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Anchor Level 4-A

The response introduces a well-reasoned central idea and a writing strategy that clearly establish the
criteria for analysis (By structuring her piece to transition from personal anecdotes to a broad analysis of
her choices and actions, the author illustrates how the scarcity within a communist society led to her
materialism). The response demonstrates a thoughtful analysis of the author’s use of structure to develop
the central idea (The author begins by recounting memories of her most prised possessions as a child and
Right when the author begins to make the contrast between the communist society and the ‘‘free market
economy” ... is when the piece shifts from personal to analytical). The response presents ideas clearly and
consistently, making effective use of specific and relevant evidence to support analysis ( “/ listened to it so
often that to this day I can hum the whole piece from beginning to end,” ... By emphasizing her bond with
the things she had ... the author contextualizes the situation by grounding her possesiveness in her
background and upbringing and She reflects on her life bluntly, stating that “she learned to practice self-
limitation”). The response exhibits logical organization of ideas and information to create a cohesive and
coherent response, first introducing a central idea and a writing strategy, then illustrating how the author
moves from recounting memories to, in the latter half of the piece, assessing why the personal experiences
led to her “youthful materialism”, concluding with a reiteration of the claim (/n structuring her piece like
this, the author effectively illustrates the central idea that scarcity and shortage of material possessions led
to a form of possessiveness and materialism). The response establishes and maintains a formal style, using
precise language and sound structure (She describes this as a “disproportionate attachment to things that
was caused by scarcity”, distinguishing it from the materialism caused by overabundance in a free market
economy). The response demonstrates control of conventions with infrequent errors.
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Anchor Level 4-B

The response introduces a well-reasoned central idea (7This text’s central idea is that different
circumstances affect people’s attitudes towards objects and other people) and a writing strategy (The
author develops this central idea using point of view. In this case, the point of view is from a narrator
describing her youth during the 1950’s in a communist country) that clearly establish the criteria for
analysis. The response demonstrates a thoughtful analysis of the author’s use of point of view to develop
the central idea (From the point of view of a citizen of a communist regime, the author describes how living
in such a different environment than what most Americans are accustomed to living in affects a person’s
temperment and Doing this from youth to adulthood, the narrator states that she and the rest of her people
did not see the gray drab reality in which they lived). The response presents ideas clearly and consistently,
making effective use of specific and relevant evidence to support analysis (Early in the text the author
clearly states the main idea, ... circumstance may have been responsible for my complicated attitude
towards objects”, and then goes on to reinforce this idea and Being circumscribed by their government
and told that materialism and consumerism typical of western societies was ‘“‘considered an ugly
outgrowth of western culture,” people were forced to deal with the shortages and appreciate the little they
had). The response exhibits logical organization of ideas and information to create a cohesive and coherent
response, with an introductory paragraph that presents a central idea and a writing strategy, followed by a
paragraph that focuses on how the narrator’s point of view reinforces the central idea by showing how
living in different environments affect people differently (due to such circumstances, the narrator learned
self-limitation, along with learning the things which she wanted and did not want and “When you 're faced
with overabundance ... it’s often difficult to say what you like or want), concluding with a paragraph that
reiterates the claim (Whether it be in a communist country or a consumer heaven, different circumstances
create different people). The response establishes and maintains a formal style, using precise language and
sound structure (The author mentions early and frequently that shortages of, not only material possessions
but also necessities, made the narrator more possessive over the little she owned, and would also make
people more reserved and patient). The response demonstrates partial control of conventions with
occasional errors (one’s ... they, temperment, habitting, person’s ... their) that do not hinder
comprehension.
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Anchor Level 3-A

The response introduces a clear central idea (In this text the central idea that is portrayed is to make the
most out of what you have in life) and a writing strategy (The author does well at supporting this by using
the literary element tone) that establish the criteria for analysis. The response demonstrates an appropriate
analysis of the author’s use of tone to develop the central idea (This shows the authors positive tone on
how he always was happy with what he had and This is another prime example of the authors use of tone
to show that he was happy with what he had and it helped him stay positive). The response presents ideas
sufficiently, making adequate use of relevant evidence to support analysis (“ ‘abundance,’ had no place in
our vocabulary or in our world, but we were happy with what we had” and “It might sound more poignant
if I said that books and records helped me escape the surrounding grayness and drabness’”). The response
exhibits acceptable organization of ideas and information to create a coherent response, with an
introductory paragraph that presents the central idea, the writing strategy and a definition of the writing
strategy (Tone is the attitude that the author has throughout the text), then exemplifying and discussing
tone and the author’s positive attitude in a second paragraph, and concluding with a summative statement
(The author did a very good job at displaying the central idea of the text with the use of tone in many
different parts of the text). The response establishes and maintains a formal style, using appropriate
language and structure (7his author maintained a positive attitude throughout the text even though he had
nothing as a child). The response demonstrates control of conventions with infrequent errors
(‘abundance,’; authors; in which).
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Anchor Level 3-B

