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GUIDE PAPER 3
39

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how Gabby’s feelings change during 
the course of the poem “Persistent” (at fi rst Gabby was feeling meloncholy […] at the end she was 
happy). The response provides a suffi cient number of relevant details from the text for support as 
required by the prompt (She wasnt able to daydream and she could daydream after her teacher was 
done teaching). This response includes a complete sentence where errors do not impact readability.
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GUIDE PAPER 4
39

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain how Gabby’s feelings change during 
the course of the poem “Persistent” (Her feelings went from a moopy mode to an alright mode); 
however, the response only provides one relevant detail from the text for support (She turnes into an 
alright mode by strting to daydream again). This response includes complete sentences where errors 
do not impact readability.
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	 GUIDE PAPER 5	  Additional
39

Score Point 1 (out of 2 points)

This response provides a sufficient number of concrete details from the text for support as required 
by the prompt (“You’re always telling me to stop daydreaming! You and my mom.” and “ Dreams are 
great things Gabby, he finally says. The best thinkers, writers, and inventors in the world allow their 
thoughts to carry them away now and then.”); however, the response does not provide a valid inference 
from the text to explain how Gabby’s feelings change during the course of the poem “Persistent.” This 
response includes complete sentences where errors do not impact readability.
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GUIDE PAPER 6
39

Score Point 1 (out of 2 points)

The response only provides one relevant detail from the text for support (the teacher is telling her that 
daydreaming is the way people have ideas). The response does not provide a valid inference from the 
text to explain how Gabby’s feelings change during the course of the poem “Persistent.”  This response 
includes a complete sentence where errors do not impact readability.
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GUIDE PAPER 7a
39
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GUIDE PAPER 7b

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt (The Details and feelings change 
when you get past paragraph one like right here the detail changes Teacher keeps an eye on me all 
week I give him no reason to call me aside but he does “Talk to me Gabby” he says. “Tell me what’s 
wrong I can see you’re not happy” I’d argue but my sigh gives me away And Right here “Dreams 
are great things Gabby” he fi nally says “The best thinkers writers inventors in the world allow their 
thoughts to carry them away now and then Take the Wright brothers We wouldn’t have airplanes if they 
hadn’t dreamed of them fi rst Still sometimes you have to slide your daydreams in a drawer and let them 
wait until later, like after I’m done teaching a lesson you need to learn. Got it?” I nod, wondering if 
the Wright brothers knew anything about bringing daydreams in for a landing). The copying of large 
portions of text, regardless of where in the text the portion comes from, does not demonstrate intent of 
providing one or more details relevant to the prompt.
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 GUIDE PAPER 8  Additional
39

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt (She was Happy).
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EXEMPLARY RESPONSE
40

Possible Exemplary Response:
Both phrases “carry them away” and “bringing daydreams in for a landing” allude to flying while referring to 
daydreams. Specifically, “carry them away” suggests that daydreaming can be like taking off and soaring. Right 
after the teacher uses this phrase, he gives an example, “Take the Wright brothers. We wouldn’t have airplanes if 
they hadn’t dreamed of them, first” reinforcing the connection between (day)dreaming and flying. At the end of the 
poem, Gabby’s use of the phrase “bringing daydreams in for a landing” also makes a connection between dreams, 
airplanes, and flying.  An example of the connection is also shown in lines 38–42 when it states, “I nod, wondering 
if the Wright brothers knew anything about bringing daydreams in for a landing.” These phrases are related because 
they show that Gabby made a positive connection between daydreaming and flying.

Possible Details to Include:
•	 Other relevant text-based details

Score Points:
Apply 2-point holistic rubric.
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GUIDE PAPER 1
40

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how in “Persistent,” the phrases “carry 
them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each other 
(because they show there is a certain time and place to daydream). The response provides evidence of 
analysis and a sufficient number of concrete details from the text for support as required by the prompt 
(“Take the Wright brothers. We wouldn’t have airplanes if hadn’t dreamed of them first”. This quote 
shows daydreaming is a good thing you just need to know when to do it and “Still sometimes you have 
to slide your daydreams in a drawer and let them wait until later, like after I’m done teaching a lesson 
you need to learn, Got it?”. This quote shows sometimes you have to put your daydreams away and 
save them for when it’s the right time). This response includes complete sentences where errors do not 
impact readability.
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 GUIDE PAPER 2  Additional
40

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how in “Persistent,” the phrases 
“carry them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each 
other (let your dreams get control for secound and when done steer back to reality). The response 
provides a suffi cient number of concrete details from the text for support as required by the prompt 
(“The best thinkers, writers, inventors in the world allow their thoughts to carry them, now and then 
and “Still sometimes you have to slide your day dreams into a drawer and let them wait until later.”). 
This response includes complete sentences where errors do not impact readability.
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GUIDE PAPER 3
40

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how in “Persistent,” the phrases 
“carry them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each 
other (the word daydream is being potraied as an airplane and the phrases […] are both indicating 
towards that). The response provides a suffi cient number of relevant details from the text for support as 
required by the prompt (the Wright brothers who are the inventors of the airplane and Mr.Spicer said 
the brothers let there daydreams carry them away). This response includes complete sentences where 
errors do not impact readability.
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GUIDE PAPER 4
40

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain how in “Persistent,” the phrases 
“carry them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each 
other (because they both teach us a valuable lesson); however, the response only provides one concrete 
detail from the text for support (“sometimes u have to slide your daydreams into a drawer and let them 
wait until later”). This response includes complete sentences where errors do not impact readability.
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 GUIDE PAPER 5  Additional
40

