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Mechanics of Rating
The following procedures are to be used in rating essay papers for this examination.
More detailed directions for the organization of the rating process and procedures for
rating the examination are included in the Directions for Scoring Regents Examinations.

Rating the Essay Questions — Part II and Part III B
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

* Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the
response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually where applicable—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) The Part II Short Essays (Set 1 and Set 2) must each be scored by only one qualified teacher.
The scoring is based on a 5-point rubric specific to each set, and the resulting scores for Set 1 and Set 2
are added together, but not weighted.

(3) Raters must be trained on scoring Set 1 and score all of the Set 1 papers, prior to being trained on
scoring Set 2. This allows the rater to focus on one short-essay question and response at a time.

(4) For the Civic Literacy Essay portion of the exam (Part III B), each essay must be rated by at least
two raters; a third rater will be necessary to resolve scores that differ by more than one point.

(5) When actual rating begins, each rater should record his or her individual rating for a student’s essay on

the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.
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Rating the Scaffold (Open-Ended) Questions — Part IIT A

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part IIT A score if the space is provided on the student’s Part I answer sheet.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the student’s final examination score.

The conversion chart for this examination will be located at https:/www.nysed.gov/state-assessment/

high-school-regents-examinations/ and must be used for determining the final examination score.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
Short-Essay Questions, Civic Literacy Essay Question) on this exam after each question has been
rated the required number of times, as specified in the Rating Guide, regardless of the final
exam score. Schools are required to ensure that the raw scores have been added correctly and
that the resulting scale score has been determined accurately. Teachers may not score their own
students’ answer papers.
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United States History and Government
Short-Essay Question Set 1 (Question 29)
August 2026

Task: Read and analyze the following documents, applying your social studies knowledge and
skills to write a short essay of two or three paragraphs in which you:

e Describe the historical context surrounding these documents
e Identify and explain the relationship between the events and/or ideas found in these
documents (Cause and Effect, or Similarity/Difference, or Turning Point)

Document 1

My name is Sadie Frowne [age 16]. I work in Allen Street (Manhattan) in what they call
a sweatshop. I am new at the work and the foreman scolds me a great deal. T get up at
half-past five o’clock every morning and make myself a cup of coffee on the oil stove. I
eat a bit of bread and perhaps some fruit and then go to work. Often I get there soon
after six o’clock so as to be in good time, though the factory does not open till seven.

At seven o’clock we all sit down to our machines and the boss brings to each one the
pile of work that he or she is to finish during the day—what they call in English their
“stint.” This pile is put down beside the machine and as soon as a garment is done it
is laid on the other side of the machine. Sometimes the work is not all finished by six
o’clock, and then the one who is behind must work overtime.

The machines go like mad all day because the faster you work the more money you
get. Sometimes in my haste I get my finger caught and the needle goes right through it.
It goes so quick, though, that it does not hurt much. I bind the finger up with a piece of
cotton and go on working. We all have accidents like that.

All the time we are working the boss walks around examining the finished garments
and making us do them over again if they are not just right. So we have to be careful as
well as swift. But I am getting so good at the work that within a year I will be making $7
a week, and then I can save at least $4.50 a week. I have over $200 saved now.

The machines are all run by foot power, and at the end of the day one feels so weak
that there is a great temptation to lie right down and sleep. . . .

Source: Sadie Frowne, “Days and Dreams,” The Independent, 1902
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Document 2

... The supreme duty of the Nation is the conservation of human resources through
an enlightened measure of social and industrial justice. We pledge ourselves to work
unceasingly in State and Nation for:—

Effective legislation looking to the prevention of industrial accidents, occupational
diseases, overwork, involuntary unemployment, and other injurious effects incident to
modern industry;

The fixing of minimum safety and health standards for the various occupations. . .

The prohibition of child labor . . .

Source: Progressive Party Platform, 1912 (adapted)
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United States History and Government
Content-Specific Rubric
Short-Essay Question Set 1 (Question 29)
August 2026

Scoring Notes:

1. This short-essay question has #fwo components (describing the historical context surrounding
these two documents and identifying and explaining the relationship between the events and/or
ideas found in these documents).

2. The description of historical context and the relationship between the events and/or ideas may
focus on immediate or long-term circumstances or on immediate or long-term effects.

3. Only one relationship between the events and/or ideas needs to be discussed; however, the
response may refer to a second relationship as part of the discussion.

4. The relationship between events and/or ideas in the documents may be discussed from any
perspective as long as the relationship is supported by relevant information.

Score of 5:

e Thoroughly develops both aspects of the task in depth by discussing the historical context
surrounding these documents and explaining the relationship between the events and/or ideas
found in these documents

e Is more analytical than descriptive (analyzes and/or evaluates information)

e Integrates relevant outside information (see Outside Information chart)

e Supports the theme with many relevant facts and/or examples from the documents (see Key
Ideas chart)

Score of 4:

e Develops both aspects of the task in depth or may do so somewhat unevenly by thoroughly
developing one aspect of the task in depth while developing the other aspect of the task in some
depth

e [s both descriptive and analytical (applies, analyzes, and/or evaluates information)

e Includes relevant outside information

e Supports the theme with relevant facts and/or examples from the documents

Score of 3:
Develops both aspects of the task in some depth
Is more descriptive than analytical (applies and may analyze information)
Includes some relevant outside information
Includes some relevant facts and/or examples from the documents; may include some minor
inaccuracies

Note: If only one aspect of the task is thoroughly developed in depth and if the response meets most
of the other Level 5 criteria, the response may be a Level 3 paper.

U.S. Hist. & Gov't. Rating Guide — Aug. ’26 [6]



Score of 2:

e Minimally develops both aspects of the task or develops one aspect of the task in some depth

e [s primarily descriptive; may include faulty analysis

¢ Includes little relevant outside information

e Includes a few relevant facts and/or examples from the documents; may include some
inaccuracies

Score of 1:

e Minimally addresses the task

e I[s descriptive; may lack understanding or application

e Includes minimal or no relevant outside information

e Includes a few relevant facts and/or examples from the documents; may make only vague,
unclear references to the documents; may include inaccuracies

Score of 0:
Fails to develop the task; OR includes no relevant facts or examples; OR includes only entire
documents copied from the test booklet; OR is illegible; OR is a blank paper

All sample student essays in this rating guide are presented in the same cursive font while preserving actual
student work, including errors. This will ensure that the sample essays are easier for raters to read and use
as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be applied
holistically in determining the level of a student’s response.
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Key Ideas from the Documents
(This list is not all-inclusive.)

Document 1— Sadie Frowne, “Days and Document 2— Progressive Party Platform, 1912
Dreams,” The Independent, 1902 Supreme duty of nation is conservation of
Sweatshop experience of Sadie Frowne human resources through enlightened measure
(frequent scolding from foreman; sits down of social and industrial justice
at machine at seven o’clock and boss Pledge to work unceasingly for effective
delivers pile of work to be finished that day; legislation to prevent industrial
overtime required if not finished by six accidents/occupational
o’clock; machines go like mad all day; faster | diseases/overwork/involuntary
you work, the more money you get; in haste unemployment/other injurious effects incident
finger caught and needle goes right through to modern industry/fix minimum safety and
it; injured finger bound up with piece of health standards for various
cotton and then go on working; boss occupations/prohibition of child labor
examines finished garments and if not done
just right made to do over again; machines
run by foot power so weak at end of the day)
Getting good at the work means within a year
was making $7 a week and saving at least
$4.50 a week

Relevant Outside Information
(This list is not all-inclusive.)

Link of post-Civil War economic expansion to government policy of encouraging and not
regulating business (laissez-faire)

United States seen as land of economic opportunity and freedom for immigrants (abundance of
low-paying jobs for unskilled workers)

Rapid influx of women and children into the labor force

Sweatshop owners prioritize profits over providing good conditions for employees (few windows;
lack of light/ventilation; conditions are unsanitary; few workplace safety regulations; inadequate
fire escapes)

Denial of workers’ right to organize and bargain collectively

Disregard for well-being of immigrants, women, and children kept state and local governments
from passing legislation to protect them

Solidarity of mostly young immigrant women strengthened union movement and the push for
higher wages/better conditions (International Ladies’ Garment Workers (ILGWU); “Uprising of
the 20,000’; Clara Lemlich; Rose Schneiderman)

Progressive movement targets economic, political, social, and moral reforms that challenge
laissez-faire economics

Passage of Progressive reform legislation on local, state, and national levels benefits workers
(enactment of safety and sanitation codes; workmen’s compensation laws; maximum hours and
minimum wages; child labor laws; 19th Amendment)

Increase in public awareness of need for further workplace and safety reforms result of Triangle
Shirtwaist Fire

Organization of Progressive Party as third party to advocate for an expanded role of government
to ensure social justice and economic fairness

Theodore Roosevelt 1912 Progressive Party presidential candidate

Progressive reform precedent for New Deal legislation (Wagner Act; Fair Labor Standards Act)
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Examples of the Relationship Between the Documents

(This list is not all-inclusive.)

Cause and Effect: Sweatshop
owners hired young women
to work for low wages and
long hours in bad conditions
to maximize their profit. An
increase in public awareness
of this exploitation led to
support for progressivism
and a Progressive Party
whose platform emphasized
the importance of passing
legislation that would protect
workers on the job.

Similarity: The focus of both
documents is industrial
justice. Sadie Frowne’s
personal experience in a
sweatshop reflects a lack of
justice for workers who
suffer bad workplace
conditions and exploitative
bosses. The 1912 Progressive
Party platform demonstrates
a commitment to work
unceasingly for effective
legislation that would
promote social and industrial
justice.

Difference: Sadie Frowne
writes about her personal
experience working eleven
hours a day in a sweatshop.
The Progressive Party
platform is a statement of
goals written by politicians
who do not necessarily have
the same firsthand work
experiences as Frowne but
who promise to work for
legislation that will protect
workers from the “injurious
effects of modern industry.”
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Turning Point: The
legislative successes of the
Progressive reform
movement marked a shift
from laissez-faire economics
to a more active regulatory
role for the government in
order to protect workers’
rights, setting the stage for
the establishment of a
national standard for wages,
hours, and child labor during
the New Deal.




Anchor Paper — Short-Essay Question, Set 1—Level 5

During the late 19th century Awmerica experienced a rise of

industrial capitalism or big businesses flourishing under Little

to no government regulation. This hawnds off approach is laissez

Faire whew rapid industrialization and urbanization drew many

bmmigrants and women into the workforce. This period of economic

prosperitg with Little government regulation would be knowwn as the

Gilded Age, hinting that under the facade of economic prosperity

underlying problems were many, including dangerous factories

and cities with disease ridden, unsafe and over crowded tenements.

Labor uniow Leaders, settlement house founders and muckraking

writers founded the Progressive Movement to aid citizens and fix the

wrongs of soctety caused by industrialization and urbanization. Most

wotably they called for tnereased government regulation of unfair

business practices, unsafe conditions in the workplace and many other

Lssues of economic exploitation. Pocument 1 is clearly the cause of

Document 2. The Progressives in Document 2 rose to address the plight

of workers described tn Document 1. In Document 1, Frowwne describes

her painfully long work day and dangerous in ury prone workplace.

Document 2 speaks of adopting health and safety standards for

workers.

In 1912, Teddy Roosevelt ran on the Progressive or “Bull Moose”

party ticket whose goal was to prevent industrial accidents, overwork,

child Labor and other harmful effects in the workplace. Overall,

progressives challenged the laissez faire hands off policies of the Gilded

Age, making it a true turning point bn American economic history.

Government regulation of business duritng the Progressive Age Led to

further economic reforms in the New Deal.
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Set 1, Anchor Level 5

The response:

Thoroughly develops both aspects of the task in depth

Is both analytical and descriptive

Historical Context: During the late 19th century, America experienced a rise of industrial
capitalism or big businesses flourishing under little to no government regulation; This
period of economic prosperity with little government regulation would be known as
the Gilded Age, hinting that under the fagade of economic prosperity underlying
problems were many, including dangerous factories and cities with disease-ridden,
unsafe, and overcrowded tenements

Cause and Effect: Document 1 is clearly the cause of Document 2; The Progressives in
Document 2 rose to address the plight of workers described in Document 1

Turning Point: Overall, Progressives challenged the laissez-faire, hands-off policies of the
Gilded Age, making it a true turning point in American economic history

Integrates relevant outside information
industrial capitalism; big business; laissez-faire; urbanization; Gilded Age; dangerous
factories; overcrowded tenements; labor union leaders; settlement house founders;
muckraking writers; government regulation of unfair business practices; Teddy Roosevelt;
“Bull Moose” party; Progressives challenged laissez-faire; New Deal

Supports the theme with many relevant facts and/or examples from the documents

Document 1: Frowne describes her painfully long workday; plight of workers; dangerous,
injury-prone workplace

Document 2: 1912; Progressive Party; to prevent industrial accidents, overwork, child labor,
and other harmful effects in the workplace

Conclusion: Overall, the response fits the criteria for Level 5. The response shows understanding
of the foundation of the Progressive movement and its challenge to harmful laissez-faire policies
in the workplace.
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Anchor Paper — Short-Essay Question, Set 1—Level 4

Frowwe, a girl working itn a sweatshop, describes her daiLg Life

at her job, in the passage “Pays and Dreams.” After and during the

Industrial Revolution, blg business owners tried to make as much

money as they could by exploiting their workers in the factories. The

workers, many of which were Limwmilgrants or Americans that moved

to the city from rural areas, were payed Little, worked long hours, and

often. worked tn dangerous conditions; this Ls outlined by Frowne.

workers in many different industries faced these conditions in

factories. For example, ma wy workers were killed at the Triangle

Shirtwaist factory in a fire because the business owners would Lock the

doors to keep the workers inside during the workda Y
Some politicians and political parties saw the need for government

intervention to protect the rights of workers. An example of one such

Lnstance in which the government intervened on behalf of workers was

after Upton Sinclair’s, “The Jungle” was published. This book exposed

the horrific conditions of the wmeat packing industry and this book,

resulted in laws to regulate the sanitation and safety of workers.

