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Anchor Level 4–A 
 
CONTENT AND ANALYSIS: 
• The response introduces a well-reasoned central idea (Even when we are forced to face many difficult 

challenges, we must face them head on because it will surely lead to success) and a writing strategy 
(Markham’s use of vivid diction helps to portray both the challenges the pilot faces and how he 
successfully conquers them) that clearly establish the criteria for analysis. 

• The response demonstrates a thoughtful analysis of the author’s use of diction to develop the central 
idea (All these words have negative connotations, expressing the isolation and hopelessness the pilot 
must’ve felt and Unlike before, these words portray feelings of comfort and hope which inspire the 
pilot to persevere). 

 
COMMAND OF EVIDENCE: 
• The response presents ideas clearly and consistently, making effective use of specific and relevant 

evidence to support analysis (Here the words “light” and “fire” portrays feelings of hope but are shut 
down by the phrases “low,” “no emergency rations,” and “no sleep” and Words such as “home,” 
“hot bath,” “food,” “hope,” and “nurse” have positive connotations). 

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits logical organization of ideas and information to create a cohesive and coherent 

response, with an opening paragraph that introduces a central idea developed by the pilot’s difficult 
challenges he persevered through, followed by a second paragraph that introduces the writing strategy 
and focuses on how the author’s diction highlights the negatives of having to fly during the night as 
well as the word choices that have positive connotations, concluding with a statement that reaffirms 
the central idea (It’s because of this small bit of hope that he’s able to successfully find Woody at the 
end). 

• The response establishes and maintains a formal style, using precise language and sound structure (The 
pilot faced many challenges along the way, from limited vision due to the dark skies to just a lack of 
hope in finding his friend in such a vast desert and On the contrary … the pilot explains how he 
successfully dealt with these feelings of being isolated and without hope). 
 

CONTROL OF CONVENTIONS: 
• The response demonstrates control of conventions with infrequent errors (flys; the words … portrays). 
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Anchor Level 4–B 
 
CONTENT AND ANALYSIS: 
• The response introduces a well-reasoned central idea (The central idea of Hope is developed … starting 

with the loss of Hope, to the reemergence of Hope, and finally to the fufillment of hope) and a writing 
strategy (Point-of-veiw is the way a character veiws a certain situation … the narrator is giving his 
point-of-veiw while searching for his friend) that clearly establish the criteria for analysis.  

• The response demonstrates an appropriate analysis of the author’s use of point-of-view to develop the 
central idea (In this quote the narrator shares his point of veiw that he belives his friend Woody is dead 
and … the narrator is beginning to lose hope and This quote showes the reemergence of hope in the 
narrator because he now beleives he might know where his friend Woody is). 
 

COMMAND OF EVIDENCE: 
• The response presents ideas clearly and consistently, making effective use of specific and relevant 

evidence to support analysis (The narrator states, “it seemed futile to nurse any longer the expection 
of finding Woody with so much of the afternoon already gone” and “and then abruptly Woody was 
sitting upright on the ground, his face skinny … his eyes red-rimmed and sunk in his cheeks. He was 
a sick man and he was grinning”). 

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits logical organization of ideas and information to create a cohesive and coherent 

response, with an opening paragraph that introduces the central idea and the writing strategy, followed 
by a paragraph that focuses on the narrator’s point of view and how it reflects the feelings of 
hopelessness transitioning into hope (he is about to go home since he belives Woody wouldn’t have 
survived the whole day  and  the narrator shares with the reader what is was like to find his friend … 
abandoned in the desert), concluding with a reiteration of the central idea (It starts with lose of hope, 
to reemergence of hope, and finally to the fulfillment of hope). 

• The response establishes and maintains a formal style, using precise language and sound structure (the 
narrator has been scanning the Serengetti all day for his friend and night is coming and he begins to 
lose hope and The narrator thinks back to a pool of water he had seen earlier in the day and thinks, 
“Nothing in the world, I thought, could have looked so much like … the wings of Woody’s plane”). 
 