Score Point 1 (out of 2 points)

This response provides a suffi cient number of concrete details from the text for support as required 
by the prompt (“The best thinkers, writers inventors in the world allow their thoughts to carry them 
away now and then” and “ we wouldn’t have airplane if they hadn’t dreamed of it fi rst.”); however, the 
response does not provide a valid inference from the text to explain how in “Persistent,” the phrases 
“carry them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each 
other. This response includes complete sentences where errors do not impact readability.
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GUIDE PAPER 6
40

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain how in “Persistent,” the phrases 
“carry them away” (line 25) and “bringing daydreams in for a landing” (lines 41–42) relate to each 
other (when there dreams “carry them away” like an airplane would.And then when the dreams have 
stop its like the airplane landing); however, the response does not provide two concrete details from 
the text for support. This response includes complete sentences where errors do not impact readability.
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GUIDE PAPER 7
40

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt and is totally inaccurate (lines 
25 and ,41–42 are simular because to carry them away means to fl y away in the sky,And bringing 
daydreams in for a landing means to stop fl ying or to slow down before a stop).
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 GUIDE PAPER 8  Additional
40

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt (he likes to dream Sleep and 
day dreacm. in the text. it states i miss  ‘day dreaming  this means he used to’ day. dream. the ‘text .als 
srates he . sleep . dreams. a lot).
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is story is set in the late 1800s.

EExxcceerrpptt  ffrroomm  ee  SSttrriicctteesstt  SScchhooooll  iinn
tthhee  WWoorrlldd::  BBeeiinngg  tthhee  TTaallee  ooff  aa  CClleevveerr  GGiirrll,,
aa  RRuubbbbeerr  BBooyy  aanndd  aa  CCoolllleeccttiioonn  ooff  FFllyyiinngg

MMaacchhiinneess,,  MMoossttllyy  BBrrookkeenn
by Howard Whitehouse

Everyone dreams about flying. Soaring above the clouds, banking your wings11 to
make graceful curves through the air, swooping like a hawk from great heights.
Jumping off the toolshed roof. Spending a week with a bandage round your head. Being
told how lucky you were not to break your neck. 

1

Everyone dreams about flying. Emmaline did.2

Emmaline Cayley was a pioneering scientist. She had declared this when she turned
eleven. She was a leader in the field of aeronautics,22 as she would tell anyone who
would listen; at least, she would be one day. e girls she knew said that Emmaline was
mad and that she probably still believed in fairies. Emmaline didn’t care what other
girls thought. She didn’t care about dolls or new dresses or tea parties; she cared about
aeronautics. She was an aviatrix.33 By her thirteenth birthday, Emmaline had decided
that she was going to invent a flying machine. at was more than a year ago in
Calcutta, India, where she had been brought up.

3

Now she was in England, waiting to go to boarding school.4

Emmaline sat on a fallen tree, looking out over a valley. It was smooth grassland
with no rocks, no trees or tangly bushes and no patches of bog to get sucked into.
Emmaline considered it a perfect place for an experiment with flight. What she actually
thought was, “is would be a fine place to try out a flying machine—if I had one—and
could get somebody (but not me) to sit in it and see what happened when it le the
ground.” 

5
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_______________________
11bbaannkkiinngg  yyoouurr  wwiinnggss:: turning by positioning one wing of the plane higher than the other
22aaeerroonnaauuttiiccss:: the science of air travel
33aavviiaattrriixx:: female airplane pilot
44pplluummmmeett:: fall fast

e truth is that Emmaline was afraid of flying. She didn’t admit this to herself,
however. She told herself that if she were to plummet44 to her doom, then all her
experimental knowledge as a pioneer in aeronautics would die with her. Emmaline
thought this would be a tragedy indeed. . . .

6

Emmaline’s great-great-uncle, Sir George Cayley, had tried inventing flying
machines long ago. As a boy he’d made model gliders, studied birds’ wings and
conducted strange experiments with wind tunnels. But he hadn’t built an actual,
full-sized flying machine until 1849, when he was much older. He had ordered a boy
to sit in the machine. Sir George was seventy-six at the time, so nobody felt he was
letting anyone down by not flying it himself (when you are ancient, you can get away
with a lot). e contraption worked as Sir George had hoped, sailing through the air a
hundred yards or thereabouts, and nobody was injured.

7

A few years later, Cayley tried again with a bigger, better cra. is time, Sir George
“volunteered” his coachman, a light skinny man (just the type he needed) to fly the
glider. A team of big, brawny farmhands from Cayley’s estate hauled it up a hill above a
valley known as Brompton Dale. e machine was a marvel. e lads pushed, and it
rose in the air, soared two hundred yards and landed in a meadow with a splintering
sickening crash. e coachman, John Appleby, tottered from the wreckage, limped back
up the hill and resigned on the spot. . . .

8

Emmaline knew there was a simple moral to the story. Get somebody else to sit in
the pilot’s seat.

9
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EXEMPLARY RESPONSE
41

Possible Exemplary Response:
The author’s purpose for including the details in paragraph 3 is to show that Emmaline has an independent spirit 
and is not influenced by what others think. In paragraph 3, Emmaline shows her independent spirit by disregarding 
what other girls think of as important and maintaining her own unusual interests. The paragraph explains that the 
girls she knows say bad things about Emmaline, such as that she is crazy, but “Emmaline didn’t care what other 
girls thought.” Unlike the other girls, “She didn’t care about dolls or new dresses or tea parties.” She follows her 
own interest, aeronautics.

