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UNITED STATES HISTORY and GOVERNMENT
Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

e Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, ie., by
matching evidence from the response to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

e Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

(2]



United States History and Government
Content-Specific Rubric
Thematic Essay
June 2009

Theme: Constitutional Principles—Individual Rights
Throughout United States history, many different groups have faced discrimination. The
federal and state governments have taken actions that have either protected or limited the
rights of these groups in American society.

Task: Select two different groups in American society who have faced discrimination and for each
* Describe one specific example of discrimination faced by the group
* Describe one action taken by the federal or state governments related to this example of
discrimination
¢ Discuss how the action taken by the federal or state governments either protected or
limited the rights of the group

You may use any example from your study of United States history. Some groups you might wish
to consider include Native American Indians, African Americans, Asian Americans, Hispanic
Americans, women, the elderly, and the disabled.

You are not limited to these suggestions.

Scoring Notes:

1. This thematic essay has a minimum of six components (for twe different groups,
describing one specific example of discrimination faced by each group, describing one
action taken by the federal or by state governments related to that specific example of
discrimination, and discussing how that action either protected or limited the rights of each
group).

2. The examples of discrimination faced by the twe different groups in American society can
be from any time period in United States history.

3. An action taken by government can be used as an example of discrimination as long as it is
followed by a different action by government related to this example of discrimination,
e.g., passage of Jim Crow laws can be used as the example of discrimination followed by
the federal government action taken in Brown v. Board of Education.

4. Additional examples of discrimination and/or government action related to the primary
example of discrimination and/or government action can be used to support the
description, e.g., Plessy v. Ferguson may be an additional example of discrimination
and/or government action in relation to a discussion of Jim Crow laws.

5. A specific action taken by the federal or state governments can be an executive action, a
legislative action, or a judicial decision as long as it applies to the specific example of
discrimination being discussed.

6. Whether a specific action taken by the federal or state governments either protected or
limited the rights of a group may depend on the point of view of the student. The response
may discuss the topic from any perspective as long as the position taken is supported by
accurate historical facts and examples.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth for two different groups,
describing one specific example of discrimination faced by each group, describing one action
taken by the federal or state governments related to that specific example of discrimination, and
discussing how that action taken by the federal or state governments either protected or limited
the rights of each group

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
African Americans: connects a description of how the Supreme Court decision in Brown v.
Board of Education addressed discrimination against African Americans by ending the practice
of “separate but equal” in public schools to a discussion of how the decision advanced African
American rights by enforcing the equal protection clause and how it prompted further action to
desegregate all public facilities; women: connects a description of the denial of suffrage to
women to a discussion of how the 19th amendment, which granted all women in all states the
right to vote, protected women’s rights by increasing their political participation, encouraging
the passage of laws favorable to their interests, and allowing them to hold even the highest
government positions

Richly supports the theme with relevant facts, examples, and details, e.g., African Americans:
white supremacy; Reconstruction; black codes; Jim Crow laws; Plessy v. Ferguson; NAACP;
Thurgood Marshall; Earl Warren; “with all deliberate speed”; reversal of Plessy; Little Rock;
Eisenhower; 1964 Civil Rights Act; de facto segregation today; women: Abigail Adams;
“remember the ladies”; Seneca Falls Convention; Elizabeth Cady Stanton; Progressives; World
War [; 1964 Civil Rights Act; Betty Friedan; NOW; Equal Pay Act; Title IX; Roe v. Wade;
Hillary Clinton; Nancy Pelosi; Sarah Palin

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of
the task for one group more thoroughly than for the second group or discussing one aspect of
the task less thoroughly than the other aspects of the task for both groups

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates® information),
e.g., African Americans: discusses the segregation of public facilities and unequal treatment
faced by newly freed slaves after Reconstruction, how the Supreme Court decision in Brown v.
Board of Education ended the policy of separate public schools, and how the Brown decision
led to integration of all public facilities thereby protecting African American rights; women:
discusses how the denial of suffrage kept women from having direct influence on government
policy and how the passage of the 19th amendment increased women’s political participation
and increased their involvement in government

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Note: At Level 5 and 4, all six components of the task should be developed.
Holistic Scoring Reminder: This note only applies to the evaluation of bullet 10of the rubric.
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one group,
and if the response meets most of the other Level 5 criteria, the overall response may be a
Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

* [s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* [s descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5
paper will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper — Thematic Essay—Level 5 — A

