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Anchor Level 3-B 

 

 

 

The response: 

• Develops all aspects of the task with little depth for the woman’s rights movement in Great 

Britain and the prodemocracy movement in China  

• Is more descriptive than analytical (woman’s rights: for hundreds of years women were not 

allowed the same rights as men; women wanted the right to vote in 1913 and would not take no 

as an answer; women believed that Parliament could not reflect the wishes of the people of 

Britain if women were not represented; they thought they should have the right to vote because 

they had to obey the law like everyone else; police thought if they arrested the women they 

would stop protesting but that did not work since more women came out to protest; 

prodemocracy: students were angry at the political and economic problems that China faced; 

students formed a hunger strike but the government failed to hear what they were saying; the 

government sent in the army to clear Tiananmen Square; many people were injured or killed) 

• Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6 

• Incorporates limited relevant outside information (woman’s rights: women were willing to 

picket, petition, and even go on hunger strikes to protest the lack of suffrage; eventually the 

government gave the protesters what they wanted and granted women in England the right to 

vote; prodemocracy: thousands of people stayed day and night to protest; China is still 

communist today; the government did not give in and remains as harsh as it was in 1989) 

• Includes some relevant facts, examples, and details (woman’s rights: women put a picture in the 

newspaper of women standing up for what they believe in; prodemocracy: student 

demonstrators mourn the death of former general Hu Yaobang; symbol of political reform and 

anticorruption; freedom of speech, democracy, and resignations of Li Peng and Deng Xiaoping; 

boycotted classes; unofficial student unions); includes a minor inaccuracy (woman’s rights: 

newspaper, “The Suffrage”) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 3. Generalizations supported by 

document information frame the response and demonstrate a basic understanding of the task. 

Inclusion of more historical details and elaboration on historical circumstances would have 

strengthened the response.  

Global Hist. & Geo. Rating Guide – Aug. ’12 [49] Vol. 2



Global Hist. & Geo. Rating Guide – Aug. ’12 [50] Vol. 2

Anchor Paper – Document–Based Essay—Level 3 – C



Global Hist. & Geo. Rating Guide – Aug. ’12 [51] Vol. 2

Anchor Paper – Document–Based Essay—Level 3 – C



Global Hist. & Geo. Rating Guide – Aug. ’12 [52] Vol. 2

Anchor Paper – Document–Based Essay—Level 3 – C



 

Anchor Level 3-C 

 

 

The response: 

• Develops all aspects of the task with little depth for the woman’s rights movement in Great 

Britain and the prodemocracy movement in China  

• Is more descriptive than analytical (woman’s rights: women protested that if they were not 

consulted on laws passed by Parliament then they should not have to follow the laws and if 

women obey laws, then they should have a voice in choosing those who make the laws; at times 

women marched through the streets in protest; the government sent women to prison for 

“making a nuisance of themselves”; as more and more women were put in prison, attention was 

drawn to the movement; prodemocracy: like women in Great Britain, the Chinese students 

wanted more rights, including freedom of press and speech and reform; when Hu Yaobang died 

students thought their dreams of reform were also dead; students were shocked at the army’s 

actions to their protests) 

• Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6 

• Incorporates limited relevant outside information (woman’s rights: some women would go on 

hunger strikes in prison; in the media the government was seen as cruel and mean to the women, 

especially because women were force-fed; prodemocracy: even though the students captured the 

attention of the media worldwide, they failed to gain the rights that they had been protesting for) 

• Includes some relevant facts, examples, and details (woman’s rights: “the Suffragette”; 

Women’s Social and Political Union; prodemocracy: Tiananmen Square in 1989; boycotted 

classes; unofficial student unions created; peaceful mass protest; government sent tanks and the 

army) 

• Demonstrates a satisfactory plan of organization; includes an introduction that states typically 

history has shown that protest movements have brought negative responses from the 

government and a conclusion that attempts to draw a general lesson about protest movements 

 

Conclusion: Overall, the response fits the criteria for Level 3. Although a few scattered analytical 

statements are included, especially in the discussion of the women’s rights movement in Great 

Britain, the response relies extensively on document information. A lack of development weakens 

the response. 
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The response: 

