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UNITED STATES HISTORY and GOVERNMENT
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

 Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.

(2]



United States History and Government
Content-Specific Rubric
Thematic Essay—January 2004

Theme: Constitutional Change
Amendments to the United States Constitution have changed our government and our society.

Task: Identify o amendments to the United States Constitution and for each:
* Discuss the historical circumstances that led to the adoption of the amendment
* Discuss how the amendment changed the United States government and/or American society

You may use any constitutional amendment from your study of United States history. Some suggestions
you might wish to consider include the 1st Amendment - personal freedoms (1791), 15th Amendment - right to vote
(1870), 16th Amendment — income tax (1913), 17th Amendment - election of senators (1913), 18th Amendment —
Prohibition (1919), 19th Amendment — suffrage (1920), or 22nd Amendment - term limits (1951).

Scoring Notes:
1. The amendments do not need to be identified specifically by number or date.
2. The discussion of how the amendments changed the United States government and/or American

society can be related to an immediate change or to a long-term change.

3. The response does not need to identify whether the change was to the United States government or to
American society.

4. All terms of an amendment do not need to be addressed, e.g., in a discussion of Amendment 1,
addressing only one facet such as freedom of religion would be acceptable.

Score of 5:

e Shows a thorough understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

e Thoroughly addresses all aspects of the task evenly and in depth by identifying fwo amendments,
discussing the historical circumstances that led to the adoption of each amendment, and discussing how
each amendment changed the United States government and/or American society

e Shows an ability to analyze and evaluate issues and events relating to #we amendments of the United
States Constitution; is more analytical than descriptive such as for Amendment 19: Seneca Falls
Convention gave credence to the suffrage movement and publicized the work of suffragettes Elizabeth
Stanton and Lucretia Mott; movement was promoted by others and led to the 19th Amendment;
subsequently led to other reform movements such as the ERA and the end of the cult of domesticity; or
for Amendment 16: after an income tax was declared unconstitutional in 1895 by the Supreme Court
because it was not based on population, an amendment became necessary; the income tax imposed
during World War I made the tax burden more equitable; eventually, the income tax replaced the tariff as
the major source of revenue for the federal government even though various aspects of the tax system
remain controversial

e Richly supports the theme with relevant facts, examples, and details such as for Amendment 19: Seneca
Falls Convention, Declaration of Sentiments, Elizabeth Cady Stanton and/or other suffragettes, 19th
Amendment, Civil Rights Act of 1964, terms of the ERA; or Amendment 16. unconstitutionality of
income tax, tariff, role of World War I

e [s awell-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and
concludes with a summation of the theme
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Score of 4:

Shows a good understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Addresses all aspects of the task, but may do so somewhat unevenly by discussing all aspects of the task
for one amendment more thoroughly than for the second amendment or by discussing one aspect of the
task more thoroughly than the other aspect for both amendments

Shows an ability to analyze and evaluate issues and events relating to #we amendments of the United
States Constitution; may be more descriptive than analytical such as for Amendment 19: the work of
people like Susan B. Anthony and Carry Nation led to the adoption of the 19th Amendment which gave
women suffrage and led to women’s participation in government; or for Amendment 16. the need for
more revenue and decisions of the Supreme Court led to the adoption of the amendment that resulted in a
new means of financing for the federal government

Includes relevant facts, examples, and details

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and
concludes with a summation of the theme

Score of 3:

Shows a satisfactory understanding of how amendments to the United States Constitution have changed
the United States government and/or American society

Addresses all aspects of the task in a limited way or addresses most aspects of the task

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; may be more descriptive than analytical

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and conclusion that may be a simple restatement of the theme

Some Examples of Addressing the Task at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 2.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Thoroughly discusses the historical circumstances that led to the adoption of one amendment
and thoroughly discusses how that amendment changed the United States government and/or
American society, applying Level 5 criteria.

2. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how that amendment changed the United States government and/or American society; discusses
the historical circumstances that led to the adoption of a second amendment.

3. Discusses the historical circumstances that led to the adoption of ene amendment and discusses
how that amendment changed the United States government and/or American society; discusses
how a second amendment changed the United States government and/or American society.
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Score of 2:

Shows a limited understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Addresses some aspects of the task or addresses all aspects of the task in a very limited way

May develop a faulty or weak analysis or evaluation of issues and events relating to amendments to the
United States Constitution

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

e May lack an introduction and/or conclusion or these elements may not refer to the theme
Some Examples of Addressing Some Aspects of the Task at Level 2
Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 2.
A response meeting the criteria below does not, by itself, make it a Level 2 response.
1. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how that amendment changed the United States government and/or American society.
2. Discusses the historical circumstances that led to the adoption of #we amendments.
3. Discusses how fwo amendments changed the United States government and/or American
society.
4. Discusses the historical circumstances that led to the adoption of one amendment and discusses
how a second amendment changed the United States government and/or American society.
Score of 1:

Shows little understanding of how amendments to the United States Constitution have changed the
United States government and/or American society

Minimally addresses some aspects of the task with a very limited discussion of af least one amendment
Lacks an analysis or evaluation of the issues and events relating to amendments to the United States
Constitution

Includes few or no relevant facts, examples, or details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

e Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

e Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendments 18 and 22 and discussing how each
amendment changed the United States government and American society

e Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (4dmendment 18: Prohibition was the result
of the temperance movement; reformers long associated consumption of alcohol with ills of
society; direct correlation between alcoholism and violence, poverty, and crime; reformers
assumed that problems could be greatly diminished if not eliminated by getting rid of alcohol;
alcohol consumption severely declined with amendment; amendment doomed to failure as it
became obvious that morals could not be regulated in democracy; amateur distillers not aware of
all precautions needed in fermenting alcohol; Prohibition created image of 1920s that lasts until
today; Amendment 22: Franklin D. Roosevelt’s actions upset traditionalists; some feared extended
stay in office would too closely resemble dictatorship; put the two-term tradition into the
Constitution; will never be another Franklin Roosevelt, who could have such profound impact on
domestic fabric of country; impact on popular Presidents, Reagan and Clinton; despite scandal and
controversy, Clinton’s popularity far exceeded that of lackluster candidates, Bush and Gore;
speculation that country would be much different today if Clinton was in office)

e Richly supports the theme with relevant facts, examples, details, and opinions (Amendment 18:
states the terms of amendment; amendment passed after World War [; alcohol important aspect of
many cultures (Italian-Americans); alcoholic’s chemical dependency; moonshine; bootlegging; rise
in organized crime; source of some Kennedy money; speakeasies—illegal bars with secret
passwords; repeal of Prohibition; Amendment 22: purpose of amendment; Washington established
two-term tradition; Teddy Roosevelt was first to run for three terms; Franklin D. Roosevelt elected
to 3rd and 4th term; Depression; escalated conflict in Middle East; recession)

e Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation stating that while judicial review and the elastic clause contribute
to the flexibility of the Constitution, the amendment process is the major method of change

Conclusion: Overall, the response fits the criteria for Level 5. The many analytical statements and the
conclusion show a very good understanding of the role each amendment played in changing both the
United States government and American society. The connections made between the historical
circumstances that led to the adoption of each amendment and the change that resulted from each
amendment are very strong.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Level 5-B

The response:

Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendments 15 and 19 and discussing how each
amendment changed the United States government and American society

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (dmendment 15: even after abolition of
slavery and extension of citizenship, black men still unequal because they were still being denied a
right inherent to democracy; abolitionists demanded equality for slaves; peculiar institution of
slavery and role in American culture; America emerged from the Civil War shaken, but triumphantly
pronouncing all men equal; Civil War—revolution of ideas, thoughts, beliefs; entirely unrecognized
portion of American population took part in government and society; led to social and political
upheavals; a political party’s stance on issue of equality delineated its later character; amendment
culmination of long battle to guarantee voting rights to all male citizens; Amendment 19: parallels
the 15th amendment; battle was subtle yet revolutionary; emancipation of women from slavery of
inequality; voting rights given to all males, but women still relegated to second-class citizenship;
after passage of Amendment 15, women renewed clamor for equality; started with a few feminists
who dared challenge status quo; political equality is a tenant of democracy; social and economic
equality not yet achieved)

Richly supports the theme with relevant facts, examples, and details (4mendment 15: abolition of
slavery; peculiar institution of slavery; Jefferson’s statements about equality in Declaration of
Independence; race riots; suppression of voting in South; Amendment 19: suffrage; emancipation of
women; Seneca Falls; Declaration of Sentiments; sexual revolution; Equal Rights Amendment)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation that mentions how the 15th and 19th amendments completed the
American dream of equality—a government of the people, for the people, and by the people

Conclusion: Overall, the response fits the criteria for Level 5. Although some statements lack specific
historical facts to support them, the use of insightful, analytical statements throughout the response
demonstrate a strong understanding of the historical circumstances. Solid conclusions are drawn that
show a depth of understanding about the amendment process.
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Anchor Paper — Thematic Essay—Level 4 - A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing the historical
circumstances that led to the adoption of Amendment 1 and Amendment 22 more thoroughly than
discussing how these amendments changed the United States government and American society
Shows an ability to analyze and evaluate issues and events relating amendments to the United
States Constitution; is both descriptive and analytical (4dmendment 1-freedom of religion:
separation of church and state brought about by observations of colonial practices; non-followers
discriminated or killed even though Puritans left Europe for religious freedom; Maryland
Toleration Act set precedent for separation of church and state; no church supported by
government taxes; controversy over prayer in public schools led to Supreme Court decisions and
moment of silence; American society is a melting pot of religions; Amendment 22: Franklin D.
Roosevelt almost unbalanced the three government branches; executive power used to get
Congress to pass programs; Supreme Court threatened programs, leading to his attempts to pack
court; “cash and carry” passed to circumvent Neutrality Act; amendment passed because of worry
about new precedent; rotation in office makes leaders more accountable to people and preserves
checks and balances)

Includes relevant facts, examples, and details (4dmendment 1—freedom of religion: Puritans in
Massachusetts; established church; Roger Williams’s colony in Rhode Island; Amendment 22: two-
term precedent of Washington; Franklin D. Roosevelt’s four terms; legislation of 100 Days)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by mentioning the flexibility of the Constitution and concludes with a
summation that discusses why the amendment process is important

