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UNITED STATES HISTORY AND GOVERNMENT

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Thematic Essay—June 2004

Theme: Geography and United States Government Actions

Geographic factors often influence United States government actions, both foreign and domestic. Some of
these factors include location, physical environment, movement of people, climate, and resources,

Task: Identify swo actions taken by the United States government that were influenced by geographic factors, and for
each action:
* Discuss the historical circumstances that resulted in the government action
* Discuss the influence of a geographic factor on the action
* Describe the impact of the government action on the United States

From your study of United States history, you may use any federal government action that was influenced by
geography. Some suggestions you might wish to consider include the Louisiana Purchase (1803), issuance of the
Monroe Doctrine (1823), passage of the Homestead Act (1862), decision to build the transcontinental railroad (1860s),
acquisition of the Philippines (1898), decision to build the Panama Canal (early 1900s) and passage of the Interstate
Highway Act (1956).

Scoring Note: A response may discuss the influence of geographic factors on the government action as a
separate aspect of the task, or it may incorporate the influence of geographic factors as part of the
discussion of the historical circumstances that resulted in the government action.

Score of 5:

e Shows a thorough understanding of #we United States government actions that were influenced by
geographic factors, the influence of these geographic factors on the actions, and the impact of these
government actions

e Thoroughly addresses all aspects of the task evenly and in depth by identifying fwe United States
government actions, discussing the historical circumstances that resulted in the government actions,
discussing the influence of geographic factors on the actions, and describing the impact of the actions on the
United States

e Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the impact of
these government actions; is more analytical than descriptive

e Richly supports the theme with relevant facts, examples, and details

e Isawell-developed essay, consistently demonstrating a logical and clear plan of organization

e Includes an introduction and a conclusion that are beyond a simple restatement of the theme

Score of 4:

e Shows a good understanding of fwe United States government actions that were influenced by geographic
factors, the influence of these geographic factors on the actions, and the impact of these government actions

e Addresses all aspects of the task, but may do so somewhat unevenly by discussing all aspects of the task for
one government action more thoroughly than all aspects for the other action, or discussing one aspect of the
task less thoroughly than the other aspects of the task for both government actions

e Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the impact of
these government actions; may be more descriptive than analytical

e Includes relevant facts, examples, and details

e s awell-developed essay, demonstrating a logical and clear plan of organization

¢ Includes an introduction and a conclusion that are beyond a simple restatement of the theme
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Score of 3:

Shows a satisfactory understanding of United States government actions that were influenced by geographic
factors and the impact of these government actions

Addresses most aspects of the task or addresses all aspects of the task in a limited way

Analyzes or evaluates the historical circumstances and the impact of United States government actions, but
not in any depth; may mention or imply that geographic factors have influenced government actions; is
more descriptive than analytical

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that may be a simple restatement of the theme

Some Examples of Addressing the Task at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 2.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Addresses all aspects of the task for one government action fully and one aspect of the task for a
second government action.

2. Addresses two aspects of the task for fwe government actions fully.

Addresses all aspects of the task in a limited way for iwoe government actions.

4. Thoroughly addresses all aspects of the task for one government action, applying level 5 criteria.

(8]

Score of 2:

Shows a limited understanding of United States government actions that were influenced by geographic
factors and the impact of these government actions

Addresses some aspects of the task with a limited discussion of at least one aspect of the task for rwo
government actions or a limited discussion of all aspects of the task for one government action

May develop a faulty or weak analysis or evaluation of the historical circumstances of United States
government actions and the impact of these government actions

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being discussed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 1:

Shows little understanding of United States government actions that were influenced by geographic factors
and the impact of these government actions

Minimally addresses some aspects of the task by making some comments about at least one aspect of the
task for at least one government action

May lack an analysis or evaluation of the historical circumstances of United States government actions and
the impact of government actions

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being discussed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0:

Fails to address the task, is illegible, or is a blank paper
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Anchor Level 5-A

The response:

Shows a thorough understanding of two United States government actions that were influenced
by geographic factors, the influence of these geographic factors on the actions, and the impact of
these government actions

Thoroughly addresses all aspects of the task evenly and in depth for the decisions to build the
Panama Canal and the transcontinental railroad

Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the
impact of these government actions; is more analytical than descriptive (Panama Canal: since
colonial times people had tried to find a passage through the Americas to the Pacific Ocean
because the advantage in trade would be phenomenal; Panama was an ideal location for this canal
because of its location on the narrow strip of land separating the two oceans; the United States
government decided to pick up where the French left off; they encouraged the Panamanian
Independence movement from Colombia so they could build there instead of the longer
Nicaraguan route; the United States had control of the shortest route between the Atlantic and the
Pacific; transcontinental railroad.: east coast and its cities became crowded but many immigrants
could not afford to move west; travel west hard and through inhospitable terrain; many died
before reaching destination; land given to railroads to encourage them to build and expand; large
numbers of buffalo slaughtered and Native Americans forced off their land; government’s intent
to unify the country although sectional differences did not all disappear)

Richly supports the theme with relevant facts, examples, and details (Panama Canal: passage
through the Americas to the Pacific Ocean; French begin to build canal under de Lesseps but
went bankrupt; narrow strip of land separating two oceans; Panamanian independence from
Colombia; transcontinental railroad. the number of people living in the United States increased
through immigration and natural means; the east coast and its cities became crowded; through
war, purchase, and annexation the United States expanded to the west coast; death of the Donner
party; population of the western lands increased to where they could be admitted as states)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Includes an introduction and a conclusion that are a simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The response contains detailed
information about the historical circumstances and the geographic factors that led to the decisions to
build the Panama Canal and the transcontinental railroad. The use of specific historical facts shows a
good understanding of the role played by geography.
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Anchor Level 5-B

The response:

Shows a thorough understanding of two United States government actions that were influenced
by geographic factors, the influence of these geographic factors on the actions, and the impact
of these government actions

Thoroughly addresses all aspects of the task evenly and in depth for the Gadsden Purchase and
the passage of the Homestead Act

Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the
impact of these government actions; is more analytical than descriptive (Gadsden Purchase:
purchase was concurrent with the period because American expansionism was connected with
the idea of manifest destiny; provided location for southwest railroad without building through
the Rocky Mountains; leaders supported purchase to ease conscience about land obtained as
result of Mexican War; Homestead Act: allowed people to move and own land after five years if
they improved it; settlers did not have technology to develop earlier; lack of trees meant settlers
could not build the way they were accustomed to; offered free blacks opportunity to settle in the
West; increased power of West in the government

Richly supports the theme with relevant facts, examples, and details (Gadsden Purchase:
located between present-day Texas and southern California and connected the two regions;
manifest destiny; occurred during time of expansion; grain and livestock could be sold in the
East; Homestead Act: Great Plains had fertile soil and rivers; Act divided up land; invention of
barbed wire; built sod houses; development of plow)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Includes an introduction that is slightly beyond a simple restatement of the theme and contains a
conclusion that links the Gadsden Purchase and the Homestead Act to the closing of the frontier

Conclusion: Overall, the response best fits the criteria for Level 5. Although the Gadsden Purchase
is not one of the suggested examples, it is a good choice and the discussion is good. The response
makes explicit statements about the influence of geographic factors.

[11]
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Anchor Level 4-A

The response:

e Shows a good understanding of United States government actions that were influenced by
geographic factors, the influence of these geographic factors on the actions, and the impact of
these government actions

e Addresses all aspects of the task for the transcontinental railroad and the Panama Canal, but does
so somewhat unevenly by discussing the Panama Canal more thoroughly than the
transcontinental railroad

e Analyzes and evaluates the historical circumstances of United States government actions, the
influence of geographic factors, and the impact of these government actions; is more descriptive
than analytical (transcontinental railroad: vast territory created a need for a transcontinental
railroad; this resulted in greater movement of people to the west coast and better communication
because of better mail services; the United States now covered land from the Atlantic to the
Pacific; meant the beginning of the end for the pony express; led to the loss of land, food, and
culture for Native Americans; Panama Canal: caused President Roosevelt to encourage
Panamanians to rebel and declare their independence; two-ocean navy of the late 20th century
decreased need for canal; plans made to return control of canal to Panama)

e Includes relevant facts, examples, and details (franscontinental railroad: movement of people,
mail, and other supplies slow with horse and buggy; built by Chinese in the west and the Irish and
Germans in the east; railroads linked at Promontory Point; Panama Canal: United States Navy
could not move its warships quickly; long voyage around South America caused delays and
higher costs for products)

e Is a well-developed essay, demonstrating a general plan of organization;

e Includes an introduction and a conclusion that go beyond a simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Despite some repetition, the use
of specific historical details strengthens the response. Some good generalizations are made, but they
are not supported with sufficient details to make this a Level 5 response.
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Anchor Level 4-B

The response:

Shows a good understanding of two United States government actions that were influenced by
geographic factors, the influence of these geographic factors on the actions, and the impact of
these government actions

Addresses all aspects of the task for the Louisiana Purchase and the decision to build the Panama
Canal, but does so somewhat unevenly, describing the impact of the Louisiana Purchase more
thoroughly than the impact of the Panama Canal

Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the
impact of these government actions; is both descriptive and analytical (Louisiana Purchase: more
land meant greater resources to use; France, a world power; lost influence in North America;
Napoleon needed money to buy things for battle; Panama Canal: we needed a faster route to get
from one ocean to the other; United States encouraged Panama to separate from Colombia; canal
cut travel time nearly in half; helped to increase trade which meant more money coming to the
economy)

Includes relevant facts, examples, and details (Louisiana Purchase: Thomas Jefferson; purchase
nearly doubled the size of the United States; United States purchased it from France; Napoleon
was busy trying to conquer Europe; Panama Canal: French started building canal; had to travel
around South America before canal; lives lost due to disease during building)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Includes an introduction that is a restatement of the theme and a conclusion that is beyond a
simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. The response incorporates explicit
statements about the geographic factors that influenced the government actions; however, the amount
of detailed information and analysis is not extensive. Some overgeneralizations weaken the response.