Possible Details to Include:

•	 Other relevant text-based details

Score Points:

Apply 2-point holistic rubric.
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GUIDE PAPER 1
41

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain in paragraph 3, what is most likely
the author’s purpose for including details about the girls Emmaline knows (to show that Emmaline is 
a very different/ecentric girl). The response provides evidence of analysis and a suffi cient number of 
concrete details from the text for support as required by the prompt (“She was a leader in the fi eld 
of aeronautics,2 as she would tell anyone who would listen; at least, she would be one day.” and
Emmaline wants to be a scientist, where other girls “care about dolls or new dresses or tea parties” 
and “By her thirteenth birthday, Emmaline had decided that she was going to invent a fl ying machine.” 
This example shows us she doesn’t care about things girls “should” like). This response includes 
complete sentences where errors do not impact readability.
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 GUIDE PAPER 2  Additional
41

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain in paragraph 3, what is most likely
the author’s purpose for including details about the girls Emmaline knows (to show how emmaline is 
different from them in many ways). The response provides evidence of analysis and a suffi cient number 
of concrete details from the text for support as required by the prompt (“ she had declared this when 
she was eleven she wasleader in the aeronautics as she would tell anyone who would listen at leat 
she would be one day”. this shows what she wants to do with her she doesnt wanna be like other girls 
and  “ emmaline didnt care what other girls thought she didnt care about dolls  or new dresses or tea 
parties she cared about aeronautics”). This response includes complete sentences where errors do not 
impact readability.
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GUIDE PAPER 3
41

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain in paragraph 3, what is most likely
the author’s purpose for including details about the girls Emmaline knows (to show how different 
Emmaline was). The response provides a suffi cient number of concrete details from the text for 
support as required by the prompt (“she didn’t care about dolls or tea parties…” and “she cared about 
auronatecis.”). This response includes complete sentences where errors do not impact readability.
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GUIDE PAPER 4
41

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain in paragraph 3, what is most likely the 
author’s purpose for including details about the girls Emmaline knows (to inform us about how other 
kids treated her for liking aviatrix); however, the response only provides one concrete detail from the 
text for support (“The girls she knew said that emmaline was mad and that she probably believed in 
fairies”). This response includes complete sentences where errors do not impact readability.
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 GUIDE PAPER 5  Additional
41

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain in paragraph 3, what is most likely the 
author’s purpose for including details about the girls Emmaline knows (to show the struggle of creating 
a new invention); however, the response only provides one relevant detail from the text for support 
(Emmaline knew people thought she was crazy for trying to fl y). This response includes complete 
sentences where errors do not impact readability.
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GUIDE PAPER 6
41

Score Point 1 (out of 2 points)

The response only provides one concrete detail from the text for support (“She was an aviatrix”). The 
response does not provide a valid inference from the text to explain in paragraph 3, what is most likely
the author’s purpose for including details about the girls Emmaline knows. This response includes a 
complete sentence where errors do not impact readability.  
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GUIDE PAPER 7
41

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt and is too vague (The author’s 
purpose is most likely to inform you).
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 GUIDE PAPER 8  Additional
41

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt (That she was going to invent a 
fl ying machine).
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EXEMPLARY RESPONSE
42

Possible Exemplary Response:
The shift between paragraphs 6 and 7 provides background to Emmaline’s story, showing a real-life reason for her 
interest in inventing a flying machine. In paragraphs 1 through 6, the reader learns that Emmaline is an imaginative 
teenage girl who is passionate about the idea of flying, but “Emmaline was afraid of flying” which may hold her 
back from her plans. In paragraphs 7 and 8, the reader learns that Emmaline’s great-great-uncle had some of the 
same dreams and fears, but in a different era: “Sir George Cayley had tried inventing flying machines long ago” 
(paragraph 7). Sir George got other people to pilot his machines, suggesting that he was afraid to do so himself. 
So, this shift in the story explains a connection in the story between Emmaline and her great-great-uncle, providing 
possible reasons for Emmaline’s interest in flying as well as for her fear of flying.

Possible Details to Include:
•	 Other relevant text-based details

Score Points:
Apply 2-point holistic rubric.
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GUIDE PAPER 1
42

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how the shift between paragraphs 6 
and 7 contributes to the story (by comparing the past to the present). The response provides evidence 
of analysis and a suffi cient number of concrete details from the text for support as required by the 
prompt [Sir George Cayley loves fl ying machines and also afraid of fl ying (due to old age) when he 
built his fi rst person-carrying glider, just like Emmaline, who is also afraid of fl ying even if she loves to 
investigate the scisnce of air travel. This is proven in the text: “The truth is that Emmaline was afraid 
of fl ying. She didn’t admit this to herself, however. She told herself that if she were to plummet4 to her 
doom, then all her experimental knowledge as a pioneer in aeronautics would die with her” and “But 
he hadn’t built an actual, full-sized fl ying machine until 1849, when he was much older. He had ordered 
a boy to sit in the machine. Sir George was seventy-six at the time, so nobody felt he was letting anyone 
down by not fl ying it himself (when you are ancient, you can get away with a lot)” […] similar to his 
great-great niece, he was afraid of fl ying, although, of age rather than sole psychological factors]. 
This response includes complete sentences where errors do not impact readability.
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 GUIDE PAPER 2  Additional
42