The response introduces a clear central idea and a writing strategy (The author of this text uses imagery as
a way of showing the possessiveness that occurs when one is brought up with little) that establish the
criteria for analysis. The response demonstrates an appropriate analysis of the author’s use of imagery to
develop the central idea (This imagery kind of paints a picture in one’s head of the author telling their
sister to put the book back and The picture they paint is of a person running back to a bookstore, clutching
money they borrowed from their father ... They paint this picture to show how desperate they were for this
book). The response presents ideas sufficiently, making adequate use of relevant evidence to support
analysis (“My possessiveness may have had a lot to do with how difficult books were to come by.” This
shows a bit of the point of how their possessiveness came about by not having much and “My brand of
materilism didn’t belong in a consumer society, either, because it was a kind of disproportionate
attachment to things that was caused by scarcity ... These lines use slight imagery to show the reader how
the author had a possessiveness that scarcity brought about). The response exhibits acceptable
organization of ideas and information to create a coherent response, with an introductory paragraph that
presents the central idea and the writing strategy, followed by a second paragraph that focuses on the role
of books in promoting possessiveness (7This shows how possessive they were of their books and how they
wanted their few possessions their way) and a third paragraph which expounds on the function of scarcity
in promoting possessiveness (This shows how the author was possessive, and kind of why they were
possessive, since things could so easily be taken away from them) with a one-sentence summation. The
response establishes and maintains a formal style, using appropriate language and structure (7he author
says later that basically, the people of their childhood frowned upon materilism so that they could get by
thinking the shortages and the like were okay, and that everything was alright) although some informal
qualifying phrases are present (a bit of and kind of). The response demonstrates partial control of
conventions with occasional errors (author ... they ... person; author ... their sister; sister ... they,
materilism) that do not hinder comprehension.
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Anchor Level 3—C

The response introduces a clear central idea and a writing strategy (The author uses this setting to convey
the main idea of the importance of self limitation) that establish the criteria for analysis. The response
demonstrates an appropriate analysis of the author’s use of setting to develop the central idea (The brillient
use of the setting being a communist county provides an excellent support to the main idea and The author
explores the main idea of self limitation with the protagonists feelings toward materialist). The response
presents ideas sufficiently, making adequate use of relevant evidence to support analysis (In the
protagonists society materialist was frowned up on and was seen as an ‘“‘ugly outgrowth of western
consumer societies” and the society she lived in disliked consummerism while the main charecter greatly
valued material goods). The response exhibits acceptable organization of ideas and information to create a
coherent response, with an introductory paragraph that provides information about the protagonist, the
main idea, and the writing strategy (setting), with a second paragraph that focuses on the protagonists
feelings toward materialist and ending with a concluding statement that reinforces the importance of self
limitation. The response establishes and maintains a formal style, using predominantly appropriate
language and structure (through out the story, she discusses her experiences growing up in a place where
shortage of goods occured constantly) with occasional imprecision (of for “a” and the repetition of
materialist for “materialism”). The response demonstrates emerging control of conventions with some
errors (country through out; where shortage; protagonists society, up on, societies’.; self limitation;
brillient; setting being, county; books collection; encllosed; bookshelve,; posessions, ballance,; charecter)
that hinder comprehension.
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Anchor Level 2-A

The response introduces a central idea (The main idea of the passage is that not everyone has the same
priveleges that others do) and a writing strategy (This is shown by the authors use of diction). The response
demonstrates a superficial analysis of the author’s use of diction (“... growing up in a communist county”

.. this shows diction becuse of where the author grew up) to develop the central idea. The response
presents ideas inadequately in an attempt to support analysis (not everyone has the same priveleges ... One
example is when the author says “My possessiveness may have had a lot to do with how difficult books
were to come by.” ... this shows that the other is worried about the books they own). The response exhibits
inconsistent organization of ideas and information, with an introductory paragraph that states a central idea
and corresponding writing strategy (diction), then moves to a body paragraph that provides two pieces of
text support that are identified as examples of diction, and concludes with a reiteration of the central idea
(This is how the main idea of not everyone having the same priveleges comes through), failing to create a
coherent response. The response lacks a formal style, using language that is basic and imprecise (shown
by, “other” for author; becuse of where; main idea of not; comes through by). The response demonstrates
partial control of conventions with occasional errors [priveleges,; authors use; by.” (line 24) this,; county;
becuse] that do not hinder comprehension.
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Anchor Level 2-B

The response introduces a central idea (shortages make you wait for things and nothing comes easy so you
have to be happy with what you got) and a writing strategy (One writing strategy used in this selection is
setting). The response demonstrates a superficial analysis of the author’s use of setting to develop the
central idea (in order to get nice thing in communist country you must be willing to work harder and stay
strong until they get stuff). The response presents ideas inconsistently and inadequately in an attempt to
support analysis ( “/ was a child of the fifties, growing up in a communist Country ... and that circumstance
may have been responsable for my complicated attitude toward objects and this quote explains that
shortages make you wait for things and nothing comes easy). The response exhibits inconsistent
organization of ideas and information by providing one paragraph that connects a text reference about
growing up in a communist Country to getting nice thing and working harder and staying strong, then
tying these ideas into a central idea that emphasizes nothing comes easy so you have to be happy with what
you got, failing to create a coherent response. The response lacks a formal style, using language that is
basic, inappropriate, and imprecise (you must be willing to work harder and stay strong until they get stuff,
shortages make you wait for things, be happy with what you got). The response demonstrates emerging
control of conventions with some errors (Country, practicaly,; responsable; get nice thing; in communist
country you, developes, of because this) that hinder comprehension.
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Anchor Level 2-C

The response introduces a central idea (the whole story is about the struggles of the boy in a communist
state) and a writing strategy (The literary element that stuck out to me was the use of Repetition on the
word “I” in the last paragraph or two). The response demonstrates a superficial analysis of the author’s
use of repetition to develop the central idea (I think the change from “we” to “I” In the story shows the
developement of the character along with the change in his mind). The response presents little evidence
from the text (the word “I” in the last paragraph and The kid grew up his whole life with a Communist
State of mind), mostly making generalizations that are sometimes inaccurate (7he kid ... is starting to
realize how there should be individualism in the word And He should think and do stuff for Himself) and
misidentifying the narrator as a male. The response exhibits inconsistent organization of ideas, with an