[17]
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Anchor Level 4-C

The response:

Shows a good understanding of United States government actions that were influenced by
geographic factors, the influence of these geographic factors on the actions, and the impact of
these government actions

Addresses all aspects of the task for the passage of the Homestead Act and the building of the
Panama Canal although the discussion of the Panama Canal is more thorough than the discussion
of the Homestead Act

Analyzes the geographic factors and the impact of the building of the Panama Canal more fully
than the historical circumstances; is more descriptive than analytical for the discussion of the
Homestead Act

Includes relevant facts, examples, and details (Homestead Act: 160 acres; work on land for five
years; built sod houses; new methods of farming; lack of water; use of dry farming; Panama
Canal: previous to the canal, ships traveling from one coast to the other had to sail all the way
down to the tip of South America and back up to the United States; the government looked at a
tiny strip of land in Central America that connected one ocean to the other; the United States can
no longer use the Panama Canal for large ships; it is still used to transport people on cruise ships;
the strip of land was recently returned to Panama)

Is a well-developed essay, demonstrating a general plan of organization

Includes an introduction that is a restatement of the theme and a conclusion that goes beyond a
simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. While the discussion of the
impact of the Panama Canal is the strongest part of the response, the discussion of the historical
circumstances surrounding the decision to build the Panama Canal is limited. Although specific
details are not included in the discussion of the Homestead Act, the link to the Louisiana Purchase
and the transcontinental railroad show an understanding of the role of government decisions in
westward expansion.
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Anchor Level 3-A

The response:

Shows a satisfactory understanding of two United States government actions that were influenced
by geographic factors and the impact of these government actions

Addresses all aspects of the task in a limited way for the Monroe Doctrine and the acquisition of
the Philippines

Evaluates the historical circumstances, the influence of geographic factors, and the impact of
these government actions but not in any depth; is more descriptive than analytical (Monroe
Doctrine: issued in response to the threatened intervention in the Western Hemisphere by
European nations; isolation was a major advantage to the Americans because they were still a
developing nation; document became the foreign policy of the United States for the next 100
years; the Monroe Doctrine was a direct result of American’s geographical location in the world;
Philippines: trend towards imperialism; gave United States a presence in Asia; geographically far
from the United States; burden to the United States in later years)

Includes some relevant facts, examples, and details (Monroe Doctrine: issued by President
Monroe in 1823; Western Hemisphere closed to foreign powers; geographic isolation because of
Atlantic Ocean; Philippines: acquisition result of Spanish American War; refueling stations for
trade)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that are slightly beyond a simple restatement of the
theme

Conclusion: Overall, the response fits the criteria for Level 3. All aspects of the task are addressed,
although the isolation created by the Monroe Doctrine and the imperialism aspect of the acquisition
of the Philippines are repeated several times in the discussion. Good general statements are made but
are not supported with specific historical details.
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Anchor Level 3-B

The response:

e Shows a satisfactory understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

e Addresses most aspects of the task for the Louisiana Purchase and the issuance of the Monroe
Doctrine but only mentions the influence of the geographic factors on these government actions
and only briefly discusses the impact of the Louisiana Purchase

e Evaluates the historical circumstances and the impact of these government actions, but not in any
depth; is more descriptive than analytical (Louisiana Purchase: Jefferson wanted to get control of
New Orleans for trade; Jefferson worried about decision but used constitutional power of treaty
making; Monroe Doctrine: President Monroe worried about European countries coming into
Americas and creating colonies)

e Includes some relevant facts, examples, and details (Louisiana Purchase: total cost of this land
was less than 3 cents per acre; many people in Congress thought this was a waste of money;
Jefferson then sent Lewis and Clark to explore this territory; Monroe Doctrine: issued in
1823;British support Doctrine with navy); includes some inaccuracies (states that Monroe
doctrine was the “beginning of a long United States policy of nonintervention” instead of the
continuation of Washington’s proclamation of neutrality)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction that is a restatement of the theme and a conclusion that goes beyond a
simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. Several geographic statements are
made about the Louisiana Purchase, but the discussion of the Monroe Doctrine only infers a link
to geographic factors. Good historical information is used to discuss the Louisiana Purchase.
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Anchor Level 3-C

The response:

Shows a satisfactory understanding of two United States government actions that were influenced
by geographic factors and the impact of these government actions

Addresses all aspects of the task for the decisions to build the transcontinental railroad and the
Panama Canal in a limited way

Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the
impact of these government actions, but not in any depth (transcontinental railroad. the most
significant problem for those moving westward was a means of transportation; the geography of
the land was not one which allowed for easy transportation; passage through such a treacherous
area did not come easily; the United States government, recognizing the problem plaguing its
citizens, decided to take action; decided to construct a more efficient means of transportation;
Panama Canal: recognizing that the time to travel around South America might prove
detrimental in time of crisis led to the decision to construct the canal); contains one minor
inaccurate analysis (removed the effect of the geography of the land on its citizens)

Includes some relevant facts, examples, and details (transcontinental railroad: most individuals
wishing to settle in the far west had to deal with the Rocky Mountains; from the westernmost part
of the nation to the farthest east; the United States government created a railroad system which
spanned the nation; Panama Canal: increased the efficiency of getting from one end of the nation
to the other)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that are beyond a simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response discusses
government actions to overcome some geographic obstacle; however, the detailed information is
limited, despite the use of several analytical comments. The factual information to describe the
impact of the Panama Canal is also limited.

(31]




Anchor Paper — Thematic Essay—L evel 2 —A

Ma%ou&_gmxed_ﬁzm_mmu@ﬁg_

C}C)\:Prmrmer\&- oy ONcle ot QeCinionD

m&m%wwmr W oe

h)\\e\xr\c\) m\«h\r@) <0 %ir*c}:\ CRN e drdnSprvial,

e T e s | |

. Tre Overacrent e ad o Ao omeny

of e raton safe.
Wren  He Covernment  ssed dhe
AN Y
He nterest of Hre (B Trey (rew
Hat ‘tf OHr  Oourtries CclomizeCl in
. i
leave. Hhe VS Wreceble. Mot wenting

LA L a EF S ey msoecl Hhe Manroe
DZ :&ij: LONicky A0 oOHhor Coutries
- = n a.l e

- 1
MERQLQ%_Q__W_CW—

s An acty of e, Thim ionprodeC

o Preiecty % b el

o obYrer Colomues (N el \Wester—

| e N ]
S _and topd (S (nyurerable

[32]



Anchor Paper — Thematic Essay—L evel 2 —A

Do g e of (g sngs Peed
el Yo %G:J\' o Hoe OoHers=ic\e C*>Sc 0
o Sho e +o CT) acoo—d el o,

_Q,QCX_’O_|_‘H;Q, oo Jrkw no+ Nale +Nw\
M@M
:Bo_j_‘\zcme_m;ma_gmg\-_m Pt
ovosio o roild Yhe Dereed cacel, o
{a ship el 4o ge %rmoh +hoy

Da)fd do i+ in 2 fo% less W +h5
Proved +o e very he o). Qfﬁ’_r Hhis
Hre He SNDS Lece dHe qe

Yo ineve, ey agoddodd Yo e ™

alot less +imo.

Gleogragh\.’/ D) a\’IS a @r%a role im
LRt gres o araund LS, QOC@rrhr“cj 4+
HNe. Qeotrapny e dovernont orosk
Pan  Hhaote acters, aof\ \oow %Q,ul WL\

Speal orened, T dhed donvd ek
| | | I 4 {
L2\Q Cdor S lives.

