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UNITED STATES HISTORY and GOVERNMENT
Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the scores and commentaries
provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating
(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.
Rating the Scaffold (open-ended) Questions
(1) Follow a similar procedure for training raters.
(2) The scaffold questions are to be scored by one rater.
(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.
(4) Record the total Part III A score if the space is provided on the student’s Part I answer sheet.
Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately.
The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score. The conversion chart for this examination is located at
http://www.p12.nysed.gov/apda/ and must be used for determining the final examination score.
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Document 1a
Value of Manufacturing (in millions of dollars), 1860
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Document 1c

Document 1b

Major Railroads, 1860
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1

Based on these documents, state two differences between the economies of the North and the South
before the Civil War.

Score of 2 or 1:
• Award 1 credit (up to a maximum of 2 credits) for each difference between the economies of the North and
the South before the Civil War based on these documents
Examples: the value of Northern manufacturing surpassed the value of Southern manufacturing/the value
of New York’s manufacturing in 1860 was greater than the manufacturing output of all the
Southern states combined; the North had more railroads than the South/rail lines made more
connections between the Midwest and the North than between the Midwest and the South;
Southern cotton exports were nearly half the value of all United States exports; the South’s
economy was dependent on the export of cotton
Note: To receive maximum credit, two differences between the Northern and Southern economies before the
Civil War found in these documents must be stated. For example, the North had more railroads than the
South and most of the railroads were in the North are the same difference expressed in different words.
In this and similar cases, award only one credit for this question.
Score of 0:
• Incorrect response
Examples: the South had more manufacturing than the North; cotton exports in 1860 were lower than in
1850; there were more railroads in the South than in the North
• Vague response
Examples: the total exports were higher; cotton exports were more; there were fewer railroads;
fewer/more railroads were built
• No response
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Document 2a
Agents of the American Anti-Slavery Society traveled throughout the United States to urge the abolition of
slavery.
Dear Sir—You have been appointed an Agent of the American Anti-Slavery Society; …
… Our object is, the overthrow of American slavery, the most atrocious and oppressive system
of bondage that has ever existed in any country. We expect to accomplish this, mainly by showing
to the public its true character and legitimate fruits [real effects], its contrariety [opposition] to
the first principles of religion, morals, and humanity, and its special inconsistency with our
pretensions [aims], as a free, humane, and enlightened people. In this way, by the force of truth,
we expect to correct the common errors that prevail respecting slavery, and to produce a just
public sentiment, which shall appeal both to the conscience and love of character, of our slaveholding fellow-citizens, and convince them that both their duty and their welfare require the
immediate abolition of slavery.…
Source: Barnes and Dumond, eds., Letters of Theodore Dwight Weld, Angelina Grimké Weld and
Sarah Grimké, 1822–1844, American Historical Association, 1934

2a Based on this document, state one reason the American Anti-Slavery Society opposed slavery.
Score of 1:
• States a reason the American Anti-Slavery Society opposed slavery based on this document
Examples: they believed slavery was the most horrible system of bondage that ever existed in any
country; slavery is evil; slavery was contrary to the principles of religion/morality/humanity;
it was inconsistent with the aims of a free, humane, and enlightened people
Score of 0:
• Incorrect response
Examples: the object of the Anti-Slavery Society was to overthrow slavery; they urged the abolition of
slavery; they wanted to correct the common errors that existed regarding slavery
• Vague response
Examples: they did not want it; they are agents/they appointed agents; slavery is contrary; they wanted to
appeal to their slave-holding fellow citizens; it was for their welfare
• No response
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Document 2b
Thomas R. Dew defended slavery in a debate in the Virginia legislature.
According to the census of 1830, there were approximately 470,000 slaves in Virginia. The
average value of each slave is about $200. Thus the total value of the slave population in Virginia
in 1830 was $94,000,000. Allowing for the increase since, the present value of slaves in Virginia
is about $100,000,000. The assessed value of all the houses and lands in the state amounts to
$206,000,000. Do not these simple statistics speak volumes upon the subject? It is seriously
recommended to the state of Virginia that she give up her slaves. In other words, Virginia is
expected to sacrifice one-half of her total worth!
It is, in truth, the slave labor in Virginia which gives value to the soil and to her economy.
Take this away and you ruin her. Remove the slave population from the State and it is absolutely
safe to say that on the day this happens, Virginia will become a “waste howling wilderness.” “The
grass will be seen growing in the streets and the foxes peeping from their holes.”…
Source: Thomas R. Dew, Review of the Debate in the Virginia Legislature of 1831 and 1832,
in Martin W. Sandler et al., The People Make a Nation, Allyn and Bacon, 1971

2b According to Thomas R. Dew, what is one reason slavery was important to Virginia?
Score of 1:
• States a reason that slavery was important to Virginia according to Thomas R. Dew
Examples: slavery accounted for $100,000,000 of Virginia’s wealth; slaves were valued at nearly onehalf/one-third of Virginia’s total worth; slave labor gave value to the soil/economy; Virginia’s
economy would collapse without its slave labor; Virginia’s economy was based on slave
labor; Virginia would become a “waste howling wilderness” if slavery was abolished
Score of 0:
• Incorrect response
Examples: the value of slaves in Virginia is $206,000,000; the assessed value of all the houses and lands
in the state amounts to $206,000,000; because of the recommendation that Virginia give up
her slaves
• Vague response
Examples: simple statistics speak volumes; each slave has value; because the census was taken in 1830
• No response
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Document 3
Historian Eric Foner on the role of westward expansion
Q: What is the relationship between slavery and westward expansion?
A: … But the frontier also carried with it the expansion of slavery. The westward expansion of
slavery was one of the most dynamic economic and social processes going on in this country.
The westward expansion carried slavery down into the Southwest, into Mississippi, Alabama,
crossing the Mississippi River into Louisiana. Finally, by the 1840’s, it was pouring into Texas.
So the expansion of slavery, which became the major political question of the 1850’s, was not
just a political issue. It was a fact of life that every American had experienced during this
period.…
Now, in the South, southern slave owners insisted that slavery was absolutely essential to that
story of progress. Without slavery, you could not have civilization, they said. Slavery freed the
upper class from the need to do manual labor, to worry about economic day-to-day realities,
and therefore gave them the time and the intellectual ability to devote themselves to the arts
and literature and mechanical advantages and inventions of all kinds. So that it was slavery
itself which made the progress of civilization possible.…
Source: Interview with Eric Foner, Africans in America, www.pbs.org/wgbh

3 According to Eric Foner, state one reason Southern slave owners supported the expansion of slavery
into the west.
Score of 1:
• States a reason Southern slave owners supported the expansion of slavery into the west according to Eric
Foner
Examples: slavery was essential to Southern life/the South wanted to expand its way of life; slavery freed
the upper class from the need to do manual labor; slavery freed them from worrying about
economic day-to-day realities; slavery gave the upper class more time to devote to the
arts/literature/inventions; it made the progress of civilization possible
Score of 0:
• Incorrect response
Examples: slavery was not a political issue; every American had experienced slavery; slavery stopped
progress
• Vague response
Examples: it played a role; it was the day-to-day reality; it was progress; it was a fact of life
• No response
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Document 4
In 1847, the Massachusetts legislature passed a resolution, written by Charles Sumner, opposing the war
with Mexico. This is an excerpt from the resolution.
Resolved, That the present war with Mexico has its primary origin in the unconstitutional
annexation to the United States of the foreign State of Texas, while the same was still at war with
Mexico; that it was unconstitutionally commenced by the order of the President, to General
Taylor, to take military possession of territory in dispute between the United States and Mexico,
and in the occupation of Mexico; and that it is now waged ingloriously—by a powerful nation
against a weak neighbor—unnecessarily and without just cause, at immense cost of treasure
[money] and life, for the dismemberment of Mexico, and for the conquest of a portion of her
territory, from which slavery has already been excluded, with the triple object of extending
slavery, of strengthening the “Slave Power,” and of obtaining the control of the Free States,
under the constitution of the United States.…
Source: Massachusetts House of Representatives

4

According to this resolution, what is one reason the Massachusetts legislature was opposed to the
Mexican War?