Conclusion: Overall, the response fits the criteria for Level 4. The specific details about the historical
circumstances that led to the adoption of both amendments are sophisticated and well developed. The
inclusion of good historical examples demonstrates a strong understanding of why amendments are
needed to help the Constitution meet the changing times. However, the discussion on how these
amendments changed the government and society is less detailed.
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing how Amendments
19 and 16 changed the United States government and American society more thoroughly than
discussing the historical circumstances that led to the adoption of those amendments

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is both descriptive and analytical (4dmendment 19: idea of women working like
ordinary male citizens should give them the right to vote; politicians had to focus campaigns to
gain vote of women; politicians had to support legislation like factory reform and labor laws to get
women’s vote; Amendment 16: discontent among less fortunate who pay similar taxes to Carnegie
and Rockefeller; government should use money from big business to help poor; income tax was
meager at first; money from income tax helped contribute to war effort and pay off war debts;
income tax increased to aid government programs)

Includes relevant facts, examples, and details (Admendment 19.: Alice Paul; Carrie Chapman Catt;
suffragists; jobs in factories during World War I; Susan B. Anthony; factory reform; labor laws;
Amendment 16: muckrakers; Populists; Carnegie; Rockefeller; graduated income tax; World War I
debts; welfare; national defense)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of task and
concludes with a summation that states the Constitution had to add amendments to meet changing
conditions and help society

Conclusion: Overall, the response fits the criteria for Level 4. The facts and details that are mentioned
to discuss the historical circumstances occasionally lack sufficient explanation and detract from the
overall quality of the response. However, the conclusions about the impact of both amendments are
insightful and sophisticated. The minor error of incorrectly identifying Amendment 19 as 18 does not
affect the overall score for this response.
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Anchor Level 4-C

The response:

Shows a good understanding of how amendments to the United States Constitution have changed
the United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing all aspects of the
task for Amendment 19 more thoroughly than for Amendment 22

Shows an ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution; is both descriptive and analytical (4dmendment 19: many had pushed for
suffrage for a long time; people protested, marched, and wrote letters and articles to gain suffrage;
Stanton was one of most important inspirational women’s rights activists; men and women joined
together at Seneca Falls; women proved they could handle men’s tasks; suffrage provided women
with numerous opportunities; Amendment 22: Franklin D. Roosevelt broke precedent set by
Washington; never an official statement in original Constitution that prevents President from
serving more than two terms; amendment passed to prevent person or party from being in control
too long; allowed for variety in government; prevented rise of dictators)

Includes relevant facts, examples, and details (4dmendment 19: women’s rights activists; Seneca
Falls declaration; lobbying; performed men’s tasks during World War I; Amendment 22: Franklin
D. Roosevelt elected to four terms; Washington set precedent of two terms; unwritten constitution)
Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes by explaining why the amendment process is important

Conclusion: The discussion of the historical circumstances and the effects of the 19th amendment on
the United States government and American society is strong. The reasons discussed for the adoption
of the 22nd amendment are adequate and show some sophistication. However, the rest of the
discussion for the 22nd amendment is limited to how the amendment prevents a dictatorship and not
on the changes on society and/or the government.

(23]




Anchor Paper — Thematic Essay—Level 3 — A

Lo pmamdm ity That Mﬁao(//ma//w
Lhompea v Dmoniron Lifo pre, Mo, 1344
@mm/o/mdo% and. 13t (Imeridnonl,
Q@ﬁw«uﬂu 2o 13th Drrandpnam?: M oo
Jj{e,u QM/ ‘/ﬁfuz,« ANOMUY vuw/w m/ olvetMmmumation),

\ﬂw/ ALY WW&«{W  84h amomdmond
ittt That 4 mwlob YY), Wﬁlmj/ %MJ
Lhoo W ﬁ/ ) - amont M
%ozwm(mw 2ho o 3q000 M obrobists L
vbm,mu}/n/ ad J@’CQ/ ”ﬂmmz»mma Cmom olyrom®s, ”

CCMWM) /C,h/x/yme/ ) (Dmsni o \/&4(9)
Lomg) ,aw miﬁu yer/ oy fmmm
D, W&u% xlzﬁwwow 202007 MJJ\JZ/M/#&/
Unitaol sotes

X/M,Zo/s,ua,@u 2l it mands otk 0x
Ulsthiinond pgel. Ut snuesd amd. Sansiot Brrchons
)chw/w,o(/ At ndod o Jouch) oo Sl ‘/M/ a,mZ@
> Leng i, WWL had dasys o Lot
Conthsowmiol) taaus) o Comsnieond Ko4itie
jauntd The Qdpaliosd of o Lo titutism,
(o,(um/ \/ZﬁMM @X,K AN p/ %ﬂm/ dougd. ol
20851 AMN ) /(‘M/asz/ \M,MAL L T
@M‘ﬂﬂﬂ/)ﬂf{Mj 0‘7( fdmﬂ%m%mw %/owxww
Aho, sauitt s Dodl. WA/UJ/{’WW it

[24]




Anchor Paper — Thematic Essay—Level 3 — A

&Zﬂu% ma/n,u WMMM%WM
pven) lpueniy., Wmﬂmz‘/ dw%l@/_m
Ad.olition) M/G;tgxw ,a/m/m/u%/uw 2 Ao s
/ﬁ//(‘/}nw,a‘: Aol AR [mﬂamwo\%v@,o«ww
mmm ol MWW
o domate . %MWMMWMW
AMWMWJWWW
e ntonla 2o etinyD). Uhors e Civcd hn)
mm/m MLWN/ i) b, 2o be
Lloceplod o, \%ﬂ/ 132 Ummobmjm,t AL WMMC/
L) (865, %o«ﬂéawm M/WWWVWW
o, Coisil W, (b tho timd, Moo Nobistiras
MMMAMMA&W aum)ﬂm
AEuh) Xeotn o) CMWMM, \%w % s
Wuijm
mfmmgm nnmwm
Aammnins MMM é‘v’(jﬂ %”M/ /fﬁfb/m,MMW

Mw gm /ZZN/LU;O /&WQW/W/Q/
/ﬁﬂ/ %WM

e 4 Wﬂ@%ﬂ%

pudtos p O V&Z‘UJ Tho sapithon ) W}L

[25]




Anchor Paper — Thematic Essay—Level 3 — A

, \Tho. fomoal.
O{JJJ Ll st WJ;{‘,WM o dadip

/a/rwb,(la,uuo(/ WJMWJA%A oo SLmpitia

/mm) me/u z;uu‘f/mﬂ[/m /)Lw%u,g/
Niﬁé’//%) |

numi’ Tbs. %}Mb it oty 0{ %/)/Mn&/&} saleubd .
j@/pﬂx‘,ﬁ/ /CA«DL?)& UMD G Y ‘

N LTIy, ‘/A p.M)L/M/M/ /0/}’(/0[/ Ansiof /OA/H,(.,@O XULh
o0 Ahe, K KK \me/wob A Prsprent
Alorks [ ama, 0hord /m,m/)uu,w,d) At ool

y %MM/M WWJXM %/ym @s/—l
KMA;)OO/M(J‘A /Q/MOZU’, £,

B. DuBres and, Iz
MMMXWMX’A 2y \/M/nu/u X4 P

atorton XJJMMW)MMM Thoss -

nplplu sty za/ym(/ MMJCM \,AUQZOL Yoo 15—
b Mmumx/ Mvtﬁj /CWLZ/ /ﬁ%@ Urt .
#m,m, . m/@m o At lst, 2)ar
N Y. /0%0/)4/ /QX‘)’LLM«%L

_Wﬁtw%u %uu v amrintd Aol ftin

[26]




Anchor Paper — Thematic Essay—Level 3 — A

Lololsol Aty 243, Lonotitution), A2y A0
) Lt o) oy, US
WMMM £ ome Domerilo) Xotaelis .

\/ﬁuxu/ /(‘}w/y%w o, Ayl Gt o m@oﬁu

,,Z/gmm ) Wﬂfv ,

Anchor Level 3-A

The response:

e Shows a thorough understanding of how one amendment to the United States Constitution has
changed the United States government and American society

e Thoroughly addresses all aspects of the task for Amendment 13 evenly and in depth by discussing
the historical circumstances that led to its adoption and by discussing how the amendment changed
the United States government and American society, applying Level 5 criteria

e Shows an ability to analyze and evaluate issues related to Amendment 13; is more analytical than
descriptive (Amendment 13: slavery most controversial issue in American politics since adoption of
Constitution; South had major economic and political power in Congress and kept federal
government from outlawing slavery; compromises held Union together until Lincoln’s election;
when Civil War broke out, slavery issue had to be decided; Lincoln took advantage of his best
opportunity to have Congress ban slavery both for morality and to help return the South to the
Union; Southern economy had been almost totally dependent on slave labor; removal of slave labor
cut out South’s economic foundation and caused years of financial ruin; descendants of former
slaves started to experience freedom with passage of Civil Rights Act; goal of Civil War finally
achieved)

¢ Richly supports the theme with relevant facts, examples, and details (Amendment 13: abolitionists;
Garrison; Stowe; Jefferson’s “all men are created equal” in the Declaration of Independence;
Northern victory in the Civil War; manifest destiny; balance of power in the Senate; Missouri
Compromise; Compromise of 1850; cash crop of cotton; crop diversification; partial
industrialization; sharecropping; black codes; KKK; Martin Luther King Jr.; Rosa Parks; W. E. B.
DuBois; NAACP)

e Is awell-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the 18th amendment is
mentioned, the response does not address this aspect of the task. However, the discussion that is
presented for Amendment 13 meets the criteria for a Level 5 response. The analysis and the inclusion of
substantial historical facts to support that analysis are very strong.
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Anchor Level 3-B

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses most aspects of the task reasonably well by discussing the historical circumstances that
led to the adoption of Amendments 16 and 18 and by discussing how Amendment 16 changed the
United States government and American society

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (Amendment 16: before
1913, taxes were unfair; Populists wanted taxes based on income rather than land; Populist demands
led to amendment; industrialists would pay higher taxes; wage-earner’s taxes would be low; income
tax became the main source of revenue for government; Amendment 18: pushed by women
reformers; rise of organized crime)