Anchor Level 5-A

The response:

* Thoroughly develops all aspects of the task evenly and in depth for discrimination faced by
women and African Americans

* Is more analytical than descriptive (women: women were forced to deny the “cult of
domesticity” role that society had given them and rebel; passage of the 19th amendment allowed
women to have their voices heard so they could vote, campaign, run for office and be viewed as
equals to men in society; politicians now have to pay attention to the women’s vote; African
Americans: had no rights and were considered property, making them the lowest level of
society; Jim Crow laws kept the races separate in trains, bathrooms, and schools, and African
Americans suffered with inferior treatment; these laws only furthered the imbalance of equality
in the South causing more hatred and anger to arise between different ethnic groups)

* Richly supports the theme with relevant facts, examples, and details (women: Susan B.
Anthony; Elizabeth Cady Stanton; suffrage movement; challenging the glass ceiling; African
Americans: slavery; emancipation; Civil War; white supremacists; Southern legislatures; Plessy
v. Ferguson)

* Demonstrates a logical and clear plan of organization; includes an introduction that questions
how a democratic free nation could be overcome by prejudice and a conclusion that comments
on the role of past prejudices in shaping societal relationships today

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates clear and
logical connections between all aspects of the task for each group. Additionally, the response
demonstrates an understanding of the link between past discrimination and contemporary society.

(8]



Anchor Paper — Thematic Essay—Level 5 — B

Thrdwiknu WlLfd %\n s b. }:u Ny bﬁﬂ, !&L‘_”l fﬁmm s gnds hgfgﬂgge Apﬂgﬂmns

-u,-—, i Sy ch in A Cniil 2 ‘In e (A ’ € vl

\ ) - 2 ) '_ - '

Am@mn%_h‘\u e re mmrm-”u u%ﬂc’c!-‘d ‘g\‘-“réﬂ Sen olwmm Wedd M_lﬁm(_{Li
' L ) ' s amémmwﬂ'*@rwd ‘H‘lﬁm i ﬂJ{mefn+ﬂmm PS

‘ a“kv'e A’M‘fh(ﬁﬂﬁ? u]]nu were 3n S a mefvgmw “\"0 ‘H\p Ca‘m.la\r{'\am o% ‘Hﬂfz

settlement o He \Ueﬁ’) were made ~y five 1n S Il.i Jpe,tannld Qreas aud Were:

haln"rs amz&‘—‘c‘walni as<, '\h@’ﬂ oy men\u Vecauee ‘Hmzu e ot u)h Je.

Ua{we ‘i&rym_ncaﬂq Ql&(i &scnmmq ™ mnc‘} sé_nﬁgel?( ¢ :][ﬁg }%UD‘;}“)hﬁﬂ

Wan g_l, :b gﬂ:ﬂe &9 "Jn,oas. éas\f ‘Qm’ w\u L’s_ tcmow )OQ\L»(Q ‘Amencm Q‘le\) ‘l‘b

‘Q.»noi %u hno( [/)("d Qﬂ( Cah“'unf's \Q&:Lunc\ \'Hms ombkm \ﬂleo\o‘dtvn meﬂ“

| J J
mtwmm_@ﬁxﬂ_k&il@iﬁimnﬁ :H;e l&‘Qﬂz}g;éxng/nggwqﬁ live

11 «\omnm o{«esmnalfd arey s, \ﬂns \*‘hnx{@mﬂ'\# o"g M o f\] ﬁw 71V‘n~(2n<(f/n€

"’b Omol\ mL 4\1e \a,wts m“H\e \,ht’f;i‘ wass °men a&*JrMYT!m(\ 'OYT&NS \_’ﬂ\e,
m\m;nmem‘} en\.sx'a“wh‘_#lk‘\‘ v ok \“\P “ﬂ‘jhu'(’ \Atm%(‘ams \des’\ aedérfq fxmr\ed
W

“ﬂm( indw’\duai WC\H& Decause ‘.‘¥ \;‘Qﬂ-ﬂg ‘%&m“}'b lwe in Q C‘GV‘\lnm P\&u_, and
bg\\g L O ggkjmm wggi IB{ ‘_g;_ialsem! %ﬂx £1]Mm& ﬂe"\ UO Qa T‘i?‘)t“l’fﬂt%ﬂ\ %\f?‘)‘bﬂ'\
ond later onnee Hhem *grm Gmd\qna “these 2 bel %ammrs
Ad . Hocarse the a%ae Wms Lere garcéd o refpeade o and ‘ .m(cr% Je