Score of 1:
• States a reason the Massachusetts legislature was opposed to the Mexican War as expressed in this
resolution
Examples: the war began over the unconstitutional annexation of Texas/it was unconstitutionally started
by the President/it was unconstitutional; the war was being fought to extend slavery; taking
land from Mexico would strengthen the “Slave Power”; possession of the territory would give
the South control of the free states under the Constitution; the United States was taking
advantage of a weak neighbor; it was at an immense cost of treasure/money/life; the South
wanted to spread slavery into parts of Mexico; it was a war without a just cause; it would
dismember Mexico
Score of 0:
• Incorrect response
Examples: Mexico would obtain control of the free states; it would weaken slave power
• Vague response
Examples: the war will be waged; it was weak; slavery was an institution
• No response
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Document 5
On January 29, 1850, Senator Henry Clay proposed a series of resolutions to settle “… all questions in
controversy between the free and the slave states.…” The list below contains excerpts from Clay’s speech.
Selected Proposals for the Compromise of 1850
1 That California ought to be admitted into the Union without restriction as to the inclusion or
exclusion of slavery.
2 That as slavery does not exist by law, and is not likely to be introduced into any of the territory
acquired by the United States from the Republic of Mexico, it is not in the interest of Congress
to pass a law either establishing or prohibiting it in the land acquired from Mexico.…
5 That it is not wise to abolish slavery in the District of Columbia while slavery continues to
exist in Maryland without the consent of that state, the consent of the people of the District,
and without just payment to the owners of slaves within the District.
6 That, however, it is wise to prohibit in the District of Columbia, the bringing-in of slaves from
other states either to be used in the District or to be sold there for use in other states.
7 That stronger provision ought to be made by law for the capture and return of slaves who
may have escaped into any other state or territory in the Union.
8 That Congress has no power to prohibit or prevent the trading of slaves between States. This
depends completely on the laws of each individual state.
Source: Martin W. Sandler et al., The People Make a Nation, Allyn and Bacon, 1971

5a Based on this document, what is one way these proposals favored the North?
Score of 1:
• States a way these proposals favored the North based on this document
Examples: the proposal recommended that bringing slaves into the District of Columbia for any purpose
should be abolished; California would likely be admitted as a free state; territory acquired
from Mexico would be unlikely to establish slavery; California should be admitted into the
Union without restriction as to the inclusion or exclusion of slavery
Score of 0:
• Incorrect response
Examples: California would be admitted into the Union as a slave state; slavery would be abolished in
the District of Columbia; Congress could prevent the trading of slaves between states
• Vague response
Examples: California would be admitted; trade was abolished; there would be restrictions
• No response
5b Based on this document, what is one way these proposals favored the South?
Score of 1:
• States a way these proposals favored the South based on this document
Examples: the proposal recommended that slavery should be not abolished in the District of Columbia; a
stronger provision should be made by law for the capture and return of slaves who may have
escaped into any other state/territory in the Union; Congress should not pass a law prohibiting
slavery from the land acquired from Mexico; Congress has no power to interfere with the
trading of slaves between states; trading of slaves between states depends on the laws of each
individual state
Score of 0:
• Incorrect response
Examples: California would be admitted as a free state; slavery was prohibited in the land acquired from
Mexico; slaves could not be sold in the District of Columbia
• Vague response
Examples: Congress has power; provisions are stronger; they can be used in other states
• No response
U.S. Hist. & Gov. Rating Guide – Jan. ’12
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Document 6
… Slavery was not the only cause of North–South confrontation during the 1830s and 1840s.
Ever since the passage in 1828 of the high protective tariff, dubbed by Southerners “The Tariff
of Abominations,” the Southern states had been protesting not just its unfairness but also its
illegality. They managed to get it reduced in 1832, though that was not enough for many South
Carolinians who argued that an individual state, as a party to the original compact that created
the Union, had the right to declare null and void within its borders a Federal law that it
considered unconstitutional or unjust. On this basis a special state convention of South Carolina
nullified the tariff acts of 1828 and 1832, banned the collection of duties within its borders and
declared that any use of force by the Federal government would justify secession from the
Union. The Northern majority in Congress voted the President additional powers to enforce
collection of the revenues, but others successfully sought conciliatory [friendly] ways to avoid an
irrevocable [unstoppable] collision on this issue and the immediate crisis was averted, although
South Carolinians did not discard their secessionist arguments.…
Source: Batty and Parish, The Divided Union: The Story of the Great American War, 1861–65,
Salem House Publishers, 1987

6a According to Batty and Parish, what was one reaction by South Carolina to the passage of federal
tariffs?
Score of 1:
• States a reaction by South Carolina to the passage of federal tariffs according to Batty and Parish
Examples: South Carolina protested that the tariff was illegal/unfair/unconstitutional/unjust/not in its best
interest; they argued that an individual state had the right to declare a law null and void; South
Carolinians contended that the original compact that created the Union allowed a state to
nullify a federal law; they called a special state convention to nullify the Tariff of 1828/1832;
a state convention banned the collection of tariff duties within its borders; they declared that
any use of force by the federal government to enforce the Tariff of 1832 would justify
secession; they dubbed the Tariff of 1828 “The Tariff of Abominations”
Score of 0:
• Incorrect response
Examples: they supported higher tariffs to protect their interests; they argued that the federal government
could collect duties within South Carolina’s borders; they said the tariffs were constitutional
• Vague response
Examples: they passed; they were not enough; they managed; null; void; declarations
• No response
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6b According to Batty and Parish, what was one Northern response to the actions taken by South
Carolina regarding the tariff?
Score of 1:
• States a Northern response to the actions taken by South Carolina regarding the tariff according to Batty and
Parish
Examples: Congress lowered the tariff of 1828/passed the Tariff of 1832; the Northern majority in
Congress voted the president additional powers to enforce collection of revenues; some
sought conciliatory ways to avoid a collision on the issue
Score of 0:
• Incorrect response
Examples: they took powers away from the president; they stopped collecting revenues; they supported
them
• Vague response
Examples: the North had a majority; they voted; averted; they were successful; enforced
• No response
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Document 7
Confederate General John B. Gordon was a civilian-turned-soldier who became one of General
Robert E. Lee’s most trusted commanders.
… The South maintained with the depth of religious conviction that the Union formed under
the Constitution was a Union of consent and not of force; that the original States were not the
creatures but the creators of the Union; that these States had gained their independence, their
freedom, and their sovereignty from the mother country, and had not surrendered these on
entering the Union; that by the express terms of the Constitution all rights and powers not
delegated were reserved to the States; and the South challenged the North to find one trace of
authority in that Constitution for invading and coercing a sovereign State.
The North, on the other hand, maintained with the utmost confidence in the correctness of her
position that the Union formed under the Constitution was intended to be perpetual; that
sovereignty was a unit and could not be divided; that whether or not there was any express power
granted in the Constitution for invading a State, the right of self-preservation was inherent in all
governments; that the life of the Union was essential to the life of liberty; or, in the words of
Webster, “liberty and union are one and inseparable.”…
Source: John B. Gordon, Reminiscences of the Civil War, Charles Scribner’s Sons, 1904