CONTROL OF CONVENTIONS: 
• The essay demonstrates partial control of conventions with occasional errors (veiw; fufillment; excerpt 

the narrator; night.” (lines 15-17).; belives; was alive he; showes; sharring; shares … described) that 
do not hinder comprehension 
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Anchor Level 3–A 
 
CONTENT AND ANALYSIS: 
• The response introduces a clear central idea and a writing strategy that establish the criteria for analysis 

(The author uses setting to bring out the central idea of his work, that even if it seems impossible, a 
person should never give up). 

• The response demonstrates an appropriate analysis of the author’s use of setting to develop the central 
idea (from this quote we can see how the circumstances could have caused the pilot to give up, but he 
didn’t, which brings out the central idea of the author and We can see from this quote how the sun was 
setting, which can cause many people to give up hope, but he persisted). 

 
COMMAND OF EVIDENCE: 
• The response presents ideas sufficiently, making adequate use of relevant evidence to support analysis 

(“There is no twilight in East Africa. Night tramps on the heels of Day with little gallantry and takes 
the place she lately held,…” and “I watched small shadows creep from the rocks and saw birds in 
black flocks homeward bound…”). 

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits acceptable organization of ideas and information to create a coherent response 

with an introductory paragraph that presents the central idea and the writing strategy, followed by a 
second paragraph that focuses on elements of setting and their effect on the pilot (This quote further 
shows us how preasured for time the pilot was, yet he didn’t give up) and a final paragraph that 
reiterates the central idea (By describing the late hour … he clearly shows us … we should never give 
up).  

• The response establishes and maintains a formal style, using appropriate language and structure (He 
doesn’t give up, and at the last second he finds him and Later, the author writes how the pilot was 
racing with the shadows, “… a friendly trial between the sun and me”). 
 

CONTROL OF CONVENTIONS: 
• The response demonstrates control of conventions with infrequent errors (On lines 7, and 8; 13 and 

14 the author; preasured; examples shows; extentuating). 
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Anchor Level 3–B 
 
CONTENT AND ANALYSIS: 
• The response introduces a clear central idea (“Why Do We Fly” has an underlying meaning of 

perseverance and to not give up when things are rough) and a writing strategy (The author of this 
story, Beryl Markham, portrays this idea through the use of conflict), that establish the criteria for 
analysis.  

• The response demonstrates a superficial analysis of the author’s use of conflict to develop the central 
idea (The main premice of the story is that a pilot which is not named, is looking for their friend Woody, 
who is lost after his plane crashed landed. The author uses this conflict to portray the central idea and 
Despite crash landing and having the possibility of dyig he wants to push on and keep at it because he 
loves it). The use of conflict to develop perseverance is only implied.  

 
COMMAND OF EVIDENCE: 
• The response presents ideas sufficiently, making adequate use of relevant evidence to support analysis 

(In the story the pilot has everything against them having “no emergency rations – and no sleep” 
(lines 17-18) and “fuel was low” (line 17); the protagonist responds by saying, “We could give up 
flying tomorrow. You could anyhow. You could walk away from your plane and never put your feet on 
a rubber bar again …. You might be avery happy man, so why don’t you?” and “I couldn’t bear it” 
and “I would all be so dull”) although some evidence is miscopied.  
 

COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits acceptable organization of ideas and information to create a coherent response, 

with an opening paragraph that introduces the central idea and names a writing strategy, followed by 
a second paragraph that focuses on perseverance (Another example of perserverance) and on the 
characters’ approach to the question (“Why do we fly?”), concluding with a one sentence reiteration 
of the central idea (the story … has a central idea of not giving up and persisting onward).  

• The response establishes and maintains a formal style, using appropriate language and structure 
(Despite all of this they kept pushing onward in order to find their friend) although at times language 
is inexact (pilot which, rubber for “rudder”, I for “It”). 
 