The documents by Frowne and the Progressive Party displa ya

cause and effect reLatiowship. The working conditions outlined bﬂ
Frowne caused the acknowledgement by the Progressive Party to

protect the rights of workers. Frowne states that “she sometimes gets

her finger canght and the needle goes right through it.” Frowne also

states, “we all have accldents Like that.” nwjuries at work are common

for Frowne and her coworkers. This affected the Progressive Party’s

pledge to work on “effective legislation looking to the prevention of

tndustrial accidents.” An effect of the unsafe working conditions

faced by workers of the early 20th century, was support for government
Legislation to protect workers rights.

U.S. Hist. & Gov't. Rating Guide — Aug. 26 [12]



Set 1, Anchor Level 4

The response:

Develops both aspects of the task in some depth

Is both analytical and descriptive

Historical Context: during the Industrial Revolution, big business owners tried to make as
much money as they could by exploiting their workers in the factories; The workers,
many of whom were immigrants or Americans who had moved to the city from rural
areas, were paid little, worked long hours, and often worked in dangerous conditions;
includes faulty analysis (and this book resulted in laws to regulate the sanitation and
safety of workers)

Cause and Effect: The working conditions outlined by Frowne caused the acknowledgment
by the Progressive Party to protect the rights of workers; This affected the Progressive
Party’s pledge to work on “effective legislation looking to the prevention of industrial
accidents”

Includes relevant outside information
big business; exploiting their workers; immigrants; moved to the city; Triangle
Shirtwaist Factory; owners would lock the doors; Upton Sinclair; horrific conditions of
the meatpacking industry

Supports the theme with relevant facts and/or examples from the documents

Document 1: Frowne; sweatshop; describes her daily life; “Days and Dreams”; paid little;
worked long hours; dangerous conditions; finger caught and the needle goes right
through it; injuries are common

Document 2: Progressive Party’s pledge; legislation looking to the prevention of industrial
accidents

Conclusion: Overall, the response meets the criteria for Level 4. The response makes direct use
of the documents to support the cause-and-effect relationship between them. However, it lacks
detail, especially regarding the Progressive movement and party.
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Anchor Paper — Short-Essay Question, Set 1—Level 3

The events mentioned in documents 1 § 2 took place in the context

of the ndustrial Revolution. As American cltlzens were moviing

away from farm labor to factories, the issue of workers wage § health

concerns were at gquestion. Low wages, long § stremous work hours,

tnjuries, § health concerns were common & the conditions the workers

went through were unjust. Not only were adult workers harmed,

but child Labor also exasterbated the clreumstances of these working

conditions.

There is a significant cause and effect relationship between

document 1 § 2. n document 1, Sadte Frowne talks about how “the one

who ts behind must work overtime,” § “we all have accldents Like that.”

This indicates the abuse § violation of workers right to work a specified

amount of fixed hours. It also highlights injuries that are frequent

but not given much attention such as a sewing wneedle through the

worker’s finger. It raises concern about health, safety, § possible disease

outbreak.

As mentioned in document 2, the Progressive Party platform calls

-_Forvi ustice, equality, § better conditions. According to document 2,

Lt states “bnodustrial justice” is imperative & the duty of the Nattow to
wphold as well as the call for effective legislation that seeks to address

not only industrial justice but Prevention of “occupational diseases,

overwork, involuntary unemployment § other injurious effects” of

wodern Lwolus’crg. These proposed regulations were the effect of workers’

complaints about wage injustice § health concerns Like those in

document 1.
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Set 1, Anchor Level 3

The response:

Develops both aspects of the task in some depth
Is both descriptive and analytical
Historical Context: As American citizens were moving away from farm labor to factories,
the issue of workers’ wage and health concerns were at question
Cause and Effect: These proposed regulations were the effect of workers’ complaints about
wage injustice and health concerns like those described in Document 1; lacks
understanding (this indicates the abuse and violation of workers’ rights to work a specified
amount of fixed hours)
Integrates relevant outside information
Industrial Revolution; from farm labor to factories
Includes some relevant facts and/or examples from the documents
Document 1: Sadie Frowne; must work overtime; accidents; sewing needle through the
worker’s finger
Document 2: Progressive Party platform calls for justice, equality, and better conditions;
“industrial justice”; call for effective legislation; prevention of occupational diseases,
overwork, involuntary unemployment, and other injurious effects

Conclusion: Overall, the response fits the criteria for Level 3. Both documents are correctly applied
to the tasks, but the response, as a whole, lacks depth and historical detail.
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Anchor Paper — Short-Essay Question, Set 1—Level 2

Because of the industrial revolution many people were working

Ln factories. However, factory work to make clothes were a Lot of Labor

andl people were working long hours and overworked. Many factorties
used child Labor and exploited workers. Women were also beginning

to work in factories and take on roles besides housekeeping. However,

as muckrakers and reformers begawn to explore the working Life in the

city, they exposed the abuse and unsanitary working environment in

factories.

The reLat'wwsth showwn between the documents Ls a cause and

effect. At first workers are being overworked and paid Little to do their

job. There wouldl be accidents Like stabbing yourself with a needle or
losing a finger to the machine but no one wowld say awgthivw) anol

Just keep working. The effect of these conditions in the factory was a

call by Progressives to impliment Laws on public and working safety

for consumers and workers. Laws also included a prohibition on chila

Labor and rules to protect the sa-fe’cg of the workers.
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Set 1, Anchor Level 2

The response:

Minimally develops both aspects of the task

Is primarily descriptive

Historical Context: Because of the industrial revolution, many people were working in
factories; Women were also beginning to work in factories and take on roles besides
housekeeping

Cause and Effect: At first, workers are being overworked and paid little to do their jobs; The
effect of these conditions in the factory was a call by Progressives to implement laws on
public and working safety for consumers and workers

Includes some relevant outside information
Industrial Revolution; exploited workers; muckrakers; reformers; exposed the abuse

Includes some relevant facts and/or examples from the documents

Document 1: factory work to make clothes; working long hours and overworked; paid little to
do their job; accidents like stabbing yourself with a needle; includes an inaccuracy (losing
a finger to the machine)

Document 2: a call by Progressives to implement laws on public and working safety; laws
also included a prohibition on child labor and rules to protect the safety of the workers

Conclusion: Overall, the response fits the criteria for Level 2. The response addresses both
aspects of the task but lacks the depth, development, and analysis of a higher-level paper.
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Anchor Paper — Short-Essay Question, Set 1—Level 1

In documents 1 and 2 there Ls a stmilar relation between the

discussions in both documents. The similarity between the topics in

both documents is the discussion of work environment. For exa mple e

document 1 Lt states that “This pLLe Ls put down beside the machine and

as soow as a garment is downe it is Laid on the other side of the machine.

Sometimes the work Ls not all finished by six o’clock, and then one
who ts behind must work overtime.” This gives us details on the work

evvironment and how mueh work they had. Another Example showing

us details of the work environment Ls stated Ln document 2 that

“Effective legislation looking to the prevention of industrial accidents,

occupational diseases, overwork, involuntary unemployment, and

other injurious effects incident to modern industry; The fixing of

minimum safety and health standards for the various occupations.”

This shows us the details of work enviroment that they are trying to

prevent. Over all both documents are stmilar tn the discussiton of work

enviromment.
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Set 1, Anchor Level 1

The response:
e Addresses one aspect of the task
e s descriptive
Similarity: The similarity between the topics in both documents is the discussion of work
environment; Sometimes the work is not all finished by six o’clock, and then one who is
behind must work overtime; Another example showing us details of the work environment
is stated in Document 2 that “Effective legislation looking to the prevention of industrial
accidents, occupational diseases, overwork, involuntary unemployment, and other
injurious effects incident to modern industry”
e Includes no relevant outside information
e Includes few facts and/or examples from the documents
Document 1: This pile is put down beside the machine and as soon as a garment is done it is
laid on the other side of the machine; one who is behind must work overtime
Document 2: Effective legislation looking to the prevention of industrial accidents,
occupational diseases, overwork, involuntary unemployment; minimum safety and health
standards for the various occupations

Conclusion: Overall, the response fits the criteria for Level 1. Excerpts from both documents are
used to establish proof that they are both about working environments of the era. The response
lacks a discussion of the historical context or the Progressive movement.
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United States History and Government
Short-Essay Question Set 2 (Question 30)
August 2026

Task: Read and analyze the following documents, applying your social studies knowledge and
skills to write a short essay of two or three paragraphs in which you:

e Describe the historical context surrounding Documents 1 and 2
e Analyze Document 2 and explain how audience, or purpose, or bias, or point of view
affects this document’s use as a reliable source of evidence

Document 1

War Powers Resolution
Joint Resolution Concerning the War Powers of Congress and the President

SEC. 2. (a) It is the purpose of this joint resolution to fulfill the intent of the framers
of the Constitution of the United States and insure that the collective judgment of both
the Congress and the President will apply to the introduction of United States Armed
Forces into hostilities, or into situations where imminent involvement in hostilities
is clearly indicated by the circumstances, and to the continued use of such forces in
hostilities or in such situations. . . .

(c) The constitutional powers of the President as Commander-in-Chief to introduce
United States Armed Forces into hostilities, or into situations where imminent
involvement in hostilities is clearly indicated by the circumstances, are exercised only
pursuant to (1) a declaration of war, (2) specific statutory authorization, or (3) a national
emergency created by attack upon the United States, its territories or possessions, or its
armed forces.

SEC. 3. The President in every possible instance shall consult with Congress
before introducing United States Armed Forces into hostilities or into situations where
imminent involvement in hostilities is clearly indicated by the circumstances, and after
every such introduction shall consult regularly with the Congress until United States
Armed Forces are no longer engaged in hostilities or have been removed from such
situations. . . .

Source: War Powers Resolution, 1973
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Document 2

President Richard Nixon vetoed the War Powers Resolution, but the House of Representatives and
the Senate overrode his veto on November 7, 1973.

... House Joint Resolution 542 would attempt to take away, by a mere legislative act,
authorities which the President has properly exercised under the Constitution for almost
200 years. One of its provisions would automatically cut off certain authorities after sixty
days unless the Congress extended them. Another would allow the Congress to eliminate
certain authorities merely by the passage of a concurrent resolution—an action which
does not normally have the force of law, since it denies the President his constitutional
role in approving legislation.

I believe that both these provisions are unconstitutional. The only way in which the
constitutional powers of a branch of the Government can be altered is by amending the
Constitution—and any attempt to make such alterations by legislation alone is clearly
without force.

While I firmly believe that a veto of House Joint Resolution 542 is warranted solely
on constitutional grounds, I am also deeply disturbed by the practical consequences of
this resolution. For it would seriously undermine this Nation’s ability to act decisively
and convincingly in times of international crisis. As a result, the confidence of our allies
in our ability to assist them could be diminished and the respect of our adversaries
for our deterrent posture could decline. A permanent and substantial element of
unpredictability would be injected into the world’s assessment of American behavior,
further increasing the likelihood of miscalculation and war. . . .

Source: President Richard Nixon, Veto of the War Powers Resolution, October 24, 1973
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United States History and Government
Content-Specific Rubric
Short-Essay Question Set 2 (Question 30)
August 2026

Scoring Notes:

1. This short-essay question has two components (describing the historical context surrounding
these two documents and analyzing and explaining how audience, or purpose, or bias, or point
of view affects the use of Document 2 as a reliable source of evidence).

2. The description of historical context of both documents may focus on immediate or long-term
circumstances or on immediate or long-term effects.

3. The discussion of reliability must focus on Document 2, although information from
Document 1 may be included in the discussion.

4. The analysis of reliability of Document 2 may be considered from any perspective as long as it
is supported by relevant information.

Score of 5:

e Thoroughly develops both aspects of the task in depth by discussing the historical context
surrounding these documents and explaining how audience, or purpose, or bias, or point of
view affects the use of Document 2 as a reliable source of evidence

e Is more analytical than descriptive (analyzes and/or evaluates information)

e Integrates relevant outside information (see Outside Information chart)

e Supports the theme with many relevant facts and/or examples from the documents (see Key
Ideas chart)

Score of 4:

e Develops both aspects of the task in depth or may do so somewhat unevenly by thoroughly
developing one aspect of the task in depth while developing the other aspect of the task in some
depth

e [s both descriptive and analytical (applies, analyzes, and/or evaluates information)

e Includes relevant outside information

e Supports the theme with relevant facts and/or examples from the documents

Score of 3:

e Develops both aspects of the task in some depth

e Is more descriptive than analytical (applies and may analyze information)

e Includes some relevant outside information

e Includes some relevant facts and/or examples from the documents; may include some minor
inaccuracies

Note: 1f only one aspect of the task is thoroughly developed in depth and if the response meets
most of the other Level 5 criteria, the response may be a Level 3 paper.
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Score of 2:

e Minimally develops both aspects of the task or develops one aspect of the task in some depth

e [s primarily descriptive; may include faulty analysis

e Includes little relevant outside information

e Includes a few relevant facts and/or examples from the documents; may include some
inaccuracies

Score of 1:

e Minimally addresses the task

e [s descriptive; may lack understanding or application

e Includes minimal or no relevant outside information

e Includes a few relevant facts and/or examples from the documents; may make only vague,
unclear references to the documents; may include inaccuracies

Score of 0:
Fails to develop the task OR includes no relevant facts or examples; OR includes only entire
documents copied from the test booklet; OR is illegible; OR is a blank paper

All sample student essays in this rating guide are presented in the same cursive font while preserving actual
student work, including errors. This will ensure that the sample essays are easier for raters to read and use
as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers

and focus on how well the student has accomplished the task. The content-specific rubric should be applied
holistically in determining the level of a student’s response.
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Key Ideas from the Documents
(This list is not all-inclusive)

Document 1— War Powers Resolution, 1973

Purpose of joint resolution to insure collective
judgment of Congress and president will apply
to introduction of United States Armed Forces
into hostilities/situations where imminent
involvement in hostilities clearly indicated by
circumstance/and to continued use of such
forces in hostilities

Constitutional powers of president as
commander in chief to introduce United States
Armed Forces into hostilities/situations where
imminent involvement is clearly indicated by
circumstances are exercised only pursuant to
declaration of war/specific statutory
authorization/a national emergency created by
attack on United States/its territories/its
possessions/armed forces

Presidential consultation with Congress in every
possible instance before introducing United
States Armed Forces into hostilities/situations
where imminent involvement in hostilities is
clearly indicated by circumstances