7a According to John B. Gordon, what was the Southern point of view regarding the power of states
under the Constitution?
Score of 1:
• States the Southern point of view regarding the power of states under the Constitution according to John B.
Gordon
Examples: the Union formed under the Constitution was a union of consent, not of force; states did not
surrender their independence/freedom/sovereignty when they entered the Union; according to
the Constitution, all rights and powers not delegated were reserved to the states; there was no
authority in the Constitution for invading/coercing a sovereign state
Score of 0:
• Incorrect response
Examples: the nation could not be divided; states surrendered their sovereignty when entering the Union;
states did not have reserved powers; the Constitution gave consent
• Vague response
Examples: they had a depth of religious conviction; the Union was formed; there was a trace of authority;
they disagreed with the North; they did not surrender; entered into a Union; sovereignty
• No response
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7b According to John B. Gordon, what was the Northern point of view regarding the Union created
under the Constitution?
Score of 1:
• States the Northern point of view regarding the Union created under the Constitution according to John B.
Gordon
Examples: the Union was intended to be perpetual; the nation was a unit and could not be divided; the
right of self-preservation was inherent in all governments; the life of the Union was essential
to the life of liberty; they accepted Webster’s view that “liberty and union are one and
inseparable”
Score of 0:
• Incorrect response
Examples: states were sovereign under the Constitution; the Union was a union of consent and not of
force; states have reserved powers to choose whether or not to obey a law
• Vague response
Examples: they disagreed with the South; they had utmost confidence; they were a unit; it was essential
• No response
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Document 8
The Results of the Election of 1860
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8 Based on this map, why was Abraham Lincoln considered a sectional president?
Score of 1:
• States a reason Abraham Lincoln was considered a sectional president based on this map
Examples: he was elected by only Northern/free states; he did not win any states in the South; different
sections of the country voted for different candidates
Score of 0:
• Incorrect response
Examples: he was elected by the Southern states; people living in the Indian Territory could not vote;
only Missouri and New Jersey voted for Stephen Douglas
• Vague response
Examples: there was an election; there were results; it happened in 1860
• No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
January 2012
Historical Context: Between 1800 and 1860, economic, social, and political factors contributed to the
development of sectional differences between the North and the South. These
differences included how best to expand the United States economy, the extension
of slavery into the territories, and the relationship between the states and the
federal government. These differences laid the groundwork for the Civil War.
Task: Discuss the economic, political, and/or social differences between the North and the South that
eventually led to the Civil War
Scoring Notes:
1. The response to this document-based question should discuss at least two economic, social, and/or
political differences between the North and the South that eventually led to the Civil War. However,
to incorporate the minimum number of documents, most responses will discuss more than two
differences.
2. Any combination of economic, social, and political differences between the North and the South may
be used to address the task. However, the classification of differences as economic, social, or political
does not need to be specifically identified as long as it is implied in the discussion.
3. The differences between the North and South may be discussed from a variety of perspectives as long
as the positions taken are supported by accurate facts and examples.
4. For the purposes of meeting the criteria of using at least five documents in the response, documents
1a, 1b, 1c, 2a, and 2b may be considered as separate documents if the response uses specific separate
facts from each document.
Score of 5:
• Thoroughly develops the task evenly and in depth by discussing economic, social, and/or political
differences between the North and the South that eventually led to the Civil War
• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., connects the
political viewpoints associated with the sectional economic interests of the North and South regarding
protective tariffs and the extension of slavery into the western territories to the Southern rejection of the
1860 Republican platform and South Carolina’s decision to promote its own self-interest by seceding
from the Union after Lincoln’s election; connects the historical development of Northern and Southern
viewpoints regarding the constitutional issue of States rights versus federal authority and their application
to the future of slavery and the Southern response to the election of 1860 and Lincoln’s decision to deny
the legality of secession and to preserve the Union even if it meant a civil war
• Incorporates relevant information from at least five documents (see Key Ideas Chart)
• Incorporates substantial relevant outside information related to differences between the North and the
South that eventually led to the Civil War (see Outside Information Chart)
• Richly supports the theme with many relevant facts, examples, and details, e.g., extension of slavery;
Mexican War; Tariff of 1828 (Abominations); Tariff of 1832; Virginia and Kentucky Resolutions;
compact theory; nullification; secession
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 4:
• Develops the task by discussing economic, social, and/or political differences between the North and the
South but may do so somewhat unevenly by discussing one difference less thoroughly than the other
differences
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
discusses the viewpoints of the North and South regarding protective tariffs and the extension of slavery
into western territories and the relationship of those disagreements to the decision of Southern states to
pursue their self-interests and secede from the Union; discusses the viewpoints of the North and the
South regarding the constitutional issue of States rights and its application to slavery and the Southern
response to the election of 1860 and Lincoln’s decision to preserve the Union at all costs
• Incorporates relevant information from at least five documents
• Incorporates relevant outside information
• Supports the theme with relevant facts, examples, and details
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
Score of 3:
• Develops the task with some depth
• Is more descriptive than analytical (applies, may analyze and/or evaluate information)
• Incorporates some relevant information from some of the documents
• Incorporates limited relevant outside information
• Includes some relevant facts, examples, and details; may include some minor inaccuracies
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme
Score of 2:
• Develops the task with little depth
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis
• Incorporates limited relevant information from the documents or consists primarily of relevant
information copied from the documents
• Presents little or no relevant outside information
• Includes few relevant facts, examples, and details; may include some inaccuracies
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 1:
• Minimally develops the task
• Is descriptive; may lack understanding, application, or analysis
• Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents
• Presents no relevant outside information
• Includes few relevant facts, examples, or details; may include inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper
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*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5
paper will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.

Economic Differences Leading to the Civil War
Key Ideas from the Documents
North
Doc 1—Location of most manufacturing,
free states, railroads
Doc 4—Opposition to Mexican War (a way
to extend slavery)
Doc 5—Support for prohibition of slave
trade in District of Columbia
Doc 6—Passage of the tariffs of 1828 and
1832
Support for additional power to collect tariff
revenue

South
Doc 1—Location of most slave states
Doc 2b—Defense of slavery in Virginia legislature in
1832
Value of slaves equal to one-half Virginia’s total worth
Doc 3—Support for expansion of slavery westward
Southern insistence that slavery essential to progress of
civilization
Doc 5—Support for law to capture and return escaped
slaves
Argument against banning slavery in land acquired from
Mexico
Support for continuation of slavery in the District of
Columbia
Support for continuation of slave trade between states
Doc 6—Protest of unfairness and illegality of Tariff of
Abominations (Tariff of 1828)
South Carolina’s attempt to nullify the tariff acts of 1828
and 1832
Banning of collection of tariff duties within South
Carolina

Relevant Outside Information
(This list is not all-inclusive.)