Includes some relevant facts, examples, and details (4dmendment 16: Populist Party; income tax is a
graduated tax; unconstitutionality; Amendment 18: banned the making and selling of alcohol;
organized crime; bootlegging)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction that restates the theme and introduces amendments that are not discussed
and concludes by restating part of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Relevant historical facts are mentioned,
but few details are provided. The historical circumstances that led to the adoption of Amendment 16 are
more thorough than those provided for Amendment 18.
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Anchor Level 3-C

The response:

e Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

e Addresses most aspects of the task by discussing the historical circumstances that led to the
adoption of Amendments 17 and 19 and by discussing how Amendment 17 changed the United
States government

e Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (Amendment 17: gave
people more representation in government than before; some people who make laws for the nation
not chosen by the people; Amendment 19: suffrage a long goal of women; role in World War I
made women feel they deserved the right to vote; changed the way officials campaigned for office)

e Includes some relevant facts, examples, and details (Amendment 17: direct election of Senators;
Senators appointed by states; House of Representatives elected by the people; Amendment 19:
Stanton; Mott; Seneca Falls Convention; women make up 51% of the population; women ran for
political office; held more jobs outside the home); includes one minor inaccuracy (senators elected
every four years)

e Is a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction that is a simple restatement of the task and concludes with a summation

Conclusion: Overall, the response fits the criteria for Level 3. Most of the discussion relies on general,
though accurate, statements. Few additional historical details are used to support statements, especially
in the discussion of the 17th amendment.
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Anchor Level 2-A

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by mentioning Amendment 18 and by addressing all aspects of
the task for Amendment 22

Develops an adequate analysis and discussion of Amendment 22 (Amendment 22: two terms make
governmental power of president less and give change in control and ideas; people would never get a
good president for more than two terms, which could be good or bad depending on who is president)
Includes few relevant facts, examples, and details (Amendment 22: based on Washington who set
precedent for two terms because feared dictatorship; Franklin D. Roosevelt ran for 4 terms and won,;
Franklin D. Roosevelt dealt with the Depression and early events of World War II); includes an
inaccuracy (FDR would run for 3 terms and win)

Demonstrates a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the task and
concludes with a discussion of the purpose and effect of amendments

Conclusion: Overall, the response fits the criteria for Level 2. Although the response contains some
analytical statements, there are few specific historical details to support the statements.
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Anchor Level 2-B

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by discussing how Amendment 1 changed American society
through court cases and by discussing some historical circumstances that led to the adoption of
Amendment 15

Develops a weak analysis and discussion of amendments (Amendment 1: people found guilty of
speaking out against the government, which is a violation of 1st amendment rights; Amendment 15:
blacks worked in terrible conditions; Frederick Douglass was a black activist; many sacrificed lives
in Civil War)

Includes few relevant facts, examples, and details (Amendment 1: freedom of speech; freedom of
religion; freedom of the press; Amendment 15: blacks bought at cheap prices; blacks used as slaves)
Demonstrates a general plan of organization

Includes an introduction that restates the theme and concludes with a statement about the “living
constitution”

Conclusion: Overall, the response fits the criteria for Level 2. The response lacks enough specific
information to provide for an adequate discussion. Most of the discussion is a superficial description of
historical background or of effects.
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The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by discussing some of the historical circumstances that led to
the adoption of Amendment 19, mentioning how the United States government and society were
changed by this amendment, and by discussing Amendment 15

Develops a weak analysis of the 19th amendment and a faulty analysis of the 15th amendment
(Amendment 19: women became more comfortable with speaking out; women slightly involved in
American politics; process of gaining equal rights slow but progressed at a moderate rate; right to
vote first in school elections then political elections)

Includes few relevant facts, examples, and details (Amendment 19: women were skilled workers in
factories in World War [; teachers of America’s youth; more jobs in factories after amendment;
more opportunities to pursue higher education);includes some inaccuracies (entire discussion of
15th amendment)

Demonstrates a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a summation

Conclusion: Overall, the response fits the criteria for Level 2. Although both parts of the task are
addressed for the 19th amendment, no specific historical facts are mentioned except for World War 1.
The erroneous chronology and the basic lack of accurate information negate the discussion of the 15th
amendment.
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Anchor Level 1-A

The response:

Shows little understanding of how amendments to the United States Constitution have changed
the United States government or American society

Minimally addresses some aspects of the task by mentioning some circumstances that led to the
adoption of Amendment 18 and by restating the information provided for Amendment 19
Lacks an analysis of the amendments

Includes few relevant facts, examples, and details (Amendment 18: states terms of the
amendment; alcohol took men away from family; underground bars; Amendment 19: gave
women the right to vote)

Demonstrates a general plan of organization

Includes an introduction restating the theme and a conclusion stating that amendments made our
nation what it is today

Conclusion: Overall, the response fits the criteria for Level 1. The terms of Amendments 18 and 19
are briefly stated. A general description of some historical circumstances that led to the adoption of
Amendment 18 is provided.
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Anchor Level 1-B

The response:

e Shows little understanding of how amendments to the United States Constitution have changed the
United States government or American society

e Minimally addresses some aspects of the task by mentioning how an interpretation of Amendment
1 changed society and by mentioning that Amendment 18 is the prohibition law

e Lacks an analysis and discussion of the amendments

e Includes few relevant facts, examples, and details (Amendment 1: freedom of speech or press;
government limited what could be said though; all freedoms have limits; Amendment 18:
Prohibition law); includes an illogical sense of continuity (women wanting the right to vote led to
Prohibition)

e Demonstrates a major weakness in organization

o Identifies the amendments in the topic sentence and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The vague reference to Schenck v.
United States to address the impact of the 1st amendment is good but lacks specificity. Mentioning
women wanting the right to vote confuses the attempt to discuss the 18th amendment.
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Thematic Essay —Practice Paper — C
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Thematic Essay —Practice Paper — C
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Thematic Essay —Practice Paper — D
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Practice Paper A—Score Level 4

The response:

Shows a good understanding of how amendments to the United States Constitution have changed the
United States government and American society

Addresses all aspects of the task, but does so somewhat unevenly by discussing how Amendments
18 and 19 changed the United States government and American society more thoroughly than
discussing the historical circumstances that led to the adoption of these amendments

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is both descriptive and analytical (4dmendment 18: liquor considered a drug;
efforts of temperance movement; only minority of citizens opted to experiment with “noble law”;
average Joe still wanted to drink because alcohol always had been available; many did not think
government should interfere; resentment when people saw alcohol being destroyed by government
agents; smuggling of alcohol much like marijuana today; bribing of police officials; organized crime
established when it took over liquor distribution; organized crime still a factor in America;
Amendment 19: one of the most sacred amendments; once a male-dominated society in everyday life
and government; women granted liberty to vote; women politically equal to men and just as capable
of participating in a republic; women integral part of socio-political America; even though Equal
Rights Amendment did not pass, politicians must pay attention to women’s issues and demands;
21st-century female presidential candidate a real possibility)

Includes relevant facts, examples, and details (4mendment 18: temperance movement; Carry Nation;
government agents; 21st amendment repealed Prohibition; Al Capone; Amendment 19: Elizabeth
Cady Stanton; Susan B. Anthony; Frances Perkins; Hillary Clinton; maternity and paternity leaves;
workplace day-care centers; job sharing)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes by stating that although mistakes are inevitable, the spirit of democracy can never be
fully undermined

Conclusion: Overall, the response fits the criteria for Level 4. Although some overgeneralizations are
not substantiated, the inclusion of specific historical facts strengthens the response. While solid
conclusions are drawn, this response lacks sufficient relevant supporting information to make this a
Level 5 response.
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Practice Paper B—Score Level 3

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses all aspects of the task in a limited way by briefly discussing the historical circumstances
that led to the adoption of Amendments 18 and 19 and how these amendments changed the United
States government and American society

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is more descriptive than analytical (4dmendment 19: huge
step in helping women gain rights; men had to change campaigns to get women’s vote; Amendment
18: women abused by drunk husbands; men spending paychecks on alcohol; percentage of alcohol
abuse dropped; family supported with full income; demand for alcohol more important)

Includes some relevant facts, examples, and details (Amendment 19: traditional society; Stanton;
Anthony; Seneca Falls Declaration; Amendment 18: Carry Nation; repeal of amendment; rise of
organized crime; failure of enforcement)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that are a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although some specific historical facts
are mentioned, most of the discussion for both amendments is composed of general statements. All
parts of the task are addressed, but inadequate development weakens the response.
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Practice Paper C—Score Level 5

The response:

Shows a thorough understanding of how amendments to the United States Constitution have
changed the United States government and American society

Thoroughly addresses all aspects of the task evenly and in depth by discussing the historical
circumstances that led to the adoption of Amendment 1 and Amendment 19 and discussing how
each amendment changed the United States government and American society

Shows an ability to analyze and evaluate issues and events relating to amendments of the United
States Constitution; is more analytical than descriptive (Admendment 1—freedom of the press:
adoption of first ten amendments preceded by struggle between Federalists and Anti-Federalists;
strong anti-Federalist opposition might have precluded ratification of Constitution without a Bill of
Rights; Americans have enjoyed and cherished first amendment freedoms which have helped to
define our nation as the “land of the free”; government can be criticized in print as long as
statements are true; important premise in colonial America; comparison of cartoons of Thomas
Nast to articles of Woodward and Bernstein; freedom of press not absolute and accepted by most
Americans in time of crisis; nation with longest standing Constitution; Amendment 19: ended a
decades-long struggle; Seneca Falls Convention used to plead case for voting rights; women voted
first in western states because harsh frontier conditions required partnership between males and
females; amendment passed after multiple votes in Congress; voting gave women strong and
sometimes dominant force in elections; no person can be elected without female support)

Richly supports the theme with relevant facts, examples, and details (4dmendment 1—freedom of
press: struggle between Federalists and Anti-Federalists; Bill of Rights; tyranny; Madison; Peter
Zenger; libel; Tweed Ring; Nixon’s actions in Watergate; Amendment 19: antebellum era;
Elizabeth Cady Stanton; Lucretia Mott; Seneca Falls Convention; Carrie Chapman Catt; Alice
Paul; pickets at the White House; Equal Rights Amendment)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the theme
and concludes with a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Although the discussion of the historical
circumstances of freedom of press of Amendment 1 focuses on the struggle for the adoption of the
entire Bill of Rights, the use of Peter Zenger’s case as an example strengthens this section. The use of
specific historic references to illustrate the application of both amendments is good.
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Practice Paper D—Score Level 2

The response:

Shows a limited understanding of how amendments to the United States Constitution have changed
the United States government or American society

Addresses some aspects of the task by briefly discussing the historical circumstances that led to the
adoption of Amendments 17 and 22

Develops a weak analysis and discussion of amendments (Amendment 17: people wanted more
control over their government; Amendment 22: people worried if same president elected for more
than two terms, executive branch could become too powerful; President might turn government
into dictatorship)

Includes few relevant facts, examples, and details (Amendment 17: senators elected directly instead
of appointed by states; Senate approves treaties and appointments; Amendment 22: limited
president to two terms); includes an inaccuracy (President Hoover served more than three terms)
Demonstrates a general plan of organization

Includes a weak introduction and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of the historical
circumstances that led to the adoption of both amendments is limited and general. The response
contains several repetitions of the terms of both amendments.

Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of how amendments to the United States Constitution have
changed the United States government and American society

Addresses most aspects of the task fully by discussing the historical circumstances that led to the
adoption of Amendment 18 and how that amendment changed United States government and
American society and by discussing the historical circumstances that led to the adoption of
Amendment 19

Shows some ability to analyze and evaluate issues and events relating to amendments to the United
States Constitution, but not in any depth; is both descriptive and analytical (Amendment 18:
alcohol negatively affected a person and the people around him or her; cause of health problems,
emotional problems, and problems within the family; amendment caused illegal use of alcohol by
people; amendment did not stop anyone; negative economic effect; amendment passed to override
Prohibition; Amendment 19: women felt they had the right to vote as United States citizens; began
marches, rallies, and protests to argue their points)

Includes some relevant facts, examples, and details (Amendment 18: Christian Temperance
movement; women traveled to bars and hassled those who drank; illegal making and distribution of
alcohol; Amendment 19: definition of suffrage)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. Some analytical statements are made,
but little specific historical information is used to support those statements. Although, the discussion of
women’s suffrage is somewhat superficial, the discussion of Prohibition has more depth.
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United States History and Government
Part A Specific Rubric
Document-Based Question—January 2004

Document 1

The Land Ordinance of 1785
One township (6 miles square)

1 mile
<>

Yy 6 .
36 |30 |24 |18 | 12 | e [[ 1 mie

acres

3512923 (17| 11| 5 Land sold in Section 16
5 supported public schools.

3428|122 rr | 10 4

Schools

6 miles

3327121 |15 9 | 8

3226120 (14| 8 | 2

3125|119 13| 7 | 1

|<76 miles—>|

Source: Thomas A. Bailey et al.,
The American Pageant, Houghton Mufflin
(adapted)

1 According to this grid, how did the Land Ordinance of 1785 encourage education in the
Northwest Territory?

Score of 1:
e States how the Land Ordinance of 1785 encouraged education in the Northwest Territory
Examples: land sales from one section supported schools; 640 acres was sold to pay for public
schools; one section is set aside for education;

Score of 0:

e Incorrect response

Examples: everyone in the 6-mile radius went to the same school; there were 16 sections
e Vague response that does not answer the question

Examples: land sales were organized; townships were established; schools were built
e No response
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Document 2

... The inquiry to which these remarks have conducted us is this:
what is offered by the plan of female education here proposed,
which may teach or preserve among females of wealthy families
that purity of manners which is allowed to be so essential to
national prosperity, and so necessary to the existence of a
republican government?

[1] Females, by having their understandings cultivated, their
reasoning powers developed and strengthened, may be expected
to act more from the dictates of reason and less from those of
fashion and caprice [unpredictability].

[2] With minds thus strengthened they would be taught systems of
morality, enforced by the sanctions of religion; and they might be
expected to acquire juster and more enlarged views of their duty,
and stronger and higher motives to its performance.

[3] This plan of education offers all that can be done to preserve
female youth from a contempt of useful labor. The pupils would
become accustomed to it in conjunction with the high objects of
literature and the elegant pursuits of the fine arts; and it is to be
hoped that, both from habit and association, they might in future
life regard it as respectable. . . .

Source: Emma Willard,
“An Address to the Public, Particularly the Members of the Legislature of New York,
Proposing a Plan for Improving Female Education,” 1819

2 Based on this passage, state one reason Emma Willard believed females would benefit from
education.

Score 1:
e States a reason Emma Willard believed females would benefit from education
Examples: females would act with more reason; it keeps female youth from disliking labor;
ladies would learn systems of morality; females would acquire juster views of their
duty; education may teach females the purity of manners

Score of 0:
e Incorrect response
Examples: they can get higher pay; they can get out of work they don’t like; it is important to a
republican government
e Vague response that does not answer the question
Examples: more involvement in other affairs; dictates of reason
e No response
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Document 3

.. . Education, then, beyond all other devices of human origin, is the great equalizer of the
conditions of men—the balance-wheel of the social machinery. I do not here mean that it so
elevates the moral nature as to make men disdain and abhor the oppression of their fellowmen.
This idea pertains to another of its attributes. But I mean that it gives each man the
independence and the means, by which he can resist the selfishness of other men. It does better
than to disarm the poor of their hostility towards the rich; it prevents being poor. Agrarianism
[movement to improve the economic status of farmers] is the revenge of poverty against wealth.
The wanton destruction of the property of others, — the burning of hay-ricks and corn-ricks, the
demolition of machinery, because it supersedes hand-labor, the sprinkling of vitriol [caustic
substances] on rich dresses, — is only agrarianism run mad. Education prevents both the
revenge and the madness. On the other hand, a fellow-feeling for one’s class or caste is the
common instinct of hearts not wholly sunk in selfish regards for person, or for family. The spread
of education, by enlarging the cultivated class or caste, will open a wider area over which the
social feelings will expand; and, if this education should be universal and complete, it would do
more than all things else to obliterate factitious distinctions in society. . . .

— Horace Mann, 12th Annual Report of the Secretary of the Massachusetts Board of Education, 1848
Source: Lawrence Cremin, ed., The Republic and the School: Horace Mann on the Education of Free Men,
Columbia University

3 Based on this passage, identify /wo reasons Horace Mann believed public education benefits
American society.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each different reason Horace Mann believed
public education benefited American society
Examples: education is great equalizer of the conditions of men; makes men abhor the

oppression of their fellowmen; gives men independence and means by which they can
resist the selfishness of others; balances society; prevents being poor; keeps the poor
from being angry at the rich; obliterates distinctions in society; enlarges the cultivated
class or caste; is the balance wheel of social machinery

Score of 0:
e Incorrect response
Example: supercedes hand labor
e Vague response that does not answer the question
Examples: the revenge of poverty against wealth; it helped society
e No response
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Document 4

o

Source: Andrew Cayton et al., America: Pathways to the Present,
Prentice Hall (adapted)

4a According to this photograph, what action did the federal government take to encourage
educational opportunities for African Americans in the period after the Civil War?

Score of 1:
e States an action the federal government took to encourage educational opportunities for African
Americans in the period after the Civil War
Examples: established the Freedmen’s Bureau; built schools; built schools for former slaves;
created Freedmen’s schools

Score of 0:
e Incorrect response
Examples: it opened schools in the North to educate free blacks; they did not do anything;
students had to line up; schools were log cabins
e Vague response that does not answer the question
Example: the federal government took action

e No response
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Document 4

Our school begun—in spite of threatenings from the whites and the consequent fear of the
blacks—with twenty-seven pupils, four only of whom could read, even the simplest words. At the
end of six weeks, we have enrolled eighty-five names, with but fifteen unable to read. In seven
years teaching at the North, I have not seen a parallel to their appetite for learning, and their active
progress. Whether this zeal will abate with time, is yet a question. I have little fear that it may.
Meanwhile it is well to “work while the day lasts.” Their spirit now may be estimated somewhat,
when I tell you that three walk a distance of four miles, each morning, to return after the five-hours
session. Several come three miles, and quite a number from two and two-and-a-half miles. . . .

— Mary S. Battey, schoolteacher, Andersonville, Georgia, 1866
Source: Gerda Lerner, The Female Experience: An American Documentary, Bobbs-Merrill Company

4b According to this passage, how were African American students in the South affected by
educational opportunities in 1866?

Score of 1:
e States how African American students in the South responded to educational opportunities in 1866
Examples: they had a strong appetite for learning; they made rapid progress learning how to read

Score of 0:

e Incorrect response
Examples: African Americans had no interest in learning; they went to school for six weeks

e Vague response that does not answer the question
Examples: blacks were threatened; they walked to school

e No response
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Document 5

India Harris Simmons came to Kansas from Ohio to join her homesteading parents and was soon appointed
as the first schoolteacher of the Prairie Range district of northwest Kearny County.

... The nondescript supply of books which each pupil had brought from whatever state was
‘back home’ to him was placed on the bench by his side. Slates, which had to take the place of
both blackboard and tablets, were of all sizes and descriptions, from Jimmy’s tiny one with the
red felt covered frame and pencil tied to it with a string, to Mary’s big double one with the wide
home-made frames fastened together with strong hinges and cut deep with initials and hearts.
She had found it packed away among grandfather’s books which he had used away back in Ohio.
There were histories from Illinois, spellers and writing books from Iowa, readers from St. Louis
city schools, and even some old blue-backed spellers, with their five-syllabled puzzlers.

From this motley array the teacher made the assignments and arranged the classifications,
depending entirely upon her own judgment. The pupils had been without school privileges long
enough to be glad to have an opportunity to study, and their rapid progress showed they came,
for the most part, from intelligent families. True, there was not a suspension globe for explaining
mathematical geography, but an apple and a ball did very well. There was no case of the latest
wall maps on rollers, but the large ones in the books answered the purpose when care was taken
to hold them correctly. . . .