President should consult regularly with
Congress until United States Armed Forces no
longer engaged in hostilities or removed from
such situations

Document 2— President Richard Nixon Veto of
War Powers Resolution, October 1973
Resolution an attempt to take away authorities
president properly exercised under
Constitution for almost 200 years
Certain authorities cut off after sixty days unless
extended by Congress
Elimination by Congress of certain authorities
by passage of concurrent resolution denying
president constitutional role in approving
legislation
Belief that both provisions unconstitutional
Amending Constitution only way constitutional
powers of a branch of government can be
altered
Veto of Resolution warranted solely on
constitutional grounds but practical
consequences
e nation’s ability to act decisively and
convincingly in international crisis
undermined
e diminishment of allies’ confidence in our
ability to assist them
¢ diminishment of adversaries’ respect since
our deterrent posture could decline
e likelihood of miscalculation and war with
injection of unpredictability into world’s
assessment of American behavior

Relevant Outside Information
(This list is not all-inclusive)

Johnson)

Resolution)

Distribution of powers of national government among three branches (separation of powers;
legislative, executive, and judicial branches; checks and balances)

Declaration of war a delegated power of Congress in United States Constitution

Precedent of expansion of presidential power with Korean War (no declaration of war requested by
President Truman; use of executive order to send troops)

Application of containment policy to Vietnam (Domino Theory) and presidential use of
commander in chief’s power to send troops with no declaration of war (Eisenhower, Kennedy,

Wide latitude to conduct war in Vietnam given to President Johnson by Congress (Gulf of Tonkin

Emergence of differences in opinion about United States involvement in Vietnam (hawks v. doves)
Spread of anti-war protests with Americanization of war (long war, no conclusion in sight)
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Relevant Outside Information (continued)
(This list is not all-inclusive)

Increased pressure on President Nixon to change course (Vietnamization) but war widens with

incursion into Cambodia

Final withdrawal of American troops in 1973 with Paris Peace Accords/reunification of Vietnam

under Communist rule, 1975

Immense costs of Vietnam War (casualties; billions of dollars spent in Southeast Asia and not at
home; ongoing veteran health issues; unraveling of social fabric; undermining of trust in

government)

Reassertion of Congressional power over foreign policy/prevention of a future Vietnam with War
Powers Resolution (President must present reasons for commitment of troops abroad within 48
hours; for a longer than 90-day commitment congressional approval required; if president doesn’t

get approval, military action must end)

Gulf War and wars in Iraq, Afghanistan not formally declared (authorization by congressional

resolution)

Reliability of Document 2
(This list is not all-inclusive.)

Reliable— Audience: President Nixon is
justifying his veto of the War Powers
Resolution to Congress making constitutional
and practical arguments in opposition to their
attempt to limit presidential war-making
powers after a long and controversial
undeclared war in Vietnam.

Purpose: President Nixon is the commander in
chief of the armed forces and, since it is his
responsibility to react quickly to national
security threats, he explains to Congress in this
veto message why the resolution is not in the
nation’s best interest.

Unreliable—Bias: President Nixon had an

expansive view of presidential power as was
evidenced in his authorization of the secret
bombing of Cambodia; this led him to justify
his veto on constitutional grounds, despite the
intent of the framers and their establishment
of separation of powers.

Point of View: President Nixon’s constitutional

interpretation of the War Powers Resolution is
based on his view that, as commander in
chief, he has almost unlimited military power,
but his view would only apply in cases of
national emergency, such as the presidential
response to Pearl Harbor—not in response to
a political situation in Southeast Asia.
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Anchor Paper — Short-Essay Question, Set 2—Level 5

These documents were produced in the aftermath of the vietnam war.

This war begawn as an effort to contain communism becaunse according

to the Domino Theory if one country falls to communism others will

inevitably follow. As a result, the U.S. intervened in the vietnam war

to keep Southern vietnam democratic by fighting the North § sending
thousands upon thousands of troops. However, the U.S. Congress did

not ever officially declare war. Many people at home were disillusioned

with the war especially after a draft was enacted. Their sons and

husbands were off dying for a seemingly meaningless cause. Protests

ensued as presidents exercised their ability to send more troops. Mass
Opposition at home finally forced the president to remove troops. After

the last troops were removed, the Congress attempted to rectify the messy

situation by Limiting future presidents’ power to initiate war and send

’croops.

As a response to the war Powers Resolutlon, President Richard

Nixow vetoed the resolution & provided his reasoning behind it. As

Prestdent, Nixon clearly has a bias. Natwrally, as Presiolewt, NLxon

will not accept reducing presidential powers. This resolution would

directly undermine his power. He takes a clear stance against the

resolution arguing that it Ls unconstitutional because Article (1

makes the President Commander-in-Chief. tt Ls also detrimental to the

U.S. ability to defend itself and remain a world power. Although his

arguments are reasonable, his bias certainly discredits his points since

he definitely had wlterior motives to preserve his own power as president.

As a result, the document Ls only reltable as Proof of his ”imperiaL

presiolewcg” whieh stretehed executive autlflori’cg and not as oppositiow to

the war Powers Act.
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Set 2, Anchor Level 5

The response:
e Thoroughly develops both aspects of the task in depth
e [s both analytical and descriptive
Historical Context: This war began as an effort to contain communism because, according to
the Domino Theory, if one country falls to communism, others will inevitably follow; Many
people at home were disillusioned with the war, especially after a draft was enacted
Bias: Naturally, as president, Nixon will not accept reducing presidential powers; As a result,
the document is only reliable as proof of his “imperial presidency,” which stretched
executive authority and not as opposition to the War Powers Act
e Integrates relevant outside information
Vietnam War; contain communism; Domino Theory; keep Southern Vietnam democratic;
fighting the North; thousands upon thousands of troops; Congress did not ever officially
declare war; draft; seemingly meaningless cause; protests; mass opposition; imperial
presidency
e Supports the theme with many relevant facts and/or examples from the documents
Document 1: War Powers Resolution; reducing presidential powers; commander in chief
Document 2: response to the War Powers Resolution; President Richard Nixon vetoed the
resolution; argues that it is unconstitutional; detrimental to the U.S.’s ability to defend itself
and remain a world power

Conclusion: Overall, the response fits the criteria for Level 5. It uses strong analysis to show how
the documents connect to the Vietnam War, presidential war-making powers, and Nixon’s bias.
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Anchor Paper — Short-Essay Question, Set 2—Level 4

Document 1 was written in response to the handling of the vietnam
war and the Gqulf of Tonkin Resolution. This resolution gave the

President, at that time, Johnsown, the power to hawndle the conflict in

vietnam as he saw fit. This allowed him to essentially wage war on

vietnam without a congressional declaration Leading to much public

outrage. This led to the War Powers Resolution to tnsure that this action
would not happen again and to satisfy the will of the people. This would

increase and insure Legislative power to balance Presidential power and

Nixow as a presidew’c naturally vetoed Lt stnce he was Presldewt and

most ?eopLe want more power.

Nixow's point of view ow the war power’s resolution was negative.

Nixow saw that it gave unconstitutional power and threatened peoples

rights in document 2. He, as a president, saw and thought that this

Legislation would eliminate some of his powers by preventing him

from fighting a war and handling hostilities independently from
congress. This Leads to document 2 being an inaccurate biased piece of

evidence since it is only outlining one person's belief and stance on

the Resolution, and this prevents us from knowing if the majority of

citizens at the time shared the same belief as Nixow.
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Set 2, Anchor Level 4

The response:

Develops both aspects of the task in some depth

Is both descriptive and analytical

Historical Context: This allowed him to essentially wage war on Vietnam without a
congressional declaration leading to much public outrage; This led to the War Powers
Resolution to ensure that this action would not happen again and to satisfy the will of the
people

Point of View: He, as president, saw and thought that this legislation would eliminate some of
his powers by preventing him from fighting a war and handling hostilities independently
from Congress; it is only outlining one person’s belief and stance on the resolution, and
this prevents us from knowing if the majority of citizens at the time shared the same belief
as Nixon; includes faulty analysis (it gave unconstitutional power and threatened people’s
rights)

Integrates relevant outside information
Vietnam War; Gulf of Tonklin Resolution; Johnson; without a congressional declaration;
much public outrage; balance presidential power

Supports the theme with many relevant facts and/or examples from the documents

Document 1: War Powers Resolution; ensure that this action would not happen again;
legislative power to balance presidential power

Document 2: Nixon, as president, naturally vetoed it; eliminate some of his powers; preventing
him from handling hostilities independently from Congress

Conclusion: Overall, the response meets the criteria for Level 4. It includes a solid description of
the historical context and recognizes Nixon’s reluctance to cede power. The response, however,
especially the explanation of Document 2’s reliability, lacks development.
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Anchor Paper — Short-Essay Question, Set 2—Level 3

After ww2, the united States and Soviet Union entered a period of
constant tension and hostility between each other due to the cold war.

The Soviet Union and the United States following Ww=2 had different

political plans for the world causing constant clash.

The Soviet unton, whteh was a communlst natlon, durim@ the cold

war, was constantly trying to spread communism to new territories

making the U.S. adopt a policy of containment which tried to keep

communism influence limited to where it was prior to Ww2 ending.

Due to temsions of the cola way, President Nixow felt he did wot need

congyress’ approval whew it came to making decisions relating to the
safety of this country.

The excerpt of president Nixon provided in document two is

reliable due to Nixons just and reasonable purpose. n 1972, congress

tntroduced the War Powers Resolution requiring congress to be a

part of all war operations. President Nixown felt the legislation was
unconstitutional and vetoed it. President Nixow's purpose behina

the veto was wot personal, rather it was strategic and had the goal

to insure national safety. Nixow is rveliable in that he believes the

resolution to be unconstitutional. BY the constitution, whew Lt comes

to way, Congress’ approval is needed to declare way, but the president

Ls the Chief commander of the wmilitary. Making decisions in war is

the presioents constitutional right as Nixow argues in the veto. The

document Ls additiowatg relLable because Nixown Ls credible whew he

says constitutional powers can only be altered by changes in the

constitution. Congress does not constitutionaly have the right to pass

legislation that takes away or lessens presidential power.

U.S. Hist. & Gov't. Rating Guide — Aug. 26 [30]



Anchor Paper — Short-Essay Question, Set 2—Level 3

The cold war ts a period n U.S. hi,s’corg that required immediate

mLLi,targ actlons bg the U.S. presialewt to protect nattonal securi’cg.

Document 2 Ls presialewt NLxon's veto to the War Powers resolution

which is reliable due to his logical reasoning and purpose.

Set 2, Anchor Level 3

The response:
e Develops both aspects of the task in some depth
e Is more descriptive than analytical
Historical Context: After World War II, the United States and Soviet Union entered a period
of constant tension and hostility between each other, due to the Cold War; The Soviet
Union, which was a communist nation during the Cold War, was constantly trying to spread
communism to new territories, making the U.S. adopt a policy of containment
Purpose: By the Constitution, when it comes to war, Congress’s approval is needed to
declare war, but the president is the chief commander of the military; the Cold War is a
period in U.S. history that required immediate military actions by the U.S. president to
protect national security
e Integrates some relevant outside information
After World War II; Cold War; Soviet Union trying to spread communism; containment;
Congress’s approval is needed to declare war
e Includes some relevant facts and/or examples from the documents
Document I: In 1973, Congress introduced the War Powers Resolution; the president is the
chief commander of the military
Document 2: President Nixon felt the legislation was unconstitutional and vetoed it;
constitutional powers can only be altered by changes in the Constitution; Congress
does not constitutionally have the right to pass legislation that takes away or lessens
presidential power; President Nixon felt he did not need Congress’s approval when it
came to making decisions relating to the safety of this country

Conclusion: Overall, the response meets the criteria for Level 3. The response clearly recognizes
Nixon’s key arguments in his veto message that support its reliability, but includes repetitive
details. In addition, the description of the historical context could be improved if it included
information on the Vietnam conflict.
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Anchor Paper — Short-Essay Question, Set 2—Level 2

The historical context of documents one and two take place during
turbulent times. This time was the Colad war and the Vietnam war. This

also takes place at or arownd the same time as Wwatergate. During these

times the president’s powers were being discussed by Congress. Nixon

had seemingly overstepped his boundaries and the Congress stepped in.

This is called systewm of Checks and Balances and this is used to make

sure not one Branch of government has all the power.
The bias of document two is apparent as it is written by the 27th

president Richard Nixow. Richard Nixown, being the president, wouldl

want to keep his war power. He cla s that Presidents have alwa Ys used
their war powers properly but he himself abused Presidential power. This

Ls wh Yl believe that document 2 Ls brased and should wot be constdered

a true reliable source of evidence. Document 2 only provides the context
for one side and is biased and should not be trusted.