CONTROL OF CONVENTIONS: 
• The response demonstrates partial control of conventions with occasional errors (premice, pilot … 

them, this they, could anyhow, dont, dyig he) that do not hinder comprehension. 
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Anchor Paper – Part 3 – Level 2 – A

 
Anchor Level 2–A 
 
CONTENT AND ANALYSIS: 
• The response introduces a central idea (The main idea of this passage is I rather be happy than doing 

something I don’t like to, do the things you love and don’t do it for money) and a writing strategy (In 
this passage their is a lot of Characterization). 

• The response demonstrates a superficial analysis of the author’s use of characterization to develop the 
central idea, projecting imaginative conclusions not merited by the text (This proves that Woody wants 
to be a happy man and he wants to look after himself before Something else happens). 

 
COMMAND OF EVIDENCE: 
• The response presents ideas inaccurately and inadequately in an attempt to support analysis, 

misinterpreting much of the passage’s content (he almost died and now he is scared he wants to be 
happy and not risk his life again. There were people dying of thirst and then he saw Woody with his 
face down and with his head in his arms). The one direct quote included misidentifies the speaker. 

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits inconsistent organization of ideas and information, failing to create a coherent 

response. The response opens with a paragraph that focuses on the main idea that people should do 
the things you love and be happy, followed by a paragraph that erroneously characterizes Woody as 
wanting a new job and he wants to be happy and not scared that he might die one day flying a plane, 
followed by a concluding paragraph which presents a central idea that deviates from the central idea 
initially presented, (do the things you love and don’t do it for money) to (They shouldn’t do a job were 
they get paid a lot, but also they don’t like it and they are risking their life for it).   

• The response lacks a formal style, using language that is basic (he wants to stop going on airplanes) 
and imprecise (do stuff, their for “there”, were for “where”). 
 

CONTROL OF CONVENTIONS: 
• The response demonstrates partial control of conventions with occasional errors (I rather be; to, do; 

alway’s; cleary; people … you; has he; airplanes he; scared he; their life) that do not hinder 
comprehension.  
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Anchor Level 2–B 
 
CONTENT AND ANALYSIS: 
• The response introduces a central idea (Markham she shows the central idea as If you put the time and 

hard work into something anything is possible) and a writing strategy (One writting stragety Berly 
uses is Imagery). 

• The response demonstrates a superficial analysis of the author’s use of Imagery to develop the central 
idea (it talks about the ups and downs about the jobs, and why they love it so much and she uses 
Imagery by putting these images in peoples heads to get a better understanding). 

 
COMMAND OF EVIDENCE: 
• The response presents little evidence from the text, merely referencing the title and author of the 

passage and only alluding to its content (the ups and downs about the jobs and So you can picture what 
the piolets seeing). 

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits inconsistent organization of ideas and information, failing to create a coherent 

response, with an opening paragraph that randomly moves from needing intrest an a good mantality, 
to … do anything you’re heart tells you too, to the stated claim, and then to a comment about the jobs. 
A second paragraph introduces the author’s use of imagery but offers no further specific evidence of 
support and concludes with a comment that moves away from the original claim (he is writting all the 
good image to show that life can be anything you want). 

• The response lacks a formal style, using language that is basic (it talks about and giving up is easy but 
loving something is better) and imprecise (you’re for “your”, too for “to”, Markham she shows, in 
peoples heads, writting all the good).  
 

CONTROL OF CONVENTIONS: 
• The response demonstrates emerging control of conventions with some errors (prusuing, it take; 

intrest; mantality,to; jobs … it; peoples heads; piolets seeing; Authoer; easy but; writting all the good 
image) that hinder comprehension.  
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Anchor Level 1–A 
 
CONTENT AND ANALYSIS: 
• The response introduces a confused central idea (fear is Something that we remeber and choose to 

forget) and an incomplete writing strategy. While the concept of fear is the focus of the response, its 
connection to the text is vague and unclear. The writing strategy “tone” is simply mentioned twice.  

• The response demonstrates no analysis of tone to develop the central idea.  