North
Large domestic market for finished goods
Location of many banks and financial
institutions
Support for tariff legislation to protect
domestic manufacturers
Mechanization of agriculture (McCormick
reaper)
Little economic incentive to use slaves
Addition of large-scale European
immigration to workforce and wealth
Significant investments in road and canal
building
Expanding market economy as a result of
specialization
Significant diversification
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South
Cotton growing profitable after invention of cotton gin
Nonmechanized slave-based labor profitable
Aristocratic class of plantation landowners
Large number of subsistence farmers
Limited diversification
Creation of dependency on North because of limited
investments in manufacturing
Underdeveloped internal market
Movement of money (commissions, interest) to bankers
and shippers in the North
Higher costs for Southern purchases of manufactured
goods due to protective tariffs
Threat of reduced European purchases as a consequence of
protective tariffs and competition from other (cotton)
markets
[17]
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Political Differences Leading to the Civil War
Key Ideas from the Documents
North
Doc 1—Location of most free states
Doc 4—Opposition to Mexican War (a way
to extend slavery and strengthen slave
power)
Doc 5—Support for California’s admission
as a free state
Doc 6—Congress granting the president
additional power to collect tariff revenues
Attempts to find conciliatory means to avert
crisis
Doc 7—Belief that Union formed under
Constitution was intended to be perpetual
Sovereignty a unit that could not be divided
Right of self-preservation inherent in all
governments
Life of Union essential to life of liberty
Doc 8—Support for Republican Party in
election of 1860

South
Doc 1—Location of most slave states
Doc 2b—Defense of slavery in Virginia legislature in 1832
Doc 3—Support for expansion of slavery westward
Southern insistence that slavery essential to progress of
civilization
Doc 5—Support for law to capture and return escaped slaves
Argument against law banning slavery in land acquired from
Mexico
Support for continuation of slavery in the District of
Columbia
Doc 6—Belief by South Carolina that states had the right to
declare null and void a federal law considered
unconstitutional or unjust
South Carolina’s attempt to nullify the tariff acts of 1828
and 1832
Justification of secession if force used by federal
government to collect tariff duties
Doc 7—Belief that the Union was formed of consent, not of
force
Independence, freedom, sovereignty not surrendered upon
entering the Union
Powers not delegated to federal government reserved to
states
Doc 8—Support for Southern Democratic and
Constitutional Union parties in election of 1860

Relevant Outside Information
(This list is not all-inclusive.)

North
Support for Daniel Webster’s antinullification position in debate with Hayne
(Union created by people not states)
Support for Tallmadge Amendment, Wilmot
Proviso, Free Soil Party, Republican Party
Opposition to Kansas-Nebraska Act,
response to Dred Scott decision
Northern unease over Oregon compromise
(1846) when Treaty of GuadalupeHildalgo offered opportunity for spread of
slavery
Support for personal liberty laws
Opposition to passage of Fugitive Slave Law
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South
Support for compact theory to protect minority from tyranny
of the majority (John Calhoun’s South Carolina Exposition
and Protest)
Agreement with States rights position of Senator Hayne in
debate with Webster
Willingness to limit freedom to petition and freedom of
press to curb antislavery debate (gag rule, banning
abolitionist literature from post offices)
Belief that Congress had no right to limit spread of slavery
because territories belonged to all states
Belief that slaves protected as property by Constitution
(support for Dred Scott decision)
Support for popular sovereignty in Kansas-Nebraska Act
Support for secession after Lincoln’s election (selfdetermination)
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Social Differences Leading to the Civil War
Key Ideas from the Documents
North
Doc 1—Location of most free states
Doc 2a—Position on abolition of slavery
by American Anti-Slavery Society
Slavery contrary to principles of religion,
morality, and humanity
Doc 4—Opposition to Mexican War (a
way strengthen slave power)
Doc 5—Support for prohibition of slave
trade in District of Columbia
Opposition to proposal for stronger
fugitive slave law
Doc 7—Life of Union essential to life of
liberty

South
Doc 1—Location of most slave states
Doc 3—View that slavery provided upper class with
freedom from manual labor and worry about
economic day-to-day realities
View that slavery provided time for upper class to
devote themselves to arts, literature, mechanical
advantages, and inventions
View that progress of civilization was made possible by
slavery
Doc 5—Support for law to capture and return escaped
slaves
Support for continuation of slavery in the District of
Columbia
Support for continuation of slave trade between states

Relevant Outside Information
(This list is not all-inclusive.)

North
Gradual abolition of slavery in North
since American Revolution
Opportunities for social mobility
available to free labor (public
education, affordable property)
Growing support for abolition (William
Lloyd Garrison, Frederick Douglass,
Uncle Tom’s Cabin, response to John
Brown’s raid and execution)
Participation in Underground Railroad
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South
Domination of minority (planter aristocracy)
Growing gap between rich and poor
Slavery defended as positive good (paternal, offering
better treatment than Northern industrial workers,
Biblical support)
Consideration of Northern industrial workers as wage
slaves
Competition of slave labor and high cost of land
discouraging to immigrants
Support for slavery from nonslaveholding white
farmers who valued social mobility and status
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Anchor Level 5-A
The response:
• Thoroughly develops the task evenly and in depth by discussing differences between the North and
the South that eventually led to the Civil War
• Is more analytical than descriptive (in both the North and South, farming was still the main
profession; the family farms of the North were miniscule in comparison to the mammoth tobacco
and cotton plantations of the South; the binary view of the country eventually led to the
development of two separate cultures; with its economy based in urban industrialized cities,
Northern society became one of progress and innovation; the outlawing of slavery in the North had
happened gradually since the Revolution; change-minded Northerners disagreed with those who
wanted to maintain societal norms in the South; with an economy based on cash-crop agriculture,
Southerners had not needed to alter their practice of slavery; many Southerners saw Northern
antislavery activities and the possibility of abolition as an affront to their sovereignty and liberty;
the nullification crisis could have led to a civil war when South Carolina threatened to secede; the
South continued to be concerned about the possibility of the federal government ending slavery;
political stratification, highlighted by Lincoln’s election, led to the Civil War)
• Incorporates relevant information from documents 1, 2, 5, 6, 7, and 8
• Incorporates substantial relevant outside information (some saw the North with its more developed
urban centers as having a more progressive social outlook while some in the South often looked to
the Old World for its influences, often leading to Southern plantation owners adhering to the tenets
of chivalry; the North, faced with a harsher climate, some unfavorable soil conditions, and a long
coastline of harbors, was forced to create an economy to deal with those conditions; southern AntiFederalists such as Patrick Henry railed against the idea of a strong federal government; during the
Constitutional Convention, the disagreement over how slaves would be counted for representation
and taxation demonstrated the disparity between the North and the South; the Federalists in the
North, such as Alexander Hamilton and John Adams, espoused the necessity of a strong federal
government contrary to the Anti-Federalist Southerners; other Southerners, such as Thomas
Jefferson, came to believe that states had the right to decide on the constitutionality of federal laws;
Abraham Lincoln was thought to be an abolitionist by many Southerners)
• Richly supports the theme with many relevant facts, examples, and details (the North’s
manufacturing capability far outstripped that of the South; a huge network of railroads made
industrial centers, such as Chicago, Detroit, and New York, reachable from anywhere in the North;
so great were the profits from cotton exporting alone that “King Cotton” made up a large
proportion of United States exports; the Compromise of 1850 abolished the slave trade in
Washington D.C. and the South got a harsher fugitive slave law)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that state that the eventual culmination of deep set resentment and disparity between the Northern
and Southern states was the Civil War
Conclusion: Overall, the response fits the criteria for Level 5. The premise that social differences were
a preeminent factor causing the Civil War is supported by thoughtful document and historical analysis.
A good understanding of the development of sectional political differences is demonstrated through
inclusion of references to early constitutional debates that were precursors to the States rights debates.