Set 2, Anchor Level 2

The response:
e Minimally develops both aspects of the task
e [s both descriptive and analytical
Historical Context: This time was the Cold War and Vietnam; During these times, the
president’s powers were being discussed by Congress
Bias: Richard Nixon, being the president, would want to keep his war power; He claims that
presidents have always used their war powers properly, but he himself abused presidential
power
e Includes some relevant outside information
Cold War; Vietnam War; Watergate; president’s powers were being discussed by
Congress, checks and balances, 37th president
e Includes some relevant examples from the documents
Document 2: written by President Richard Nixon; he claims that presidents have always used
their war powers properly

Conclusion: Overall, the response fits the criteria for Level 2. The response notes that Vietnam and
Watergate led to passage of the War Powers Act and that Nixon’s objections to the act cannot be
trusted, due to his bias, yet none of these ideas are supported in any detail.
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Anchor Paper — Short-Essay Question, Set 2—Level 1

The President of the U.S. has many responsibilities, one of which is

commander in chief of the army. The president has the executive power

to make dectstons without consulting congress tn ttmes of war and

nattonal emergencles. House JoLnt resolutlon 542 would attempt to

take away, by a wmere Legislative act, authorities which the Prestdent has
properiy excersized unoder the constitution for over 200 years. (text)

Document 2 Ls a reltable source of evidence because of tt’'s Point of

Vview. The author believes that such executive power Ls unconstitutional

and in time of crisis will create chaos. The only way in which the

constitutional powers of a branch of Government can be altered is by
amending the constitution. (Text 2)

Set 2, Anchor Level 1

The response:
e Minimally addresses the task
e s descriptive
Point of View: House Joint Resolution 542 would attempt to take away, by a mere legislative
act, authorities that the president has properly exercised under the Constitution for over
200 years; The only way in which the constitutional powers of a branch of government can
be altered is by amending the Constitution; lacks understanding (the author believes that
such executive power is unconstitutional)
e Includes no relevant outside information
¢ Includes relevant facts/or examples from the documents
Document I: president is commander in chief
Document 2: House Joint Resolution 542 would attempt to take away, by a mere legislative
act, authorities that the president has properly exercised under the Constitution for over
200 years; The only way in which the constitutional powers of a branch of government can
be altered is by amending the Constitution

Conclusion: Overall, the response meets the criteria for Level 1 by copying phrases from
Document 2 to support the position that the War Powers Resolution is unconstitutional. It omits the
historical context, fails to establish the reliability of Document 2, and includes no outside
information.
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United States History and Government
Content-Specific Rubric (Questions 31-36)
Civic Literacy Essay Question (Question 37)
August 2026

Go on to the next page »
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Document 1

... A combination of push and pull factors thus triggered a wave of Chinese immigration
to America. More than 20,000 Chinese arrived in the United States in 1852, quickly
augmenting [increasing] the number of Chinese in California, which reached 34,933
on the eve of the Civil War. Of these Chinese, some three-fourths lived in counties
where mining was the principal occupation. Most Chinese miners missed the initial
rush, but they gradually took control of California placer mining [use of pans and water
to sift through gravel to find gold]. Within a decade they possessed most of the claims
in the original strike region and together constituted the single largest national group of
miners. Their slow start and quick dominance in California’s mines formed a distinctive
pattern that would be repeated throughout the mining West. . . .

Source: Liping Zhu, “No Need to Rush: The Chinese, Placer Mining, and the Western Environment,”
Montana, Autumn 1999

31 Based on this document, what was one historical circumstance surrounding Chinese
immigration?

Score of 1:
e States a historical circumstance surrounding Chinese immigration, based on this document
Examples: combination of push and pull factors triggered a wave of Chinese immigration;

more than 20,000 Chinese arrived in the United States in 1852; number of
Chinese in California reached 34,933 on eve of Civil War; some three-fourths of
Chinese immigrants in California lived in counties where mining was principal
occupation; most Chinese miners missed initial rush; Chinese immigrants
gradually took control of California placer mining; within a decade Chinese
immigrants possessed most claims in original strike region; Chinese immigrants
constituted single largest national group of miners; slow start and quick
dominance of Chinese immigrants in California’s mines formed distinctive
pattern that would be repeated throughout mining West

Score of 0:
e Incorrect response
Examples: push and pull factors ended Chinese immigration; 34,933 Chinese immigrants
arrived in the United States in 1852; more than 20,000 Chinese left the United
States in 1852; Chinese fought for California in the Civil War; placer miners
unsuccessful in finding gold
e No response
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Document 2a

. I have said that the Chinese will come, and have given some reasons why we may
expect them in very large numbers in no very distant future. Do you ask, if I favor
such immigration, I answer I would. Would you have them naturalized, and have them
invested with all the rights of American citizenship? I would. Would you allow them to
vote? I would. Would you allow them to hold office? T would. . . .

I want a home here not only for the negro [African American], the mulatto [mixed
race] and the Latin races; but I want the Asiatic to find a home here in the United States,
and feel at home here, both for his sake and for ours. . . .

All great qualities are never found in any one man or in any one race. The whole of
humanity, like the whole of everything else, is ever greater than a part. Men only know
themselves by knowing others, and contact is essential to this knowledge. . . .

If we would reach a degree of civilization higher and grander than any yet attained,
we should welcome to our ample continent all nations, kindreds [sic] tongues and
peoples; and as fast as they learn our language and comprehend the duties of citizenship,
we should incorporate them into the American body politic. The outspread wings of the
American eagle are broad enough to shelter all who are likely to come. . . .

Source: Frederick Douglass, “Composite Nation,” 1867
Document 2b

The Workingmen’s Party was organized in California in the 1870s.
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Source: California Workingmen’s Party
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32 Based on these documents, what was one historical circumstance surrounding Chinese
immigration?

Score of 1:
e States a historical circumstance surrounding Chinese immigration, based on these documents
Examples: Chinese immigration expected in very large numbers; support of Frederick

Douglass for Chinese naturalization/having all rights of American
citizenship/right to vote/right to hold office; Douglass’s desire for America to be
home not only to African Americans and mixed and Latin races but also to
Asians; belief of Frederick Douglass that our continent big enough to welcome
all nations/immigrants should be incorporated into American body politic as soon
as they learn our language/comprehend duties of citizenship; Workingmen’s
Party organized in California in 1870s to oppose Chinese immigrants;
Workingmen’s Party supported making Chinese immigrants return to China

Score of 0:
e Incorrect response
Examples: Frederick Douglass opposed Chinese immigration; Frederick Douglass opposed
voting and citizenship rights for Chinese; Workingmen’s Party supports Chinese
immigration
e No response
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Document 3

... By 1880, the Chinese population in the country exceeded a hundred and five
thousand. On February 28, 1882, Senator John Franklin Miller, a Republican from
California, introduced a bill to bar Chinese laborers from entering the United States.
“We ask of you to secure to us American Anglo-Saxon civilization without contamination
or adulteration with any other,” Miller said. “China for the Chinese! California for
Americans and those who will become Americans!” Southern Democrats were united
in their opposition to Chinese immigration, as were Republieans in Western states. It
would fall to a band of New England Republicans, all with histories of fighting for equal
rights, to defend the Chinese. A day after Miller’s speech, Senator George Frisbie Hoar,
of Massachusetts, accused supporters of the bill of being motivated by “the old race
prejudice which has so often played its hateful and bloody part in history.” Hoar, who
had been active in the abolitionist movement, compared the plight of the Chinese to that
of enslaved Black Americans: “What argument can be urged against the Chinese which
was not heard against the negro [African American] within living memory?” Despite
Hoar’s entreaties, the bill passed Congress easily. On May 6, 1882, President Chester
Arthur signed into law what later became known as the Chinese Exclusion Act. . . .

Source: Michael Luo, “The Forgotten History of the Purging of Chinese from America,” The New Yorker,
April 22, 2021

33 Based on this document, what was one effort to address Chinese immigration?

Score of 1:

e States an effort to address Chinese immigration, based on this document
Examples: in 1882 Republican Senator John Franklin Miller from California introduced bill

Score of 0:

to bar Chinese laborers from entering United States; Senator Miller felt American
Anglo-Saxon civilization should not be contaminated/adulterated with any other;
Senator Miller supported California for Americans, not Chinese; southern
Democrats/Republicans in western states united in opposition to Chinese
immigrants; New England Republicans with histories of fighting for equal rights
defended Chinese immigrants; Senator George Frisbie Hoar of Massachusetts
accused supporters of bill barring Chinese laborers of being motivated by “the
old race prejudice”; Senator Hoar compared plight of Chinese to that of enslaved
Black Americans; bill barring Chinese laborers passed Congress easily; President
Chester Arthur signed the Chinese Exclusion Act into law in 1882

e Incorrect response
Examples: by 1880 Chinese immigration to the United States was decreasing; Senator John

Miller introduced bill to increase the number of Chinese immigrants entering
United States; bill barring Chinese laborers from entering United States did not
pass Congress; New England Republicans opposed Chinese immigration

e No response
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Document 4

... The Chinese in the United States referred to the Chinese exclusion laws as a “hundred
kinds of oppressive laws.” They affected every aspect of Chinese immigration to the
United States. They determined who would be able to immigrate and cast a shadow on
Chinese immigrant lives in the United States. They also inspired the Chinese in America
to protest. The fact that Chinese immigrants had been singled out for discriminatory
treatment was clear. “Why do they not legislate against Swedes, Germans, Italians, Turks
and others?” Yung Hen, a Chinese poultry dealer in San Francisco asked a newspaper
in 1892. “There are no strings on those people. . . . For some reason, you people persist
in pestering the Chinamen [Chinese].” They engaged in fierce battles to challenge the
legality of the laws and the ways they were enforced. When the constitutionality of
Chinese exclusion was upheld, Chinese immigrants and their organizations turned their
attention to opening up additional immigration categories within the confines of the
exclusion laws. . . .

Source: Erika Lee, The Making of Asian America, Simon and Schuster, 2015

34 Based on this document, what was one effort to address Chinese immigration?

Score of 1:
e States an effort to address Chinese immigration, based on this document
Examples: Chinese exclusion laws/a “hundred kinds of oppressive laws”/affected every

aspect of Chinese immigration/determined who would be able to immigrate;
Chinese exclusion laws inspired Chinese in America to protest; Chinese singled
out for discriminatory treatment; Yung Hen asked newspaper in 1892 why people
persist in pestering Chinese; Chinese in America engaged in fierce battles to
challenge legality of laws/way laws enforced; constitutionality of Chinese
exclusion upheld; Chinese immigrants/organizations tried to open additional
immigration categories within confines of exclusion laws; Chinese exclusion
laws

Score of 0:
e Incorrect response
Examples: Chinese Exclusion Act was declared unconstitutional; Chinese exclusion laws
increased Chinese immigration to the United States; Chinese in America never
challenged the legality of restrictive laws passed by Congress
e No response
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Document 5

.. . Despite the fraught racial implications, the Chinese Exclusion Act proved to be
extremely effective at achieving what Denis Kearney [an organizer of the Workingmen’s
Party] had demanded during his barnstorming across the eastern states four years earlier.
In 1882, forty thousand people from China arrived in the US. By 1885, it declined to
only twenty-three people. In cities across the West, white people banded together to
drive the Chinese out of their cities in a fit of ethnic cleansing before the term even
existed. The Chinese Exclusion Act continued to be renewed every ten years with fewer
and fewer dissenting voices and with additional restrictions added to the limits on the
Chinese and other Asian migrants. From 1880 to 1920, the US population as a whole
doubled from 50 million to 106 million, but the Chinese population declined from
over 100,000 in 1880 to only 62,000 in 1920. Chinese immigration stopped, and many
people already in the United States opted to leave, returning to China or moving to
Mexico or Canada in search of a more welcoming home. The Chinese Exclusion Act was
not repealed until 1943, and even then it was not for moral reasons but rather
geopolitical. . . .

Source: Reece Jones, White Borders, Beacon Press, 2021

35 Based on this document, what was one impact of the efforts to address Chinese
immigration?

Score of 1:
e  States an impact of the efforts to address Chinese immigration, based on this document
Examples: Chinese Exclusion Act proved extremely effective at achieving what Denis

Kearney/Workingmen’s Party demanded; Chinese immigrants to United States
declined from forty thousand people in 1882 to twenty-three people in 1885;
white people in cities across West banded together to drive Chinese out of their
cities; Chinese Exclusion Act continued to be renewed every ten years with
fewer and fewer dissenting voices/additional restrictions added to limits on
Chinese and other Asian migrants; Chinese population declined from over
100,000 in 1880 to only 62,000 in 1920; Chinese immigration stopped; many
Chinese immigrants in United States opted to leave/return to China/move to
Mexico/move to Canada; Chinese Exclusion Act repealed in 1943

Score of 0:
e Incorrect response
Examples: Denis Kearney/Workingmen’s Party continued to work for repeal of Chinese
Exclusion Act; Chinese Exclusion Act repealed in 1885; barnstorming techniques
were declared illegal
e No response
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Document 6

In 2011, the United States Senate passed a resolution expressing regret for the passage of the
Chinese Exclusion Act, saying the act was a violation of the principles of the Declaration of
Independence.

Our nation was founded on the fundamental idea that we are created equal and
deserve to be treated equally. But for 61 years, the Chinese Exclusion Act failed to live
up to that promise. It weaponized our immigration system to discriminate against an
entire ethnic group and was followed by further discrimination against many in Europe
and all of Asia. The Act, along with racism and xenophobia in other parts of American
life, was part of the anti-Chinese “Driving Out” era which included the Rock Springs
and Hells Canyon massacres. In 1943, the Chinese Exclusion Act was repealed and it
was followed by laws that led to an immigration system that better reflected our values
as a nation of immigrants. . . .

For generations, people of Chinese heritage have enriched our country—from
Chinese laborers who did backbreaking work to build the transcontinental railroad in
the 1800s to the Chinese Americans who serve in our military, to the authors, artists,
scientists, entrepreneurs, and scholars of today. We honor them, and all immigrants,
who continue to make extraordinary contributions to our nation.

Source: President Joe Biden, Statement on the 80th Anniversary of the
Repeal of the Chinese Exclusion Act, December 17, 2023

36 According to President Joe Biden, what was one impact of the efforts to address Chinese
immigration?

Score of 1:
e States an impact of the efforts to address Chinese immigration, according to President Joe Biden
Examples: Chinese Exclusion Act failed to live up to fundamental idea that we are created

equally and deserve to be treated equally; Chinese Exclusion Act weaponized
immigration system to discriminate against entire ethnic group/followed by
further discrimination against many in Europe/all of Asia; Chinese Exclusion Act
became part of anti-Chinese “Driving Out” era that included Rock Springs/Hells
Canyon massacres; repeal of Chinese Exclusion Act resulted in immigration
system that better reflected values as nation of immigrants; people of Chinese
heritage have enriched United States for generations; Chinese Exclusion Act
repealed in 1943; Chinese immigrants have made many contributions to United
States from backbreaking work on transcontinental railroad in 1800s/served in
our military/authors/authors/artists/scientists/entrepreneurs/scholars

Score of 0:
e Incorrect response
Examples: Senate repealed Chinese Exclusion Act in 2011; Chinese Exclusion Act
expressed principles in the Declaration of Independence; resolution passed by
Senate in 2023 expressed support for passage of the Chinese Exclusion Act
e No response
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United States History and Government
Content-Specific Rubric
Civic Literacy Essay Question (Question 37)
August 2026

Historical Context: Chinese Immigration

Throughout United States history, many constitutional and civic issues have been debated by
Americans. These debates have resulted in efforts by individuals, groups, and governments to
address these issues. These efforts have achieved varying degrees of success. One of these
constitutional and civic issues is Chinese immigration.