[33]



Anchor Level 2-A

The response:

Shows a limited understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Addresses some aspects of the task for the issuance of the Monroe Doctrine and building of the
Panama Canal, mentioning a geographic factor and making simplistic statements about the
impact of both government actions

Develops a weak analysis of the historical circumstances and the impact of these United States
government actions

Includes few relevant facts, examples, and details (Monroe Doctrine: protecting the interest of the
United States; if other countries colonized in the Western Hemisphere, it would leave the United
States vulnerable; Panama Canal: a ship going through the canal could do it in less time);
includes several inaccuracies (Monroe Doctrine: warned other countries if they entered the
Western Hemisphere they were threatening the United States; we would consider this an act of
war against the United States; we had to protect other colonies in the Western Hemisphere;
Panama Canal: to get to the other side of the nation, ships had to go around Mexico)
Demonstrates a general plan of organization

Includes both an introduction and a simplistic conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The response mentions but does
not discuss a geographic factor for either action. The discussion of the historical circumstances and of
the impact of the government actions is very limited. The last sentence of the introduction implies a
lack of understanding of the definition of geography or what geography is and the conclusion
confirms this assessment.
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Anchor Level 2-B

The response:

e Shows a limited understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

e Addresses some aspects of the task for the Louisiana Purchase by discussing the historical
circumstances and mentioning geographic factors and the impact (this was the cheapest land deal
in American history; doubled the size of the United States)

e Develops a weak analysis of the influence of geographic factors on the Louisiana Purchase and its
impact (we wanted to buy the city of New Orleans for trading purposes)

e Includes relevant facts, examples, and details (sending negotiators to France; France surprised
negotiators by offering to sell all of Louisiana; President had given permission to spend ten
million dollars on New Orleans; French offered all of Louisiana for fifteen million dollars;
negotiators decided to take the deal; United States bought Louisiana for only a few cents an acre);
includes some inaccuracies (United States government is very limited geographically as to what
they can do; France offered to sell all of the French land in the Americas)

e Demonstrates a general plan of organization

e Includes an introduction and lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. Although the introduction
indicates that two government decisions will be discussed, the response discusses only one
government action. The historical circumstances of the Louisiana Purchase are discussed with
relevant detailed information, but the response only mentions a geographic factor and an impact.
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Anchor Level 2-C

The response:

Shows a limited understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Addresses some aspects of the task for the impact of acquiring Alaska and Hawaii and of building
the transcontinental railroad but does not mention the historical circumstances of these
government actions

Develops an extremely weak analysis of the influence of geographic factors but provides some
analysis of the impact of these government actions

Includes few relevant facts, examples, and details (A/aska and Hawaii: United States added both
more land and resources; Hawaii located west of the United States; Hawaii is a vacation spot;
very cold Alaska was used for its resources—oil; transcontinental railroad: moved people and
goods; allowed people to travel more quickly); includes an inaccuracy (52 states)

Demonstrates a general plan of organization

Includes an introduction and a conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. Only one aspect of the task is
addressed. The analysis of the information is limited and somewhat faulty. The response shows how
the government actions influenced the geography of the United States rather than how geographic
factors influenced the government actions.
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Anchor Level 1-A

The response:

e Shows little understanding of a United States government action that was influenced by
geographic factors and the impact of this government action

e Minimally addresses some aspects of the task for the Louisiana Purchase

e Lacks an analysis of the influence of geographic factors on the government action but provides
some analysis of the impact of the Louisiana Purchase (with the access of the River, people of the
South were able to send and receive goods to and from the North)

e Includes few relevant facts, examples, or details (purchased from France; this land needed for
trade; the key importance of this purchase was the Mississippi River); includes inaccuracies
(Mississippi River ran from Louisiana all the way north through the Rocky Mountains; the
purchase consisted of Louisiana and the surrounding areas of the Mississippi River)

e Demonstrates some weakness in organization

e Includes an introduction that restates the theme and mentions the need for water but lacks a
conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. Some geographic factors
influencing the Louisiana Purchase are mentioned, but the historical circumstances surrounding the
Purchase are omitted. Although the introduction identifies two government actions, only one is
addressed.
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Anchor Level 1-B

The response:

Shows little understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Minimally addresses some aspects of the task for the Louisiana Purchase and the passage of the
Homestead Act

Lacks an analysis or evaluation of geographic factors but does provide some analysis of the
impact of the government action (the Louisiana Purchase was a good action and a great
investment)

Includes few relevant facts, examples, or details (Louisiana Purchase was bought from France;
took the action to expand the United States); includes several inaccuracies (most of the
information dealing with the Homestead Act; Louisiana purchased for one dollar)
Demonstrates a general plan of in organization

Includes both an introduction and a conclusion that restate the theme

Conclusion: Overall, the response best fits the criteria for Level 1. A few pieces of accurate
information are provided and some attempt to analyze the impact of the Louisiana Purchase is made;
however, how geographic factors influenced this government action or the historical circumstances of
this action are not discussed. The discussion of the Homestead Act is so factually inaccurate that this
part of the response cannot be awarded any credit.
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Thematic Essay—Practice Paper — D
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Practice Paper A—Score Level 3

The response:

Shows a satisfactory understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Addresses all aspects of the task for the Louisiana Purchase and only mentions a historical
circumstance involved in the decision to build the Panama Canal

Analyzes and evaluates the historical circumstances and the impact of this government action, but
not in any depth; is more descriptive than analytical (Louisiana Purchase: President exercised
loose interpretation of the constitution in order to buy this land; buying this land doubled the size
of the United States and it is what began our territorial expansion; this expansion later become
known as manifest destiny; decision to build the Panama Canal: would make trade with eastern
nations faster; no longer had to go around South America)

Includes some relevant facts, examples, and details (Louisiana Purchase: bought from France;
purchased by one of our early Presidents; this president wanted to buy the port of New Orleans;
Napoleon would not sell just New Orleans; Napoleon wanted to sell all of Louisiana; it was right
next to the United States; it had great resources such as the Mississippi River and fertile land;
decision to build the Panama Canal: building canal took many years; canal across Panama

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction that is a simple restatement of the theme and a conclusion that that
generalizes the impact of geography on government actions and adds little to the discussion

Conclusion: Overall, the response best fits the criteria for Level 3. All aspects of the task are
addressed for the Louisiana Purchase. Information influencing the decision to build the Panama
Canal is included but is very limited.

Practice Paper B—Score Level 2

The response:

Shows a limited understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Addresses some aspects of the task for the passage of the Homestead Act and the building of the
transcontinental railroad

Develops a weak analysis of the influence of geographic factors

Includes few relevant facts, examples, and details (Homestead Act: some of the west had desert
spot which wasn’t great for farming; large herds of buffalo; transcontinental railroad.: take just a
few days to get from the east coast to California on the west coast, took a while to lay down the
tracks because of all the hills and rivers; people made more money)

Demonstrates some weakness in organization

Includes both an introduction and a conclusion that restate the theme

Conclusion: Overall, the response best fits the criteria for Level 2. Very little detailed information is
included. The response is weak in terms of the historical circumstances for both actions. The
discussion makes minimal reference to the geographic factors influencing the building of the
transcontinental railroad and none for the Homestead Act.
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Practice Paper C—Score Level 2

The response:

e Shows a limited understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

e Addresses some aspects of the task for acquiring the Philippines and building the Panama Canal
by implying that a geographic factor influenced these two actions but omits any discussion of the
historical circumstances for these actions

e Develops a faulty analysis of the influence of geographic factors on United States government
actions, referring to the geographic impact of the government actions instead of the geographic
factors influencing these government actions

¢ Includes some relevant facts, examples, and details (Philippines: gave us some land in the Pacific
Ocean; place to refuel our ships on our way to and from Hawaii to Asia; we gave the Philippines
their independence; Panama. allowed us and others to go through Central America instead of
around South America; quicker and easier; gave back to Panama in 2000; and while we had
control we got a lot of money out of it); includes some inaccuracies (France controlled the
Philippines)

e Demonstrates a general plan of organization but does not clearly show how geographic factors
influenced these government actions

o Includes an introduction that restates the theme and lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The response refers to historic
events, but fails to include pertinent information about that event. For example, in the discussion of
the Philippines, the response states: “In World War II, it gave us a place to keep our troops when we
were fighting w/ Japan.” There is no acknowledgement that the United States lost control of the
Philippines during World War II and then regained control of them.
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Practice Paper D—Score Level 5

The response:

Shows a thorough understanding of two United States government actions that were influenced
by geographic factors, the influence of these geographic factors on the actions, and the impact of
these government actions

Thoroughly addresses all aspects of the task evenly and in depth for the Louisiana Purchase and
the decision to build the transcontinental railroad

Analyzes and evaluates the historical circumstances, the influence of geographic factors, and the
impact of these government actions; is more analytical than descriptive (Louisiana Purchase:
President Jefferson was determined to acquire the area of New Orleans; New Orleans was a vital
port located at the mouth of the Mississippi River; Jefferson wanted the United States to be able
to easily transport goods through the Mississippi River; strict versus loose interpretation of the
Constitution; Jefferson knew that the Louisiana Purchase would give the United States ownership
and control of the Mississippi River and the port of New Orleans; use of the Mississippi River
would help increase trade and would allow farmers in the Ohio and Mississippi River valleys to
ship out goods, which opened up new markets and increased their profits; decision to build the
transcontinental railroad: clear that the United States needed a form of transportation to transport
not only people but cattle and other goods from one coast to the other; geographic factors made it
extremely difficult and dangerous to build; immigrants, especially Asians became the main work
force)

Richly supports the theme with relevant facts, examples, and details (Louisiana Purchase: port of
New Orleans was controlled by the French; President Jefferson asked Livingston and Monroe to
check the New Orleans area out and offer the French $10 million for the port; Livingston and
Monroe were given the opportunity to buy all of the territory of Louisiana for $15 million from
the French; the Louisiana Purchase doubled the size of the United States; decision to build the
transcontinental railroad.: placed on mountain sides across rivers; cattle, gold and silver could be
shipped to the East Coast; manufactured goods now had a western market)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Includes an introduction that is slightly beyond a restatement of the theme and a conclusion that
is beyond a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. All aspects of the task are thoroughly
addressed with much analysis and detailed information that show both the influence of geographic
factors and the historical circumstances that resulted in government actions. Specific historic details
are used to support the importance of the role of geography in government decisions.
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Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of United States government actions that were influenced by
geographic factors and the impact of these government actions