 
COMMAND OF EVIDENCE: 
• The response presents little evidence from the text, providing only one quote that is loosely related to 

the concept of fear.  
 

COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits little organization of ideas and information, relying on frequent repetition of the 

existence of fear and people’s response to fear (it’s was something we was scary of and wishing to 
never feel that same fear again). The opening paragraph consists of one sentence conveying the focus 
on “fear.” A second paragraph offers insight into people’s experiences with “fear.” A one–sentence 
conclusion incorporates a quote from the text but the connection to the task is vague.   

• The response lacks a formal style, using language that is basic and imprecise (If we choose face that 
fear head on we can conqare it and releses the sence of guilty, pain, and anxity).  
 

CONTROL OF CONVENTIONS: 
• The response demonstrates a lack of control of conventions with frequent errors (remeber, it’s was, 

scary of, “shortstory,” story use, head on we, conqare, releses, sence of guilty, anxity, exmple) that 
make comprehension difficult.  
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Anchor Paper – Part 3 – Level 1 – B
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Anchor Level 1–B 
 
CONTENT AND ANALYSIS: 
• The response introduces a confused central idea (The over all point of the passegs is. Flying at night 

could lead to a bad ending) and writing strategy (The author shows point of vews by saying if he gives 
up flying it would be dull and was showing a few other spots of it to). 

• The response demonstrates no analysis of the writing strategy to develop the central idea. 
 

COMMAND OF EVIDENCE: 
• The response presents little evidence from the text that is directly connected to the central idea (saying 

if he gives up flying it would be dull and he thought he was flying over a boddy of watier but was not) 
and evidence that has been misinterpreted (Woody … all most crashed).  

 
COHERENCE, ORGANIZATION, AND STYLE: 
• The response exhibits little organization of ideas and information, consisting of two paragraphs of 

loosely connected ideas, the first opening with the writing strategy, followed by two unrelated 
sentences, the second paragraph opening with an erroneous central idea, followed by personal 
commentary and misinformation.  

• The response uses language that is predominantly incoherent (a few other spots of it to, Woody also 
keept all his stuff closse to the mettle but the wings, Woody landed but all most, crashed landing).  
 

CONTROL OF CONVENTIONS: 
• The response demonstrates a lack of control of conventions with frequent errors (vews; boddy; watier; 

keept; close; mettle; passegs; is. Flying; care full; it Woody; landed but; all most; playn) that make 
comprehension difficult. 
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Part 3 – Practice Paper – A
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Part 3 – Practice Paper – A
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Part 3 – Practice Paper – B
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Part 3 – Practice Paper – C
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Part 3 – Practice Paper – D
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Part 3 – Practice Paper – E
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Part 3 – Practice Paper – E
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Practice Paper A – Score Level 4 
Holistically, this response best fits the criteria for Level 4 because the response introduces a well-reasoned 
central idea and a writing strategy that clearly establish the criteria for analysis. The response demonstrates 
a thoughtful analysis of the author’s use of the writing strategy to develop the central idea. The response 
presents ideas clearly and consistently, making effective use of specific and relevant evidence and exhibits 
logical organization of ideas and information to create a cohesive and coherent response. The response 
establishes and maintains a formal style using precise language and sound structure with infrequent errors 
in conventions.  
 
 
Practice Paper B – Score Level 1 
Holistically, this response best fits the criteria for Level 1 because the response introduces a confused 
central idea unrelated to the task with no analysis of the author’s use of a writing strategy. The response 
presents no evidence from the text and exhibits inconsistent organization of ideas, lacking a formal style, 
using language that is basic, but demonstrates partial control of conventions. It is a personal response that 
makes little reference to the task or text and can be scored no higher than a 1. 
 
 
Practice Paper C – Score Level 2 
Holistically, this response best fits the criteria for Level 2 because the response introduces and 
demonstrates a superficial analysis of the author’s use of the writing strategy to develop a central idea. The 
response presents ideas inconsistently and inaccurately in an attempt to support analysis. The response 
exhibits inconsistent organization of ideas, failing to create a coherent response as it lacks a formal style 
and uses language that is basic and imprecise. The response demonstrates emerging control of conventions 
with some errors that hinder comprehension.  
 