Task:

Describe the historical circumstances surrounding this constitutional or civic issue

Explain efforts by individuals, groups, and/or governments to address this constitutional or
civic issue

Discuss the impact of the efforts on the United States and/or on American society

Scoring Notes:

l.

10.
11.

12.

13.

This civic literacy essay has a minimum of four components (describing the historical
circumstances surrounding the issue of Chinese immigration, explaining at least two efforts to
address this issue by individuals, groups, and/or governments, and discussing the impact of the
efforts on the United States and/or on American society).

The description of historical circumstances may focus on immediate or long-term circumstances.

. The efforts to address the issue of Chinese immigration may focus on efforts by individuals,

groups, governments, or any combination of these.
Individuals, groups, and/or governments do not need to be specifically identified as long as they
are implied in the discussion.

. The efforts to address the issue of Chinese immigration may be positive, negative, or a

combination of both.
The discussion of the impact of the efforts to address the issue of Chinese immigration may be on
the United States, on American society, or on both the United States and American society.

. The discussion of the impact of the efforts to address the issue of Chinese immigration may focus

on immediate or long-term results.

. The same or similar information may be used to address more than one aspect of the task as long

as the information is relevant to the aspect of the task being addressed.

The explanation of efforts to address the issue of Chinese immigration may be included in the
discussion of the impact of the efforts on the United States and/or on American society.

In the response, the use of language that appears in a document should not be penalized.

The response may discuss efforts to address the issue of Chinese immigration and the impact of
the efforts from different perspectives as long as the position taken is supported by accurate
historical facts and examples.

For the purposes of meeting the criteria of using at least four documents in the response,
documents 2a and 2b may be considered as separate documents if the response uses specific
information from each document.

The rubric should not be used as a checklist, and no one bullet should prevent a paper from
receiving a higher score; e.g., if a response lacks a conclusion, it could still receive a score of 5 if it
meets the other criteria for that score point.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding Chinese immigration, explaining at least two efforts to address
Chinese immigration by individuals, groups, and/or governments, and discussing the impact of
efforts on the United States and/or American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information)
Incorporates relevant information from at least four documents (see Key Ideas chart)
Incorporates relevant outside information (see Outside Information chart)

Richly supports the theme with many relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of
the task less thoroughly than the other aspects of the task

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information)
Incorporates relevant information from at least four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in
some depth

Is more descriptive than analytical (applies, may analyze and/or evaluate information)
Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies
Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Score of 2:

Minimally develops all aspects of the task or develops at least two aspects of the task in some
depth

Is primarily descriptive; may include faulty, weak, or isolated application or analysis
Incorporates limited relevant information from the documents or consists primarily of relevant
information copied from the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies
Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

U.S. Hist. & Gov't. Rating Guide — Aug. ’26 [43]



Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Makes vague, unclear references to the documents or consists primarily of relevant and
irrelevant information copied from the documents

Presents no relevant outside information

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of
Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar to
Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a new
pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong
paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while preserving actual
student work, including errors. This will ensure that the sample essays are easier for raters to read and use

as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers
and focus on how well the student has accomplished the task. The content-specific rubric should be applied

holistically in determining the level of a student’s response.
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Chinese Immigration
Key Ideas from the Documents
(This list is not all-inclusive.)

Historical Circumstances

Doc 1—Chinese immigration to America triggered by a combination of push and pull factors

Arrival of more than 20,000 Chinese in the United States in 1852 (quick increase of numbers of
Chinese in California; 34,933 Chinese in California on eve of Civil War; some three-fourths in
counties where mining was principal occupation)

Gradual control of California placer mining by Chinese immigrants (possession of most claims in
original strike region within decade; constituted single largest national group of miners; slow
start and quick dominance in California mines repeated throughout mining West)

Doc 2—Chinese immigration to United States supported by Frederick Douglass (naturalization;
rights of American citizenship; voting; holding office)

According to Douglass, contact with other races essential to knowledge of oneself (great qualities
never found in any one man or in any one race; whole of humanity ever greater than a part;
incorporate all nations, tongues, and peoples into American body politic as fast as they learn our
language and comprehend duties of citizenship)

Organization of Workingmen’s Party in California in the 1870s to oppose Chinese immigration

Doc 3—By 1880 Chinese population in United States a hundred and five thousand plus

Efforts to Address

Doc 2—Lectures by Frederick Douglass on the “composite nation”
Opposition of Workingmen’s Party to Chinese immigrants
Doc 3—Bill to bar Chinese laborers from entering United States introduced in 1882 by Senator
John Franklin Miller, a Republican from California (to secure American Anglo-Saxon
civilization without contamination or adulteration with any other; “California for Americans and
those who will become Americans”)
Southern Democrats and Republicans in western states united in opposition to Chinese immigration
Defense of Chinese immigrants by band of New England Republicans with histories of fighting for
equal rights
Accusations by Senator George Frisbie Hoar of Massachusetts that supporters of bill to bar Chinese
laborers from entering United States motivated by “old race prejudice which so often played
hateful and bloody part in history” (same arguments used against African Americans)
Congressional passage of bill to bar Chinese laborers from entering United States
Chinese Exclusion Act signed into law by President Chester Arthur on May 6, 1882
Doc 4—Every aspect of Chinese immigration to United States affected by Chinese Exclusion laws
(determined who able to immigrate; cast a shadow on Chinese immigrant lives in United States)
Chinese in America inspired to protest by Chinese Exclusion laws (clear that Chinese immigrants
singled out for discriminatory treatment; no legislation against Swedes, Germans, Italians, Turks,
and others)
Yung Hen, Chinese poultry dealer in San Francisco, asked newspaper in 1892 why people persisted
in pestering Chinese
Engagement in fierce battles to challenge legality of laws and ways enforced
Attention of Chinese immigrants and their organizations turned to opening up additional categories
within confines of exclusion laws when constitutionality of Chinese exclusion upheld
Doc 5—Use of barnstorming across eastern states by Denis Kearney, an organizer of
Workingmen’s Party, to make demands
Banding together of white people to drive Chinese out of their cities
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Chinese Immigration

Key Ideas from the Documents (continued)
(This list is not all-inclusive.)

Impact of Efforts

Doc 4—Chinese Exclusion laws cast a shadow on Chinese immigrant lives in United States

Doc 5—Chinese Exclusion Act extremely effective (arrival in United States of forty thousand
people from China in 1882, but in 1885 only twenty-three people; banding together of white
people in cities across the West to drive Chinese out of cities)

Continued renewal of Chinese Exclusion Act every ten years (fewer and fewer dissenting voices;

additional restrictions added to limits on Chinese and other Asian migrants)
Doubling of United States population from 50 million to 106 million from 1880 to 1920, but
decline in Chinese population from over 100,000 in 1880 to 62,000 in 1920

Stopping of Chinese immigration

Many Chinese people in United States opting to leave in search of more welcoming home
(returning to China; moving to Mexico or Canada)

Chinese Exclusion Act repealed in 1943 for geopolitical reasons

Doc 6—Resolution passed by United States Senate in 2011 expressing regret for passage of
Chinese Exclusion Act (violation of principles of Declaration of Independence)

Statement from President Joe Biden on 80th anniversary of repeal of Chinese Exclusion Act
(nation founded on fundamental idea that people are created equally and deserved to be treated
equally)

Failure of Chinese Exclusion Act to live up to nation’s promise of equality (weaponized
immigration system to discriminate against entire ethnic group; followed by further
discrimination against many in Europe and all of Asia; part of anti-Chinese “Driving Out” era,
including Rock Springs and Hells Canyon massacres)

Repeal of Chinese Exclusion Act in 1943 followed by laws that led to immigration system that
better reflected values as a nation of immigrants

People of Chinese heritage enriched country for generations making extraordinary contributions to
nation (backbreaking work of Chinese laborers on transcontinental railroad in 1800s; served in
United States military; authors; artists; scientists; entrepreneurs; scholars)
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Chinese Immigration

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Push-pull factors of Chinese immigration (economic hardship and political turmoil in China;
California gold rush; work on Central Pacific Railroad; available work in low-wage industries;
available work in vineyards; work as farm laborers; American frontier opportunities)

Significant role of Chinese immigrant labor in industrial development of California

Initial welcome of Chinese (industrious; peaceful; patient; polite; work ethic; reliable; courageous)

Increasing numbers of Chinese miners seen as competition by non-Chinese miners

Influence of public demands on political leaders to curb Chinese immigration

Non-Chinese worker resentment of Chinese immigrants as source of cheap labor when
unemployment grew as result of 1873 economic panic (increased acts of violence toward
Chinese)

Nativist allegations that Chinese too culturally different to assimilate (religion; language; clothing
differences; viewed as racially and culturally inferior)

Acceptance of racial segregation by law and racial discrimination by some as a result of United
States experience (Native Americans; African Americans)

Continued advocacy by Frederick Douglass for equal rights for all groups

Efforts to Address

Transformation of Chinese exclusion from state to national issue with Workingmen’s Party
platform

Passage of discriminatory legislation primarily in California (taxes on Chinese miners; barring
most Chinese immigrants from naturalization; bans on property ownership; Chinese testimony
against whites not allowed in courts; denial of suffrage rights; restrictions on civil rights and
educational access)

Details about Chinese Exclusion Act

Chinese influenced by hostility and persecution to build self-reliant communities for security
(Chinatowns)

Use of 14th Amendment (equal protection clause in legal advocacy for Chinese)

Optimistic view of immigration making United States stronger is presented by Frederick Douglass
on lecture tour (diversity embraced; vision of multiethnic and multiracial society based on
equality)

Exclusion of all classes of Chinese immigrants in Immigration Act of 1924 (creation of national
origins quotas)

Efforts by Chinese to become equal citizens (political lobbying; community organizations)
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Chinese Immigration

Relevant Outside Information (continued)
(This list is not all-inclusive.)

Impact of Efforts

Chinese Exclusion Act marks first time federal immigration law restricts group based on race
(immigration no longer “open”)

Influence of Chinese Exclusion Act as precedent for restrictive immigration policy in 1920s

Strain on United States diplomatic relations with China

Precedent for other racially targeted exclusions set by narrow definition of qualifications for
citizenship

Aggressive and violent efforts to force Chinese out of West Coast communities

West Coast concerns about Japanese following exclusion of Chinese (economic competition;
cultural differences; Gentlemen’s Agreement; Alien Land Laws; internment during World
War II)

Despite discrimination and hostility many Chinese Americans active, productive, and positive
citizens (laundries; small businesses; community participation)

Nearly all Chinese banned from entry into United States for sixty years

Improvement of Chinese American status with China’s becoming a wartime ally and repeal of
Chinese Exclusion Act (Chinese Americans fighting alongside Americans in World War II;
wartime economic contributions; attaining citizenship possible; owning property possible)

End of quotas for Chinese with passage of Immigration Act of 1965 (large increase in Asian
immigration after 1965)

Continuation of Anti-Asian discrimination and racism despite “model minority” stereotype

Constitutional issue about role of affirmative action in college admissions
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Anchor Paper — Civic Literacy Essay—Level 5

For many years, the United States has beew a land of freedom and

opportunity. This has beew true since the founding of our nation, and

remained true during the time period of the Chinese immigration.

Large scale Chinese immigration took place beginmning in the middle of

the nineteenth century. The unstable economtie and poL'Lt'waL sttuation

caused by the collapse of the Chinese empire Left few opportunities for

people who had to support families. Chinese immigrants came to the

United States seeking more economic opportunities such as jobs on

farms and in factories. california had just become part of the United

States after the Mexican American War. It was a wew state that needed

settlers and workers to build cities, roads, and the overall economy.

Many Chinese who had come to the US took on mining claims after
hearing news of the Gold Rush. Hard working Chinese were successful

at extracting gold and gradually took control of california placer

mining. As long as there was enough surface gold the Chinese were

generally accepted, although seen as culturally different by other

miners. Working on the Central Pacific western portion of the US

Transcontinental Railroad for low pay and in difficult conditions,

the Chinese risked their Lives doing some of the most dangerous

track-laying for the railroad. Although they were vital to railroad

construction, many white workers became resentful whew the Chinese

stayed in the United States and became competitors for jobs. There were

actually a variety of responses to Chinese mmigration. While some

Awmericans were opposed to it, and others favored it, and various efforts
were taken to address the issue on both sides.

Owne effort to adoress the issue of Chinese immigration during

this time period involved Limiting their ability to live and work in

the United States. As stated in Liping Zhw's article, Chinese workers
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Anchor Paper — Civic Literacy Essay—Level 5

competed for and took over many mining claims in the region of the

california Gold Rush country creating competition with white miners

who harassed and often treated thewm violently. As the numbers of

Chinese kept tnereasing, native born workers were more ano wmore

unhappy with Chinese successes and their willingness to work for Lower

wages. Also, some Americans believed the Chinese were racially and

culturally inferior and were suspicious of their choosing to live apart

Ln thelr Chinatowns. A california Senator said that california showld

be for Americans. A group called the workingman’s party of California

chose to advocate for Ricking them out of the country. This stance is

visible in a poster put out by the group depicting a booted foot Labeled

“WPC” Ricking a Chinese man over the Pacific and back to China.
Attituoes such as these would influence the passage of a lLaw known

as the Chinese exclusion act. The goal of this act was to prevent Chinese

Laborers from entering into the united States. It was effective at this,

as showw in a 2021 book by Reese Jones describing how the nuwmber of
Chinese population living in the US decreased. As a result of the act

there would be more acts by Congress to keep certain groups out of the

Untted States.

The opposition to the Chinese was in California and the west coast

where most of the Chinese Lived. However, many people in the United

States were not opposed to Chinese immigration. This point of view

Ls discussed in a lecture given by respected abolitionist Frederick

Douglass in 186F after the Clvil War. As an African American, he

himself had suffered from racism and that experience had an impact
o the way he felt about the Chinese. He believed the united States

should welcome theme. tn his Lecture, he discusses how he believes that
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Anchor Paper — Civic Literacy Essay—Level 5

the US should be a howe for all peoples as a result of owr founding
Ldeals and how the US will only benefit from welcoming peoples from

other nations tnto the United States. Another argument in favor of

Chinese immigration is also described in a 2021 article in the New

Yorker discussing this issue of Chinese people tn America. The article

describes how New England Republican senators who had earlier fought

for equal rights were not opposed to the Chinese and argued against
Southern senators supporting the exclusion saying they used similar

arguments in defense of slavery and raciswm before the Civil war.