(9]



Anchor Paper — Thematic Essay—Level 5 — B

land omol cami)%+ diseasee Som dhe wh bes, Hhe Ud—we Amen can Fefu it om
alwarniu declineda l«ma with $he Jamd "ﬂ\éu f\cm% lled . !adau e\/éu‘Hmuak l/tt}n{.
encuns nuw Nove individual r.jlds auclw as oidizen<hs 0amd$u‘%raqe )
ﬁ\e Svmei ) k %w*#vmvﬁeam Qp()u.(ahcfh 15 o reminder of fthe i(ﬁjﬁS‘-l’\@i and Mard
fimes ‘?uwf} lw La"lw (< ‘Am-enC‘ClnS,
bt man g thal- s att with disenmioabin asd o yesT gecevnmedd

/WAJLMDA&FM&M”.S /D,\Ylnn h)ﬂfu LOGLV GS ‘AY“%(& ‘?\uqu'mh,

\\Ber Lons - as ot m‘!ﬁrnmm‘km‘m{b_‘j_‘b_\:‘a_axfﬁ_ﬂ&

ey overervicded amad amsawitany. More’ amohr"MHw ndoy 55 Hhoge &aﬁa«nf%
‘J{I’Y\anftmf. LHre ‘Lxmem Con CL""I‘?—@MS/ %A—QLH- }Jﬁraum l?u \Hw‘r ca L{+1+YV Lﬂ\e”Sf
\qum ese ‘}\-mm cons lost mitay ]velonj..zjs as ‘H\e\i Wepe ]Lhﬂﬂ!»er/.n L hed H}etf could
Carry 1nh e indranent Coaps. The lea.statim o ccing dafmmp Anencang ok
indornmead Sonps l‘m.w%w nahto becasse —this acha, Viclated the paet £
Conshboch s it ss Hhot | @“ﬁ.-.tp ave cqual upder He lave. | The duseciminih
of he 194os could be Decn as a cnthatim ot the “yellow penl,”

disen migedon aja;nd— 2l wﬁrs‘-“ams%dd’ dented “them land, Jobs, ond sHher

S e ¢ manr‘,y ndies  whieh staeld o the WQMM@M

dun |;3ﬁ +he 194&- Wére ma*immlni notas acesult of Wt’"%wq‘ﬁ ot {du:hLL

Ia.wﬁ},. bu‘* ANJ&T}GFM e and iney uq’l\"/l/*

_Ua:ﬁ Ve %Pﬁ s qad

M@@M%Mﬁ&cﬁm@au bﬁe’n e fud-. ms o‘f‘ L\.hﬂus'\'

[10]



Anchor Paper — Thematic Essay—Level 5 — B

%a: Yo monit lé%s s‘ot:\" oh ¢ N:‘Utf {¢ ﬂrnem“cms Seen s A ,’)fndrmw + uestni rof

Ex)perﬂ' l\': . Aéd\)é\,ms-c t}t'meh'chq , cansderwd 4p pe suﬂ}ec, Aﬁn \':z.'ﬁam Aun g Wovld

_ Qoua . ‘ Jl a meﬂ:}:'
ﬂ“as MH u}w’n ﬁmmﬂu ol f’N\}'Uﬂ“@ A‘mqﬁ?@ax ‘Hmj W (i Jaen to &Cta'if
me_ansther and Ve qs aﬁ)@am‘ﬁd aln}n\ Comvnu\q'."g'\/:

X 5 Y n{

¥

£

Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth for discrimination faced by
Native American Indians and Japanese Americans

* Is more analytical than descriptive (Native American Indians: many Native Americans lived in
the same lands that pioneers wanted to settle so it was easy for whites to ignore Native
American claims to lands they had held for centuries; movement of many Native Americans to
arid, infertile lands in the West was known as the Trail of Tears; the small Native American
population is a reminder of the injustices and hard times faced by Native Americans; Japanese
Americans: President Roosevelt issued an executive order that allowed the military to move
West Coast Japanese Americans into internment camps; this action violated the part of the
Constitution that says that all people are equal under the law; the discrimination of the 1940s
could be seen as a continuation of the “yellow peril,” a discrimination against all Asians that
denied them land, jobs, and other economic opportunities)