Addresses all aspects of the task in a limited way for the Louisiana Purchase and issuance of the
Monroe Doctrine

Evaluates the historical circumstances and the impact of these government actions, but not in any
depth; is more descriptive than analytical (Louisiana Purchase: the purchase increased the size
and debt of the United States by a wide margin; stretched from Montana over to Minnesota, and
down to Louisiana; Jefferson wanted the port of New Orleans to help western farmers use the
Mississippi; Napoleon did not want to sell only New Orleans but all of Louisiana; Monroe
Doctrine: United States protecting its geographic neighbors; helped to increase our trade
opportunities with areas close to the United States)

Includes some relevant facts, examples, and details (Monroe Doctrine: states major provisions of
the Monroe Doctrine; Western Hemisphere; United States was protecting its geographic
neighbors; helped to increase our trade opportunities with areas close to the United States)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction that is a simple restatement of the theme and a conclusion that does not
relate to the topic

Conclusion: Overall, the response best fits the criteria for Level 3. All aspects of the task are
addressed in a limited way for two government actions. The response makes statements related to
geography in the discussion of the Louisiana Purchase, but it omits any reference to the influence of
geography on the issuance of the Monroe Doctrine other than mentioning that the Monroe Doctrine
concerned the Western Hemisphere.
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United States History and Government
Part A Specific Rubric
Document-Based Question—June 2004

Document 1

... All persons born or naturalized in the United States, and subject to the jurisdiction thereof,
are citizens of the United States and of the State wherein they reside. No State shall make or
enforce any law which shall abridge the privileges or immunities of citizens of the United States;
nor shall any State deprive any person of life, liberty, or property, without due process of law; nor
deny to any person within its jurisdiction the equal protection of the laws. . . .

— 14th Amendment, Section 1, 1868

1a How does the 14th Amendment define citizenship?

Score of 1:
e States the 14th Amendment definition of citizenship
Example: all persons born or naturalized in the United States are citizens

Score of 0:
e Incorrect response
Examples: rights which citizens have under the law; due process of law; equal protection;
jurisdiction
e Vague response that does not answer the question
Example: naturalization
e No response

1b During Reconstruction, how was the 14th Amendment intended to help formerly enslaved
persons?

Score of 1:
e States how the 14th Amendment was intended to help formerly enslaved persons
Examples: states could not deny any person life, liberty, or property without due process of
law; states could not deny equal protection of the law; gave them citizenship; made
them citizens

Score of 0:
e Incorrect response
Examples: gave them right to vote; gave them property
e Vague response that does not answer the question
Examples: states could not deny a person; citizens
e No response



Document 2

.. . History does not furnish an example of emancipation under conditions less friendly to the
emancipated class than this American example. Liberty came to the freedmen of the United
States not in mercy, but in wrath [anger], not by moral choice but by military necessity, not by
the generous action of the people among whom they were to live, and whose good-will was
essential to the success of the measure, but by strangers, foreigners, invaders, trespassers, aliens,
and enemies. The very manner of their emancipation invited to the heads of the freedmen the
bitterest hostility of race and class. They were hated because they had been slaves, hated
because they were now free, and hated because of those who had freed them. Nothing was to
have been expected other than what has happened, and he is a poor student of the human heart
who does not see that the old master class would naturally employ every power and means in
their reach to make the great measure of emancipation unsuccessful and utterly odious [hateful].
It was born in the tempest and whirlwind [turmoil] of war, and has lived in a storm of violence
and blood. When the Hebrews were emancipated, they were told to take spoil [goods or
property] from the Egyptians. When the serfs of Russia were emancipated [in 1861], they were
given three acres of ground upon which they could live and make a living. But not so when our
slaves were emancipated. They were sent away empty-handed, without money, without friends,
and without a foot of land to stand upon. Old and young, sick and well, were turned loose to the
open sky, naked to their enemies. The old slave quarter that had before sheltered them and the
fields that had yielded them corn were now denied them. The old master class, in its wrath, said,
“Clear out! The Yankees have freed you, now let them feed and shelter you!...”

Source: Frederick Douglass, Life and Times of Frederick Douglass, Park Publishing Co., 1881

2 According to this document, what did Frederick Douglass identify as a problem with the
way the United States government emancipated the slaves?

Score of 1:
e States a problem with the way the United States government emancipated the slaves as identified
by Frederick Douglass
Examples: former slaves were not given money; slaves were not given land; when the slaves
were set free they were sent off with nothing; emancipation invited to the heads of
the freedmen the bitterest hostility of race and class; invited the old master class to
make emancipation unsuccessful

Score of 0:
e Incorrect response
Examples: they were given three acres of ground; they were treated the same as the serfs of
Russia; they were given liberty
e Vague response that does not answer the question
Examples: they were sent away; emancipation
e No response
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Document 3

... We believe you are not familiar with the description of the Ku Klux Klans riding nightly
over the country, going from county to county, and in the county towns, spreading terror
wherever they go by robbing, whipping, ravishing, and killing our people without provocation
[reason], compelling [forcing] colored people to break the ice and bathe in the chilly waters of
the Kentucky river.

The [state] legislature has adjourned. They refused to enact any laws to suppress [stop] Ku-
Klux disorder. We regard them [the Ku-Kluxers] as now being licensed to continue their dark
and bloody deeds under cover of the dark night. They refuse to allow us to testify in the state
courts where a white man is concerned. We find their deeds are perpetrated [carried out] only
upon colored men and white Republicans. We also find that for our services to the government
and our race we have become the special object of hatred and persecution at the hands of the
Democratic Party. Our people are driven from their homes in great numbers, having no redress
[relief from distress] only [except] the United States court, which is in many cases unable to
reach them.

We would state that we have been law-abiding citizens, pay our taxes, and in many parts of the
state our people have been driven from the polls, refused the right to vote. Many have been
slaughtered while attempting to vote. We ask, how long is this state of things to last? . . .

— Petition to the United States Congress, March 25, 1871, Miscellaneous Documents of the United States Senate,
42nd Congress, 1st Session, 1871

3a Based on this document, identify one way the Ku Klux Klan terrorized African Americans.

Score of 1:
e Identifies one way the Ku Klux Klan terrorized African Americans
Examples: they robbed them; they whipped them; they killed them; drove them from their
homes in great numbers; spread terror

Score of 0:
e Incorrect response
Examples: they did not protect them; they paid their taxes; taxed them
e Vague response that does not answer the question
Example: they bathed them
e No response

3b According to this document, how did the actions of the Ku Klux Klan affect African
Americans’ participation in the political process?

Score of 1:
e States the way that actions of the Ku Klux Klan affected African Americans’ participation in the
political process
Examples: they kept them from voting; they kept them from exercising their rights as citizens;
will not allow African Americans to testify against a white man

Score of 0:
e Incorrect response
Examples: they had no political rights; they enacted laws
e Vague response that does not answer the question
Examples. caused problems; voted
e No response
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Document 4
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Sources: Scribner’s Monthly, “A Georgia Plantation,” April 1881 and
Graebner and Richards, The American Record, McGraw Hill, 2001 (adapted)

4 According to these illustrations, how did the economic role of African Americans change
between 1860 and 1880?

Score of 1:
e States how the economic role of African Americans changed between 1860 and 1880
Examples: former slaves became tenant farmers; they rented land from the Barrow family;
former slaves could become landlords

Score of 0:
e Incorrect response
Examples: the Barrow family only hired slaves; they went to school; the Barrow plantation
became property; they made gin
e Vague response that does not answer the question
Examples: water was important; houses of former slaves remained
e No response



Document 5

. When we come to the New Industrial South the change is marvellous, and so vast and
various that I scarcely know where to begin in a short paper that cannot go much into details.
Instead of a South devoted to agriculture and politics, we find a South wide-awake to business,
excited and even astonished at the development of its own immense resources in metals,
marbles, coal, timber, fertilizers, eagerly laying lines of communication, rapidly opening mines,
building furnaces, foundries [workplace where melted metal is poured into molds], and all sorts
of shops for utilizing the native riches. It is like the discovery of a new world. When the
Northerner finds great foundries in Virginia using only (with slight exceptions) the products of
Virginia iron and coal mines; when he finds Alabama and Tennessee making iron so good and so
cheap that it finds ready market in Pennsylvania; and foundries multiplying near the great
furnaces for supplying Northern markets; when he finds cotton-mills running to full capacity on
grades of cheap cottons universally in demand throughout the South and Southwest; when he
finds small industries, such as paper-box factories and wooden bucket and tub factories, sending
all they can make into the North and widely over the West; when he sees the loads of most
beautiful marbles shipped North; when he learns that some of the largest and most important
engines and mill machinery were made in Southern shops; when he finds in Richmond a “pole
locomotive,” made to run on logs laid end to end, and drag out from Michigan forests and
Southern swamps lumber hitherto inaccessible; when he sees worn out highlands in Georgia and
Carolina bear more cotton than ever before by help of a fertilizer the base of which is the cotton
seed itself (worth more as a fertilizer than it was before the oil was extracted from it); when he
sees a multitude of small shops giving employment to men, women, and children who never had
any work of that sort to do before; and when he sees Roanoke iron cast in Richmond into car
irons, and returned to a car factory in Roanoke which last year sold three hundred cars to the
New York and New England Railroad—he begins to open his eyes. The South is manufacturing
a great variety of things needed in the house, on the farm, and in the shops, for home
consumption, and already sends to the North and West several manufactured products. With
iron, coal, timber contiguous [adjoining| and easily obtained, the amount sent out is certain to
increase as the labor becomes more skillful. The most striking industrial development today is
in iron, coal, lumber, and marbles; the more encouraging for the self-sustaining life of the
Southern people is the multiplication of small industries in nearly every city I visited. . . .