Opposition to the Chinese was part of a continued pattern of nativism

and raclsma Ln United States historg.

Chinese in American were also opposed to discrimination against

them and fought for rights. Their efforts are described in a 2015 book

bg Erika Lee. i an excerpt, she describes how mueh Chinese exclusiton

laws tmpacted Chinese Americans in the US “through a hundred

Rinds of oppressive laws.” She goes on to discuss how this Led Chinese

Lmmigrants to protest and challenge the legality of exclusion laws.

They were determined to speak out against the unfairness of laws that

“cast a shadow on thelr Lives.”

Chinese exclusion showed a continuing opposition to Asian

Lmmigrants in the United States. This sentiment would continue with

the Gentlemen’s Agreement and with the Japanese Americans facing

descrimination during world war Ut through the internment of Japanese

Awmeriean cltlzens. n 2011, the US Senate passed a resulution

a‘poLogiziw@ for the Chinese excluston act, and Ln 2023, US Prestdent

Joe Biden released a statewment describing how the Chinese exclusion

acts and other violent actions taken against the Chinese at Rock
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Anchor Paper — Civic Literacy Essay—Level 5

Springs and Hells canyon were wrong and how Chinese Americans

have benefitted the US as a country. Anti-Asian government policies

demonstrated descrimination in a country based ow the ideals of

Liberty and equality. The end of the Chinese exclusion act in 1943

although not dowe for moral reasons was one more step towards freedom
and equality for all in the United States.
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Anchor Level 5

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Chinese immigration

e [Is more analytical than descriptive (as long as enough surface gold Chinese generally accepted
although seen as culturally different; as result of Chinese Exclusion Act more acts by Congress
to keep certain groups out of United States; many people in United States not opposed to
Chinese immigration such as respected abolitionist Frederick Douglass who felt United States
should be home to all and United States would benefit from welcoming people from other
nations; New England senators who earlier fought for equal rights not opposed to Chinese and
argued southern senators supporting exclusion held similar racist arguments before Civil War;
Anti-Asian government policies demonstrated discrimination in country based on ideals of
liberty and equality; repeal of Chinese Exclusion Act one more step toward freedom and
equality in United States)

e Incorporates relevant information from all the documents

e Incorporates relevant outside information (unstable economic and political situation caused by
collapse of Chinese empire left few opportunities; Chinese immigrants came to United States
seeking more economic opportunities such as jobs on farms and in factories; California became
part of United States after Mexican-American War and needed settlers and workers to build
cities, roads, and overall economy; many Chinese took on mining claims after hearing of Gold
Rush; working on Central Pacific western portion of U.S. Transcontinental Railroad for low pay
and difficult conditions, Chinese risked lives doing some of most dangerous track-laying for
railroad; although Chinese vital to railroad construction, many white workers resentful when
Chinese stayed and became competitors for jobs; white workers often harassed Chinese workers
and treated them violently; some Americans believed Chinese racially and culturally inferior
and were suspicious of their choosing to live apart in Chinatowns; opposition to Chinese part of
continued pattern of nativism and racism in United States history; opposition to Asian
immigrants continued with Gentlemen’s Agreement and Japanese Americans internment during
World War II)

¢ Richly supports the theme with many relevant facts, examples, and details (hardworking
Chinese successful at extracting gold and gradually took control of California placer mining;
California senator said California should be for Americans; Workingmen’s Party of California
advocated kicking Chinese out of country; goal of Chinese Exclusion Act to prevent Chinese
laborers from entering United States; Lee described how much exclusion laws impacted Chinese
and led them to protest and challenge legality of laws; in 2011, U.S. Senate passed resolution
apologizing for Chinese Exclusion Act and President Biden described how the act and other
violent actions taken against Chinese at Rock Springs and Hells Canyon were wrong and how
Chinese Americans benefited United States)

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Historical details and analytic
statements support effective document interpretation. Thoughtful conclusions about shifting
American attitudes toward the Chinese and the anti-Asian sentiment illustrated in later government
policies support the contention that racism and nativism have been part of a continuing pattern in
United States history.
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Anchor Paper — Civic Literacy Essay—Level 4

owne of the major historical issues within the united States during

the 1800s was tmmigration. Primarily from Buropean countries,

Lmmigrants were pulled to America by their hopes for a better Life. The

Chinese were also coming to America in large numbers. The reasown for

Chinese imwmigration was problems at home which maole thewm believe

that leaving and coming to America would provide a better future.

Although many found a better situation here, there were protests

against them and many laws were passed that discriminated against

these Chinese Lmmigrants that were encouraged by people who believed

the Chinese belonged in China.

During the initial period of immigration described in document 1,

many Chinese immigrants were coming to states like california

iw search of surface gold and a way to live in a wmore financially

stable environment. The Chinese became dominant in California

mining and because they were determined they were successful. As

they moved Lnto other western states they repeated thelr work L other

mining areas. Chinese were also seekRing work n factories to support

themselves and their family back howme. Many jobs taken by the

Chinese were blue collar working mew's job, such as during the 1260s

ow the transcontinental railroad. Although some railroad owners in

the beginning thought the Chinese were not strong enough to build a
railroad they proved thewmselves to be strong and skilled workers. They

did backbreaking work just as President Biden said to make sure the

transcontinental railroad was finished on time. Chinese immigrants

also became domestic servants anod some even evew’cuaLLﬂ ended Wp

owning their own business.

As this wave of tens of thousands of Chinese flooded California and

west coast states, many Americans felt overwhelmed and working men
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Anchor Paper — Civic Literacy Essay—Level 4

believed thier jobs were being taken away. california had a shortage
of workers which is why the Chinese were welcomed in the beginning.

But thew too many workers were competing for the same jobs. The

Workingmen's Party was supported by angry white workers because

Lt stood for making the Chinese go back to China. This idea was also

coupled with racism as a majority of other immigrants were white and

from european countries. Document 4 expresses this ioea explaining

how Swedes, Germans, and other Buropeans have not been singled out

by discriminatory legislation and political parties did not organize

against thewm. Another effort to address the tssue was the Chinese

exclusion act of 1882 signed by President Arthur. The idea of this act,

explained further by stories of American and Chinese workers in a New
Yorker article, was to keep Chinese Laborers out of the Lnited States so

the Anglo-Saxown civilization would not be mixing with working men

seeking a job. Supporters of this law saw Chinese immigration as a

racial problem and were disinterested in the idea of a culturally diverse

Awerica or a melting pot. Many wore Left primarily wmore eastern

and Northern states were not as against the idea of timmigration

possibly because very few Chinese settled there and those were the states

that often fought against slavery before the Civil war. They believed

that justice and the constitution were on the side of immigrants

seeking a better Life. Frederick Douglass in document 24 specifically

Literizes this idea within his Lecture that those who Learn English and

understano the duties of citizenship should become part of America

and America wowld be better for it and that Chinese immigrants who

Learn our Laws and become naturalized should be able to vote and hold

office.
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Between the 18505 and the 1820s, the backlash against the Chinese

and the passage of the Chinese Exclusion Act caused a majer decline in

Chinese imwmigration. Document 5 sheds Light on this explaining how

the exclusion act brought the number Chinese timmigrants doww to 23

LN 1285. Rock, S‘Priwgs and Hells canyon were attacks bg whites L

an attewmpt to eth oy, LLy cleanse Awmertea because maa ny Chinese still

Lived tn Ameriea. Whtle the Us popuLatLow rose, the Chinese declined. tn

toda Yys sgcic’cg, the ideologies of these exclusions still pLag a large vole
Ln treatment of the Chinese people within the united States dcs_"D_LtQ thelr

contributions to the nation. Chinese have beew good citizens and have

served tn world wars. They have been successful in business and many
are successful doctors and teachers. Their success has sometimes Led to

resentment from whites.

U.S. Hist. & Gov't. Rating Guide — Aug. 26 [56]



Anchor Level 4

The response:

e Develops all aspects of the task for Chinese immigration

e s both descriptive and analytical (Chinese became dominant in California mining and
successful; some railroad owners thought Chinese not strong enough to build a railroad, but
proved themselves to be strong and skilled workers; as Chinese immigrants flooded California
and west coast states, many Americans felt overwhelmed and working men believed jobs being
taken away; Workingmen’s Party supported by angry white workers; idea of Workingmen’s
Party was coupled with racism as majority of other immigrants were white and from European
countries; some wanted to keep Chinese laborers out of United States so Anglo-Saxon
civilization not mixing with workingmen seeking jobs; supporters of Chinese Exclusion Act saw
Chinese immigration as racial problem and disinterested in idea of culturally diverse America;
primarily more northern and eastern states not against idea of immigration possibly because few
Chinese settled there and believed justice and Constitution on side of immigrants seeking a
better life; ideologies of exclusions still play large role in treatment of Chinese people in United
States despite contributions; Chinese success sometimes led to resentment from whites;
Frederick Douglass stated those who learn our laws, learn English, understand duties of
citizenship, and become naturalized should be able to vote and hold office and become part of
America, and America would be better for it)

e Incorporates relevant information from all the documents

e Incorporates relevant outside information (during 1800s immigration primarily from European
countries; Chinese came because of problems at home that made them believe leaving and
coming to America would provide a better future; although many Chinese found a better future
in United States, protests against them were encouraged by people who believed Chinese
belonged in China; as Chinese moved into western states they repeated their work in other
mining areas; many Chinese seeking work in factories to support themselves and their families
back home; many blue-collar workingmen’s jobs taken by Chinese; Chinese immigrants became
domestic servants and some even ended up owning their own businesses)

e Supports the theme with relevant facts, examples, and details (many laws passed that
discriminated against Chinese immigrants; many Chinese came to California in search of
surface gold; President Biden stated Chinese immigrants did backbreaking work to make sure
transcontinental railroad was finished; European immigrants not singled out by discriminatory
legislation; Chinese Exclusion Act of 1882 signed by President Arthur; backlash against
Chinese and Chinese Exclusion Act caused major decline in Chinese immigration; attacks at
Rock Springs and Hells Canyon were an attempt to ethnically cleanse America because many
Chinese still lived in America; Chinese have been good citizens, have served in world wars,
have been successful in business and successful as doctors and teachers)

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Document interpretation is employed
to make good conclusions. While outside information is integrated throughout the discussion, the
treatment of impact is more general and would have been strengthened by further development.
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Chinese mmigration greatly increased during the California Gold

Rush in the 1850s. Many Chinese immigrants moved to the U.S. for

opportunities to find Gold and jobs as a result of ndustrialization ano

agricultural development in California. During the 1250s the number

of Chinese people in the U.S. steadily and significantly increased. As

Chinese population grew so did discrimination against them. Many

Awericans believed that the Chinese were taking away gold and jobs
from them. They believed that california should be for Awmericans.

Propaganda about the Chinese stealing jobs from U.S. citizens anol

their inferiority made discrimination worse. Sowme people believed the

Chinese were so different they could never assimilate. Bventually in

1822 the Chinese Exclusion Act was passed which greatly lessend
Chinese immligration to the U.S. Many people were tn support of this

act, however there were people who opposed it and believed it was wrong

anol unconstitutional. The Chinese Exclusion Act left a big tmpact on

the Chinese and tmwmigration to the U.S.
The government addressed the issue of Chinese immigration by

creating the Chinese exclusion act and some americans dealt with

this Lssue bg further discrimination against the Chinese. The Chinese

exclusion act was passed by congress to limit Chinese immigration.

n Doc 3 Senator Frank Miller claiwms that the Chinese belong in
China and even though not every Senator agreed with him there was

enough support for that idea and President Chester Arthur signed

the law for the Chinese Exclusion Act. The Chinese exclusion Act was

an oppressive law that affected every aspect of Chinese tmmigration
to the U.S., as shown in document 4. Document 4 explains that this

act discriminated against the Chinese and were getting unfair

treatment while other ethnicitis, Like, Germans, ttallans, and turks
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were not facing the same predudices. The Chinese addressed the Chinese

exclusion act by protesting and claiming the laws were not Legal

anol were uncontituition. Some people adoressed the tssue of Chinese
Lmmigration by being supportive of their coming to America. An

example of this is federic Douglass. n Document 2a Federic Douglass

speaks about how Chinese immigrants shoulol feel at howme here, become

part of the nation, and become citizens with voting rights. Federic
Douglass is a famous abolitionist who believed that slavery should end

and believed in equality. Knowing the history of Federic Douglass,

explains why he was supportive of Chinese immigration and believed

that all races should be incorporated into American society for the sake

of our nation. Overall, there were both negative and positive approaches

to address the issue of Chinese immigration.

The impact of addressing Chinese tmmigration by creating the

Cchinese exclusiton act Ls that the Chinese popuLatLow L Ameriea

decreased after the Act was passed. Before the act was repealed in 1943,
as stated in Document 5, the Chinese exclusion Act was very effective

bn reducing the number of Chinese tmmigrants coming to America.

It also worsoned discrimination and prejudice against Chinese people

because the government was discriminating against them so it allowed

people to believe racial prejudice and xenophobia were okay. Document
5 reveals that white people got together to drive out Chinese from their

netghborhoods/cities (ethnic cleansing). The Chinese exclusion act

caused people with negative views on Chinese imwmigration to continie

their hatred and keep the Chinese living in America from fully

participating tn American society which is what Federic Douglass

wanted.
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Awnother impact of the efforts to ban Chinese immigration through

the Chinese exclusion act is regret. n Document & Joe Biden expresses

that the Chinese exclusion act did not follow the fundamental
Awmericawn ioea of people being treated anol created equal. Now there is

acknowledgement of how Chinese people further enriched America.

The way that Chinese imwmigration was addressed left an impact

on Awericq. Chinese immigration was dealt in a negative way

by creating a law to ban/restrict Chinese immigration. This led to

discrimination and prejudice against Chinese people. Today there are

still cases of Chinese people being discriminated against in Awmerica.