• Minimally develops all aspects of the task for the woman’s rights movement in Great Britain 

and the anti-apartheid movement in South Africa  

• Is primarily descriptive (woman’s rights: women’s suffrage was a difficult thing to achieve in 

the early 1900s in England; historically women did not have many rights, if any at all; British 

women went through great lengths to achieve their goal of suffrage; laws which affect women 

were passed without consulting them; the British government arrested women because they 

made a nuisance of themselves even though they did not break any laws; anti-apartheid: black 

natives were especially furious at their lack of power and rights; protests broke out in five 

schools in Soweto in 1976 because it was decided that all classes were to be taught in the 

Afrikaners’ language) 

• Incorporates limited relevant information from documents 1, 2, 3, 7, and 9 

• Presents little relevant outside information (woman’s rights: for women to demand the right to 

vote went against the fabric of society; women’s hard work paid off and now British women can 

vote; anti-apartheid: white Europeans called Afrikaners had the best treatment of all races; after 

much time Mandela was elected President and apartheid had ended) 

• Includes few relevant facts, examples, and details (woman’s rights: “The Suffragette”; the 

National Union of Women’s Suffrage Societies; “Fourteen Reasons for Supporting Women’s 

Suffrage”; anti-apartheid: races were segregated; apartheid; police and army; dogs) 

• Demonstrates a general plan of organization; includes an introduction that discusses that 

obtaining equality worldwide among race or gender is a difficult process and a brief conclusion 

that advises one should never give up when trying to achieve a goal 

 

Conclusion: Overall, the response fits the criteria for Level 2. A few statements of relevant outside 

information strengthen the response. However, a reliance on quotations from the documents and a 

lack of further explanation weaken the effectiveness of the response. 
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The response: 

• Minimally develops all aspects of the task for the prodemocracy movement in China and the 

anti-apartheid movement in South Africa  

• Is primarily descriptive (prodemocracy: on April 7, 1989 students crowded Tiananmen Square 

to mourn the death of Hu Yaobang, former General Secretary of the Communist Party; students 

boycotted classes and organized into unofficial unions to achieve freedom of the press and other 

reforms; starting unions is an illegal act in China; the government used an extremely violent 

response to the peaceful mass protest; anti-apartheid: protesters used a massive civil 

disobedience campaign; the government put Mandela on trial for his role in the campaign; 

students in Soweto protested that all classes would be taught in Afrikaans) 

• Incorporates limited relevant information from documents 4, 5, 6, 8, and 9 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (prodemocracy: Gorbachev; hunger strike in 

Tiananmen Square; army tanks; unarmed protesters; anti-apartheid: ANC; Nelson Mandela; 

Orlando Football Stadium; police and army; dogs) includes a minor inaccuracy; (prodemocracy: 

April 7 students crowded Tiananmen Square) 

• Demonstrates a general plan of organization; includes an introduction that states although 

protests might start out as nonviolent, the government might use violence when their pride is at 

stake and a conclusion that states there will always be problems with the government that will 

lead to protests 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response is constructed of 

logically organized information selected from the documents and demonstrates a limited under-

standing of the task. Gaps occur in the chronology due to a lack of outside information. This is 

especially apparent in the discussion of the anti-apartheid movement in South Africa. 
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The response: 

• Minimally develops most aspects of the task by discussing the woman’s rights movement in 

Great Britain and the prodemocracy movement in China  

• Is primarily descriptive (woman’s rights: there were many reasons why women should be 

granted the right to vote; if they had to abide by the law they should have a say as to who makes 

the law; women did not have anyone in Parliament who could directly enforce their wishes; 

women were not consulted about laws passed to benefit them; the House of Commons 

considered the women who brought petitions to be a nuisance and they were thrown in jail; 

more and more women joined the movement which surprised the government; prodemocracy: 

students called for freedom of the press and other reforms; boycotted classes and organized into 

unofficial illegal unions; wanted resignations of Li Peng and Deng Xiaoping) 

• Incorporates limited relevant information from documents 1, 3, 4, 5, and 6 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (woman’s rights: protested for the right to 

vote; taking petitions to the House of Commons; prodemocracy: hunger strike; Party elders; 

“counterrevolutionary riot”; troops killed or injured many innocent people) 

• Demonstrates a general plan of organization; includes an introduction that states protests have 

happened in almost every country for many reasons and a conclusion that states people protest 

to change unfair things but protests never end without consequences 

 