Source: Charles Dudley Warner, “The South Revisited,”
Harper’'s New Monthly Magazine (March 1887)

5 According to this passage, what was one economic change that had occurred in the South by 1887?

Score of 1:
o Identifies a change that had occurred in the South by 1887
Examples: they manufactured more products; they sent manufactured products to the North
and the West; the South was no longer devoted to agriculture; there were many
new industries

Score of 0:
e Incorrect response
Examples: they are growing cotton; they discovered a new world
e Vague response that does not answer the question
Examples: they are doing a lot of things; change is marvelous
e No response
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Document 6

A Public Fountain in North Carolina, 1950

— Photograph by Elliott Erwitt
Source: Steve Kasher, The Civil Rights Movement: A Photographic History, 1954—68,
Abbeville Press

6 What does this photograph show about the treatment of African Americans in the South
after Reconstruction?

Score of 1:
o Identifies the treatment of African Americans in the South after Reconstruction
Examples: they had to drink from different water fountains; they were kept separate; African

Americans had to use separate facilities in motels, buses, toilets, and drinking
fountains; African Americans were segregated in most of their activities, including
schools; they were discriminated against; most often separate facilities for African
Americans were worse than those of whites; they were made to feel inferior
because they had different water fountains

Score of 0:
e Incorrect response
Examples: African American fountains had to be on the right; fountains for African
Americans had to be older
e Vague response that does not answer the question
Examples: different public facilities; colored water; African American fountains were in poor
condition; fountains were labeled
e No response
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Document 7

... Since 1868 there has been a steady and persistent determination to eliminate us from the
politics of the Southern States. We are not to be eliminated. Suffrage is a federal guaranty and
not a privilege to be conferred [given] or withheld by the States. We contend for the principle of
manhood suffrage as the most effective safeguard of citizenship. A disfranchised citizen [one
who is deprived of the right to vote] is a pariah [outcast] in the body politic. We are not opposed
to legitimate restriction of the suffrage, but we insist that restrictions shall apply alike to all
citizens of all States. We are willing to accept an educational or property qualification, or both;
and we contend that retroactive legislation depriving citizens of the suffrage rights is a hardship
which should be speedily passed upon by the courts. We insist that neither of these was intended
or is conserved [protected] by the new constitutions of Mississippi, South Carolina or Louisiana.
Their framers intended and did disfranchise a majority of their citizenship [deprived them of the
right to vote] because of “race and color” and “previous condition,” and we therefore call upon
the Congress to reduce the representation of those States in the Congress as provided and made
mandatory by Section 2 of Article XIV of the Constitution. We call upon Afro-Americans
everywhere to resist by all lawful means the determination to deprive them of their suffrage
rights. If it is necessary to accomplish this vital purpose to divide their vote in a given State we
advise that they divide it. The shibboleth [custom] of party must give way to the shibboleth of
self-preservation. . . .

— Afro-American Council public statement, 1898
Source: Francis L. Broderick and August Meier, Negro Protest Thought in the Twentieth Century,
Bobbs-Merrill Company

7 What political problem is being described in this passage?

Score of 1:

Identifies the political problem being described in this passage
Examples: African Americans are being kept out of politics; African Americans are not being
allowed to vote; disfranchisement; denial of suffrage; voting rights

Score of 0:

Incorrect response

Examples: African Americans are being eliminated; education; self-preservation
Vague response that does not answer the question

Examples: determination; politics; constitution
No response
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Document 8
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Parade in New York City sponsored by the NAACP in 1917

Source: Robert Divine et al., America Past and Present, Addison Wesley (adapted)

8 What was the general goal of the marchers shown in this photograph?

Score of 1:
o Identifies the general goal of the marchers in this photograph
Examples: they are marching for equal rights; they want “all men are created equal” to be
true; equal treatment for African Americans; to stop the unequal treatment of
African Americans; to protest unfair treatment of minorities

Score of 0:
e Incorrect response
Examples: the NAACP should lead the march; truth should be self-evident
e Vague response that does not answer the question
Examples: parades are the answer; New York City allows parades
e No response

Scoring Note: While this question asks for a general goal of the marchers, more specific responses
that indicate a knowledge that this photograph was of a silent march held in New York
City protesting Jim Crow laws, segregation, disfranchisement, and/or lynchings in
Waco, Memphis, and East St. Louis should also be given credit.
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United States History and Government
Content-Specific Rubric
Document-Based Question—June 2004

Historical Context: The Civil War and the period of Reconstruction brought great social, political, and
economic changes to American society. The effects of these changes continued into
the 20th century.

Task: Identify and discuss one social, one political, AND one economic change in American society that
occurred as a result of the Civil War or the period of Reconstruction

Key Ideas from the Documents

Social Changes in American Society After the Civil War

Doc 2 Emancipation of African Americans results in hostility shown towards race and
class

Doc 2, 3 | African Americans lose their former homes

Doc 3 Ku Klux Klan terrorizes and kills African Americans

Doc 4 Many African Americans became tenants on former plantations

Doc 6 African Americans forced to use separate public facilities; African American
facilities are not equal to those of whites

Political Changes in American Society After the Civil War

Doc 1 14th Amendment guarantees citizenship, due process, equal protection
Doc 2 Former owners use their power to place limitations on emancipation
Doc 3 No state laws to end Ku Klux Klan interference with voting or to suppress KKK

activity; denial of state courts to African Americans; persecution from
Democratic party

Doc 7 Elimination of African Americans from Southern politics; lack of enforcement
of 14th Amendment

Doc 8 NAACP support for African American rights; African Americans participate in
parades to petition the government

Economic Changes in American Society After the Civil War

Doc 2 Former slaves not given land or money

Doc 2 African Americans have no land to grow crops

Doc 3 African Americans became tax paying citizens

Doc 4 African Americans became tenant farmers

Doc 5 South industrializes; South selling goods to the North and West




Relevant Outside Information
(This list is not all-inclusive.)

Social Changes in American Society After the Civil War

Activities of the Freedmen’s Bureau; Freedmen’s schools

Black Codes

Radical Republican goals for former slaves

13th Amendment; Civil Rights Acts of 1866, 1875, 1964

Booker T. Washington and the Atlanta Compromise; gradualism

W.E.B. DuBois’ assertive approach

Plessy v. Ferguson; Jim Crow laws; segregation of public facilities

Participation in World War |

Marcus Garvey;“Back to Africa” movement

Harlem Renaissance

Brown v. Board of Education

Affirmative action programs

Harry Truman’s desegregation of the military

Integration of state universities and graduate programs to increase opportunities

Political Changes in American Society After the Civil War

Military Reconstruction enrolled African American voters

15th Amendment

African Americans elected to a variety of political positions

Compromise of 1877 officially ends Reconstruction; details of compromise

Increase in power for Conservative Democrats (Solid South)

Poll taxes, literacy test, grandfather clause

Civil Rights movement of the 1960s (NAACP, Rosa Parks, Martin Luther King,
SCLC, Malcolm X)

24th Amendment

Voting Rights Act, 1965

Economic Changes in American Society After the Civil War

Economic activities of the Freedmen’s Bureau

Black codes

Sharecropping; crop-lien system

Expansion of industrialization in the North as well as the South

Great migration to Northern urban areas for jobs during World War [

Booker T. Washington’s emphasis on vocational training

Franklin D. Roosevelt’s executive order for defense industries opens up new jobs

Integration of state universities and graduate programs for professional careers

Civil Rights Act (1964)

Lyndon Johnson’s Great Society programs

Affirmative action programs
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Scoring Notes:

1. The same example can be used to discuss more than one category of change, e.g., the Black
Codes can be used to discuss both a social change and an economic change or activities of the
Ku Klux Klan can be used to discuss both a social change and a political change.

2. The discussion of social, political, and economic changes that occurred after the Civil War
must include the way in which those aspects of American society were changed.

3. Although the documents deal almost exclusively with changes affecting African Americans
and the South after the Civil War, other changes in American society that occurred after the
Civil War could be addressed as related outside information, e.g., the impact of the 14th and
15th Amendments on women’s suffrage movement.

4. A change that is incorrectly identified as social, political, or economic, e.g., stating that the
granting of voting rights is an ecomonic change, should be considered a minor error when
scoring this essay.