* Richly supports the theme with relevant facts, examples, and details (Native American Indians:
westward expansion, Andrew Jackson; reservation system; Dawes Act; diseases; Japanese
Americans: treason; World War II; overcrowded, unsanitary camps; loss of belongings)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that establish the common elements of mistreatment

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response lies in
the parallels drawn between two nonwhite groups who suffered the injustice of discrimination and
forced relocation.
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Anchor Level 4-A

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing discrimination
faced by Native American Indians more thoroughly than discrimination faced by African
Americans

Is both descriptive and analytical (Native American Indians: as America went on the road to
industrialization, more lands were needed to accommodate the growing needs of the people;
discontented Native Americans were even more harassed when the American government
imposed the Dawes Act; they could never get back all the land or the pride; African Americans:
were considered to be property and had no rights; the ruling of “separate but equal” in Plessy v.
Ferguson established the principle that African Americans were not technically being
discriminated against in public places if they are offered the same services as their counterparts;
for years they were treated as second-class citizens; gained equal treatment when Supreme
Court ruled that “separate but equal” is unconstitutional)

Supports the theme with relevant facts, examples, and details (Native American Indians:
railroads; ancestral lands; reservations; assimilate; sold their land; Indian Reorganization Act;
African Americans: plantations; Civil War; moral cause of the Union; Reconstruction; 14th
amendment)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that associate discrimination with selfish motives

Conclusion: Overall, the response fits the criteria for Level 4. The response includes a good
discussion about the abusive nature of discrimination and shows a perceptive knowledge of history.
However, it lacks the in-depth analysis and the number of details usually found in a Level 5 paper.
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Anchor Level 4-B

The response:

* Develops all aspects of the task by discussing discrimination faced by African Americans and
Japanese Americans

* Is both descriptive and analytical (African Americans. the issue on how to eventually bring
slavery to an end was often avoided and no clear plan was ever formulated; this decision
appalled many anti-slavery advocates and reaffirmed to the nation that slavery was here to stay;
this meant that the Constitution and freedoms guaranteed to all people in the United States did
not pertain to blacks; Japanese Americans: with the bombing of Pearl Harbor by Japan, many
people in the United States became skeptical of the loyalty of Japanese Americans during World
War II; President Roosevelt issued an order that all Americans of Japanese background living
on the West Coast be put into detainment camps; the government’s actions were based solely on
fear and blind accusations that had no evidence)

*  Supports the theme with relevant facts, examples, and details (African Americans: manual labor;
plantations; slave trade; Dred Scott decision; property; Japanese Americans: sabotage; loss of
property; apology)

* Demonstrates a satisfactory plan of organization; includes an introduction that describes United
States diversity and a conclusion that notes that government errors have limited the rights of its
people

Conclusion: Overall, the response fits the criteria for Level 4. The response clearly shows the
importance and the impact of the Dred Scott decision on the issue of slavery. Including the federal
government’s recognition of the discrimination at a later date strengthens the section on the
Japanese Americans.
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Anchor Level 4-C

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing discrimination faced
by women more effectively and with greater focus than discrimination faced by African Americans
Is both descriptive and analytical (African Americans: after slaves were freed, the South established
the Jim Crow laws, which separated the whites and the blacks; blacks were finally able to attend an
all white school and the policy of separate schools for blacks and whites was ended; this initiated
the booming civil rights movement; Martin Luther King Jr. practiced nonviolent protests to
integrate the community; Malcolm X used violence to separate blacks from the community;
women: brought women together at the Seneca Falls Convention to ask for rights like education,
jobs, property and the vote so they could be heard; the government passed the 19th amendment
granting women the right to vote; gaining the right to vote gave women the power that they needed
during the women’s rights movement of the 1960s)

Supports the theme with relevant facts, examples, and details (African Americans: 13th, 14th, 15th
amendments; literacy tests; poll taxes; Ku Klux Klan; Plessy v. Ferguson; “separate but equal”;
Martin Luther King Jr.; Civil Rights Act of 1964; Voting Rights Act of 1965; John F. Kennedy;
Lyndon B. Johnson; women: Second Great Awakening; temperance and abolition; Elizabeth Cady
Stanton; Civil Rights Act of 1964; Equal Employment Act); includes a minor inaccuracy (women:
Susan B. Anthony at the Seneca Falls Convention)