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how the shift between paragraphs 
6 and 7 contributes to the story (because it shows how much Emmaline cared about fl ying, and how 
much her great-great-uncle cared about fl ying). The response provides a suffi cient number of concrete 
details from the text for support as required by the prompt (“if she were to plummet to her doom, then 
all her experimental knowledge as a pioneer in aeronautics would die with her. Emmaline thought 
this would be a tragedy indeed….” and “As a boy he’d made model gliders studied birds’ wings and 
conducted strange expriments with wind tunnels.”). This response includes complete sentences where 
errors do not impact readability.
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GUIDE PAPER 3
42

Score Point 2 (out of 2 points)

This response provides a valid inference from the text to explain how the shift between paragraphs 6 
and 7 contributes to the story (by telling the reader how Emmaline’s great-great uncle was interested 
in fl ying machines just like Emmaline). The response provides a suffi cient number of concrete details 
from the text for support as required by the prompt (“ Emmaline’s great-great uncle, Sir Geo-rge 
Cayley, had tried inventing fl ying machines long ago.” and “as a boy he’d made model gliders, stud-ied 
birds’ wings and conducted strange experiments with wind tunnels). This response includes complete 
sentences where errors do not impact readability.
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GUIDE PAPER 4
42

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain how the shift between paragraphs 
6 and 7 contributes to the story (because it shows how Emmaline and her great great uncle both had 
an intrest in fl ight); however, the response only provides one concrete detail from the text for support 
(“ As a boy he’d made model gliders, studied birds’ wings and conducted strange experiments with 
wind tunnels. But he hadn’t built an actual, full-sized fl ying machine until 1849, when he was much 
older.”). This response includes complete sentences where errors do not impact readability.
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 GUIDE PAPER 5  Additional
42

Score Point 1 (out of 2 points)

This response provides a valid inference from the text to explain how the shift between paragraphs 6 
and 7 contributes to the story (by showing that Emmaline’s family has history with fl ying machines); 
however, the response does not provide two concrete details from the text for support. This response 
includes a complete sentence where errors do not impact readability.
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GUIDE PAPER 6
42

Score Point 1 (out of 2 points)

The response only provides one concrete detail from the text for support (“The truth is that Emmaline 
was afraid to fl ying. She didn’t amit it to herself”). The response does not provide a valid inference 
from the text to explain how the shift between paragraphs 6 and 7 contributes to the story. This response 
includes complete sentences where errors do not impact readability.
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GUIDE PAPER 7
42

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt and is totally inaccurate (It shifts 
to her fear of fl ying).
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 GUIDE PAPER 8  Additional
42

Score Point 0 (out of 2 points)

This response does not address any of the requirements of the prompt (The both paragraphs talk about 
fl ying. In the Tittle of the story it says “ “Collection of fl ying machines.” The Tittle of the story and two 
paragraphs are about fl ying and how they invented).
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EXEMPLARY RESPONSE
43

e poem “Persistent” and the story “Excerpt from e Strictest School in the World ” convey a
similar theme. What theme is shared in the poem and the story? How do the poet and the
author develop this theme in each text? Use details from bbootthh the poem and the story to
support your response.

In your response, be sure to

identify a theme that is shared in “Persistent” and “Excerpt from e Strictest School in
the World ”
explain how the poet and the author develop this theme in each text
use details from bbootthh the poem and the story to support your response
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Possible Exemplary Response:
Both “Persistent” and “Excerpt from The Strictest School in the World” are about the importance of pursuing one’s 
dreams. The main characters in each piece, Gabby in the poem and Emmaline in the story, see the importance of 
their dreams. They also learn lessons about limitations on their dreams. In both pieces, this shared theme is partially 
developed through stories about flying.

In the poem, a theme of “Persistent” is that daydreams can contribute to a person’s success, and so they should  
be pursued. In the poem, the story about flying contributes to the theme by showing Gabby a famous example of 
dreams leading to success. Gabby’s teacher tells her, “The best thinkers, / writers, inventors in the world / allow  
their thoughts / to carry them away, / now and then” (lines 22-26), and then he uses the Wright brothers to exemplify 
this, saying, “Take the Wright brothers. / We wouldn’t have airplanes / if they hadn’t dreamed of them, first”  
(lines 27-29). This shows that successful people, like the Wright brothers, often get their start through dreaming 
and that it is important to let your mind wander in order to come up with new and innovative ideas. For Gabby, 
this information is crucial because she had previously thought that adults didn’t want her to daydream at all. The 
limitation that Gabby’s teacher puts on daydreaming is that there is a time and place for doing so and that it’s 
sometimes necessary to let dreams “wait until later” (line 33). At the end of the poem, Gabby seems to question this 
part of her teacher’s advice when she wonders “if / the Wright brothers / knew anything about / bringing daydreams 
in / for a landing,” tying back to the story of flying.