 
Practice Paper D – Score Level 3 
Holistically, this response best fits the criteria for Level 3 because the response introduces a clear central 
idea and a writing strategy that establish the criteria for analysis. The response demonstrates an appropriate 
analysis of the author’s use of the writing strategy to develop the central idea, presenting ideas sufficiently 
with adequate use of relevant evidence to support analysis. The response exhibits acceptable organization 
and a formal style, using appropriate language and structure to create a coherent response. The response 
demonstrates partial control of conventions with occasional errors that do not hinder comprehension.  
 
 
Practice Paper E – Score Level 4 
Holistically, this response best fits the criteria for Level 4 because the response introduces a well-reasoned 
central idea and a writing strategy that clearly establish the criteria for analysis. The response demonstrates 
an appropriate analysis of the author’s use of the writing strategy to develop the central idea, presenting 
ideas clearly and consistently, making effective use of specific and relevant evidence to support analysis. 
The response exhibits logical organization of ideas and information to create a cohesive and coherent 
response. The response establishes and maintains a formal style, using precise language and sound 
structure. The response demonstrates partial control of conventions with occasional errors that do not 
hinder comprehension. 
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Map to the Learning Standards 
Regents Examination in English Language Arts  

January 2024 

 
Question Type Credit Weight Standard 

1 MC 1 1 RL.3 (11-12) 
2 MC 1 1 RL.4 (11-12) 
3 MC 1 1 RL.4 (11-12) 
4 MC 1 1 RL.2 (11-12)  
5 MC 1 1 RL.5 (11-12) 
6 MC 1 1 L.4 (11-12) 
7 MC 1 1 RL.3 (11-12) 
8 MC 1 1 RL.4 (11-12) 
9 MC 1 1 RL.2 (11-12) 
10 MC 1 1 RL.2 (11-12) 
11 MC 1 1 RL.3 (11-12) 
12 MC 1 1 L.5 (11-12) 
13 MC 1 1 RL.5 (11-12) 
14 MC 1 1 RL.6 (11-12) 
15 MC 1 1 RI.3 (11-12) 
16 MC 1 1 RI.3 (11-12) 
17 MC 1 1 L.4 (11-12) 
18 MC 1 1 RI.4 (11-12) 
19 MC 1 1 RI.3 (11-12) 
20 MC 1 1 RI.3 (11-12) 
21 MC 1 1 L.4 (11-12) 
22 MC 1 1 RI.6 (11-12) 
23 MC 1 1 RI.2 (11-12) 
24 MC 1 1 RI.2 (11-12) 

Part 2 
Argument 

Essay 
Essay 6 4 

RI.1–6&10(11–12) 
W.1, 4&9(11–12) 

L.1–6(11–12) 
Part 3 

Expository 
Response 

Response 4 2 
RI.1–6&10(11–12) 
W.2, 4&9(11–12) 

L.1–6(11–12) 



The Chart for Determining the Final Examination Score for the January 2024 Regents 
Examination in English Language Arts will be posted on the Department’s web site at 
https://www.nysed.gov/state-assessment/high-school-regents-examinations/ on the day of  
the examination. Conversion charts provided for previous administrations of the 
Regents Examination in English Language Arts must NOT be used to determine 
students’ final scores for this administration.

Online Submission of Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development 

process. The Department provides an online evaluation form for State assessments. It contains spaces for 
teachers to respond to several specific questions and to make suggestions. Instructions for completing the 
evaluation form are as follows:

1.	 Go to https://www.nysed.gov/state-assessment/teacher-feedback-state-assessments.

2.	 Select the test title.

3.	 Complete the required demographic fields.

4.	 Complete each evaluation question and provide comments in the space provided.

5.	 Click the SUBMIT button at the bottom of the page to submit the completed form.
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