Conclusion: Overall, the response fits the criteria for Level 2. Three protest movements are 

addressed; however, only the first two can be rated. A reiteration of document information, 

especially in the case of documents 1 and 4, forms the basis of the response. Although most aspects 

of the task are referenced, a limited understanding of protest movements is indicated.  
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The response: 

• Minimally develops some aspects of the task for the prodemocracy movement in China and the 

anti-apartheid movement in South Africa 

• Is descriptive (prodemocracy: students protested at Tiananmen Square and demanded 

democracy and freedom of speech in addition to the resignations of Li Peng and Deng Xiaoping; 

anti-apartheid: the National Party wanted each race to be separate to develop in its own way; 

the African National Congress launched the campaign “Defiance of Unjust Laws” which was a 

massive civil disobedience campaign to get rid of apartheid;); includes faulty and weak 

application (prodemocracy: students formed a protest of 100,000) 

• Includes minimal information from documents 4, 5, 6, 7, 8, and 9 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (prodemocracy: military force to end the 

protests; anti-apartheid: military force to end uprisings and protests) 

• Demonstrates a general plan of organization; includes an introduction that mentions how 

government policies and actions have been unfair to some people and a one sentence conclusion 

that states government actions cause people to protest and the government uses massive force to 

stop it 

 

Conclusion: Overall, the response fits the criteria for Level 1. Isolated statements from the 

documents are strung together to address most aspects of the task. Although the response is limited 

in scope and lacks development, it does attempt to address the theme.  
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The response: 

• Minimally develops some aspects of the task for the woman’s rights movement in Great Britain  

• Is descriptive (woman’s rights: women felt if they had to obey the laws then they should be able 

to have a voice in choosing those who make the laws; women made a nuisance of themselves) 

• Includes minimal information from documents 1, 2, and 3 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (woman’s rights: right to vote; newspaper 

called “The Suffragette”) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion that are 

a restatement of the theme  

 

Conclusion: Overall, the response fits the criteria for Level 1. The response is composed of brief 

document statements about the women’s rights movement in Great Britain. Although the 

government response to the protest movement is not addressed, the included information indicates a 

limited understanding of the task.  
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Practice Paper A—Score Level 3 

 

The response: 

• Develops all aspects of the task with little depth for the prodemocracy movement in China and 

the anti-apartheid movement in South Africa  

• Is more descriptive than analytical (prodemocracy: the situation in Tiananmen Square became 

more intense when Gorbachev came to Beijing; the hunger strike continued because the 

government could not decide on a course of action; the wounded were carried away on bicycles 

and rickshaws; anti-apartheid: whites felt they needed apartheid to be safe; although the 

Campaign was about mass civil disobedience and was peaceful, Mandela was still brought to 

trial; even though the government used killing tactics to stop the protesters, the protesters still 

won and brought many changes to South Africa) 

• Incorporates some relevant information from documents 4, 6, 7, and 8 

• Incorporates relevant outside information (prodemocracy: China was and still is a communist 

government; following Marxist ideas of communism limited many of the people’s rights; 

freedom of speech and press are outlawed; many Chinese students studied abroad and learned 

about democracy from their travels and saw the difference between the freedom of democracy 

and the strict laws of communism; protesters understood that the world media was focused on 

Beijing with Gorbachev’s visit and this was their chance; the army’s order was to “clear the 

streets by dawn”; it is estimated by some that thousands of people were killed although the 

government denies it and claims that only hundreds were killed; anti-apartheid: separate 

schools, different bathrooms and jobs were forced on blacks; eventually blacks could travel only 

if they had a passbook which carried their identity; Sharpesville was a peaceful protest but the 

government responded by killing innocent men, women, and children; Mandela continued 

opposing the government until he was jailed for his actions; he spent more than 20 years in jail) 

• Includes some relevant facts, examples, and details (prodemocracy: Hu Yaobang; anti-

corruption and political freedom; counterrevolutionary riot; peaceful protesters; anti-apartheid: 

South Africa colonized by whites; oppressed blacks; ANC; Defiance of Unjust Laws Campaign) 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that 

discuss that not all protests are peaceful and not all government responses are the same 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates a general 

understanding of both protest movements. The use of good historical details and outside 

information strengthen the response; however, the lack of analysis weakens the development of the 

theme.  
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The response: 