Similarly, a theme of “Excerpt from The Strictest School in the World” is that a person should pursue her or his 
passions, though it is sometimes necessary to get assistance from others to achieve one’s dreams. In this particular 
story, the stories about flying contribute to this theme by helping Emmaline to understand that she may need to rely 
on others to help make her dreams come true. Emmaline’s great-great-uncle George was an early inventor of flying 
machines. While he loved the adventure, he didn’t pilot the machines himself: “But he hadn’t built an actual, full-
sized flying machine until 1849, when he was much older. He had ordered a boy to sit in the machine. Sir George was 
seventy-six at the time, so nobody felt he was letting anyone down by not flying it himself (when you are ancient, you 
can get away with a lot)” (paragraph 7). From this story, Emmaline learns that Sir George accomplished something 
important in aeronautics while relying on a boy in order to test his flying machine, something he was unwilling or 
unable to do himself. And when Sir George built another machine a few years later, he used an employee to pilot that 
machine. From these stories, Emmaline concludes that she can pursue her own dreams of inventing a flying machine 
while relying on others to help: “Emmaline knew there was a simple moral to the story. Get somebody else to sit in 
the pilot’s seat” (paragraph 9).

To conclude, both pieces have a shared theme about the importance of pursuing one’s dreams.  Both texts support 
that dreams should be pursued because they are achievable, and they develop the ideas for this theme through the 
use of stories about flying.  Within each text we can see how the poet and the author develop this theme as both 
Gabby and Emmaline learn lessons that they can apply to their own lives through these stories.

Possible Details to Include:

•	 Other relevant text-based details

Score Points:

Apply 4-point holistic rubric.
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GUIDE PAPER 1a
43
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GUIDE PAPER 1b
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GUIDE PAPER 1c
Score Point 4 (out of 4 points)

This response clearly introduces a topic in a manner that is compelling and follows logically from the 
task and purpose (A theme conveyed by both the poem and the story is the importance of limiting your 
dreaming. In “Excerpt from The Strictest School in the World: […] the protagonist limits their dreaming 
by keeping a level of safety in their dreams. In “Persistent” […] a student keeps her dreaming to a 
limit by paying attention during lessons and allowing her dreaming to occur afterwards. Both these 
pieces share how limiting dreaming can benefit). The response demonstrates insightful analysis of the 
texts (In “Excerpt from The Strictest School in the World […] Emmaline Cayley dreams of flight; her 
dreams act as a form of motivation to achieve the power of flight; This is because she understands 
the danger of flying; By limiting her dreaming and allowing someone else […] she preserves her own 
safety and keeps a level of comfort and reality in her dreams; In the poem “Persistent” […] the teacher 
continuously conveys the importance of dreaming with statements; The teacher obviously has a strong 
belief in the importance of dreaming. However, he also believes that […] By finding appropriate times 
for dreaming, you allow yourself to be motivated by these dreams while avoiding dreaming becoming 
a distraction). The topic is developed with the sustained use of relevant, well-chosen details from the 
texts (Emmaline was a “pioneering scientist”; Emmaline “was afraid of flying”; allowing someone 
else to “sit in the pilot’s seat”; “the best thinkers, writers, inventors in the world allow their thoughts to 
carry them away, now and then”; “still, sometimes you have to slide your daydreams in a drawer and 
let them wait until later, like after I’m done teaching a lesson you need to learn”). Clear organization is 
exhibited, with the skillful use of appropriate and varied transitions to create a unified whole (both the 
poem and the story, In “Excerpt, In “Persistent”, Despite, This is because, By limiting […] she preserves 
[…] and keeps, In the poem, such as, However, By finding […] you allow, while, so). A formal style is 
established and maintained through the use of grade-appropriate, stylistically sophisticated language 
and domain-specific vocabulary (importance of, limits their dreaming, keeping a level of safety, dreams 
act as a form of motivation to achieve, power of flight, danger of flying, preserves her own safety, level 
of comfort and reality, continuously conveys, strong belief, a distraction, sense of motivation). The 
response provides a concluding statement that is compelling and follows clearly from the topic and 
information presented (A theme conveyed by both the poem and the story is the importance of limiting 
your dreaming. By keeping a level of safety and reality in your dreams, dreaming will becaome more 
comfortable. By finding appropriate times to dream, your dreaming continues to motivate you while 
not becoming a distraction. Limiting your dreaming does have benefits. Dreaming provides a sense 
of motivation, so by keeping dreams somwehat realistic and by finding times to dream, a dreamer can 
stay focused, motivated, and comfortable). The response demonstrates grade-appropriate command of 
conventions, with few errors.
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Score Point 4 (out of 4 points)

This response clearly introduces a topic in a manner that follows logically from the task and purpose 
(In the poem, “Persistent” and the story, “Excerpt from The Strictest School in the World,” both share 
an almost similar plot and moral; In both “Persistent” and “Excerpt from The Strictest School in 
the World”, a similar theme is shared; The poet and author inquire this theme in each text by). The 
response demonstrates insightful analysis of the texts (The theme that is shared is that, both have 
plots that revolve around dreaming to accomplish something incredible in life; Gabby is constantly 
daydreaming about different things throughout her lessons, Whilst Emmaline dreams of flying and 
becoming an aviatrix; The poet and author inquire this theme in each text by , giving more evidence as 
to why each of the characters dream of accomplishing such things. They elaborate on the passion that 
the characters hold towards their dreams). The topic is developed with the sustained use of relevant, 
well-chosen details from the texts (“Dreams are great things, Gabby,’ ‘The best thinkers, writers, 
inventors in the world allow their thoughts to carry them away, now and then.’” and “Everyone dreams 
of flying. Emmaline did.; She didn’t care about dolls or new dresses or tea parties; she cared about 
aeronautics. She was an aviatrix.” and “We wouldn’t have airplanes if they hadn’t dreamed of them, 
first.” and “She told herself if she were to plummet to her doom, then all her experimental knowledge 
as a pioneer in aeronautics would die with her. Emmaline thought this would be a tragedy indeed….”). 
Clear organization is exhibited, with the use of appropriate transitions to create a unified whole (In 
the poem, both, in each text, between both). A formal style is established and maintained through the 
use of grade-appropriate, stylistically sophisticated language and domain-specific vocabulary (moral, 
revolve around, accomplish, incredible in life, constantly daydreaming, dream of accomplishing, 
elaborate on the passion). The response provides a concluding statement that follows from the topic 
and information presented (This is the similarity held between both the poem and the excerpt). The 
response demonstrates grade-appropriate command of conventions, with few errors.
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GUIDE PAPER 3c
Score Point 4 (out of 4 points)