— India Harris Simmons (1888)
Source: Joanna Stratton, Pioneer Women: Voices from the Kansas Frontier, Simon and Schuster

S Based on this document, state #wo ways that India Harris Simmons used the materials
available to her to teach the children in her school.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each way that India Harris Simmons used the
materials available to her to teach the children in her school
Examples: an apple and a ball replaced a globe; supplies of books from home used as texts;
slates were used as blackboard and tablets; large maps in books replaced wall maps;
books from several states were used for assignments

Score of 0:
e Incorrect response
Examples. benches were used to store books; used a suspension globe
e Vague response that does not answer the question
Examples.: substitutes; mathematics was explained; books were supplied
e No response
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Document 6
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Press Record Publishing Co. Granite City, 1ll

—file 27671/44, Americanization files, Records of the Immigration and Naturallzatlon Service, Record Group 85
Source: Teaching With Documents: Using Primary Sources From the National Archives,
National Archives Trust Fund Board (adapted)

6 According to this poster, what advantage would immigrants gain by attending an

Americanization school?

Score of 1:

States an advantage immigrants would gain by attending an Americanization school
Examples: they learned English; they learn to speak the language; they become more a part of

American society; it would help them become American citizens; they can attend
school at night

Score of 0:

Incorrect response

Examples: they would make America more like the old country; they could bring their mother
Vague response that does not answer the question

Examples: American citizens; they could go to school; Keep America Great
No response
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Document 7

STATE OF EDUCATION
BLACK AND WHITE

... On average, Southern states spent half as much educating a black child as they spent
educating a white. Investment in white school plants [buildings] was four times higher, white
teachers’ salaries 30 percent higher.

Seventeen segregating states spent $42 million busing white children — less than $1 million
on blacks.

Median years of schooling in segregating states and Washington, D.C.: whites — 8.4;
blacks — 5.1. The percent of whites finishing school was four times that of blacks.

Segregating states spent $86 million on white colleges, $5 million on black ones. There was
1 accredited medical school for blacks, 29 for whites; 1 accredited black school for pharmacology,
40 for whites; 1 law school for blacks, 40 for whites. There was no engineering school for blacks,
36 for whites.

In 1946, an estimated one quarter of the entire black population was functionally
illiterate. . . .

Source: Harold Evans et al., The American Century, Alfred A. Knopf (adapted)

7 Based on this document, state swo ways that “separate but equal” was not equal when it came
to education in the segregated states before 1954.

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each way that “separate but equal” was not equal
when it came to education in the segregated states before 1954
Examples: Southern states spent less on black children’s education; black teachers’ salaries were

less than white teachers’ salaries; there were more medical schools for whites;
investment in school buildings for whites was four times higher than in buildings for
black students; $86 million was spent on white colleges, but only $5 million on black
colleges; there were a lot more white colleges than black colleges

Score of 0:
e Incorrect response
Examples: it cost more for blacks to go to school; there were more black schools than white
schools; the entire black population was illiterate
e Vague response that does not answer the question
Examples: illiteracy; busing was allowed; things were worse for black students

e No response
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Document 8

. Segregation of white and colored children in public schools has a detrimental effect upon the
colored children. The impact is greater when it has the sanction of the law, for the policy of
separating the races is usually interpreted as denoting the inferiority of the negro group. A sense
of inferiority affects the motivation of a child to learn. Segregation with the sanction of law,
therefore, has a tendency to [retard] the educational and mental development of negro children
and to deprive them of some of the benefits they would receive in a racial[ly] integrated school
system.

Whatever may have been the extent of psychological knowledge at the time of Plessy v. Ferguson,
this finding is amply supported by modern authority. Any language in Plessy v. Ferguson contrary
to this finding is rejected.

We conclude that, in the field of public education, the doctrine of “separate but equal” has no
place. Separate educational facilities are inherently unequal. Therefore, we hold that the
plaintiffs and others similarly situated for whom the actions have been brought are, by reason of
the segregation complained of, deprived of the equal protection of the laws guaranteed by the
Fourteenth Amendment. This disposition makes unnecessary any discussion whether such
segregation also violates the Due Process Clause of the Fourteenth Amendment . . . .

— Chief Justice Earl Warren, Opinion of the Court, Brown v. Board of Education of Topeka (1954)

8 According to this document, what was the Supreme Court’s ruling regarding the “separate but
equal” doctrine as it applied to public schools?

Score of 1:
e States the Supreme Court’s ruling regarding the “separate but equal” doctrine as it applied to public
schools

Examples: “separate but equal” has no place; segregation has a detrimental effect on colored
children; separate educational facilities are inherently unequal; policy of segregation
incorrectly implies inferiority of African Americans; African Americans are deprived
of equal protection of the laws guaranteed by the Fourteenth Amendment

Score of 0:
e Incorrect response
Examples: “separate but equal” is legal; segregation is based solely on race; Plessy v. Ferguson
is supported by the Court; the Supreme Court said it was okay
e Vague response that does not answer the question
Examples: Supreme Court did not like it; it is inferior
e No response
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United States History and Government
Content-Specific Rubric
Document-Based Question—January 2004

Historical Context:

Although Americans place a high value on education, access to formal education has not always been
available to all. Since colonial times, educational opportunities have been extended to more and more
people in the United States.

Task: < Discuss the efforts made by individuals and the government (federal, state, or local) to extend
educational opportunities in American society
+ Evaluate the extent to which these efforts were successful

Scoring Notes:

1. At least two efforts to extend educational opportunities in American society must be discussed;
the efforts can be made either by individuals or by the government or an individual and the
government.

2. For the purposes of meeting the criteria of using at least five documents in the response,
documents 4a and 4b may be counted as separate documents if the response uses specific facts
from each of those documents.

3. Efforts to extend educational opportunities in American society do not need to be identified as
individual efforts or as government efforts.

4. The evaluation of the success of efforts made by individuals or the government must be related to
the discussion of the efforts of the individuals or government.

5. Government programs could be explained as an individual’s efforts. For example, identifying the
establishment of the G. I. Bill as an initiative of Harry Truman.

6. Similar information can be used to discuss and evaluate different efforts to extend educational
opportunities in American society.

Score of 5:

Thoroughly addresses all aspects of the task by discussing at least two efforts made by individuals and/or
the government to extend educational opportunities in American society and by evaluating the extent to
which these efforts were successful

Incorporates accurate information from at least five documents (see Key Ideas from the Documents Charts)
Incorporates substantial relevant outside information related to the extension of educational opportunities
and the evaluation of these efforts (see Relevant Outside Information Charts)

Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive such as relating the efforts of the Radical Republicans to the establishment of the Freedmen’s
Bureau schools and the later connection to Jim Crow laws or relating the work of Thurgood Marshall for the
NAACEP to the Supreme Court ruling in Brown v. Board of Education

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme
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Score of 4:

e Addresses all aspects of the task by discussing at least two efforts made by individuals and/or the
government to extend educational opportunities in American society and by evaluating the extent to which
these efforts were successful, although the discussion of one aspect of the task may be less complete than
the other

e Incorporates accurate information from at least five documents

e Incorporates relevant outside information related to the extension of educational opportunities and the
evaluation of these efforts

e Includes relevant facts, examples, and details; may be more descriptive than analytical, providing examples
rather than explaining them such as relating the efforts of the Radical Republicans to the establishment of
the Freedmen’s Bureau schools or discussing the efforts of the Supreme Court to reverse “separate but
equal” in Brown v. Board of Education

e Isawell-developed essay, demonstrating a logical and clear plan of organization, but may use the
documents in a less integrated manner than in a Level 5 response

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme

Score of 3:

e Addresses all aspects of the task in a limited way or addresses most aspects of the task fully

e Incorporates some relevant information from the documents

e Incorporates little or no relevant outside information

e Includes some relevant facts, examples, and details; may be more descriptive than analytical; may include
some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes by repeating the theme

Some Examples of Addressing the Task at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Thoroughly discusses one effort made to extend educational opportunities and evaluates
the extent to which this effort was successful and meets Level 5 criteria in the discussion.

2. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful; discusses a second effort made to extend educational
opportunities.

3. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful; evaluates the extent to which a second effort was
successful.
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Score of 2:

Addresses some aspects of the task

Makes limited use of the documents or may only restate the contents of the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme

Some Examples of Addressing the Task at Level 2

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 2 response.

1. Discusses one effort made to extend educational opportunities and evaluates the extent to
which this effort was successful.

2. Discusses two efforts made to extend educational opportunities.

Evaluates the extent to which two efforts made were successful.

4. Discusses two efforts made to extend educational opportunities and evaluates the extent
to which another different effort was successful.

(O8]

Score of 1:

Shows a limited understanding of the task, but addresses some aspects of the task

Makes vague, unclear references to the documents

Presents no relevant outside information

Includes few or no relevant facts, examples, and details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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The response:

Thoroughly addresses all aspects of the task by discussing and evaluating efforts made by the federal
government with the Freedmen’s Bureau and Supreme Court cases and by local governments with
Americanization schools to extend educational opportunities in American society

Incorporates accurate information from documents 3, 4, 6, 7, and 8

Incorporates relevant outside information (enslavement of African Americans; Radical Republicans
in Congress; food and clothing offered through Freedmen’s Bureau; Jim Crow laws; conditions of
segregated schools; President Eisenhower’s executive power in sending troops to Little Rock; Civil
Rights Act of 1964; affirmative action programs; melting pot; location of Americanization schools
in urban areas; southern and eastern immigration of the 1890s; nativism; ESL programs; continuing
education opportunities; New York State Regents examinations offered in many different languages)
Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive (African Americans treated as an inferior race throughout history; racism and prejudice;
Southern states did not allow slaves to learn how to read and write; “separate but equal” facilities
okay in public facilities; enforcement of Jim Crow laws; times changed American opinion; schools
forced to integrate; Supreme Court made a poor decision in Plessy and then corrected itself; Civil
Rights Act of 1964 led to further desegregation of schools; affirmative action ensured educational
opportunities for diverse segments of American society; setbacks in education kept minority groups
from excelling; immigrants suffer from culture shock in an unfamiliar land; immigrants come to
America for better economic opportunity; Americanization schools established in urban areas to help
immigrants fit into society)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that connects education to the
movement of people out of poverty and removing class distinctions in American society

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a strong
understanding of the task. The documents and outside information are successfully integrated with
contemporary programs that are relevant and contribute to a sophisticated analysis and evaluation.
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Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task by discussing and evaluating efforts made by the
federal government in the Land Ordinance, Freedmen’s schools, and Supreme Court cases and by
Horace Mann to extend educational opportunities in American society

Incorporates accurate information from documents 1, 3, 4, 6, and 8

Incorporates relevant outside information (New York State lottery; Horace Mann’s idea that public
education trains people with the skills needed for jobs to avoid poverty; New York State Regents
exams; ESL programs; desegregation)

Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive (funding for schools by selling land in the Northwest; New York State education money
comes from lottery; similarity between Land Ordinance and New York State lottery; America as a
“land of opportunity”; New York State does its best to keep youth at competitive levels; New York
holds students to higher standards, which prepares them for changing world; more education raises
standards for whole country; creativity and resourcefulness used in teaching lessons; school
funding now comes from government; “separate but equal” violates equal protection clause of 14th
amendment; publicly funded schools must desegregate as result of Brown)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a short summary of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good
understanding of the documents and the task. Outside information is somewhat limited, but the
integration of relevant and interesting material to support document information is very good. The use
of analytical statements to compare different time periods strengthens the response.