Demonstrates a logical and clear plan of organization; includes an introduction noting the failure of
the United States to live up to the ideals of the Declaration of Independence and a conclusion that is
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response contains historical detail
about each group. However, the inclusion of multiple examples of discrimination against African
Americans causes that discussion to lose its focus.
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Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth for discrimination faced by women and
Japanese Americans

* Is both descriptive and analytical (women: at the beginning of the 1900s, American women
yearned for an end to gender-based racism calling for the expansion of suffrage and equality
under the law; as picketing increased, the national government became more and more
progressive in their ideas; Japanese Americans: faced defamation of name and property as well
as many other negative side effects; as an attempt to protect Japanese American citizens, it took
thousands in the United States away from their homes and forced them to reside in internment
camps)

* Includes some relevant facts, examples, and details (women: 19th amendment; Seneca Falls
Convention; Elizabeth Cady Stanton; Mary Wollstonecraft; Japanese Americans: December 7,
1941; Pearl Harbor; fear and suspicion; ethnically based isolation; World War II)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
are informative and beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the response exhibits some
knowledge of the women’s suffrage movement and the motives for Japanese American internment,
it lacks a solid description of government actions. Additionally, it fails to discuss how the actions
protected or limited the rights of the groups.
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Anchor Level 3-B

The response:

Develops most aspects of the task in some depth by describing an example of discrimination
faced by women and African Americans, stating an action taken by the federal government and
mentioning how the government action protected the rights of African Americans and women
Is more descriptive than analytical (women: they were not allowed to work most jobs and were
looked down upon if they did not follow the norm; after years of fighting for their rights,
women finally obtained the right to vote after the passing of the 19th amendment; African
Americans: African Americans were not allowed to attend white schools or use white facilities;
the Supreme Court finally labeled “separate but equal” as unconstitutional; in some states,
African American children had to be escorted into the school building for their own safety)
Includes some relevant facts, examples, and details (women: homemaker; counted in the
population; suffrage; Seneca Falls Convention; African Americans: Harriet Tubman; Rosa
Parks; Martin Luther King Jr.; slavery; racism; segregation; hate crimes; Ku Klux Klan);
includes some inaccuracies (women: the 19th amendment stated that all white women had the
right to vote; African Americans: “separate but equal” is what the Constitution says; the
President called for an integration of schools)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response includes broad,
unsubstantiated generalizations. Many examples of discrimination are cited, but the response lacks
an adequate discussion of how the actions taken by the federal government protected each group.
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Anchor Level 3-C

The response:

* Develops all aspects of the task with little depth for discrimination faced by Japanese Americans
and women

* s both descriptive and analytical (Japanese Americans: during times of war, fear of espionage
and nationalism have combined to create a hostile nation against its own residents; the
government created internment camps away from the West Coast, making the situation worse
for Japanese Americans and Japanese immigrants; women. the right to vote, hold office, own
property, and work outside the home were all rights that women had to work for; today many
women hold government offices); includes isolated analysis (Japanese Americans: many other
Asians faced discrimination because of the failure of many to discern the difference between
different ethnicities; women: universities were created just for women)

* Includes some relevant facts, examples, and details (Japanese Americans: World War II; Pearl
Harbor; Emergency Quota Act; women: Susan B. Anthony); includes a minor inaccuracy
(women: women were given the right to vote shortly after World War II with the passing of the
19th amendment)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although all aspects of the task are
addressed, they lack development and supporting detail. Isolated analysis and inaccuracies further
diminish the response.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task for discrimination faced by Japanese Americans and
African Americans

* s primarily descriptive (Japanese Americans. after Pearl Harbor was attacked by the Japanese,
Japanese Americans were put into camps where they had to live until they were let go; the
Japanese Americans got money for their problems and that was really about it for all the
troubles they went through; African Americans: in the South, whites had Jim Crow laws that
separated blacks from whites; the courts started making laws against segregation; the African
Americans got more rights and were protected by law)

* Includes few relevant facts, examples, and details (African Americans: Ku Klux Klan; Japanese
Americans: after a while, the government gave money to the relatives of the Japanese
Americans who were put into the camps)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that over
generalize the role of crises in causing discrimination

Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates some
understanding of discrimination faced by each group but lacks the relevant detail and depth to
support it.
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Anchor Level 2-B

The response:

* Develops all aspects of the task in some depth for discrimination faced by African Americans