• Minimally develops all aspects of the task for the woman’s rights movement in Great Britain 

and the anti-apartheid movement in South Africa  

• Is primarily descriptive (woman’s rights: Parliament cannot fully reflect the wishes of the 

people when women are without any direct representation; women were thrown in prison for 

protesting since people thought women did not have rights; anti-apartheid: apartheid was not 

fair to the Africans because it was their homeland and they should be in control of it; Africans 

walked out of classes in protest; the army released dogs); includes faulty and weak application 

(woman’s rights: misapplication of Document 2; anti-apartheid: many Africans were sick of 

being controlled by foreigners so they set up a protest called anti-apartheid; continued reference 

to Africans instead of South Africans) 

• Incorporates limited relevant information from documents 1, 2, 3, 7, 8, and 9 

• Presents little relevant outside information (woman’s rights: people thought women should stay 

home and work as mothers; women did not need to vote or have jobs) 

• Includes few relevant facts, examples, and details (woman’s rights: protest; women marched; 

government threw women protesters in jail; anti-apartheid: whites took control of South Africa; 

blacks and whites were separated; Nelson Mandela tried to change apartheid; African National 

Congress; Defiance of Unjust Laws; National Volunteer-in-Chief; Afrikaans) 

• Demonstrates a general plan of organization; includes an introduction that is a restatement of the 

theme and a conclusion that mentions the government response to each protest movement 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response is framed primarily by 

document information. However, quotations from the documents are strengthened by brief 

statements of explanation. A minimal understanding of the theme is demonstrated.  
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The response: 

• Develops all aspects of the task for the woman’s rights movement in Great Britain and the anti-

apartheid movement in South Africa  

• Is both descriptive and analytical (woman’s rights: if women were not happy with the elected 

“man” they could not do anything about it because they lacked voting power; women felt 

politically unimportant to the world and their country yet they were actively participating in the 

economy and society; “The Suffragette” encouraged people to join marches for women’s rights; 

the more supporters women had, the more easily they could influence the government; anti-

apartheid: black South Africans were disgusted with the behavior and actions of South African 

white people and government; apartheid laws led to black South Africans being mistreated; 

whites in South Africa mistreated black South Africans not only verbally but physically as well) 

• Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9 

• Incorporates relevant outside information (woman’s rights: women hoped that large numbers of 

imprisoned women would overwhelm the government and bring public opinion to support their 

cause; their efforts and support for their country during World War I helped them; with their 

strong will and sacrifices women eventually accomplished their goal; anti-apartheid: apartheid 

laws separated whites and blacks in terms of where they could work, live, and almost every 

other part of life; eventually Mandela was put in prison and stayed there for over 25 years but 

this did not stop the protesters; many black South Africans were wounded in Soweto; after years 

of protests, the white South Africans freed Mandela and worked to end apartheid) 

• Supports the theme with relevant facts, examples, and details (woman’s rights: National Union 

of Women’s Suffrage Societies; women given a lower position; petitions; government threw 

women in jail; anti-apartheid: African National Congress; extreme segregation; white 

nationalist government; Mandela organized resistance; Afrikaans; army, police, and dogs) 

• Demonstrates a logical and clear plan of organization; includes an introduction that discusses 

how government is the main reason protests happen in a country or city and a conclusion that 

discusses how protests motivate people to fight for what they believe in 

 

Conclusion: Overall, the response fits the criteria for Level 4. Although outside information is 

somewhat limited, the inclusion of appropriate document information and some well-placed 

analytical statements in the discussion demonstrate a good understanding of these protest 

movements and their outcomes. 
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The response: 

• Minimally develops all aspects of the task for the woman’s rights movement in Great Britain 

and the prodemocracy movement in China  

• Is primarily descriptive (woman’s rights: the movement was started so that women could gain 

equal rights; women would march as a sign of protesting the rights they were denied; the 

government jailed women for making a nuisance of themselves; women were not breaking any 

laws but were jailed anyway; prodemocracy: students were striking because the government 

denied their requests for dialogue; government responded by bringing in the army) 

• Includes minimal information from documents 1, 2, 3, 4, 5, and 6 

• Presents no relevant outside information  

• Includes few relevant facts, examples, and details (woman’s rights: jailed in England; 

prodemocracy: unarmed protesters shot in China; General Secretary of the Communist Party; 

student’s hunger strike) 

• Demonstrates a general plan of organization; includes an introduction that states both protest 

movements were beneficial in the end and government officials used different policies to end 

them and lacks a conclusion 

 

Conclusion: Overall, the response fits the criteria for Level 1. Lack of development weakens both 

the thesis statement that protests take time and effort, and the statement of comparison about 

government efforts in both protests. Although an attempt is made to address the task and use the 

documents, the information presented lacks sufficient explanation. 