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[24]

Vol. 2

Anchor Paper – Document–Based Essay—Level 5 – B

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[25]

Vol. 2

Anchor Paper – Document–Based Essay—Level 5 – B

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[26]

Vol. 2

Anchor Paper – Document–Based Essay—Level 5 – B

U.S. Hist. & Gov. Rating Guide – Jan. ’12

[27]

Vol. 2

Anchor Level 5-B
The response:
• Thoroughly develops the task evenly and in depth by discussing differences between the North and
the South that eventually led to the Civil War
• Is more analytical than descriptive (Southern states typically felt that states should hold supremacy
over the federal government; Southern states felt that they had not sacrificed their autonomy to be a
part of the Union and that they should have the power to undo federal laws they disagreed with; the
tariff was reduced to prevent the secession of South Carolina, but a major political difference
between the North and South was certainly highlighted; in the South, attacks on slavery were met
with fear and resistance; the South depended on slavery economically and when Lincoln was
elected Southerners felt that the institution was in jeopardy and seceded)
• Incorporates relevant information from documents 1, 2, 6, 7, and 8
• Incorporates substantial relevant outside information (Southern philosophy was adopted from
Jefferson and Madison’s Virginia and Kentucky Resolutions opposing the Alien and Sedition laws;
in the North, the majority agreed with Webster that a strong centralized government led to a more
prosperous stable union; the North found Senator Hayne’s claims to nullification contrary to the
ideas set forth in the Constitution; in 1828, Congress passed a tariff that hurt Southern farmers’
profits because it meant that manufactured goods would cost more; Vice President Calhoun
anonymously proposed a theory of nullification in response to the tariff, sparking concern in the
North; President Jackson asked for a Force Act which gave him the right to enforce the tariff of
1832 with the military; Southern states claimed to have the right to secede as the Constitution made
no mention of the states’ inability to do so; Northerners believed the right to defend the solvency of
the Union was inherent, which inspired a civil war to prevent secession after South Carolina
attacked Fort Sumter; manufacturing supported by free labor led to a more active consumer
economy; Garrison fought for the abolition of slavery on the grounds that it was morally wrong;
Northerners fought slavery in the territories because they felt it would mean competition for white
settlers and led some to join the Free Soil Party and later the Republican Party)
• Richly supports the theme with many relevant facts, examples, and details (the States rights debate
surfaced in the 1820s and 1830s during South Carolina’s nullification crisis; the North’s economy
included a great deal of manufacturing while the South’s did not; Virginia was economically
similar to other states in the South and would find economic ruin without slavery; Northerners
often opposed slavery for moralistic reasons; the American Antislavery Society fought against
slavery; Lincoln was elected in 1860 even without the support of any Southern state)
• Demonstrates a logical and clear plan of organization; includes an introduction that states
differences encouraged tensions and allowed the North and South to develop unique ideas and a
conclusion that states differences were largely suppressed rather than addressed
Conclusion: Overall, the response fits the criteria for Level 5. Development of the States rights debate
indicates a good understanding of the historical circumstances and personalities surrounding the
evolution of this issue during the antebellum period. The discussion of economic differences
successfully establishes the context for further political considerations and demonstrates an
understanding of the complexity of underlying sectional tensions.
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Anchor Level 4-A
The response:
• Develops the task by discussing differences between the North and the South that eventually led to
the Civil War
• Is both descriptive and analytical (North and South became divided economically due to tariffs,
manufacturing, and railroad differences; differences in manufacturing and exports came to a head
over tariffs; secession was based on the compact theory, which stated that the states came into the
Union by consent and as a result could technically leave; Andrew Jackson was able to quell the
tariff crisis, but it left a lasting effect on Southern thinking; westward migration led to debate over
whether slavery should also be expanded, especially when conflicts arose such as the Mexican
War; the expansion of slavery was seen by some in the South as a part of life that was necessary for
civilization to progress)
• Incorporates relevant information from documents 1, 3, 4, 5, 6, 7, and 8
• Incorporates relevant outside information (the North favored protective tariffs because they
protected their manufactured goods from foreign competition; the South resented protective tariffs
because they had to buy Northern products, which were often expensive; when the Tariff of 1828
raised tariff rates to over 40 percent; the idea of the compact theory is based on the Virginia and
Kentucky Resolutions written by Jefferson and Madison although their version did not have the
same meaning; Manifest Destiny meant that the United States would span from “sea to shining
sea” and Americans began migrating west; although Polk just wanted the land to the Pacific, it was
inevitable that slavery would be debated once a territory was applying for statehood; the
Democratic Party was split over the idea of slavery and the Constitutional Union Party was weak;
the Republican Party was against the expansion of slavery into the western territories; many
Southern states did not include Lincoln’s name on the ballot; before Lincoln was inaugurated,
South Carolina seceded followed by all but four slave states)
• Supports the theme with relevant facts, examples, and details (the Southern economy was mostly
agricultural and based on slave labor; although cotton was the staple cash crop of the South, cotton
exports were less than half of the overall amount of exports; South Carolina nullified the Tariff of
1828 in 1832; South Carolina refused to collect any duties from the tariffs and threatened
secession; Lincoln only had the support of the free states)
• Demonstrates a logical and clear plan of organization; includes an introduction that states social,
economic, and political differences between the North and South and a conclusion that states war
would eventually be the only way to solve the debate over slavery and States rights
Conclusion: Overall, the response fits the criteria for Level 4. The explanation of North-South
attitudinal differences regarding the tariff demonstrates a good understanding of that issue and
effectively integrates related political considerations. Although impact statements regarding sectional
differences are historically accurate, further development and analysis would have enhanced the
discussion.
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Anchor Level 4-B
The response:
• Develops the task by discussing differences between the North and the South that eventually led to
the Civil War
• Is both descriptive and analytical (one of the most important factors that contributed to the Civil
War was the Southern belief that they needed slaves to work their lands and their fears that the
federal government would end slavery; political unease caused by slavery ensured that conflict
would come; the availability of slaves to work the cotton plantations and their cheap labor in
contrast with the high income provided for this raw resource for Southern planter aristocrats made
slavery the key to economic success; in the North, slavery was long considered to be impractical;
conflict between the North and the South often erupted over whether slavery should exist anywhere
in the United States; the issue of slavery was a cause for social reformers resulting in a great debate
over its immorality; Virginia and other Southern states thought they would break under the
economic pressure if slavery was abolished; the need for slaves to work the land in the West was a
serious consideration; Southern politicians became entrenched in the belief that without clear
representation of their opinions at the federal level, they had the right to secede)
• Incorporates relevant information from all the documents
• Incorporates relevant outside information (to abolitionists such as William Lloyd Garrison, slavery
was a cruel act of mankind; the practice of slavery in the South promoted racism towards African
Americans when Southerners and many others thought them to be inferior; when the idea of
freeing the slaves was suggested, many Southerners were appalled at the thought of living equally
with those they considered to be less civilized and not worthy of constitutional guarantees of
liberty; Southerners protested against the work of abolitionists and northern politicians who spoke
up against the influence of slave power; when Missouri and Maine applied for statehood a balance
of free and slave states became an issue; congressional compromise kept the balance of slave and
free states even until the Compromise of 1850; John Calhoun and other Southern politicians’ strong
