfe and Hull House -

e Makes limited use of documents 2 and 7

e Presents no relévant outside information (equal rights for African Americans; Martin
Luther King, Jr.; Black Panthers)

¢ Includes some facts, examples, and details—many of which are not connected to the theme
of reform at the turn of the century

¢ Isan organized essay that digresses and contains extraneous information

e Refers to the theme of reform in general with a simplistic introduction and ends with a weak
conclusion

Conclusion: Overall, the response meets the criteria for Level 2. The response attempts to
address the task but digresses and makes limited use of the documents. After two pages of non-
relevant information, the response finally addresses the theme of reform during the late 1800s
and early 1900s. The inability of the writer to focus on the exact theme shows a major weakness
in meeting the criteria for successful document-based essays.
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Anchor Level 1

The response:

¢ Shows limited understanding of the task, mentioning goals and methods (protesting: silent
protests) o

e Makes vague ‘references to documents 4 and 6

e Includes no relevant outside information (Martin Luther King, Jr.; Emanmpanon
Proclamation)

e Includes few facts, examples, or details
Demonstrates a general plan of organization

e Includes an introduction and a conclusion that simply restate the historical context

Conclusion: Overall this response meets the criteria for Level 1. The response attempts to
address the task, but digresses into the wrong timeframe. The paragraph on Martin Luther King,
Jr., and the Emancipation Proclamation does not pertain to reform during the late 18005 and the
early 1900s. L
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Document-Based Essay—Practice Paper — C
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Practice Paper A—Score Level 3

The response:

Addresses both aspects of the task in a hmlted way, naming goals and methods

Includes brief interpretations of documents 2, 4, 6, and 7 and refers to the methods used in
documents 1 and 5 '

Incorporates very limited outside information (Roosevelt’s hope of schooling for children)
Includes few facts, examples, or details, describing rather than analyzing the issues
Demonstrates a general plan of organization '

Introduces the theme of reform during the late 1800s and early 1900s and concludes with a
general statement

Conclusion: Overall, this response meets the criteria for Level 3. The task is addressed, but not
in any depth and the organization revolves around the documents, which are briefly described,
but not analyzed.

¢ £

Practice Paper B—Score Level 2

The response: ¢

Attempts to address some aspects of the task, but confuses problems, goals, and reforms
Makes limited use of the documents, referring obliquely to documents 4 6, and 7 '
Presents little outside information ey
Includes few facts, examples, or deta}l}s and contains an inaccuracy regardmg the’
Progressive Party

Is an organized essay

Refers to the theme in the introduction and conclusmn with generahzed statements

Conclusion: Overall, the response best fits the criteria for Level 2. The response attempts to
address the task but uses limited information with little attention to the documents.

Practice Paper C—Score Level 1

The response:

Shows very limited understanding of the task and makes no attempt to discuss reform
during the late 1800s and early 1900s

Makes no reference to the documents

Presents no relevant outside information (women’s rights and the Civil Rights Act)
Includes few facts, examples, or details

Is an organized essay

Lacks an introduction and the conclusion does not refer to the theme of reform during the
late 1800s and early 1900s.

Conclusion: Overall, the response best fits the criteria for Level 1. Although at first reading,
this response seems to fail completely at addressing the task, some attempt is made to discuss

the issue of reform at other times. A score of 1 is given because goals of later reformers are
mentioned.
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Practice Paper D—Score Level 4

The response:
 Addresses both aspects of the task, although more emphasis is placed on the goals than on

the methods for achieving the goals

Incorporates relevant information from documents 2,5,6,and 7

Incorporates outside information related to the theme (role of social class; spread of disease
in tenement buildings)

Incorporates facts, examples, and details (minimum wage and child labor; analysis of
tenement life)

Is a well-developed essay, addressing goals and methods separately

Introduces the theme of reform during the late 1800s and early 1900s by establishing a
framework that is beyond a simple restatement of the historical context and concludes with
a summation of the theme o

Conclusion: Overall, the response best fits the criteria for Level 4. The paragraph on document
5 is vague and does not demonstrate an understanding of the purpose of the letter. Although the
discussion is more descriptive than analytical and is somewhat weak in incorporating outside
information, the response does succeed in describing two goals of reformers and two methods
used by them in the Progressive Era. - !

Practice Paper E—Score Level 2

77

The response:

Attempts to address some aspects of the task by briefly describing two goals and two
methods used by reformers (printed material; rallies/strikes)

Makes limited use of the documents, vaguely referring to documents 4, 6, and 7

Presents little outside information (trouble with boss or the law)

Includes a few facts, examples, and details with an inaccurate reference to women working
after the war

Is an organized essay, which lacks focus and concludes with a digression about getting in
trouble for holding opinions

Introduces the theme by repeating the historical context and has no formal conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The response attempts to
address the task, but has limited information.

[49]




14

i

(50



Grade 8 Intermediate-Level Social Studies

Definitions of Levels for Academic Intervention Services (AES)

Performance Level

Range of Final Scores

Definitions

|

Shows evidence of superior understanding of the content and |

4 concepts and of the skills required for intermediate-level
achievement in each of the learning standards and key ideas
Meeting the 85-100 assessed in social studies.
Standards with Shows evidence of superior ability to apply the social studies
Distinction content, concepts, and skills required for entering secondary
academic environments.
Shows knowledge and understanding of the content and
3 ‘ concepts and of the skills required for intermediate-level
achievement of the five learning standards that are assessed
Meeting the 65-84 , in social studies.

Standards Shows the ability to apply the social studies content,
concepts, and skills required for entering secondary
academic environments.

Shows only minimal knowledge and understanding of the
2 content and concepts and of the skills required for
intermediate-level achievement of the ﬁve learning standards
Not Fully Meeting 4464 that are assessed in social studies. Ny
the Standards ;| Shows only minimal knowledge of the social studies content,
" | concepts, and skills required for entering secondary
academic environments.
Is unable to show proficiency in understanding the content
1 and concepts and proficiency in the skills required for
intermediate-level achievement in any or most of the
Not Meeting the 043 learning standards and key ideas assessed in social studies.
Standards Is unable to show evidence of an ability to apply the social

studies content, concepts, and skills required for entering
secondary academic environments.

Specifications Chart

Goals and Methods of Reformers in the late
1800s and early 1900s

Standard 1: Unlted States and New York Hlstory
Standard 4: Economics

Standard 5: Civics, Citizenship, and Government
Unit 7: An Industrial Society
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