This response clearly introduces a topic in a manner that follows from the task and purpose (A theme 
that is shared in the poem “Persistent” and “Excerpt from The Strictest School in the World”, is that 
daydreaming can be a good thing, and sometimes a bad thing). The response demonstrates grade-
appropriate analysis of the texts (The author of “Persistent” portrays daydreaming by explaining 
it as a good thing that comes out of the greatest minds; the author of “Excerpt from The Strictest 
School in the World” explains daydreaming by writing about how it can be a good thing, but it’s 
effects can sometimes be negative; dreams are fantastic things that the best minds in the world can 
think of; the author wants us to know that daydreams can be good, but sometimes they interfere with 
reality, especially if that reality will be beneficial; daydreams can turn into fantastic things if they 
have a positive outcome; daydreams can be good, but they can sometimes be a bad thing if they have 
a negative outcome or hurt other people in some way). The topic is developed with the sustained use 
of relevant, well-chosen details from the texts [“‘Dreams are great things, Gabby,’ he finally says. 
‘The best thinkers, writers, inventors in the world allow their thoughts to carry them away, now and 
then’”; “‘Still, sometimes you have to slide your daydreams in a drawer and let them wait until later, 
like after I’m done teaching a lesson you need to learn’”; “Sir George was seventy-six at the time, 
so nobody felt he was letting anyone down by not flying it himself (when you are ancient, you can get 
away with a lot). The contraption worked as Sir George had hoped, sailing through the air a hundred 
yards or thereabouts, and nobody was injured”; “The machine was a marvel. The lads pushed, and it 
rose in the air, soared two hundred yards and landed in a meadow with a splintering sickening crash. 
The coachman, John Appleby, tottered from the wreckage, limped back up the hill and resigned on the 
spot. . . .”]. Clear organization is exhibited, with the skillful use of appropriate and varied transitions to 
create a unified whole (The author of […] while the author of, but, In the poem, also writes, In essence, 
especially if, In the text, To put it another way, In the story, To explain it differently, Clearly). A formal 
style is established and maintained through the use of grade-appropriate, stylistically sophisticated 
language and domain-specific vocabulary (portrays daydreaming, comes out of the greatest minds, 
dreams are fantastic, interfere with reality, effects can sometimes be negative, beneficial, positive 
outcome, negative outcome).  The response provides a concluding statement that follows from the 
topic and information presented (Clearly, the peom “Persistent” and the stroy “Excerpt from The 
Strictest School in the World” convey similar themes about daydreams). The response demonstrates 
grade-appropriate command of conventions, with few errors. 
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GUIDE PAPER 4d
Score Point 3 (out of 4 points)

This response clearly introduces a topic in a manner that follows from the task and purpose (In the 
poem “Persistent” and “Excerpt from the Strictest School in the World” Both share a simular theme. 
The theme that they both share is that they are both talking about how they want dreams to come true. 
But they both develope this theme in different ways). The response demonstrates grade-appropriate 
analysis of the texts (The theme that is both passages are wanting dreams to come true; This quote 
shows that in “Persistent” it wants dreams to come true because Gabby is wanting to daydream again 
but she feels like she cant, because things are in the way; the theme that is also shared in “Excerpt from 
the Strictest School in the World.” that is that dreams are wanting to come true; This shows that the 
theme that dreams are wanting to come true is correct because Emmaline is dreaming of flying one day; 
The poet and author develope the theme in each text because they both show how the main characters 
want to have something; in “Excerpt of the Strictest School in the World” it shows how the author 
developed the theme because it shows and describes how badly Emmaline wanted to fly; This shows 
how […] in both texts they want their dreams to come true). The topic is developed with the sustained 
use of relevant evidence, with some lack of variety (“I miss daydreaming”; “Everyone dreams about 
flying. Emmaline did.”; Emmaline is dreaming of flying one day; in “Persistent” it shows how Gabby 
is wanting to daydream again but people are getting in the way of it). Clear organization is exhibited, 
with the skillful use of appropriate and varied transitions to create a unified whole (In the poem, both 
share, But they both, For example, because it says in the text, This quote shows, Then, the theme that 
is also, because in that passage it says, This shows, For example, Also, In conclusion). A formal style 
is established and maintained through the use of precise language and domain-specific vocabulary 
(wanting dreams to come true, wanting to daydream again, dreaming of flying one day, people are 
getting in her way, how badly Emmaline wanted to fly). The concluding statement follows from the 
topic and information presented (In conclusion, this shows how the theme that dreams are wanting 
to come true in both texts because they both show it in different ways and how the author and poet 
show how they developed that to happen). The response demonstrates grade-appropriate command of 
conventions, with occasional errors that do not hinder comprehension (simular, develope, that is both 
passages are, cant).
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Score Point 3 (out of 4 points)