* s primarily descriptive (African Americans: these slaves would work long hours, mostly in
farming fields; they passed the 13th, 14th, and 15th amendments, granting these African
Americans freedom, equality, and the right to vote; with the newly granted rights to the African
Americans, they were allowed on paper to do what they want; they still faced discrimination
until they fought for true equality)

* Includes few relevant facts, examples, and details (African Americans: “separate but equal’;
Martin Luther King Jr.); includes an inaccuracy (African Americans: many of these freedmen
moved to the North to start their new lives)

* Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that repeats information already discussed

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of African Americans
indicates knowledge of slavery and its aftermath. However, the failure of the response to include a
second group makes this a Level 2 response.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task for discrimination faced by Native American Indians
and African Americans, but does so more thoroughly for African Americans than for Native
American Indians

Is primarily descriptive (Native American Indians: the United States has taken their land and
killed their people for their own benefit; they were forced to assimilate into society, stripped of
their heritage; things did not get much better until the 20th century, during which the Native
Americans have been granted back limited amounts of land and freedom; African Americans:
the slaves were further exploited by being forced to grow cash crops for rich plantation owners;
the Constitution was amended in 1865 to outlaw slavery in America; the African American
society faced discrimination in jobs, public businesses, and even schools)

Includes few relevant facts, examples, and details (Native American Indians: Plymouth Rock;
England; modern guns and artillery; African Americans: native Africa; Civil Rights movement);
includes a minor inaccuracy (African Americans: end of the civil rights movement in 1968)
Demonstrates a satisfactory plan of organization; includes an introduction that restates the
theme and a conclusion that comments about the ongoing nature of discrimination

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of discrimination
against African Americans demonstrates knowledge about slavery and ensuing racism. A lack of
similar development for Native American Indians detracts from the quality of the response.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task by describing an example of discrimination faced
by African Americans and women

* s descriptive (African Americans. everything was segregated from schools to even a simple
water fountain; women: they were thought of as only being nurses, teachers, or stay-at-home
moms); lacks understanding (African Americans: when John F. Kennedy became President, one
of the things he accomplished was desegregating everything by making segregation illegal;
whites and blacks had to use the same things and both had the same civil rights; women: they
made them work in the factories to keep productions high; this action by the government helped
limit the rights of women because the government chose the jobs they were allowed to take over
for the men)

* Includes few relevant facts, examples, and details (African Americans: slavery; women: World
War II)

* Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that overstates the outcome of government action

Conclusion: Overall, the response fits the criteria for Level 1. The response recognizes examples of
discrimination faced by each group but demonstrates a very poor understanding of government’s
actions and their outcomes.
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Anchor Level 1-B

The response:

* Minimally develops some aspects of the task by describing an example of discrimination faced
by African Americans and women

e Is descriptive (African Americans.: African Americans faced not only discrimination, but
segregation between schools and facilities; women: they were always considered inferior to men
and were not allowed to vote); lacks understanding (African Americans: this eliminated blacks
from entering a school of mixed races)

* Includes inaccuracies (African Americans: later on, the Jim Crow laws were issued which
protected the African Americans from being segregated in public places; women: Women
Suffrage Act)

¢ Demonstrates a general plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 1. A lack of comprehension about
segregation policies and failure to address most of the task severely limit this response.
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Practice Paper A—Score Level 3

The response:

Develops most aspects of the task in some depth by describing an example of discrimination
faced by Native American Indians and African Americans, describing an action taken by the
federal or state governments, and mentioning how their rights were limited

Is both descriptive and analytical (Native American Indians: the new settlers brought with them
disease and greed, and killed off many Native Americans; through laws passed, they were
thrown onto Indian reservations in unwanted desert lands; African Americans: were forced into
slavery to work the farms and serve wealthier people; under the Jim Crow laws in the South,
segregation was made legal and blacks were made to use separate bathrooms, water fountains,
and even restaurants)

Includes few relevant facts, examples, and details (Native American Indians: westward
expansion; African Americans: Civil War; civil rights movement in the latter part of the 20th
century); includes a minor inaccuracy (African Americans: gave blacks freedom and citizenship
under the 15th amendment)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
state that discrimination has tarnished American ideals

Conclusion: Overall, the response fits the criteria for Level 3. The response fails to develop how
the government actions limited the rights of each group. Furthermore, for both groups, the link
between the example of discrimination and the actions taken to enforce the discrimination is weak.