It Ls Lmportant to hold up the idea of everyone to be treated equal in

Awmeriea.
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The response:

e Develops all aspects of the task with little depth for Chinese immigration

e [s more descriptive than analytical (during 1850s numbers of Chinese people in United States
increased steadily and significantly; as Chinese population grew so did discrimination against
them; many Americans believed Chinese taking gold and jobs away from them; many believed
California should be for Americans; propaganda about Chinese taking jobs away from U.S.
citizens and their inferiority made discrimination worse; some people believed Chinese so
different they could never assimilate; many people in support of Chinese Exclusion Act,
however, there were people who opposed it and believed it was wrong and unconstitutional;
Senator Frank Miller claimed Chinese belonged in China, and even though not every senator
agreed with him, there was enough support for idea that President Arthur signed it into law;
Chinese Exclusion Act an oppressive law that affected every aspect of Chinese immigration to
the U.S.; Chinese being discriminated against and getting unfair treatment while other
ethnicities not facing same prejudices; Frederick Douglass felt Chinese immigrants should feel
at home in America, become part of nation, and become citizens with voting rights; Douglass
believed all races should be incorporated into American society for sake of our nation;
Exclusion Act worsened prejudice against Chinese people because government discriminating
against them allowed people to believe racial prejudice and xenophobia OK; Exclusion Act
caused people with negative views on Chinese immigration to continue their hatred and keep
Chinese living in America from fully participating in American society, which is what Douglass
wanted; Biden felt act did not follow fundamental American idea of people being treated and
created equally; now there is acknowledgment that Chinese people further enriched America
although they are still discriminated against)

e Incorporates some relevant information from all the documents

e Incorporates limited relevant outside information (Frederick Douglass famous abolitionist)

e Includes some relevant facts, examples, and details (Chinese immigration greatly increased
during California Gold Rush of 1850s; many Chinese immigrants moved to United States to
find gold and jobs as a result of industrialization and agricultural development in California;
Chinese Exclusion Act passed in 1882 and lessened Chinese immigration to United States;
government addressed issue of Chinese immigration by passing Chinese Exclusion Act and
some Americans dealt with issue by further discriminating against Chinese; Chinese Exclusion
Act passed to limit Chinese immigration and Chinese population in America decreased after act
passed; Chinese addressed exclusion act by protesting and claiming law not legal and
unconstitutional; act repealed in 1943)

e Demonstrates a satisfactory plan of organization; includes an introduction that discusses
historical circumstances and a conclusion that discusses impact of Chinese immigration

Conclusion: Overall, the response fits the criteria for Level 3. The discussion demonstrates a good
understanding of the task in its interpretation of document information and its focus on the Chinese
Exclusion Act. Further development of conclusions and additional outside information would have
strengthened the response.
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Chinese mmigration to the United States has been shaped by

many historical cireumstances. One main event, was the california

qolo Rush that happened L the mild-19 century. The Gold found in

california attrackted many people from around the world, including

Chinese, to seek better economices opportu.wi’cies. Additlona LLy, the

project of the Trans continental railroad in 1869, which relied mainly

own Chinese labors, further tncreased the Chinese timmigration to the
United States.

During that time, China was undergoing many political and

ecomonical turmoil, such as the aftermath of multiple wars anol

the decline of one of their dynasties. Many Chinese came to the

United States to escape poverty and political injustices. They sought

better economics aspects ano wanted to support their families back

Ln Ching, as mentioned tn doc 1: “A combination of push and pull

factors triggered a wave of Chinese immigration to America.” Tney

Later possessed most of the claims in the original strike and gained

dominance in California’s mines.

However, Chinese immigrants faced a widespread of

discriminations in the United States. They faced racial prejustice,

violemce and many ollscrimiwatorg Laws such as the Chinese Exclusion

Act. This act restricted Labors coming in American and Later prohibited

Chinese from nutralization. Senator John Franklin Miller tntroduced

a bill to bar Chinese laborers from entering the Lnited States, stating

that “China for the Chinese! california for Americans and those

who will become Americans.” Moreover, the workingmen's party of

california was against the Chinese immigration as they were taking

mining oppovtu.wities tn California.
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Chinese in the United States referved to the China exclusion acts
(lLaws) as a “hundred Rinds of oppressive laws.” These Laws affected

every aspect of their immigration as it determined who will imwmigrate,

anol that Led Chinese immigrants to protest for their rights in Awmerica.

Desplite their discrimination, Chinese immigrants contributed a Lot

of their efforts and time for the United States. They helped shaping the

infrastructure in Awerica starting by the transcontinental railroad,

they also helped the agriculture.

Furthermore, Chinese immigration enriched the country through

their customs, traditions, cuisine and food ultimately leading to a

wmore diversed country. Over time, restrictions over Chinese immigrants

have stopped making the United States a country open for immigrants

from all around the world including China.

Today, Chinese heritage and efforts are honored and well respected

throughout the country. President Joe Bidew stated in one of his

speeches: “Our nation was founded on the fundamental idea that

we are created equal and deserve to be treated equally. But for &1

years, the Chinese Exclusion Act failed to Live up to that promise,”

adwmitting that this act was a discrimination against an entire ethinic

group. He also added that Chinese culture have enriched the country

and acknowledged the efforts made by Chinese labores who build

the transcontinental railroad. Chinese Americans who served Ln the

mLlita Y proviwg that Chinese contributed to this country LW VAYLOUS

fields such as business, technology, ete.
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The response:

e Minimally develops all aspects of the task for Chinese immigration

e [s primarily descriptive (gold found in California attracted many people from around the world
to seek better economic opportunities; many Chinese came to United States to escape poverty
and political injustices; widespread discrimination faced by Chinese in United States; Chinese in
United States saw Chinese Exclusion Act as “a hundred kinds of oppressive laws”’; Chinese
immigrants contributed effort and time to help shape infrastructure of United States by working
on transcontinental railroad and agriculture; United States stopped being a diverse country open
to immigrants from all around the world including China; today Chinese heritage and efforts
honored and well respected throughout country; President Biden stated Chinese Exclusion Act
failed to live up to promise that nation founded on the fundamental idea that we are created
equal and deserve to be treated equally; Chinese Exclusion Act discriminatory against an entire
ethnic group)

e Incorporates limited relevant information from all the documents

e Presents relevant outside information (transcontinental railroad project in 1869; political and
economic turmoil in China after multiple wars and decline of a dynasty; many Chinese
immigrants wanted to support families back home; Chinese immigration enriched country with
their customs, traditions, cuisine, and food, ultimately leading to a more diverse country)

e Includes relevant facts, examples, and details (California Gold Rush happened in mid 19th
century; transcontinental railroad further increased Chinese immigration in United States;
combination of push and pull factors triggered a wave of Chinese immigration to America;
Chinese gained dominance in California’s mines; Chinese immigrants faced racial prejudice,
violence, and many discriminatory laws such as Chinese Exclusion Act; these laws affected
every aspect of Chinese immigration as it determined who would immigrate, and that led
Chinese immigrants to protest for their rights in America; Chinese Exclusion Act barred
Chinese laborers from coming to United States; Workingmen’s Party of California against
Chinese immigration for taking away job opportunities in California)

e Demonstrates a general plan of organization; includes an introduction that briefly summarizes
historical circumstances and a conclusion that briefly summarizes contributions of Chinese
immigrants

Conclusion: Overall, the response fits the criteria for Level 2. Brief interpretation of document
information leads to accurate but basic conclusions that demonstrate a fundamental knowledge of
Chinese immigration. While an awareness of relevant outside information is evident, its lack of
application detracts from the effort.
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Throughout United States history, many constitutional and civie

tssues have been debated bg Awertcans. These debates have resulted

Ln efforts by individuals, groups, and governments to address these

Lssues. These efforts have achieved varying degrees of success. one of

these constitutional and civic issues is Chinese immigration.

The Chinese immigration has caused many debates. Many

Chinese immigrated to the US, especially to california. This is seew in
document one. In 1852, more than 20,000 Chinese arrived tn the US,

and it quickly increased to 34,933 on the eve of the Civil War. Most

of the Chinese worked in the mining industry. They quickly became

dominant in this working field and formed a pattern that would be

repeated through mining in the Wwest. This lead to what was knowwn as
the california Gold Rush. At this time, the Chinese weren't minded

much as they did such hard jobs and were very successful.

A feeling of xewophobia rose in Americans. As seew in document

three, an effort to Limit the Chinese immigrants was the passage of

the Chinese Exclusion Act of 1282. This act was passed by President

Chester Arthur. These laws effected every Chinese immigrant coming

to America Ln all wa ys. They would determine who was allowed

to imwmigrate, and wo would wot be. It had a big impact on the

bmumigrants and caused a continuwation of discrimination.

Awn impact from all of this was a major population decrease as seen

in document five. In 1280, the Chinese population went from 100,000

to only 62,000 L 1920.
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The response:

e Minimally addresses all aspects of the task for Chinese immigration

e Is descriptive (Chinese quickly became dominant in mining, forming a pattern that would be
repeated in mining in West and leading to California Gold Rush; most people did not mind
Chinese in early stages of immigration as they did the hard jobs and were very successful;
Chinese Exclusion Act affected every Chinese immigrant coming to America; feeling of
xenophobia arose in Americans; Chinese Exclusion Act caused a continuation of discrimination)

¢ Includes minimal information from Documents 1, 3, and 5

e Presents no relevant outside information

e Includes few relevant facts, examples, and details (Chinese immigration has caused many
debates; many Chinese immigrated to United States, especially California; more than 20,000
Chinese arrived in United States in 1852 and their numbers quickly increased to 34,933 on eve
of Civil War; most Chinese immigrants worked in mining industry; effort to limit Chinese
immigrants with signing of Chinese Exclusion Act in 1882 by President Chester Arthur;
Chinese Exclusion Act would determine who was allowed to immigrate and who was not; major
population decrease; Chinese population went from 100,000 in 1880 to 62,000 in 1920)

e Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a conclusion that briefly summarizes impact

Conclusion: Overall, the response fits the criteria for Level 1. Although all aspects of the task are
mentioned, development is very limited. Brief summaries of document information, however, do
indicate a basic understanding of the task.
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Mawny people from all parts of the world became aware of what was

Rnowwn as the golad Rush tn America and came to make their fortune.

owne specific ethnic group were the Chinese. Throughout history, many

constitutional and civic issues have beew debated by Awmericans.
These debates have resulted in efforts by individuals, groups, and

governments to address these issues. These efforts have achieved

varying degrees of success. Owne of these constitutional and civie Lssues

Ls Chinese imwmigration.

The Gold Rush was a key factor that contributed to the mass wave

of Chinese immigrants. When people found out about the possibility

of finding gold in the Americas, they began thinking of all the
possibilities of creating a better future. Not only would Chinese

Lmmigrants be in search of jobs in America, but also in search of

the pathway to a greater future, and money that was intended to be

brought back to their families home in Ching. Many Chinese did not

plan on staying in America permanently and hoped to return home.

The Chinese took many kinds of jobs but mining for gold was a key job

occupied by the Chinese immigrants. what started originally as few

Chinese miners in California quickly grew to thousands of Chinese

miners spreading throughout the west (doc 1). Thousands of people

from all over Awmerica also arrived to become gold miners. Quickly the

Chinese immigrants began to dominate mining in the west and found

success. Their ethnicity became wmore of an issue since they were seen

as placer mining competitors. Since they sent money back to China

sowme people complained that it was wrong and the money should stay

L Ameriea. This Led to wiolcsprcaol discrimination and hos’ciLL’cg. with

manifest destiny completed, railroads had to be built and the Chinese

helped build the transcontinental. whatever theirjobs, Awmierican
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workers became worrted about thetr own unemployment. A party Rnown

as the “workingmen’s party of california” (doc 2b) was organized by

working white males of California. This workingwmen's party sought to

push the immigrants out of california and back to China. The common

Ldea that the “Chinese must go” was expressed by this party.

while mining jobs were common with the Chinese Lmmigrants,

violence and discrimination were faced by Chinese no matter where

they went or what they did. This caused outrage within the Chinese

commuwi’ca and evew Led to some people sPeaIrequ out. Senator Georoe

Frisbie Hoar, had his oww opinion on the Chinese hate. (doc #3).

whew the bill to bar Chinese immigrants from entering the UL.S was

tntroduced, Hoar souaht to achieve a sense of fatrness for the Chinese

people. He claimed that supporters of the bill were influenced by “the

old race prejudice” and compared this Chinese plight to that of the

discrimination faced by African Americans whew enslaved. Regardless

of Hoar’s attempt to change the minds of other senators, the bill known

as the Chinese Exclusion Act was still signed into law. This law put a

hawlt to the immigration of Chinese workers in hopes to create a steep

decline tn Chinese tmmigration to Ameriea. This ethwnie cleansing

restricted the rights of the Chinese and pushed many of them to Mexico

and/or back home to China. one would think that with the great deal

of sucess the Chinese brought to the US with jobs like building the

transcontinental ratlroad, the Chinese would be welcomed tn America

however they were not.

Many Americans saw the Chinese as low-skilled, cheap laborers and

overall foretgners and with a culture that was a threat to Anglo-Saxon

America. Denis Kearney and his political party and congressmen
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banded together to effectively limit Chinese immigration, and

although unjust, it was a sucess (doc #5). This restriction of Chinese

workers supported bg the Chinese Exclusion Act, caused a major

decline in Chinese population. While over 100,000 in 1820, after
ethnic cleansing was carried out, the population lowered to 62,000

Ln 1920. Not only was population declining, but immigration of the

Chinese stopped. While it was repealed Later on, this was downe for the

simple geopolitical reasons ano wot for the civil and humane rights

of the Chinese. So Yes the exclusion was successful if You Look at the

numbers, but it was done at the cost of compromising our natiow's

fundamental values.
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During the Chinese immigration to the united States, There was a

gold rush in which a large amount of Chinese came over to the united

states within a short period of time. The locals where most of the Chinese

where coming to live at where not happy with the large amount of new

Lmmigrants taking there jobs and demanded a change.

The united states efforts to address the issue of the amount of

Chinese immigrating was to pass a bill. in doc = “a republican from

california introduced a bill to bar Chinese Laborers from entering the

uniteded states. . . signed into a lLaw what later became Rnowwn as the

Chinese Exclusion act.” This new law was one of the efforts to controal

the Chinese mmigration. According to doc 5 “ln cities across the west,

white people Banned together to drive the Chinese out their cities in a fit
of ethic cleansing before the term even existed.” These where some of the

efforts taken to control the Chinses immigration by the people.