(83]




Anchor Paper — Document-Based Essay —Level 4 — A

[84]



Anchor Paper — Document-Based Essay —Level 4 — A

/x/f/??ﬂ/)WU e WM& 2 25 C’W,ﬂﬁff ,%

%A’/,/ Z sive. 2 /AA,Z ot . L2ll i /a///cp
// 2 //ﬁ”, 2D ’7;4/%%/4 e ptos M/mf

0 o VM 2he ol tiee.
%ﬂm A b d ﬁéﬁz /J)/IA%(/ Llcalonz e

[85]



Anchor Paper — Document-Based Essay —Level 4 — A

%/‘ZZ A5 Wo%ﬁﬂéww/fm

m_zéégéa %//'7//‘%7/4# s MHZ Mcé/v‘ﬂ M/a}@/
7% /Mw y 72, MLM/ oz Zed A/ Ww@
Lt i , ‘;2474// /7 /W% ﬂm_

ﬂzf " Seppiate M jga/éé

N
M‘@% s o 2//7‘/ Lt2. (754, o

(86]



Anchor Paper — Document-Based Essay —Level 4 — A

%W//V 1' //{,‘,A./ﬂv //,/,.’444

g . 7 2 7,
Slqptozd 7220z /odﬁ,é/. Lt #/Z‘//M ,/7//%,% /57

7 . V4 :
ALY L7 izl WAAIZA A LOP ,L..; L ?. KL 221
J
747 ) AP 7L 4 ,/ /4 s’ A A .

Anchor Level 4-A

The response:

Addresses all aspects of the task by discussing the efforts of Thomas Jefferson and Emma Willard
and the efforts of the federal government’s Freedmen’s Bureau and Supreme Court decisions
although the evaluation of these efforts is less complete than the discussion of the efforts
Incorporates accurate information from documents 1, 2, 4, 5, 7, and 8

Incorporates relevant outside information (ideas of Rousseau and Montesquieu; social contract;
separation of powers; Emma Willard, Oberlin, and other secondary schools; background
information on Brown v. Board of Education)

Includes relevant facts, examples, and details; is both descriptive and analytical (public schools are
a modern idea; education only for wealthy; took many voices for the call of education to be heard,
Emma Willard spoke out against self-erected wall of ignorance confining the country; Browns took
Board of Education to court; highest court in land ruled Brown had constitutional right to attend
white school; more African Americans received educational opportunity as result of Brown; efforts
not immediately effective but contributed to current system)

Is a satisfactorily developed essay, demonstrating a general plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that addresses the long struggle of
extending educational opportunities in American society

Conclusion: Overall, the response fits the criteria for Level 4. Document information and outside
information are combined to demonstrate how educational opportunities have been extended to the
present day. Outside information, although at times irrelevant, is creatively woven into the fabric of the
narrative.
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Anchor Level 4-B

The response:

Addresses all aspects of the task by discussing the efforts made by the federal government with the
Land Ordinance and the Freedmen’s Bureau to extend educational opportunities in American
society, although evaluation of these efforts is less complete than the discussion of the efforts
Incorporates accurate information from documents 1, 4, 5, 7, and 8

Incorporates relevant outside information (one-room schoolhouse; children of all ages grouped
together under one teacher; Abraham Lincoln walked to school; education taught good citizenship
and basic skills needed for democracy; freedmen stayed on plantations after Civil War; illegal to
teach slaves how to read and write; Radical Republicans passed legislation establishing Freedmen’s
schools; background of Brown v. Board of Education; Declaration of Independence ideals of “life,
liberty, and pursuit of happiness” achieved through education)

Includes relevant facts, examples, and details; is more descriptive than analytical, mentioning
examples rather than explaining them (America land of freedom and opportunity; one of
government’s prime objectives to establish educational system; main objective to teach literacy;
thrift and resourcefulness in spite of limited resources; book maps substituted for pull-down maps;
early efforts to establish basis for current school systems; statistically, black schools received
significantly less funding; freed slaves at a disadvantage as a result of not knowing how to read and
write; father protested busing of daughter across city when a white school was nearby; “separate
but equal” facilities of Plessy)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and uses the conclusion to show how education related to the ideals of the
Declaration of Independence

Conclusion: Overall, the response fits the criteria for Level 4. The integration of document
information is generally effective. The outside information and the use of the documents demonstrate a
good understanding of the task. The evaluation is not extensive; however, the conclusions show an
understanding of the benefits of education.
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Anchor Level 4-C

The response:

e Addresses all aspects of the task by discussing and evaluating efforts made by the government in
the Land Ordinance, Freedmen’s schools, and Supreme Court rulings to extend educational
opportunities in American society

e Incorporates accurate information from documents 1, 4, 5, 7, and 8

e Incorporates relevant outside information (GI Bill; national standards; Homestead Act; Jim Crow
policies)

e Includes relevant facts, examples, and details; is both descriptive and analytical (education is one
of most necessary qualities a person can have; Land Ordinance set precedent for further
government involvement in education; Homestead Act encouraged many people to move west;
state governments set up school systems; before Civil War, not many blacks were educated; blacks
receive lesser education because of Jim Crow policies; segregated facilities constitutional as long
as equal; because blacks at disadvantage, United States government stepped in; today blacks and
whites usually have equal educational opportunities; America good place to live because education
is supported for all people)

o s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The conclusions that are drawn are
relevant and insightful. The use of the evaluation to discuss more recent developments is effective.
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Anchor Level 3-A

The response:

Addresses most aspects of the task fully by discussing and evaluating efforts made by the federal
government to extend educational opportunities to settlers in the Northwest and by evaluating the
extent to which the federal government was successful in extending educational opportunities to
African Americans

Incorporates some relevant information from documents 1, 3, 5, 7, and 8

Incorporates little relevant outside information (abolition of slavery; civil rights activists; African
Americans finally reached equality)

Includes some relevant facts, examples, and details; is far more descriptive than analytical (difficult
to set up and maintain a good system of schools in new territories; classroom resources not always
readily available; everyday items used in classroom; African Americans had to work long and hard
to extend educational opportunities; poor conditions did not keep civil rights activists from
pursuing better future; activists kept fighting after Brown v. Board of Education)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that uses Document 3 to reinforce the historical
context and concludes by demonstrating how past accomplishments have had an impact on our
country today

Conclusion: Overall, the response fits the criteria for Level 3. Despite the literal interpretation of the
location of schools in townships in the Northwest, the integration of documents demonstrates a good
understanding of the task. The inclusion of a few well-placed analytical statements adds to the
discussion.
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Anchor Level 3-B

The response:

Addresses most aspects of the task by discussing and evaluating the effort of the federal
government’s role in establishing schools for blacks and the efforts of local governments to
establish Americanization schools for immigrants

Incorporates some relevant information from documents 4, 5, 6, 7, and 8

Incorporates some relevant outside information (Reconstruction; Jim Crow laws; KKK movement;
literacy tests; use of national guard to integrate schools)

Includes some relevant facts, examples, and details; is far more descriptive than analytical (black
schools still segregated after Reconstruction because of Jim Crow laws; literacy tests required for
blacks to vote; segregation legal because of Plessy; Americanization schools offered evening
classes); includes an inaccuracy (national guard called out in Ohio to prevent integration)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes by making a reference to present-day society which is “more
equal, less separated”

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the efforts to extend
educational opportunities is more complete than the evaluation of those efforts. Despite the minor
historical error, the outside information and the integration of historical references are good.
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Anchor Level 3-C

The response:

e Addresses all aspects of the task in a limited way by discussing and evaluating the efforts made by
Emma Willard and Horace Mann and the efforts of the federal government’s Supreme Court
rulings to extend educational opportunities in American society

e Incorporates some relevant information from documents 2, 3, 4, 7, and 8

e Incorporates some relevant outside information (before the Civil War blacks not allowed to go to
school; Jim Crow laws; “separate but equal” unconstitutional)

¢ Includes some relevant facts, examples, and details; is more descriptive than analytical (educated
women could make better decisions; education of poor to eliminate poverty; “separate but equal”
prevented blacks from attending same schools as whites; Supreme Court ruling in Brown v. Board
of Education)

e I[s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by restating the historical context and concludes by mentioning an impact of
Brown v. Board of Education

Conclusion: Overall, the response fits the criteria for Level 3. Document information is limited and
not well developed. Discussion of efforts to extend educational opportunities in American society and
the evaluation of those efforts are superficial, making this response a low level 3 paper.
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The United States of America is the richest country in the world; it holds many of the world’s
most prestigious universities and was founded upon traditions of excellence in education.
From its beginning the U.S. stressed the need for education of its citizens but not until the
19th and 20th centuries did many begin to see the need to extend educational opportunities
to all Americans. Many efforts were taken to increase the number of American’s educated but
in many situations these efforts were feckless.

The North was very education oriented since its beginning. Horace Mann first headed the
Massachusetts School Board. He encouraged year long rather than seasonal education and
supported government funding for books and supplies. As shown in Doc. 3, Mann saw the
good that can come in education, believing that in education lays the key to eliminating
poverty. Likewise in the North female education was encouraged. At a time when women
couldn’t vote and women were expected to become wives. Document 2 stresses the need for
female education which will teach girls to act using reason instead of emotion. Also educating
females would help further American ideals and standards. The North also saw the need to
educate immigrants. Cities like New York were becoming “melting pots” of different cultures
and the need to Americanize was evident. Americanization schools stressed the need to
learn English and become citizens as seen in Doc. 6.