Score of 5:

Thoroughly addresses all aspects of the task by identifying and discussing one social, one political, and
one economic change in American society that occurred after the Civil War

Incorporates accurate information from at least five documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to changes that occurred after the Civil War
(see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive such as linking intimidation tactics of the Ku Klux Klan to the end of Reconstruction and
further infringement on the political rights of African Americans or comparing the different approaches
of Booker T. Washington and W.E.B. DuBois to civil rights and economic advancement

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

Includes an introduction and a conclusion that are beyond a simple restatement of the theme

Score of 4:

Addresses all aspects of the task by identifying and discussing one social, one political, and one
economic change, although treatment of the different aspects of the task may be uneven such as
discussing two changes in American society that occurred after the Civil War more thoroughly than the
third change

Incorporates accurate information from at least five documents

Incorporates relevant outside information related to changes that occurred after the Civil War

Includes relevant facts, examples, and details; may be more descriptive than analytical such as describing
the intimidation tactics of the Ku Klux Klan or discussing only Booker T. Washington’s approach to the
economic advancement of African Americans

Is a well-developed essay, demonstrating a logical and clear plan of organization; may use the documents
in a less integrated manner than in a Level 5 response

Includes an introduction and a conclusion that are beyond a simple restatement of the theme



Score of 3:

Addresses all aspects of the task in a limited way or addresses most aspects of the task fully by
discussing only twe changes in American society that occurred after the Civil War

Incorporates some information from the documents

Incorporates limited or no relevant outside information

Includes some relevant facts, examples, and details; may be more descriptive than analytical; may
include some minor inaccuracies

Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that may be a simple restatement of the theme

Score of 2:

Addresses some aspects of the task by fully discussing one change in American society that occurred
after the Civil War or addresses #wo changes in American society that occurred after the Civil War in a
limited way

Incorporates little information from the documents or may only restate portions of the documents
Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being discussed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 1:

Shows little understanding of the task, but addresses some aspects of the task

Makes vague, unclear references to the documents or may only copy portions of the documents
Presents no relevant outside information

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being discussed

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Level 5-A

The response:

Thoroughly addresses all aspects of the task by identifying and discussing social, political, and
economic changes in American society that occurred after the Civil War

Incorporates accurate information from all the documents

Incorporates substantial relevant outside information (13th Amendment ended slavery; Dred
Scott case; 15th Amendment was first time African Americans could legally vote although it
contained loopholes; 1890s women’s suffrage movement became more active and assertive;
voting restrictions such as grandfather clause and poll taxes kept most blacks away from voting
booth and political office; in 1960s African Americans achieved full voting privileges;
nonenforcement of Force Acts because of Grant’s Presidential leadership; Civil Rights Act,
1875; segregation in public facilities; segregation strongly enforced by racist Jim Crow laws and
upheld by Supreme Court in Plessy v. Ferguson; African Americans denied admission to state
universities; African Americans often last hired and first fired; civil rights legislation banned
discrimination in hiring and promoted affirmative action programs; Martin Luther King’s
SCLC; Freedmen’s Bureau activities; Black Codes; economic improvement inspired by those
who supported diversification of Southern economy; New South)

Richly supports the theme with many relevant facts, examples, and details; is more analytical
than descriptive (Reconstruction a period of national change; 14th Amendment redefined
citizenship and one of federal government’s first significant steps in recognizing rights of
African Americans; new definition of citizenship led women’s suffrage movement to demand
further rights; Southerners reluctant to extend rights of former slaves; Southern states
determined not to allow African Americans to gain higher social status; NAACP worked to end
oppression; social disadvantages in South common as a result of previous economic
disadvantages; agriculture continued to be dominant economic activity in South)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Includes an introduction that is beyond a simple restatement of the theme and a conclusion that
restates the theme

Conclusion: Overall, the response fits the criteria for Level 5. Document information is
substantiated by outside information and historical details. Good parallels are made such as linking
the women’s suffrage movement to the definition of citizenship in the 14th Amendment. Analytical
statements are strong and contribute to a thorough understanding of changes in American society
after the Civil War.
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Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task by identifying and discussing social, political, and
economic changes in American society that occurred after the Civil War

Incorporates accurate information from documents 1, 2, 3, 4, 6, and 7

Incorporates substantial relevant outside information (segregation is a form of discrimination;
enforcement of Jim Crow laws in bathrooms, restaurants, and schools; Plessy v. Ferguson;
“separate but equal” schools finally challenged in Brown v. Board of Education and when
President Eisenhower ordered federal troops to Little Rock, Arkansas; terrorist organizations
such as the KKK today monitored by law enforcement; ratification of 15th Amendment;
implementation of literacy tests, voting fees, grandfather clause; President Johnson’s Great
Society Civil Rights programs; Voting Rights Act; 24th Amendment ended poll taxes; early
intentions of Freedmen’s Bureau of distributing land to freed slaves did not happen on grand
scale; discrimination in search for jobs meant blacks not much better off economically; Booker
T. Washington encouraged young blacks to get an education and emphasized vocational
education necessary for social mobility and to earn respect of whites)

Richly supports the theme with many relevant facts, examples, and details; is more analytical
than descriptive (black facilities no where close to being equal to those of whites; 14th
Amendment not favored by many Southern whites, especially after 15th Amendment ratified;
frustration with continual denial of rights; after emancipation slaves granted little to no help
from the government; even though African Americans lived on the same land, they were no
longer anyone’s property)

Is a well-developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that go slightly beyond a simple restatement of the
theme

Conclusion: Overall, the response fits the criteria for Level 5. Substantial outside information is
used to analyze document information. References and conclusions demonstrate good knowledge
and understanding of changes in American society after the Civil War beyond that which is
suggested by the documents.
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Anchor Level 4-A

The response:

Addresses all aspects of the task by identifying and discussing economic, political, and social
changes in American society that occurred after the Civil War

Incorporates accurate information from documents 2, 3, 4, 6, and 7

Incorporates relevant outside information (Congress established Freedmen’s Bureau which
distributed only basic necessities; African Americans moved North during World War I for
better jobs in Northern factories; caste-type system of antebellum South returned for many
years; Jim Crow laws contradicted federal amendments; segregation enforced by Supreme Court
decisions and public opinion; military Reconstruction ended in 1877; literacy test; grandfather
clause; poll taxes; Brown v. Board of Education)

Includes relevant facts, examples, and details; is both descriptive and analytical (new freedom
and opportunities not much greater than when slavery existed; despite Reconstruction efforts,
African Americans faced discrimination; Reconstruction did little for African Americans
economically; not being given land by federal government led to many African Americans
remaining on plantations as tenant farmers; emancipated slaves who found jobs received meager
pay; African Americans abandoned as a cause after Reconstruction, and inequality accepted; Ku
Klux Klan enforced segregation and not much was done to stop activities; political inequality
continued in 20th century; Reconstruction was in essence a failure but opened the door for
reforms)

Is a well-developed essay, demonstrating a logical and clear plan of organization; uses the
documents in a less integrated manner than in a Level 5 response

Includes an introduction that is beyond a simple restatement of the theme and a conclusion that
is a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The repetition of some information
regarding political and social changes after the Civil War combined with some ineffective document
integration weakens the response. However, sophisticated descriptive terminology and good
conclusions are indicative of an understanding of the time period and add to the analytical strength
of the response.
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Anchor Level 4-B

The response:

Addresses all aspects of the identifying changes in American society that occurred after the
Civil War but discussing political and economic changes more thoroughly than social changes
Incorporates accurate information from documents 1, 3, 4, 5, and 6

Incorporates relevant outside information (Emancipation Proclamation; 13th Amendment;
restrictions of Black Codes; Freedmen’s schools established as part of Congressional
Reconstruction; Jim Crow laws promoted segregation and contradicted 14th Amendment;
legalization of segregation by Supreme Court in Plessy led to protests that continued into 1960s;
literacy tests; grandfather clause; Civil Rights movement of 1950s and 1960s)

Includes relevant facts, examples, and details; is both descriptive and analytical (inhumane
cruelty of slave owners; states fearful of leaving plantation owners nearly empty-handed;
attempt to move away from agriculture; South pushed to become industrialized but maintained
agricultural basis; little else offered to African Americans other than tenant farming; Ku Klux
Klan emerged as new hope to racist whites; Ku Klux Klan activities ultimately affected politics
in the South; although former enslaved persons voted and held office during Reconstruction,
state restrictions after Reconstruction prevented political participation of most African
Americans for many years)

Is a well-developed essay, demonstrating a logical and clear plan of organization; uses the
documents in a less integrated manner than in a Level 5 response

Includes an introduction that is a simple restatement of the theme and concludes by mentioning
the outcome of the Civil Rights movement

Conclusion: Overall, the response fits the criteria for Level 4. The lack of effective historical
transitions in the discussion of political and social changes contributes to some confusion as to
which aspect of the task is being addressed. Some analytical statements and relevant historical
references strengthen the response.
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Anchor Level 4-C

The response:

Addresses all aspects of the task, identifying changes in American society that occurred after the
Civil War but discussing social and economic changes more thoroughly than political changes
Incorporates accurate information from documents 1, 2, 3, 4, 6, and 7

Incorporates relevant outside information (white vigilantism; 15th amendment allowed political
participation; poll taxes; grandfather clause; literacy test; Jim Crow laws upheld segregation and
discrimination in public facilities; separate military units for African Americans in World War I
and World War II; Civil Rights Act of 1964; Voting Rights Act of 1965; Martin Luther King,
Jr.; Malcolm X; Rosa Parks; sharecropping; Black Codes encouraged former slaves to become
tenant farmers and sign contracts with former masters; crop-lien system created cycle of
indebtedness and virtual slavery)

Includes relevant facts, examples, and details; is more analytical than descriptive (former slaves
faced poverty and a state of constant debt due to tenant farming; many effects of Reconstruction
seen in 20th century; voting restrictions as a way around Reconstruction; laws limited
opportunity and advancement in American society; system once dependent on slave labor
became entrenched in tenant farming and sharecropping; economic dependency on whites;
Reconstruction precedents lasted until the 1950s; Reconstruction well-intentioned although
inadvertently allowed segregation and disenfranchisement)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Includes an introduction and a conclusion that are beyond a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The analytical statements in the
introduction and the conclusion are used to frame the response. Historical facts are used effectively
throughout the response to support descriptive and analytic statements; however, the analysis lacks
depth.
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Anchor Level 3-A