anti-federal beliefs began with federal protective tariffs in 1828; the South believed Lincoln was
completely unrepresentative of the South)
• Supports the theme with relevant facts, examples, and details (cotton was king in the South
especially throughout the early 1800s; Virginia justified their need for slaves because of their need
for cheap workers; the issue of slavery especially with regard to its practice in the newly acquired
western territories caused great debate on the federal level; political philosophies clashed between
the North’s belief in sovereignty of the Union and the South’s belief in sovereignty of the states)
• Demonstrates a logical and clear plan of organization; includes an introduction that identifies
slavery as the issue that would tear the country apart and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 4. Identification of slavery as the key
factor causing the Civil War is supported by thoughtful document interpretation and historical linkage
throughout the discussion. Further development of the stated economic, social, and political factors
would have enhanced the discussion.
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Anchor Level 4-C
The response:
• Develops the task by discussing differences between the North and the South that eventually led to
the Civil War
• Is both descriptive and analytical (while there were other economic and social causes of the Civil
War, the question of slavery certainly started the fire burning; the Compromise of 1850 only
delayed the inevitable question concerning whether or not slavery would continue; the North with
its manufacturing, rails, and population centers thrived without slavery; with each state that was
added to the Union, the slavery question was there challenging sectional thinking and leading to
more tension, hatred, and differences between the two sides; the North saw slavery as a morally
corrupt, inhumane concept of Southern living; attempts at compromise, delay, and posturing could
only do so much; the election of 1860 showed in stark contrast just how separate our nation had
grown based on the views of slavery)
• Incorporates relevant information from documents 1, 2, 3, 4, 5, 6, and 8
• Incorporates relevant outside information (Clay’s Compromise of 1850 attempted to solve the
problem of slavery in the territory acquired in the Treaty of Guadalupe-Hidalgo; plantations largely
drove the South’s economy leaving them reliant on cash crops; religious leaders in their sermons
called for an immoral practice to be brought to an end as did abolitionists in their newspapers and
travels; although John Calhoun had earlier supported a protective tariff, tariffs were passed in 1828
and 1832 that he opposed because he decided that they were only good for the Northern economy;
Calhoun saw the growing power of the federal government; while reading books such as Uncle
Tom’s Cabin, Northern society increasingly began to question slavery from a moral standpoint;
Lincoln looked toward the eventual demise of slavery, having his first priority the preservation of
the Union)
• Supports the theme with relevant facts, examples, and details (the South’s economy was based on
cotton; the war with Mexico resulted in tensions over slavery and statehood that required a
compromise)
• Demonstrates a logical and clear plan of organization; includes an introduction that notes the
challenge the development of the Southern economy based on slavery made to the statement “all
men are created equal” and a conclusion that refers to the differing economic systems leading to
different cultural and societal expectations in the North and South
Conclusion: Overall, the response fits the criteria for Level 4. Establishing that compromise only
delayed the inevitable provides the backdrop for an evaluation of North-South differences that utilizes
outside information to interpret document information. A degree of repetitiveness is offset by
analytical conclusions about slavery that demonstrate its importance as a factor in causing the Civil
War.
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The response:
• Develops the task with some depth
• Is both descriptive and analytical (northern factories employed paid workers while slavery was
used in the South; dependency on the South for raw materials and markets was weakened as the
East-West relationship strengthened; the North, in order to preserve domestic manufacturing,
favored tariffs which angered the South; slaves were expensive investments and many believed that
without slavery the agrarian system would become unprofitable; planter aristocrats believed
slavery to be necessary for civilization and used the justification that it freed whites from labor to
study the classics and invent devices and new ideas; the North increasingly saw slavery as immoral
bondage while the South saw it as beneficial; both the North and the South wanted to gain more
power in Congress by extending free and slave territories westward; some Southerners had the idea
that states could secede because the Union was a voluntary union)
• Incorporates some relevant information from documents 1, 2, 3, 4, 5, 6, and 7
• Incorporates relevant outside information (manufacturing economy began to expand after the War
of 1812; factories began in New England and spread through the North; in the early 1790s, slavery
was not as profitable as it would become after the invention of the cotton gin; some antislavery
individuals were more aggressive than others such as John Brown in his failed rebellions;
Southerners saw slaves as better off than what they termed “wage slavery” that existed in the
North’s factories; in the Compromise of 1850 and the Kansas Nebraska Act, Congress ended up
using popular sovereignty to solve territorial statehood issues; with more states in the West
becoming free states, the South began to feel boxed in and outnumbered in Congress)
• Includes some relevant facts, examples, and details (the North developed manufacturing while the
South stayed largely agrarian; the South produced raw materials to send to factories in the North
and abroad; the North had far more rail lines linking it with the West; individuals and groups in the
North saw slavery as an evil that should be eliminated; the North believed that breaking off was not
a choice offered by the Constitution; when the South broke away, the Civil War began)
• Demonstrates a satisfactory plan of organization; includes an introduction that discusses how
different geographical features and resources led to different economies, politics, and society and a
conclusion that states some differences were reconcilable and others were not
Conclusion: Overall, the response fits the criteria for Level 3. Some analytical statements and
historical references indicate a good understanding of North-South economic differences. While the
discussion of the extension of slavery into the territories includes valid points, its focus is narrow and
segues into a superficial coverage of the States rights debate.
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Anchor Level 3-B
The response:
• Develops the task with some depth
• Is both descriptive and analytical (slavery, although not the only cause of the war, was a major
reason the South seceded and greatly influenced all aspects of the tensions between the North and
the South; slavery was the focal point for American disagreement in the 1800s and it affected the
country economically; the North made most of their income from manufacturing; to take away the
practice of slavery from Virginians would mean serious changes to their economy and to much of
the Southern economy; neither side was entirely satisfied with the Compromise of 1850; many in
the abolitionist movement were able to effectively condemn slavery as an abominable act that was
unjust and immoral; some Southerners attempted to justify slavery through religion; the South
believed it was their right to decide for themselves whether or not they could have slavery)
• Incorporates some relevant information from documents 1, 2, 3, 5, 7, and 8
• Incorporates relevant outside information (the cotton gin led to Southern states investing large
portions of their economy in slavery; Northerners did not want to obey the Fugitive Slave Law;
popular sovereignty under the Kansas-Nebraska Act led most of the western territories to be free;
Northern Republican ideals called for the containment of slavery in the South while the South
thought that might mean slavery would be abolished; although Lincoln never previously said this
was his plan; the fear that he would abolish slavery led the South to the decision to secede; Lincoln
believed the North must try to ensure preservation of the Union as a constitutional obligation)
• Includes some relevant facts, examples, and details (the Southern states were slave states and
Northern states were not; half of Virginia’s worth was devoted to slavery; an economic issue was
whether or not new western territories would have slave labor or free labor; the North and South
were in disagreement over political leaders)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
discuss the general reasons for Southern secession and the reason for the Northern reaction to
secession
Conclusion: Overall, the response fits the criteria for Level 3. The discussion about North-South
economic differences relies on document information and summative statements to conclude that
economics caused political and social conflict between the two sections.
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Anchor Paper – Document–Based Essay—Level 2 – A