Practice Paper B—Score Level 0

The response:
Fails to develop the task, referring to the theme only in a general way

Conclusion: The response fits the criteria for level 0 because it goes no further than to identify
Native American Indians as a group facing discrimination because they were different.
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Practice Paper C—Score Level 1

The response:

Minimally develops some aspects of the task by describing an action taken by the federal
government to address discrimination faced by women and describing an example of
discrimination faced by African Americans

Is descriptive (women. in 1920, women were granted the right to vote; African Americans: even
though the slaves were freed, they had no voting rights and strict laws); lacks understanding
(African Americans: ultimately, they had amendments that strengthened their rights)

Includes few relevant facts, examples, and details (women: Seneca Falls Convention; African
Americans: black codes; literacy tests); includes an inaccuracy (women. Seneca Falls
Convention in 1863)

Demonstrates a general plan of organization; does not clearly identify which aspect of the task is
being addressed; includes a brief introduction and a conclusion that mentions the federal
government can take an active role to benefit its citizens

Conclusion: Overall, the response fits the criteria for Level 1. This brief response lacks sufficient
development and fails to link ideas in a meaningful way.

Practice Paper D—Score Level 2

The response:

Develops some aspects of the task in little depth by describing an example of discrimination
faced by African Americans and Japanese Americans and describing an action taken by the
federal government

Is primarily descriptive (African Americans: acts such as the Jim Crow laws, grandfather
clauses, and black codes were all examples of public discrimination; in the 1950s, the Supreme
Court ruled in Brown v. Board of Education that “separate but equal” was unconstitutional;
Japanese Americans.: Franklin D. Roosevelt established an executive order that put all Japanese
Americans from the West Coast into internment camps

Includes few relevant facts, examples, and details (African Americans: 13th, 14th, and 15th
amendments; voting citizens; Japanese Americans: Pearl Harbor )

Demonstrates a general plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response makes a brief statement
about whether the government actions protected or limited the rights of both groups, but fails to
discuss how these rights were protected or limited.
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Practice Paper E—Score Level 5

The response:

Thoroughly develops all aspects of the task evenly and in depth for discrimination faced by
African Americans and women

Is more analytical than descriptive (African Americans: Jim Crow laws had segregated public
places where the white places would be much better than the black places; integrating the
schools provided the first step toward ending Jim Crow in society; racism still creates a barrier
for African Americans today; women: back then the women would not hold jobs, have an
education, or vote, and therefore they had no direct voice in society; voting gave women a
chance to influence elections; today women make up over half of all voters, and they are able to
determine the outcome of elections)

Richly supports the theme with relevant facts, examples, and details (African Americans:
underground railroad; Frederick Douglass; abolitionist movement; Civil War; 13th amendment;
Jim Crow laws; lynched; white supremacist groups; Ku Klux Klan; Brown v. Board of
Education; nine African American students; women. Susan B. Anthony; Elizabeth Cady
Stanton; Seneca Falls Convention; World War I; strikes; 19th amendment); includes a minor
inaccuracy (African Americans: Little Rock, Alabama)

Demonstrates a logical and clear plan of organization; includes an introduction restates the
theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 5. The response exhibits a good
understanding of forces that promoted discrimination and highlights two landmark government
actions to alleviate inequality. It provides a reasonable discussion of the contemporary applications
of government actions.
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United States History and Government Specifications

June 2009

Part 1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

4,10, 12, 15, 16, 17, 18, 20, 21, 22, 24, 26,
27, 30, 32, 33, 34, 35, 37, 40, 42, 45, 48, 50

2—World History

5, 36, 39, 44, 47

3—Geography

1, 14, 28, 38, 49

4—Economics

2,3,19, 23, 29, 31

5—Civics, Citizenship, and Government

6,7,8,9 11,13, 25, 41, 43, 46

Parts II and III by Theme and Standard

Theme

STANDARDS

Thematic Essay

Constitutional Principles;
Individual Rights

Standards 1, 3, 4, and 5: United
States and New York History;
Geography; Economics;
Civics, Citizenship, and
Government

Document-based Essay

Change: Factors of
Production; Government;
Immigration and Migration;
Reform; Environment;
Foreign Policy

Standards 1, 2, 3, 4,and 5:
United States and New York
History; World History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:

Part I and Part I scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2009
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts pr0V1ded for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.emsc.nysed.gov/osa/exameval.

2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.