Although the U.S. is one of the richest and most opportunity filled nations, not until the 19th

and 20th centuries were efforts to expand education to the masses evident. Many of this
effort proved futile and the quest to expand education remains today.

Anchor Level 2-A

The response:

e Addresses some aspects of the task by discussing the efforts made by Horace Mann and Emma
Willard and by local governments with Americanization schools to extend educational
opportunities in American society

e Makes limited use of documents 2, 3, and 6

e Presents some relevant outside information (Mann supported lengthening the school year and
government funding for books and supplies; women could not vote; most women expected to
become wives; cities like New York became melting pots)

e Includes some relevant facts, examples, and details (United States founded upon tradition of
excellence; United States has many of world’s prestigious universities; the North more
educationally oriented since the beginning; female education encouraged in North; need to
Americanize evident)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes by stating that although efforts have been made to extend
educational opportunities, many have not been successful and the quest remains today

Conclusion: Overall, the response fits the criteria for Level 2. Three efforts to extend educational
opportunities are mentioned, but none of these efforts are evaluated. The conclusion is a weak
generalization that is not supported by any facts or details.

Note: The Individual Education Plan (IEP) for this student includes dictating a response to a keyboarder.
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Anchor Level 2-B

The response:

Addresses some aspects of the task by evaluating the efforts of the federal government’s Supreme
Court decision to end “separate but equal” and the federal government’s efforts to set up schools
for blacks after the Civil War

Makes limited use of documents 4, 7, and 8

Presents little relevant outside information (blacks made the best of limited opportunities to get
better jobs and made the best out of them)

Includes few facts, examples, and details (“separate but equal” creates a feeling of inferiority;
“separate but equal” not always equal when it comes to education; blacks appetite for learning;
many blacks learn to read)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes with a one sentence
summary

Conclusion: Overall, the response fits the criteria for Level 2. The evaluation of the reversal of Plessy
v. Ferguson is good; however, the evaluation of African American education after Reconstruction is
limited. The use of only three documents limits this response.

[106]




Anchor Paper — Document-Based Essay —Level 2 — C

l:}\l'rl)(/ut)l\ Americans plae o hish valce on edocaricn _cnesy T

‘(ncl)ﬂq, {"jU(wT'U’\ I’)‘L\ Nnef C‘i/uqy\s é’r‘r”h C’(U-’/rl/qé/r te “1// S,n/( Cc/r/\fq/

Times, (w/oc‘affcnq/ CPPer Tons Tiéy hawe lerm €4 ‘fmc/ﬂ/ te Meore

CII\*’I meie pecple in the (/n,rfo/ States

Durlnq t'/u) Tl‘m(' ;)r”r‘:cJ? Mohy Grueps an/ ,’P{m’m;
= 4 I/

tried 1o provi e v ppertunivies fer ctheys  ne of thes

If{:crm(ﬂ Wy 2 mmy W, //Wij- l_r\ her O/Cj(/l/fsd To T'AP

POW:‘L Duc vimenft A she pr:/,'/c»:rc/ < p/o,n fer /“mp/uwh‘j
1 T T ¥

(t’thlf ey cqricn, Emma Will'urd believed ‘*/lvrf' ér/
7

(’JUC‘IT‘YW Tl\? t\/fﬁ/fAT 'F(”T'/l/(J (t WQ\,/J/ Stlens {.,4,,)

G;hu{? C(e‘ve(q/ TA(:r ItwScning \5/‘—"//) q/cw;; L th picscrving
Li / ~ T -’

‘f'('\*fn fr"cm c/'\v{ui) ’ql)cr‘. /\nof'/\rr re fermer he L«’//(w/

in edvevtin was Horvee Mana  [Herace Mann peleced

H’\q'(' fo/wc/'hn‘, 'H\( public \,\/o(/lj (zlf:h?qf(/f /af’fw{/'f A mer:coyn
4 ! 7

Suciety. Herae Mann ~$1'~ch/7, Pocvment 3. that potls
4 /

ey cutien vodJ A 156V "f’l\( pecr ¢t hes tlivy teward 'f'/)r' rich
7 7

2 s
G("\J Prevenf [ol’“’\g‘ pocr.

Incj.'q Herees S mmens  was  anc ther schecl

teacher yihe Faushe her s+cdents in Monsvs alrthooss,

Manf 5or‘1(|‘c,m(- 5u,u,ul,‘o Wwfie pcet c/uq//q//f’, Ms.
f /

‘S"mmw’u’ Cy'cj h(l" /.ﬁ"J/“ +o f?q(/) Ar"/‘ Lsf'uo/f’/zr’/

wth what she cocd ser. Thee wwevenr Ghy

5 Us p('n\st'cn (;/C'[t’J +e ‘l"f’qcé mqﬁﬁ@iﬁarr[uf/ /(WJcm,rys‘

[107]



Anchor Paper — Document-Based Essay —Level 2 — C

so an aple and ball aid the vrick.

Throgshoot the histery, of the Unitid Srates

‘eU'(U(qT"(m /760 ,u/c,rﬂj < /hq‘)rf rele  in 'fzr’ 0/('0(’/6// Hoens

ot ‘Hw{ cogtr- & Cuoftuie Crhci ;)c’c‘p/r’»
T 7

Anchor Level 2-C

The response:

Addresses some aspects of the task by discussing the efforts made by Emma Willard, Horace
Mann, and India Harris Simmons to extend educational opportunities in American society

Makes limited use of documents 2, 3, and 5

Presents no relevant outside information

Includes few facts, examples, and details (Willard’s plan to improve female education; education
would strengthen and develop female reasoning skills; Mann believed public education prevents
poverty; substitutions used for supplies)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes with a reference to the role
education played in the development of the country’s culture and people

Conclusion: Overall, the response fits the criteria for Level 2. The efforts of three individuals to
extend educational opportunities in American society are addressed, but only by using the language in
the documents. None of these efforts are evaluated. Although education did have an impact on child
labor, the information from document 2 is misinterpreted.
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Anchor Paper — Document-Based Essay—Level 1 — A

Anchor Level 1-A

The response:

e Shows a limited understanding of the task, but mentions efforts made by Emma Willard and the
federal government after the Civil War to extend educational opportunities in American society

e Makes vague references to documents 2 and 4b

e Includes little relevant outside information (most early colonial schools available only to wealthy)

e Includes few relevant facts, examples, and details (schools built in colonial times; after Civil War
African Americans given chance to go to school; many African Americans did not know how to
read) and several inaccuracies (reform schools for girls in the 1800s taught girls to be ladylike;
Mary Battey did not see progress with her students or a willingness to be in school)

e Demonstrates a general plan of organization

e Introduces the theme by rephrasing the historical context and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. An attempt is made to address part of
the task; however, a lack of understanding leads to misinterpretation of documents 2 and 4b. In
addition, overgeneralizations confuse the overall effort.
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Anchor Level 1-B

The response:

and by Horace Mann to extend educational opportunities in American society
e Makes limited use of documents 1 and 3
e Presents no relevant outside information

people greater knowledge and understanding and improve their lives)
e Demonstrates a weak plan of organization
e Introduces the theme by restating part of the historical context and lacks a conclusion

of documents 1 and 3 are very limited.

e Minimally discusses and evaluates efforts made by the federal government in the Land Ordinance

e Includes few relevant facts, examples, and details (Land Ordinance of 1785 provided land in each
township to encourage education; education prevents people from becoming poor and helps give

Conclusion: Overall, the response fits the criteria for Level 1. The attempts to summarize the contents
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Practice Paper A—Score Level 4

The response:

e Addresses all aspects of the task by discussing and evaluating the efforts made by government in the
Land Ordinance, Freedmen schools, Brown v. Board of Education, and Americanization schools to
extend educational opportunities in American society

e Incorporates accurate information from documents 1, 4, 5, 6, 7, and 8

e Incorporates relevant outside information (education more assessable in New England; manifest
destiny; abolition movement; Booker T. Washington; W. E. B. Du Bois; vocational schools; Jim
Crow laws; Eisenhower and Little Rock; nativists)

e Includes relevant facts, examples, and details; is both analytical and descriptive (access to public
education limited in underdeveloped areas; Land Ordinance made settlements out west more
appealing; more schools come with manifest destiny and westward movement; freedmen as citizens
had right to be educated; former slaves show potential as American citizens; African Americans had
opportunities in vocational schools, colleges, and universities; tension built because education
unequal; government set standard for protecting educational opportunities at Little Rock; nativists
caused nationwide fear of foreigners and wanted them to assimilate quickly; education could not take
away all native traditions)

e Is awell-developed essay, demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme that demonstrates the impact of education on all
citizens, who contributed to making the United States a leading world power

Conclusion: Overall, the response fits the criteria for Level 4. The discussion regarding Americanization
is not essential for addressing the task; however, the information is accurate and includes some good
analytical statements. The factual development and historical references are combined to illustrate how
the extension of educational opportunities has contributed to America’s greatness.

Practice Paper B—Score Level 2

The response:

e Addresses some aspects of the task by discussing the efforts made by Horace Mann and by the federal
government in the Land Ordinance and by evaluating the role of “separate but equal” in extending
educational opportunities for African Americans

e Incorporates some information from documents 1, 3, 5, and 7

e Presents no relevant outside information

e Includes few facts, examples, and details (Mann’s belief that education teaches people how not to be
poor; “separate but equal” schools not equal); includes one inaccuracy (the Land Ordinance linked to
whites only schools)

e Demonstrates a general plan of organization

e Introduces the theme by going slightly beyond a restatement of the historical context and concludes
by stating that education is important and should be fair for everyone

Conclusion: Overall, the response fits the criteria for Level 2. Although there is an evaluation of the
doctrine “separate but equal”, it is not related to the efforts that are mentioned. Much of the response is a
restatement of document information.
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Practice Paper C—Score Level 3

The response:

Addresses most aspects of the task by discussing and minimally evaluating the efforts of Horace
Mann and the federal government in extending educational opportunities to African Americans and
the poor

Incorporates some relevant information from documents 3, 4, 7, and 8

Incorporates some relevant outside information (Supreme Court gave legal jurisdiction for racial
segregation; unconstitutionality of segregation; wealthy had money for education)

Includes some relevant facts, examples, and details; is more descriptive than analytical (education not
available to minorities; after the Civil War federal government created schools; difficult for African
Americans to get to school; legality of separate facilities; Brown v. Board of Education)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the response addresses most
aspects of the task, evaluative comments are minimal and some statements are not supported with specific
details. Documents are utilized but are interpreted literally and not carefully analyzed.