This response clearly introduces a topic in a manner that follows from the task and purpose (The 
poem “Persistent and the Story “Excerpt from The Strictest School in The world” convey a similar 
theme. This theme is that dreams are like a spark of creativty and inventing usful things). The response 
demonstrates grade-appropriate analysis of the texts (What the Poet is trying to say here is that thinking/
dreaming is a good thing, and daydreaming/your thoughts can take you a long way, into a sucessful life; 
I say this because; This shows how dreaming about something can bring you to sucess and accompl 
something useful to people. Also how much creativy she had to make everything happened). The topic is 
partially developed with the use of some textual evidence, some of which may be irrelevant (“The best 
thinkers, writers, inventors in the world allow their thoughts to carry them away” and “A few years, 
later Cayley tried again with a bigger, better craft, A team of big, brawny farmhands from Cayley’s 
estate hauled it up a hill above a valley known as Brompton Dale, This machine was marvel”). The 
response exhibits clear organization, with the use of appropriate transitions to create a unifi ed whole 
(To begin with, According to lines, Then, I say this because, This shows how, Also, To conclud). A 
formal style is established and maintained through the use of precise language and domain-specifi c 
vocabulary (dreams are like a spark of creativty, inventing, thinking/dreaming is a good thing, take 
you a long way, sucessful life, accompl something useful).  The concluding statement follows from the 
topic and information presented (To conclud the theme of “Persistent” and “Excerpt from The Strictest 
School in The world” both developed a similar theme of dreaming/thinking is like a spark of creativty 
and invent-ing useful things). The response demonstrates grade-appropriate command of conventions, 
with occasional errors that do not hinder comprehension (creativty, usful, sucessful, make everything 
happened, conclud, punctuation).
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Score Point 3 (out of 4 points)

This response clearly introduces a topic in a manner that follows from the task and purpose (In the poem 
“Persistent” and the story “Excerpt from The Strictest School in the World” both Convey a similar 
theme and The poet and author use this theme to develope there text). The response demonstrates 
grade-appropriate analysis of the texts (That theme is Don’t’ Stop dreaming; Gabby wants to daydream 
more but she can’t so her Teacher gives her some advice; In the story Emmaline is too scared to live her 
dream […] which inspires her). The topic is partially developed with the use of some textual evidence 
(“Dreams are great things, Gabby” and she looks back about storys on her Great-Great Uncle). The 
response exhibits clear organization, with the use of appropriate transitions to create a unifi ed whole (In 
the Poem, and the Story, both, but she can’t so, On line 20 it states, In the story, which, because). The 
response establishes but fails to maintain a formal style, with inconsistent use of language and domain-
specifi c vocabulary (Don’t Stop dreaming, daydream more, too scared to live her dream, looks back, 
something people can relate too). The concluding statement follows from the topic and information 
presented (The poet and author use this theme to develope there text because its something people can 
relate too). The response demonstrates grade-appropriate command of conventions, with occasional 
errors that do not hinder comprehension (storys on her Great-Great Uncle, develope, there text, its 
something, relate too, capitalization).
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GUIDE PAPER 7c

Score Point 2 (out of 4 points)

This response clearly introduces a topic in a manner that follows from the task and purpose (The 
poem “Persistent” and the story “Excerpt from The Strictest School in the World” convey a similar 
theme by the poet and the author both write about daydreaming; From the poem “Persistent” the 
poet Nikki Grimes develops the theme by; From the story “Excerpt from The Strictest School in the 
World” the author Howard Whitehouse develops the theme by). The response demonstrates a literal 
comprehension of the texts (develops the theme by making a story like poem about a girl who wants to 
daydream but her teacher and mom tell her not to then her teacher tells her that she can’t daydream 
all the time because she won’t be able to focus in class; develops the theme by making a story about 
a girl who wants to fl y being a female pilot but she is scared of fl ying; her great-great-uncle had 
also tried inventing fl ying machines long ago and had somebody else to fl y it but it crashed and 
the “volunteered” pilot had resigned). The topic is partially developed with the use of some textual 
evidence, some of which may be irrelevant [“I miss daydreaming.” “Then daydream!” says Mr. Spicer, 
confusing me. “But you’re always telling me to stop daydreaming! You and my mom.” Teacher taps 
his top lip like a door the right words are hiding behind. “Dreams are great things, Gabby,” he fi nally 
says. “The best thinkers, writers, inventors in the world allow their thoughts to carry them away, now 
and then. Take the Wright brothers. We wouldn’t have airplanes if they hadn’t dreamed of them, fi rst. 
Still, sometimes you have to slide your daydreams in a drawer and let them wait until later, like after 
I’m done teaching a lesson you need to learn.” and Emmaline’s great-great-uncle, Sir George Cayley, 
had tried inventing fl ying machines long ago.Cayley tried again with a bigger, better craft. This time, 
Sir George “volunteered” his coachman, a light skinny man (just the type he needed) to fl y the glider. 
A team of big, brawny farmhands from Cayley’s estate hauled it up a hill above a valley known as 
Brompton Dale. The machine was a marvel. The lads pushed, and it rose in the air, soared two hundred 
yards and landed in a meadow with a splintering sickening crash. The coachman, John Appleby, 
tottered from the wreckage, limped back up the hill and resigned on the spot]. This response exhibits 
some attempt at organization, with inconsistent use of transitions (the poet and the author both, From 
the poem, but, because, One detail, From the story). The response establishes but fails to maintain 
a formal style, with inconsistent use of language and domain-specifi c vocabulary (both write about 
daydreaming, making a story like poem, a story about a girl who wants to fl y). This response does not 
provide a concluding statement. The response demonstrates emerging command of conventions, with 
some errors that may hinder comprehension (by the poet and the author both write about, punctuation, 
run-on sentences).
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Score Point 2 (out of 4 points)