Global Hist. & Geo. Rating Guide – Aug. ’12 [85] Vol. 2



 

Practice Paper E—Score Level 3 

 

The response: 

• Develops all aspects of the task with little depth for the prodemocracy movement in China and 

the anti-apartheid movement in South Africa  

• Is more descriptive than analytical (prodemocracy: Hu Yaobang was a symbol of anti-

corruption and political reform; students began a hunger strike which drew broad public 

support; residents were shocked at the army’s sudden and extreme response; students had started 

what had been a peaceful protest but the government’s response ended it with death and 

destruction; anti-apartheid: the National Party’s excuse for separation was so that the character 

and future of each race could be protected and safeguarded; Mandela advocated a peaceful 

course of action; students in Soweto showed real courage and were able to stand up for what 

they believed in; student protests eventually helped in ending the separation of whites and non-

whites in South Africa) 

• Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9 

• Incorporates limited relevant outside information (anti-apartheid: black South Africans were 

forced to live in separate areas from white South Africans and were given terrible land called 

homelands; black South Africans were not given the right to vote; the law that all classes be 

taught in Afrikaans particularly bothered black South Africans because it would limit 

educational opportunities even more; white South Africans gave up their absolute power and 

allowed for fair elections in which all South Africans, black and white, could vote) 

• Includes some relevant facts, examples, and details (prodemocracy: Tiananmen Square; 

freedom of speech; resignations of Li Peng and Deng Xiaoping; boycotted classes; unofficial 

student unions illegal in China; army tanks fired on students; anti-apartheid: ANC; Defiance of 

Unjust Laws in 1952; Mandela organized resistance; Defense Force; Orlando Stadium) 

• Demonstrates a satisfactory plan of organization; includes an introduction that discusses how 

protests can be either peaceful or violent and a conclusion that states that protests are the 

people’s way of having a voice in the government 

 

Conclusion: Overall, the response fits the criteria for Level 3. Although the discussion of both 

protest movements relies extensively on document information, it is organized into a logical 

explanation that demonstrates an understanding of the task. Some well-placed relevant outside 

information about the anti-apartheid movement in South Africa strengthens the response. 
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Global History and Geography Specifications  

August 2012 
 

Part I 

Multiple Choice Questions by Standard 
 

Standard Question Numbers 

1—United States and New York History N/A 

2—World History 
6, 7, 9, 12, 13, 14, 16, 21, 24, 25, 28, 32, 33, 
34, 35, 36, 38, 44, 46, 47, 50 

3—Geography 
1, 3, 5, 8, 11, 15, 17, 23, 29, 39, 40, 42, 43, 
48, 49 

4—Economics 2, 10, 18, 26, 27, 31, 37, 45 

5—Civics, Citizenship, and Government 4, 19, 20, 22, 30, 41 

 

 

Parts II and III by Theme and Standard 
 

 Theme Standards 

Thematic Essay  Science and Technology 
Standards 2, 3, and 4: World 

History; Geography; Economics 

Document-based 
Essay 

Change; Human Rights; 
Justice; Power; Conflict; 
Citizenship; Diversity 

Standards 2, 4, and 5: World 
History; Economics; Civics, 
Citizenship, and Government 

 

 

 

Scoring information for Part I and Part II is found in Volume 1 of the Rating Guide. 

 

Scoring information for Part III is found in Volume 2 of the Rating Guide. 
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The Chart for Determining the Final Examination Score for the
August 2012 Regents Examination in Global History and Geography will be
posted on the Department’s web site at: http://www.p12.nysed.gov/apda/ on the
day of the examination. Conversion charts provided for the previous 
administrations of the Global History and Geography examination must NOT
be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State 
assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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