The response:

Addresses all aspects of the task in a limited way by identifying and discussing social, political,
and economic changes in American society after the Civil War

Incorporates some information from documents 1, 2, 3, 5, 6, and 7

Incorporates limited relevant outside information (segregation of public places: schools,
hospitals, restaurants, theaters; Jim Crow laws; Plessy v. Ferguson; literacy tests; poll taxes)
Includes some relevant facts, examples, and details; is more descriptive than analytical
(citizenship given by 14th Amendment; denial of rights despite 14th Amendment; denial of right
to vote by activities of Ku Klux Klan; march sponsored by NAACP; emancipation of slaves left
questions; division of plantations; tenant farmers made little money; change did not improve
status of freedmen; growing of crops other than cotton; beginning of industrialization in South)
Is a satisfactorily developed essay, demonstrating a general plan of organization

Includes an introduction and a conclusion that are a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although all aspects of the task are
addressed, the information used to support the documents is limited. The combination of
information from several documents leads to overgeneralizations.
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Anchor Level 3-B

The response:

e Addresses most aspects of the task fully by identifying and discussing economic and political
changes in American society after the Civil War

e Incorporates some information from documents 3, 4, 5, 6, and 7

e Incorporates limited relevant outside information (15th Amendment gave African Americans
right to vote; Jim Crow laws; grandfather clause; separation in housing and schools;
diversification of crops; sharecroppers; desegregated prom first held at high school in Georgia in
2002)

e Includes some relevant facts, examples, and details; is both descriptive and analytical (federal
government gave rights and states then took them away; state governments created own laws;
payment before voting; activities of Ku Klux Klan; South started to modernize and build
factories; sharecropping better than slavery; plantation owners continued to maintain control;
agriculture remained most important Southern activity)

e I[s a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction that summarizes the changes and a conclusion that connects the
Reconstruction period to the 20th century

Conclusion: Overall, the response fits the criteria for Level 3. The outside information is explained
and integrated with accurate document analysis. The introduction and conclusion strengthen the
response and tend to conceal the lack of discussion in the body of the response.
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Anchor Level 3-C

The response:

e Addresses most aspects of the task fully by identifying and discussing social and economic
changes in American society after the Civil War

e Incorporates some information from documents 1, 3, 4, 5, 6, and 8

e Incorporates relevant outside information (Plessy v. Ferguson established separate but equal
facilities; Rosa Parks’ protest; Ku Klux Klan as white supremacist group; Martin Luther King,
Jr.; Malcolm X; W.E.B. DuBois; sharecroppers; diversification of crops in the South)

e Includes some relevant facts, examples, and details; is more descriptive than analytical (equal
protection of the 14th Amendment; African Americans angered because of bad treatment; less
maintained and separate water fountains; setting up of tenant farms on former plantations;
industrialization of the South)

o s a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction and a conclusion that are beyond a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Even though the introduction and
conclusion include statements that are exaggerated, they are attempts to go beyond a simple
restatement of the theme. The outside information is stated rather than discussed.
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Anchor Level 2-A

The response:

Addresses some aspects of the task by identifying and discussing in a limited way political and
social changes in American society after the Civil War

Incorporates little information from documents 1, 3, 6, and 8

Presents little relevant outside information (Plessy v. Ferguson)

Includes few relevant facts, examples, and details (in many ways African Americans considered
unequal after Civil War; politics of African Americans changed; blacks begged for changes
even though unable to go to court; many years before African Americans would be guaranteed
equality; blacks treated as inferiors)

Demonstrates a general plan of organization

Includes an introduction and a conclusion that are somewhat beyond a simple restatement of the
theme, although both present essentially the same information

Conclusion: Overall, the response fits the criteria for Level 2. The response shows an
understanding of the time factor involved for African Americans to achieve equality in American
society. Although the discussion of the separate drinking fountains is simplistic, it demonstrates that
the treatment of African Americans was different.
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Anchor Level 2-B

The response:

e Addresses some aspects of the task by identifying and discussing economic changes in
American society after the Civil War

e Incorporates a little information from documents 4 and 5

e Presents no relevant outside information

e Includes few relevant facts, examples, and details (African Americans had to go through many
new changes; property owners built tenant houses so blacks stayed on the land and worked it;
went to school and church like other people but treated like slaves; worked for same people on
the same land doing the same work; industrialization of the South)

e Demonstrates a general plan of organization

e Includes an introduction that is a simple restatement of the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the response addresses only
economic changes in American society after the Civil War, the evaluation of Document 4 leads to
some good conclusions about the changes and the lack of changes in the lives of former slaves.
Other information is referred to but no facts are cited to support that information.
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Anchor Level 2-C

The response:

e Addresses all aspects of the task in a very limited way by identifying and minimally discussing
political, social and economic changes in American society after the Civil War

e Incorporates limited information from documents 1, 2, 3,4, and 6

e Presents limited relevant outside information (African Americans often segregated; whites had
different bathrooms, schools, and churches; lack of necessities needed for everyday living)

e Includes few relevant facts, examples, and details (African Americans had to live with the fact
that whites were better; was not until many struggles and hardships that former slaves could live
on their own; everyone was supposed to get equal rights with the 14th Amendment; terrorism
and denial of voting rights by the Ku Klux Klan); includes an inaccuracy (explanation of the
14th Amendment)

e Demonstrates a general plan of organization

e Includes an introduction that is a simple restatement of the historical context and a weak
conclusion that is a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Although all aspects of the task are
addressed, the information presented is limited. Generalizations are used to summarize the
documents and are not effectively integrated into the narrative. The discussion of the 14th
Amendment as it relates to a political change is inaccurate.
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Anchor Level 1-A

The response:

e Shows little understanding of the task, but addresses some aspects of the task by identifying
political, economic, and social changes in American society after the Civil War

e Makes unclear references to documents 3, 4, 5, and 6

e Presents no relevant outside information

¢ Includes few relevant facts, examples, and details (separate but equal; blacks could not vote
because of Ku Klux Klan; blacks really only had each other; prevented from getting good job
because they were black; blacks treated unfairly, harassed, and sometimes slaughtered)

e Demonstrates a general plan of organization

e Includes an introduction that is a simple restatement of the theme and a conclusion that
incorporates a social change

Conclusion: Overall, the response fits the criteria for Level 1. The response addresses all aspects of
the task; however, the information presented in the discussion of the task is minimal. Limited
document information is used and the references are vague.

[107]



Anchor Paper — Document—-Based Essay—Level 1 -B

[he C condStuction Dwen inck S LXErE No lonser

Slenves end defe let Sree tney wed nothing fowore

WL YN e Xwey  {dece q'\ﬁ_hhnj Ser €Gul  CiShts

Sor we YlocksS ermuse trme it ciS s Wece

Ve liyne ove cauld not  YestSey.

BScinsk o W2 mon o Loke Wirw ol Pay

o il X, They Whgd ko wse dSSecnt
g s like batnecanen Sid Ih the back o He

DuS  Ftrning | lr e Frob tve v wWere a1l Way

Sigubing Soc egual CiSnrs ia Stnd oS

Ye . nS disc rinaded agoint YeconSe Fhe coloes

O Fheir Swin, They hod Do rignr Sor mosy

el bwey YWe Vioe " bwe  Ddcast Rucks oS

vecry Yalmyg 4$he r€consk tion €0d that

SaC twe oSt QoY Gave bner paoce

r{iswvwts Fteo tFhern

[108]



Anchor Level 1-B

The response:

Shows little understanding of the task, but addresses some aspects of the task by identifying
some changes in American society after the Civil War

Makes vague, unclear references to documents 2, 3, and 6

Presents little relevant outside information (poll tax required to vote; different bathrooms; sit at
the back of the bus)

Includes few relevant facts, examples, and details (blacks no longer slaves as a result of
Reconstruction; blacks fighting for equal rights; could not testify against a white man; gave
them more rights)

Is a poorly organized essay; lacks focus; contains digressions; does not clearly identify which
part of the task is being discussed

Lacks an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response uses very minimal
information to address the changes after the Civil War and shows a very limited understanding of
the task. The lack of organization further detracts from the effort.