Practice Paper D—Score Level 2

The response:

Addresses some aspects of the task by discussing an effort made by local government to extend
educational opportunities to immigrants and evaluating in a limited way the extent to which these
efforts were successful

Incorporates accurate information from document 6

Presents little relevant outside information (many immigrants came to the United States in late 1800s;
better jobs as a result of Americanization)

Includes few facts, examples, and details (evening classes for working immigrants; Americanization
classes made it easier for immigrants to adapt to American culture)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes by evaluating the extent to
which Americanization schools were successful

Conclusion: Overall, the response fits the criteria for Level 2. Although only one document is used, both
parts of the task are addressed in a limited way to assess educational opportunities for immigrants.
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Practice Paper E—Score Level 4

The response:

Addresses all aspects of the task by discussing and evaluating the efforts of individuals and the
government to extend educational opportunities to African Americans and women in American
society

Incorporates accurate information from documents 2, 5, 6, 7, and 8

Incorporates relevant outside information (women’s rights movement in the 1800s; Susan B.
Anthony; Elizabeth Cady Stanton; Emma Willard school; Oberlin; Mt. Holyoke; Jim Crow
policies; World War II; NAACP; Martin Luther King, Jr.; President John F. Kennedy; Civil Rights
Act; Seneca Falls)

Includes relevant facts, examples, and details; is more descriptive than analytical, mentioning
examples rather than explaining them (only white rich boys allowed to attend school in colonial
America; girls taught practical tasks at home; women rose to political and social prominence;
women became schoolteachers; Jim Crow policies carried out in unjust manner; tireless dedication
of blacks to cause; NAACP pressed for judicial rulings; King campaigned for President Kennedy to
support a civil rights bill; Brown case was a landmark victory; Civil Rights Act further
desegregated schools; education helps everyone to better themselves “in the land of the free and the
home of the brave”)

Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme that refers to the ongoing process
of extending educational opportunities

Conclusion: Overall, the response fits the criteria for Level 4. Despite the erroneous 1956 date for the
Civil Rights Act and the chronological error of placing Brown v. Board of Education after the efforts
of John F. Kennedy and Martin Luther King, Jr., the outside information and the historical references,
though not fully discussed, are strong. The discussion demonstrates a good understanding of the
continuing process of educational reform throughout United States history.
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United States History and Government Specifications

January 2004

Partl
Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

1,2,8,9,10, 13,14, 17,19, 21, 22, 23,
24,25, 27, 28, 32, 35, 39, 40, 41, 42, 47,
49, 50

2—World History

37, 38, 48

3—Geography

11,12, 26, 43

4—Economics

16, 18, 29, 30, 33, 34, 36, 44, 45, 46

5—Civics, Citizenship, and Government

3,4,5,6,7,15, 20, 31

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Constitution

Constitutional Change:
Amendments to the

Standards 1 and 5: US and NY
History; Civics, Citizenship,
and Government

Document-based Essay

Civic Values; Cultural
Life; Immigration;
Places and Regions;
Constitutional Principles

Standards 1, and 5: US and NY
History; Civics, Citizenship,
and Government

[127]




YL 0L 99 29 8¢ 159 6v | vv | OF | 9¢ 1€ 1€
001 66 86 96 76 6 68 98 €8 | 6L | 9L (4] €L 69 S9 09 9¢ [4S LY 197 8¢ 149 0¢ 0¢
66 66 L6 96 76 16 88 S8 8 | 8L | VL 19 CL 89 €9 6§ SS 0S 9% Iy | LE 159 6C | 67
66 86 L6 S6 €6 06 L8 78 08 | LL | €L 09 0L 99 29 8¢ 159 6v | vv | OF | 9¢ I€ LT | 8C
66 86 96 76 6 68 98 €8 6L | 9L | CTL 6S 69 S9 09 9¢ [4S LY 1A% 8¢ 149 0¢ 9C | LT
86 L6 96 76 16 88 ¢8 (4 8L | ¥L | OL 8¢S 89 €9 6§ SS 0¢s 9% Iv | L€ 159 6¢C ST | 9
86 L6 S6 €6 06 L8 78 08 LL | €L | 69 | LS 99 29 8¢ €S 6v | v | OF | 9¢ I¢ LT €C | ST
86 96 76 6 68 98 €8 6L 9L | CL | 89 | 9¢ S9 09 9¢ [4S LY 1974 8¢ 149 0¢ 9C | CC | ¥
L6 96 76 16 88 S8 8 8L YL | OL | 99 5 €9 6S SY 0s 9% Iv | LE 159 6¢C Y4 1T €C
L6 S6 €6 06 L8 78 08 LL €L | 69 | S9 125 - | 29 8¢ 159 6v | vv | OF | 9¢ I¢ LT €C | 0¢C (44
96 76 6 68 98 €8 6L 9L L | 89 | €9 €S m 09 9¢ [4S LY 1A% 8¢ 149 0¢ 9C | TC 81 | k4
96 76 16 88 S8 C8 8L VL 0L | 99 | 29 (4 M 6§ SS 0s 9% Iv | LE 159 6¢C Y4 ICc | LI 0¢C %
S6 €6 06 L8 78 08 LL €L 69 | S9 | 09 IS ] 8¢ 159 6v | v | OF | 9¢ I¢ LT €C | 0C | 91 61 m
76 6 68 98 €8 6L 9L CL 89 | €9 | 6¢ 0s = | 9¢ [4S LY 197 8¢ 149 0¢ 9C | TC 81 Sl 81 ¥
¥6 16 88 S8 [4] 8L YL 0L 99 | C9 | 8¢ (14 = S¢S 0¢S 9% Iy | LE %9 6¢C 54 IC | LI 14! LT | &
€6 06 L8 123 08 LL €L 69 S9 | 09 | 9¢ 14 H 159 6v | vv | OF | 9¢ I¢ LT €C | 0C | 91 el 91 N.
6 68 98 €8 6L 9L L 89 €9 | 6S | SS | LY W [4S LY 1974 8¢ 149 0¢ 9C | TC 81 SI Cl SI W
16 88 S8 C8 8L VL 0L 99 9 | 85 | €S | 9 = | 0§ 9% Iv | LE 159 6¢C Y4 IC | LI 14! I 14 wa
06 L8 78 08 LL €L 69 S9 09 | 96 | ¢S 1514 W 6v | v | OF | 9¢ I¢ LT €C | 0C | 91 el 0l ¢l W
68 98 €8 6L 9L CL 89 €9 65 | SS | 0S 144 74 LY 197 8¢ 149 0¢ 9C | TC 81 Sl Cl 6 a =
88 S8 [4:] 8L YL 0L 99 29 8S | €S | oV 194 ] 9% Iy | LE %9 6¢C 54 IC | LI 14! IT 8 It | »
L8 78 08 LL €L 69 S9 09 9¢ | CS | LV | TF \Mﬁ ¥ | OF | 9¢ I¢ LT €C | 0C | 91 el 0T L 01 m
98 €8 6L 9L L 89 €9 6§ SS | 0S | 97 |84 g 1974 8¢ 149 0¢ 9C | TC 81 Sl Cl 6 9 6 o
¢8 (4 8L YL 0L 99 29 8¢ €S |6y | v | OF m Iy | LE 159 6¢C 54 Ic | LI 14! I 8 S 8
78 08 LL €L 69 S9 09 9¢ ¢S | Ly | €V | 6¢ s oy | 9¢ I¢ LT €C | 0C | 91 el 0Tl L 14 L
€8 6L 9L CL 89 €9 6§ S¢S 0s | 9% Iv | 8¢ £ 3¢ 149 0¢ 9C | TC 81 SI Cl 6 9 14 9
8 8L VL 0L 99 9 8¢ €S 6v | v | OV | LE LE €e 6¢C Y4 IC | LI 14! I 8 S ¢ S
08 LL €L 69 S9 09 9¢ [4S Ly | €& | 8¢ | 9¢ 9¢ I€ LT €C | 0C | 91 el 0T L 14 [4 L4
6L 9L L 89 €9 6S SS 0¢S 9% Iy | L€ 153 149 0¢ 9C | TC 81 Sl Cl 6 9 1 [4 €
8L YL 0L 99 29 8¢ 159 6v | vv | OF | 9¢ 143 159 6¢C ¢C Ic | LI 14! IT 8 S € I (4
LL €L 69 S9 09 9¢ [4S LY & | 8¢ | ¥¢ 1 %3 I¢ LT €C | 0C | 91 el 0I L 14 4 I I
9L CL 89 €9 6§ S¢S 0s 9% Iv | LE | €¢ (4% 0¢ 9C | TC 81 SI Cl 6 9 14 [4 0 0
01 6 8 L 9 S 14 € (4 I 0 ]! 6 8 L 9 S 14 € (4 I 0 | <€—3.10dS
Kessy
[ej0L

(*Ajuo uoneuiwexa 00z Alenuer 10} asn) 91098 uoneulwexy jeul4 ayj} Buluiwiayaq 10} Meyo

"6, JO 9109S UONBUIWIEXY [BUIJ B OAIOOI P[NOM /4 JO 9109S Y [[] Hed pue [ Led [e10) &
PUEB 9 JO 2109S ABSS? [£)0} B SUIAIOOAI JUIPN)S B ‘O[dwexd 10, ‘9I0JS UONBUIWIEXD [RULJ S JUOPNIS J} SI JOISIAUI SAI0IS 0M) 350U} 21y jutod Y[, “1Ieyd ) Jo
OpIS oY} UMOP 3100s  [[] Hed pue [ 1ed [€10} oy} pue 11eyd oy} Jo doj oy} SSOIoe 9109S ABSS? [10) S JUIPNIS AU} 2)BO0[ ‘9I00S [BULJ S JUSPNIS O} SUIWINP O,

00Z Adenuep — jJuawiuidA0L) pue AIO)SIH Saje)S pajiun ul uoljeuiwexy sjuabay