Anchor Level 2-A
The response:
• Minimally develops the task
• Is primarily descriptive (a major difference between the North and the South was the institution of
slavery; cotton made up almost half of the total exports in the United States; if slavery was
removed, the South would suffer economically because it was not far in industrialization; the South
wanted more States rights to protect slavery while the North wanted a stronger federal government;
the South favored States rights because states could choose rules on their own since they were part
of the Union by choice; the North favored a more collective unit so that the federal government
would have more power; the North and South disagreed on slavery in states entering the Union
which led to the Compromise of 1850; the Compromise of 1850 was a way to temporarily resolve
the slavery issue without coming to a definite decision)
• Incorporates limited relevant information from documents 1, 2, 5, 7, and 8
• Presents little relevant outside information (the North had more factories; the South was more rural
and depended on manual labor; slavery was forced to continue much longer with the invention of
the cotton gin)
• Includes few relevant facts, examples, and details (the South’s main source of income was cotton;
slavery gave value to the soil and economy of Virginia; the North solidly favored Republican
Lincoln in the 1860 election while the South supported Democratic candidate Breckinridge; Henry
Clay created the Compromise of 1850)
• Demonstrates a general plan of organization; includes an introduction that states differences were
based on geographic location or sectionalism and a conclusion that repeats information contained
in the body of the response
Conclusion: Overall, the response fits the criteria for Level 2. Recognition of the cotton gin’s impact
on the Southern economy and the connection of slavery to the Southern States rights position are good
conceptual understandings. However, Northern points of view are not well developed, and the
placement of the election of 1860 before the discussion of the Compromise of 1850 is chronologically
inaccurate. This response relies heavily on the documents, which limits its development.
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Anchor Level 2-B
The response:
• Minimally develops the task
• Is primarily descriptive (because of the North’s focus on industry, it did not need the labor of
slaves; when the abolition movement came about it made most Southerners quite upset; without
slaves, the Southern economy would take a major blow; abolitionists in the North declared that
slavery was contrary to the first principles of religion, morality, and humanity); includes faulty and
weak application (the North’s rocky soil and harsh winters did not make it an acceptable area for
agriculture; the North made a living with big factories)
• Incorporates limited relevant information from documents 1, 2, 7, and 8
• Presents little relevant outside information (cotton was the main source of income for many
Southern families; large plantations would grow, harvest, and eventually export cotton; the South
had the perfect climate and rich soil to grow cotton; the issue of balance of power added to the split
in the country)
• Includes few relevant facts, examples, and details (in Virginia, slaves made up approximately one
half of its total worth; in the election of 1860, the North voted for Republican Lincoln while the
South voted for Southern Democrat Breckinridge)
• Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a conclusion that states the strain on relations between the North and the South escalated
into war
Conclusion: Overall, the response fits the criteria for Level 2. A few historical and geographical
references support the brief discussion of North-South economic differences. However, in this
document-reliant response, the linkage between the abolitionist movement and political differences is
not clear, and political issues are stated without explanation.
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Anchor Level 2-C
The response:
• Minimally develops the task
• Is primarily descriptive (in the 1800s, the Northern economy developed with its industrial growth;
the South was very dependent on slave labor and the large plantations of the South could not run
without slaves; slave labor in Virginia gave value to the soil and her economy; cotton was
important to the South; the North gained generous profits from manufacturing; the South did not
depend on manufacturing as much as the North)
• Incorporates limited relevant information from documents 1, 2, and 3
• Presents little relevant outside information (from early on the North grew dependent on trade while
the South maintained its agricultural prestige; factories and cities emerged in the North while the
South continued to follow a very traditional life)
• Includes few relevant facts, examples, and details (railroads played a much bigger role in the
North; Northern states were free states; the South was made up of slave states); includes an
inaccuracy (Northern citizens were generally working class members living in urban areas where
jobs were plentiful)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that state
differences created much dissidence in the United States and led to the Civil War
Conclusion: Overall, the response fits the criteria for Level 2. The predominance of a literal
interpretation of the documents and the inclusion of direct quotations from the documents weaken the
effort. However, a minimal understanding of the task is demonstrated.
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Anchor Level 1-A
The response:
• Minimally develops the task by mentioning differences between the North and the South
• Is descriptive (the North had much higher value in manufacturing than the South; the American
Antislavery Society opposed slavery because it was contrary to the principles of religion, morality,
and humanity; the North thought sovereignty was a unit and could not be divided; the South
thought states gained their independence, their freedom, and their sovereignty from the mother
country)
• Includes minimal information from documents 1, 2, 6, 7, and 8
• Presents no relevant outside information
• Includes relevant facts, examples, and details (the North had more major railroads than the South;
South Carolina argued that an individual state had the right to declare a federal law null and void
within its borders; the North voted additional powers to enforce collection of revenues; in the
election of 1860, the North wanted Lincoln for president while the South wanted Breckinridge)
• Demonstrates a general plan of organization; includes an introduction that restates the theme and a
brief conclusion
Conclusion: Overall, the response fits the criteria for Level 1. Economic differences between the
North and South are not explained and only an abolitionist viewpoint of slavery is stated as a social
difference. However, some relevant information is selected from the documents to link major political
differences between the North and South.
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Anchor Level 1-B
The response:
• Minimally develops the task by mentioning differences between the North and the South
• Is descriptive (the South would trade and sell their slaves; Southerners felt slaves were essential to
living); lacks understanding and application (the free states in the North made more money than the
slave states in the South; Virginia had many slaves for profit and also ones that valued and worked
on the fields to increase their economy); misinterprets document 1 (the South had only one major
export which was cotton)
• Includes minimal information from documents 1, 2, and 3
• Presents no relevant outside information
• Includes few relevant facts, examples, and details (the North had more factories and manufactured
goods, while the South was still agricultural; an antislavery society saw slavery as immoral and
against humanity; Southerners supported the idea to have slaves in the new territories)
• Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 1. Although some economic differences
are identified, some vague statements are made using document information. A limited understanding
of North-South attitudes about slavery is demonstrated by brief statements that are not directly linked
to the Civil War.
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Practice Paper A—Score Level 4
The response:
• Develops the task by discussing differences between the North and the South that eventually led to
the Civil War
• Is both descriptive and analytical (most internal improvements, including railroads, were
concentrated in Northern states which helped industry prosper; in the South, “King Cotton”
prevailed and became its most important export; Northerners who were concerned about slavery
believed the Mexican War had its origins in the desire to expand slavery; some Southerners
believed promoting slavery in newly acquired territories was important to economic progress; after
the Mexican War, arguments over slavery in the territories became more heated; Henry Clay’s
Compromise of 1850 made concessions to both the North and the South by banning the slave trade
in DC and enforcing a stricter fugitive slave law; the Tariff of Abominations highlighted
differences between Southern states rights and the North’s priority of preserving the Union;
Northern abolitionists believed slavery violated ethical principles while the South believed it was a
“necessary evil”)
• Incorporates relevant information from documents 1, 2, 3, 4, 5, 6, and 8
• Incorporates relevant outside information (Northern industry was supposedly favored due to
protective tariffs, a national bank, and Henry Clay’s American System; Hinton Helper’s Impending
Crisis of the South opposed the Southern viewpoint that slaves were better off than “Northern
factory slaves” and concluded slavery actually hurt the poor whites of the South, who did not own
slaves, the most and slowed the growth of the whole region; Frederick Jackson Turner’s safety
valve theory in his Frontier Thesis states the West abolished class differences that were prevalent
in urban cities; President Jackson responded to nullification by asking Congress to pass the Force
Bill which allowed federal troops to enforce the tariff; Jackson asked for the Tariff of 1833, which
appeased both sides and temporarily settled sectional differences; Lincoln’s Republican platform
opposed the extension of slavery into new territories; events such as “Bleeding Kansas” and the
Sumner-Brooks affair highlighted the violence associated with vying ideologies of the North and
South; Charles Sumner was beaten with a cane for verbally attacking the South and its slavery; the
South excused slavery on the basis that its practice was stated in the Bible)
• Supports the theme with relevant facts, examples, and details (in Virginia, slavery in 1830
consisted of approximately $94,000,000 of its wealth; the depletion of slavery would ruin Virginia
as it would the rest of the Southern economy; South Carolina declared the Tariffs of 1828 and 1832
unconstitutional and null and void, therefore they would not have to pay the tariff; Lincoln did not
win any Southern states in the election of 1860)
• Demonstrates a logical and clear plan of organization; includes an introduction that states opposing
ideologies have plagued United States politics since the Constitutional Convention and required
compromises and a conclusion that states compromise on the differences between the North and
the South were no longer possible by 1860
Conclusion: Overall, the response fits the criteria for Level 4. Relevant historical references
complement document interpretation and demonstrate a good understanding of factors leading to the
Civil War. The inclusion of Hinton Helper, Frederick Jackson Turner, and Charles Sumner add depth
to the discussion of slavery. However, some details are not well-integrated or explained.
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Practice Paper C—Score Level 1
The response:
• Minimally develops the task by implying differences between the North and the South that
eventually led to the Civil War
• Is descriptive (many of the differences between the Northern and Southern states were caused by
the debate over slavery; Southerners thought slavery was beneficial to their economies; many
Southerners believed that being a member of the Union was a choice and therefore if the federal
government did something the state governments did not agree with they had the right to secede)
• Includes minimal information from documents 1, 2, 3, 5, and 7
• Presents little relevant outside information (Southerners supported the Fugitive Slave Act which
forced the Northern states to return any runaway slaves to the South or pay heavy fines)
• Includes few relevant facts, examples, and details (Northern states, whose economies were
dominated by manufacturing, felt that slavery was morally wrong and thought it should be
abolished; many Southerners believed that any powers not specifically given to the federal
government were reserved for the states)
• Demonstrates a general plan of organization; includes a brief introduction and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 1. A narrow understanding of Southern
attitudes regarding slavery is gleaned from the documents, but only one North-South difference is
mentioned. Although the States rights position of the South is identified, the Northern position is not.