[109]




Document—Based Essay—Practice Paper —A

Ooftr e Conl tdars pik | duwiiry and otloa

He poenstietod Mok ok ploce m@%w
docced, pobitic ) a s 0, on Qunencesn docicksy,

ey socet qum +b /4r‘f
Qm#x,mw[w > ,L..uw 47&& AJW v Arpabing Mo

ﬁu Mm&«fﬁﬂ W/Lu,um& [u»% Bpernddivchow
grdatty hﬂ Civil Loy WWWM mewe
WWWMM% wwﬁﬁn«m /WM

M%& NAACA piitist o, %&M 9005, ey /'OWMW
Qs/l amd Wm)‘& 19505 a/m?—/?oos ,éui Ww

foycotti
Gk iiios. (oot D). 7 d

@W&&m o Hoe Geeostived ol Gy Oadtion
e e %na‘/tawﬂmzawawagaw celated ,Ma;@ég,
ard_ WMM%EW./& %uw Malwl*&
| WW QMM% C'ﬁ%m MW&D 7%&1;(0&%4
4MMW¢ MMMW%M
/Qymégw&aﬂ,w{aﬁb Jmﬂl«u«ﬁwhwu
a,W WW%% (detconert ) mn
Wwﬂ /Cw//rvawt—n—-, MM MW@
\-}‘gc, 4—%‘4/@% /&(AWS
M‘Z‘W ww{aﬁ@ Mﬁcmaa /awh&m WMZML,

[110]



Document—Based Essay—Practice Paper —A

Aratbs putten, The Beendbivetind of the gouth afp o
Cnid Wan Ceatide and palsged AJM I’//,éf»u,aﬁ Srsards
Z&M&@wam Uiwicnns QW//:,».,.
e Satlons . Y. Gt Rolit peoniand n LSt prisas
Corent decesiin LU (wm y. feaih 1) € decontyin fubped
%éc, CMJWOAM,Z(W#VMM %%&,@Mi Gn 0 iorsrrcs.
hfet f{f&, /Lec,uﬁwz wio Hoat A”«Mm/ /987
e s nth L«fko/?éuzl S WM/ M etln:
Meaply »L&,%w f %7¢Jéww Lo
W MMMJ‘»W %ﬁmwﬁ%ﬁ’}?w
and W/,

L crctcasio 4L Rrconstiectin afhy hr
szu MMMM m Orcrien s m,z;—, Musten,
e He 0¥ C&»;LM, e R YW, /M}Qﬂ a—ZL
gmﬁ M ALLML%WH vt JHoke g hnt

[111]
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Document—-Based Essay—Practice Paper — D
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Practice Paper A—Score Level 3

The response:

e Addresses all aspects of the task in a limited way by identifying and discussing social, political,
and economic changes in American society after the Civil War

e Incorporates some information from documents 1, 3, 5, 6, and 8

e Incorporates relevant outside information (Jim Crow laws; racial discrimination against colored
people and immigrants; basic rights of liberty and speech denied; boycotts and sit-ins of the
1950s and 1960s; civil rights movement; Brown v. Board of Education; rebuilding of railroads
and roads in the South to connect them to the North and West)

¢ Includes some relevant facts, examples, and details; is both descriptive and analytical
(citizenship of 14th Amendment; parades used to proclaim citizen rights; activities of Ku Klux
Klan; African Americans given rights but difficult to keep; Reconstruction created and
increased feelings of hatred; industrialization of the South)

e I[s a satisfactorily developed essay, demonstrating a general plan of organization

e Includes an introduction and a conclusion that are a simple restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Facts, details, and outside
information are included but are not used to develop each part of the task fully. Some analytical
statements are made but are not effectively integrated into the discussion.

Practice Paper B—Score Level 2

The response:

e Addresses some aspects of the task by identifying and discussing social changes in American
society after the Civil War and only referring to political and economic changes in American
society after the Civil War

e Incorporates a little information from documents 3 and 6

e Presents little relevant outside information (Jim Crow laws; segregation ensured by separated
facilities for whites and blacks)

e Includes few relevant facts, examples, and details (segregation prevented potentially good things
that could have happened; Ku Klux Klan terrorized African Americans; blacks prevented from
going many places)

e Demonstrates a general plan of organization

e Includes an introduction that is a simple restatement of the theme and a conclusion that makes
an evaluation of change

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of social changes is
supported with a few facts about Jim Crow laws and the terrorist activities of the Ku Klux Klan.
The understanding that good things could have happened had segregation not become a fact of
Southern life demonstrates some knowledge of societal change after the Civil War. However,
political and economic changes in American society after the Civil War are merely mentioned as
occurring.
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Practice Paper C—Score Level 5

The response:

Thoroughly addresses all aspects of the task by identifying and discussing social, political, and
economic changes in American society that occurred after the Civil War

Incorporates accurate information from documents 1, 3,4, 5, 6, and 7

Incorporates substantial relevant outside information (definition of Reconstruction; end of
Reconstruction in 1877 with removal of federal troops from the South; Jim Crow laws;
reinforcement of white supremacy with segregation in schools, hospitals, trains, and
playgrounds; “separate but equal”; Plessy v. Ferguson; activities of Ku Klux Klan; whites found
ways to circumvent terms of 15th Amendment; poll taxes kept poor from voting; literacy tests
turned away uneducated; reemergence of Democratic Party and election of redeemer
governments after Reconstruction eliminated blacks from Southern political life)

Richly supports the theme with many relevant facts, examples, and details; is more analytical
than descriptive (universal suffrage; 14th Amendment meant African Americans were finally
viewed as citizens and finally within reach of equality; many whites ignored protections given
to freed slaves and continued to suppress them; races continued to grow more separate and more
unequal; even though white fountains were not in use they could not be used by African
Americans; segregation led to feelings of inferiority and increasing hostility of African
Americans; Ku Klux Klan activities were detrimental to livelihood of blacks; no one seemed to
care that status remained unchanged; increase in industry meant more jobs but not usually for
African Americans; tenant farming appealed to whites because they maintained control; cycle of
debt and lack of educational opportunities created by tenant farming combined to limit social
and economic mobility)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Includes an introduction that is beyond a simple restatement of the theme and concludes by
summarizing the connection between past and future rights of African Americans

Conclusion: Overall, the response fits the criteria for Level 5. Although, in a few cases, words are
used incorrectly (tenement instead of tenant; inhibited instead of prohibited) and document
information is quoted, the response is strong in its evaluation and application of the documents. The
introduction establishes a theme of the changes that affected African Americans as a result of the
Civil War and Reconstruction and how this continued to affect them as they have tried to find their
niche in society. The body of the response uses document information as a basis to add historical
details and conclusions to verify the theme.
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Practice Paper D—Score Level 4

The response:

Addresses all aspects of the task identifying changes in American society that occurred after the Civil
War but discussing political and social changes more thoroughly than economic changes
Incorporates accurate information from documents 1, 3, 4, 5, 6, and 8

Incorporates relevant outside information (14th Amendment countered Dred Scott decision; Southern
states passed literacy tests, grandfather clause, poll taxes, and residency requirements to keep blacks
from voting and holding political office; participation in world wars did not change status; activities
of NAACP and civil rights groups finally led to end of segregation and guarantee of voting rights;
settlement in West as result of Homestead Act, although few could take advantage because of lack of
financial resources; jobs in manufacturing for some)

Includes relevant facts, examples, and details; is both descriptive and analytical (many whites
opposed to 14th Amendment; Ku Klux Klan used intimidation and sometimes murder to keep blacks
away from the polls; even into 20th century blacks did not receive the same treatment as those
enjoyed by whites; segregated drinking fountains; African Americans saw injustice and formed
groups to combat prejudice; NAACP prominent voice in fighting for equality; tenant farming did not
change status much; most of South continued to depend on farming)

Is a well-developed essay, demonstrating a logical and clear plan of organization; uses the documents
in a less integrated manner than in a Level 5 response

Includes an introduction that goes beyond a simple restatement of the theme and a conclusion that
refers to the horrors of the Civil War that laid the groundwork for equality

Conclusion: Overall, the response fits the criteria for Level 4. Document information is complemented
by good historical information, which is used as an effective transition to new information; however, the
response tends to be more descriptive than analytic. Both the positive and negative effects of political,
economic, and social changes are addressed. Historical connections to the 20th century are especially
effective in the discussion of political and social changes.

Practice Paper E—Score Level 1

The response:

Shows little understanding of the task, but addresses some aspects of the task by identifying social,
political, and economic changes in American society after the Civil War

Makes vague, unclear references to documents 3, 5, and 7

Presents no relevant outside information

Includes few relevant facts, examples, and details (African Americans received the right to vote after
a struggle; blacks pay taxes and live in a white world but cannot vote); includes vague statements that
are not supported of defended by additional information (people are getting more money by natural
resources; Reconstruction was a good time that helped build the United States into the country that it
is today)

Demonstrates a general plan of organization

Includes an introduction that is a simple restatement of the theme and a general conclusion that does
not clearly relate to the task

Conclusion: Overall, the response fits the criteria for Level 1. The response is organized according to
social, political, and economic changes; however, except for political changes, the information that is
provided does not support the category. Generalizations form the core of the development of the task.
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United States History and Government Specifications

June 2004

Part1

Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

2,7,8,10,1

3,16, 18, 19, 22, 25, 26, 27, 31,

34, 37, 38, 40, 41, 42, 46

2—World History

24, 30, 33, 3

6, 50

3—Geography

9, 11, 20, 49

4—Economics

12,14, 15,1

7,23, 29, 35, 44, 45, 47

5—Civics, Citizenship, and Government | 1, 3, 4, 5, 6,

21, 28, 32, 39, 43, 48

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Geography and United
States Government
Actions

Standards 1 and 3:
US and NY History;
Geography

Document-based Essay

Social, Political, and
Economic Change as a
result of the Civil War and
Reconstruction

Standards 1, 4, and 5:
US and NY History;
Economics; Civics,
Citizenship, and Government
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The Chart for Determining the Final Examination Score for the June 2004,
Regents Examination in United States History and Government, normally
located on this page will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ by noon on Wednesday, June 16, 2004.
Conversion charts provided for the previous administrations of the United
States History and Government examination must NOT be used to determine
students’ final scores for this administration.
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