This response introduces a topic that follows generally from the task and purpose (A simialar theme 
in both stories […] is that they both have drams and they both dream and The poet and the author 
devolp these themes in each text). The response demonstrates a literal comprehension of the texts 
(These both stories mean that they have dreams; The poet and the author devolp these themes in 
each text because they want to accomplish sonething that they have dreams about; These both stories 
mean that they want to have great dreams). The topic is partially developed with the use of some 
textual evidence, some of which may be irrelevant (“Dreams are great things, Gabby he finally say’s”; 
Everyone dreams about flying. Emmaline did.”; “I miss day dreming then day dream say’s Mr. spice; 
Everyone drams about flying). This response exhibits some attempt at organization, with inconsistent 
use of transitions (in both stories, they both have, In the text it say’s, becuase, And also it says). The 
response establishes but fails to maintain a formal style, with inconsistent use of language and domain-
specific vocabulary (both have dreams, they both dream, to accomplish sonething, want to have great 
dreams). This response does not provide a concluding statement. The response demonstrates emerging 
command of conventions, with some errors that may hinder comprehension (drams, say’s, devolp, 
sonething, Persint, dreming, These both stories mean, punctuation).
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Score Point 2 (out of 4 points)

This response introduces a topic that follows generally from the task and purpose (Both the stories 
“Persistent” and Excerpt from The Strictest school in the world” have a common theme). The response 
demonstrates a literal comprehension of the texts (do’t give up on something you truly dream about; She 
wrote it because Gabby liked to daydream; He wrote it because evryone has there own dreams). The 
topic is partially developed with the use of some textual evidence, some of which may be irrelevant (“I 
miss daydreaming”; “Wondering if the Wrightbrothers knew anything about bringing daydreams in 
for a landing; “ Everyone dreams about fl ying”). This response exhibits some attempt at organization, 
with inconsistent use of transitions (Both the stories, in Persistent the author wrote, because, She also 
wrote). The response establishes but fails to maintain a formal style, with inconsistent use of language 
and domain-specifi c vocabulary (common theme, you truly dream about, liked to daydream, there own 
dreams). This response does not provide a concluding statement. The response demonstrates emerging 
command of conventions, with some errors that may hinder comprehension (do’t give up, evryone has 
there own dreams, capitalization, punctuation, spacing).
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Score Point 1 (out of 4 points)

This response introduces a topic that follows generally from the task and purpose (The theme that 
is shared is daydreaming). This response demonstrates little understanding of the texts (This shows 
how the person was daydreaming and it shows how she starts day dreaming about her great great 
grandfather). This response demonstrates an attempt to use minimal evidence (“I miss daydreaming.”). 
This response exhibits little attempt at organization (For example, This shows, In conclution). The 
response lacks a formal style, using language that is imprecise or inappropriate for the texts and task. 
The concluding statement follows generally from the topic and information presented (In conclution 
both storys share the theme of daydreaming). The response demonstrates emerging command of 
conventions (day dreaming, conclution, storys, punctuation).
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Score Point 1 (out of 4 points)

This response introduces a topic that follows generally from the task and purpose (Both the poem 
“Persistent” and the story “Excerpt from The Strictest School in the world” share a similar theme 
which is). This response demonstrates little understanding of the texts (never give up on what you want 
to do; This theme can be shown throught the poem and story in many ways; it was able to be shown 
in many way because of the way the poet and the author developed it). No evidence is provided. This 
response exhibits little attempt at organization (Both the poem “Persistent” and  the story, In addition, 
because). The response lacks a formal style, using language that is imprecise or inappropriate for the 
texts and task (in many ways and because of the way). This response does not provide a concluding 
statement. The response demonstrates emerging command of conventions (throught and in many way 
because).
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Score Point 1 (out of 4 points)

This response introduces a topic that does not logically follow from the task and purpose (the peot 
and the author made diffrent theams). This response demonstrates little understanding of the texts 
(because they are oposit and one is about dreaning the other is about doing your dreams). This response 
demonstrates an attempt to use minimal evidence (“i miss dreaming” and “I will make a fl ying macing). 
This response exhibits little attempt at organization (because and one […] the other). The response 
lacks a formal style, using language that is imprecise or inappropriate for the texts and task. This 
response does not provide a concluding statement. The response demonstrates a lack of command of 
conventions, with frequent errors that hinder comprehension (peot, diffrent, oposit, dreaning, macing, 
capitalization, punctuation).
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Score Point 0 (out of 4 points)

This response demonstrates a lack of comprehension of the texts and task (Because they both want to 
fl y). This response demonstrates an attempt to use minimal evidence (everone dreams about fl ying). 
This response exhibits little attempt at organization (Because and In the text it’s says). No concluding 
statement is provided. The response is minimal, making assessment of conventions unreliable.
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Score Point 0 (out of 4 points)

This response demonstrates a lack of comprehension of the texts and task (Something bad happend to 
both of the characters and they develop the theme like it was in a book). No evidence is provided. This 
response exhibits no evidence of organization, and no concluding statement is provided. The response 
is minimal, making assessment of conventions unreliable.