Practice Paper D—Score Level 2
The response:
• Minimally develops the task
• Is primarily descriptive (the North was much more industrial than the South; the North was antislave while the South was pro-slave; the North wanted the territories admitted free to stop slavery
while the South wanted the territories admitted as slave states to spread slavery)
• Incorporates limited relevant information from documents 1, 2, 3, and 4
• Presents little relevant outside information (the North relied on trade while the South sold crops
across the world; if tariffs were lowered, Northern factories would be hurt by foreign competitive
prices)
• Includes few relevant facts, examples, and details (the North had almost all of the railroads)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 2. The integration of the tariff issue and
the discussion of economic differences are good. However, statements about social differences are not
factually supported. In addition, the response lacks development of the few details.
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Practice Paper E—Score Level 3
The response:
• Develops the task with some depth
• Is more descriptive than analytical (the bustling nature of the North allowed for trade and
transportation, while the South remained more rural; the Southern states were dependent on slavery
for success; the North favored higher tariffs while Southern states found tariffs such as the Tariff of
1828 to be unfair, excessive, and unconstitutional; a lower tariff was passed but it did not end
disagreements between the Southern states and the federal government; slavery was a fundamental
aspect of Southern society and it had been almost permanently ingrained into the Southern way of
life; the North did not want slavery to expand, but with westward expansion slavery did expand;
Southerners believed expansion was necessary to sustain their civilization; though the Civil War
was not fought over slavery specifically, different beliefs on slavery were a key factor that led to
the war)
• Incorporates some relevant information from documents 1, 2, 3, 4, 6, 7, and 8
• Incorporates relevant outside information (the morality of slavery became more of an issue when
Missouri wanted to become a state; abolitionist groups, which were especially prevalent in New
England, opposed slavery; American Antislavery Society believed slavery was not a moral system
and should be abolished; some Southern states favored the Mexican War because land that would
be gained as a result of victory would possibly become slave states and give them more power in
Congress; other Southern states followed South Carolina out of the Union in the months following
the election of 1860)
• Includes some relevant facts, examples, and details (while the North depended on manufacturing
and a well-developed railroad system, the South chose the institution of slavery to help agricultural
production; the production of cotton was especially important to the South; in Virginia, the total
value of slaves in the early 1830s was about $100,000,000; South Carolina threatened to secede in
1832 if something was not done to lower the tariff; the North chiefly supported Abraham Lincoln,
while the South chiefly supported Breckinridge in the election of 1860)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. Although dependent on document
information, the explanation of that information includes historical references that demonstrate an
understanding of social and economic differences. While the discussion of North-South political
ideologies is limited; the summative statement about secession is good.
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United States History and Government Specifications
January 2012
Part I
Multiple-Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
1, 5, 11, 12, 14, 15, 18, 19, 21, 23, 26, 27, 30,
31, 32, 33, 36, 37, 40, 44, 45, 47, 50
20, 34, 35, 38, 42
2, 13, 29, 39
8, 16, 17, 22, 24, 25, 28, 46
3, 4, 6, 7, 9, 10, 41, 43, 48, 49

Parts II and III by Theme and Standard
Theme
Supreme Court Decisions:
Thematic Essay
Constitutional Principles;
Economic Systems;
Migration; Citizenship
Economic Systems; Places
and Regions; Culture and
Document-based Essay
Intellectual Life; Civic
Values; Government;
Individuals, Groups, and
Institutions

STANDARDS
Standards 1, 4, and 5: United
States and New York History;
Economics; Civics,
Citizenship, and Government
Standards 1, 2, 3, 4, and 5:
United States and New York
History; World History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:
Part I and Part II scoring information is found in Volume 1 of the Rating Guide.
Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the January 2012
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/apda/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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