Adfter the Chinese Exclusion Act was passed many things changed

for chinese people. According to doc 4 it states, “They affected every

aspect of chinese imwmigration to the united states. . . They determined

who would be able to immigrate and cast shadow on chinese

Lmmigranat Lives in the united states.” The wew law made it so not just

everyone can immigrate to the united states, and if you did immigrate

the lLaw made it so You would have a harder Life. According to doc &,

“Chinese Exclusion Act failed to Live that promise. It weaponized our

Lmmigration system to discriminate against an entire ethnic group.”

The law wmade discrimation wrose against the chinese, causing them to

have a havoer time/Life here in the united states.

During the chinese immigration era many laws and acts was done

to get the chinese to leave. The Chinese were discrimated againest and

treated poorly bg other Amiericans.
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Throughout Lnited States history, many constitutional and civic

Lssues have been debated by individuals, groups, and governments

to address these Lssues. one of these constitutional and clvic Lssues Ls

Chinese immigration. During the middle period of the 1200s the US

experienced a boom in immigration from China. Many Americans

were upset with this. n documents 2a and 20 they're are clear topies

of racism appearing. In respone to this boowm the united States

government passed the “Chinese exclusion act.” This act basieally put a

shadow over all Chinese tmmigrants.

The impact of the efforts to address Chinese immigration are still

felt today. n document & Prestdent Joe Blden desceribes how the Chinese

Exclusion Act made us Lgnorant whew Lt comes to our Lmwmigration

system. Bven in modern times the Chinese American population still

faces discrimination and the Chinese Exclusion Act was the fire starter.
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The furst racially restrictive immigration law passed in U.S. history

was the Chinese Exclusion Act although it wasw't the last. it was a
caleulated effort to strictly limit Chinese immigration to slow the

numbers coming into the country. The california Gold Rush of 1848

(Document 1) was news that spread Like wildfire. Due to the proximity
of china to california, across the Pacific Ocean, and bad economic

conditions in their country, Chinese immigrants who were mostly men

began to flood in. with the belief of finding new opportunities, such

as mining and making money to send back howme to their families,

the numbers grew. But with this growth, there was also a growth in

angst against this influx (Document 2b). white miners did not like

Chinese competing with them for gold and workers in industries

where Chinese found jobs did ot Like their willingwess to work for Low

wages and be a source of cheap labor. Culturally, Chinese differences

became more extreme for nativist workers and racLaLL(MJ they becanme

Less acceptable because of the fear of job competition during a slowing

economy. Chinese imwmigration was met with heavy backlash through

discriminatory state and federal government legislation and civie

violence, but that backlash was also combated bg attempts to be wore

faiv, and recognize the harm downe to the Chinese as human beings.

The backlash against the influx was reflected in government

Lntervention. The demand for involvement and Limitations on

Lmwmigration for the Chinese, Led to the Chinese Exclusion Act of

12282 (Document 3). This was the federal governments effort against

this prevailing problem—to lessen Chinese immigrant workers in the

country with its restrictive nature. A california Senator reflected the

beliefs of the Workingmen's Party and pushed for this law to keep
Chinese workers out of the country believing that “China was for the
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Chinese.” He was supported bg Southern Democrats and senators

from westerw states. Their combined efforts could not be stopped by
Massachusetts Senator toar and others who cared about equal rights

and belteved that the debate was wotivated log “old race prgj wdice.”

sShifting from government efforts, Americans took their own actions

to solve the issue. The violence left many Chinese dead ano injured

and their communities destroyed, such as the Rocks Springs and

Hells Canyon massacres that reflect the anti-Chinese sentiment that
continued after the legislation was passed (Document &). The passing

and enforcement of racial bigotry in the law almost seemed to empower

the people to feel comfortable in enacting violence, as the government

seewmed to be sanctioning violence against the Chinese as well.

Although there was backlash against tmmigration, there was a

counterattack against that. Abolitionist Frederick Douglass discussed
the benefits of a “Composite Nation” and wanted the Chinese to feel

at home in America and be invested with all the rights of Awmerican

ci,ti,zewship. The Chinese didn't stand LdLg bg, and some banded

together tn organizations to combat the exclusion act that passed.

(Document 4). When met with these oppressive laws, they fought back,

and asked why there wasw't Llegislation Like the Chinese Exclusion Act
aimed at other immigrant groups. The act was effective. tt did what

Lt was sought out to do, Limit, and almost end Chinese immigrant

numbers. (Document 3) mmigration gradually begaw to decrease,

even as Awerican population grew but Chinese imwmigration never

ended even though there was a sentiment of fleetng to other countries

or returning, to their home country, in the midst of continuing

discrimaination. The Law wasn’t hollow. It had a massive meac’c on

Lmmigration and the legacy of discriminatory quota legislation that
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fuinally ended with the immigration Act of 1965. This was well reflected

Ln President Biden’s statement repudiating Ameriea’s past actions

(Document &). There was acknowledgement, evew if 100 Years later, of

the terrible nwature of the act and the horrible behavior directed against
the Chinese.

Chinese immigration, although gquick as they flooded in, left a

lasting stain on American Society. Coming in, because of economic

and social pull-in factors, immigrants were faced with a country not

so welcoming to the change even though they contributed greatly to the

economic growth of the country. The government and discriminatory

Awericans took legislative and physical action to deter further

Lmwmigration, while the imwmigrants themselves bravely came together

to tackle the backlash. mmigration was Limited, violence erupted,

and decades Later, socie’cg continues to remember the meac’c of this

epochal Legislation. Some Americans continue to guestion whether

Lmmigrants enrich our country and have rejected the specialness of

Awerica as a nation of immigrants.
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Constitutional and civic issues have impacted and changed society

Ln many ways. one of these Lssues is Chinese immigration. As the

US was growing in size and power the people felt a manifest destiny

to go west. They were able to do this whewn they gained land in the west
with the Louisitana Purchase and after the war with Mexico. Owne of the

places they recieved this land was california. in California gold was

discovered, which Led to a gold rush. This drew Chinese immigrants

Lnto the US to search for gold. it also created a greater community

in california so the Chinese also went for job opportunities Like

railroad jobs. The Chinese were discriminated against because of their

differences and some Americans complained they were taking away

to many job opportunities. The government put in place The Chinese

Exclusion Act to stop the Chinese from immigrating to Awmerica to find

10bs.
NJ

The Chinese immigrants who came to the US came for job

opportunities, to mine gold, and to escape the bad things going ow in

china. A large nunmber of Chinese people came to the US beginning

with the california gold rush. This is because the west coast where

california is is closest to China. Whewn California started to build

communities it set up a place for the Chinese to come to Live and work.

Mawny of the Chinese became miners and they were the largest national

aroup of miners (Doc 1). The Chinese also held railroad jobs as this time

period was whewn the US was building the transcontinental ratlroad.

when the Chinese Excluston Act was put LA place the Chiwnese people

were very unhappy and felt the Laws were very oppressive. They protested

against the laws because they were very discriminatory. They also tried

to open additional immigration categories whew the constitutionality
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the acts were sw the Supreme Cou c4). Chines

people tried to make it so they could immigrate but they still faced
much discrimination and ij‘PQSLtLQVb to clgawgiwg the Chinese
Exclusion Act. n fact, the law had to be reviewed every 10 years and
each time wmore people supported the law with evew more restrictions.
Frederick Douglass thought the Chinese should be welcomed but

the government felt pressured to deal with Chinese imwmigration by
uttl L place the Chinese Excluston act. Le tn california

were against Chinese immigration because they were taking away job

opportunities and earning wmoney that the Awmericans felt should be

theme. Southern Democrats an stern ublicans all a LA

thelr QP_P_QsitLQV\, to Chinese immigmtigw. however some New England
Republicans fought against the acts because they were unjust (boc 3).
The act Limited Chinese rights which they felt was unconstitutional
and went against US beliefs about cquaLLtg. But many people did

not care and still wanted to keep Chinese out. An example of this is the
M[E.i%mﬂw’s Ear_tg who were agaiwst the Chinese fm: talg.iwg thelr ',Qb
opportunities (Doc 2b). ALL of this is what allowed the Chinese Exclusion
Acts to happen and continue on and Limit Chinese immigmtigw to
Awmeriea until it was repealed. The US eventually passed Lmmigration

Laws that were not based on race.

The efforts of both the Chinese immigrants and the American govt
Lmpacted how Chinese immigration affected the Us. while the Chinese
tried to fight the act the Chinese population tn America decreased over
the coming years. Also the Us creating the Chinese exclusion acts

’

allowed t Le to have a reasow to discrivainate against the Chines

and this use of violence against them during the “Driving Out” Era.
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The Chinese Exclusion Acts not only limited Chinese immigration and

Led to more discrimination against the Chinese, but continues to this
day.
o
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Practice Paper A—Score Level 4

The response:

e Develops all aspects of the task for Chinese immigration

e [s both descriptive and analytical (people from all parts of world became aware of Gold Rush
and came to make their fortune; what started as a few Chinese miners in California grew to
thousands of Chinese miners spreading throughout the west; ethnicity became more of an issue
when the Chinese were seen as placer mining competitors; Americans worried about own
unemployment; violence and discrimination faced by Chinese immigrants no matter where they
went or what they did; Senator Hoar sought to achieve a sense of fairness for Chinese people
and compared their plight to the one faced by African Americans when enslaved; ethnic
cleansing restricted rights of Chinese and pushed many to Mexico or back home to China; with
success brought to America by Chinese, one would think they would have been welcomed but
they were not; Chinese Exclusion Act caused major decline in Chinese population; Chinese
Exclusion Act repealed for political reasons, not for civil and human rights of Chinese; Chinese
Exclusion Act successful if you look at numbers but done at cost of compromising our nation’s
fundamental values)

e Incorporates relevant information from all the documents

e Incorporates relevant outside information (many Chinese did not plan on staying in America
permanently and hoped to return home; thousands of people from all over America also arrived
to become gold miners but Chinese quickly began to dominate mining; since Chinese sent
money back to China, some complained it was wrong and money should stay in America; with
Manifest Destiny completed railroads had to be built; many Americans saw Chinese as low-
skilled, cheap laborers and foreigners whose culture threatened Anglo-Saxon America)

e Supports the theme with relevant facts, examples, and details (Gold Rush key factor
contributing to mass waves of Chinese immigrants; Chinese immigrants in search of jobs and
pathway to a greater future and money intended to be sent back to families in China; Chinese
took many kinds of jobs but mining for gold was key job; Chinese immigrants helped build
transcontinental railroads; Workingmen’s Party of California, along with politicians in
Congress, organized seeking to push Chinese immigrants out of California and back to China;
Chinese Exclusion Act signed into law put a halt to immigration of Chinese workers; while over
100,000 in 1880, after ethnic cleansing Chinese population lowered to 62,000 in 1920)

e Demonstrates a logical and clear plan of organization; includes an introduction that is a
restatement of the theme and a conclusion that is beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The treatment of historical
circumstances is supported by relevant outside information and good conclusions. Some analytical
statements are integrated throughout the response but would have benefited from additional facts
and details.
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Practice Paper B—Score Level 2

The response:

e Minimally develops all aspects of the task for Chinese immigration

e [s primarily descriptive (during Gold Rush, a large number of Chinese came to United States
within a short period of time; locals not happy with large number of Chinese coming to live and
work and take their jobs and demanded change; Chinese Exclusion Act one effort to control
Chinese immigration; white people banded together in cities across the West to drive Chinese
out of cities “in a fit of ethnic cleansing before term existed”’; Chinese Exclusion Act changed
many things for Chinese people affecting every aspect of immigration and casting a shadow on
their lives in United States; Exclusion Act weaponized immigration system to discriminate
against an entire ethnic group; law made discrimination against Chinese worse, causing them to
have a harder life/time in United States)

e Incorporates limited relevant information, some of which is copied from Documents 1, 3, 4, 5,
and 6

e Presents no relevant outside information

e Includes few relevant facts, examples, and details (Republican from California introduced bill to
bar Chinese laborers from entering United States and signed into law as Chinese Exclusion Act;
Chinese Exclusion Act determined who would be able to immigrate to United States)

e Demonstrates a general plan of organization; includes an introduction of general statements of
historical circumstances and a brief conclusion that summarizes Chinese immigration

Conclusion: Overall, the response fits the criteria for Level 2. Brief explanations of document
information, some document quotations, and generalizations are the basis of a methodical
presentation that superficially discusses all aspects of the task. Lack of supporting facts and details
further weakens the effort.
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Practice Paper C—Score Level 1

The response:

e Minimally addresses all aspects of the task for Chinese immigration

e s descriptive (clear topics of racism appearing in response to boom in Chinese immigration;
Chinese Exclusion Act basically put a shadow over all Chinese immigrants; efforts to address
Chinese immigration still felt today; President Biden described how Chinese Exclusion Act
made us ignorant when it comes to our immigration system; even in modern times Chinese
American population still faces discrimination and Chinese Exclusion Act the fire starter)

e Includes minimal information from Documents 2, 3, and 6

e Presents no relevant outside information

e Includes few relevant facts, examples, and details (during middle period of 1800s United States
experienced a boom in immigration from China which many Americans upset with; United
States government passed Chinese Exclusion Act)

e Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a one-sentence conclusion

Conclusion: Overall, the response fits the criteria for Level 1. A basic understanding of the task is
demonstrated in a limited but generally accurate overview of Chinese immigration. Generalizations
and a lack of supporting facts and details further hinder the effort.
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Practice Paper D—Score Level 5

The response:

e Thoroughly develops all aspects of the task evenly and in depth for Chinese immigration

¢ Is more analytical than descriptive (Chinese Exclusion Act possibly first racially restrictive
immigration law passed in U.S. history although not the last; growth in immigration
accompanied by growth in angst against influx; white miners did not like Chinese competing
with them for gold and workers did not like their willingness to work for low wages; Chinese
immigration met with heavy backlash through discriminatory state and federal government
legislation and civic violence; backlash combatted by attempts to be more fair and recognize
harm done to Chinese as human beings; passing and enforcement of racial bigotry in Chinese
Exclusion Act almost seemed to empower people to feel comfortable enacting violence as
government seemed to be sanctioning violence against Chinese; President Biden repudiated
America’s past actions and acknowledged terrible nature of Chinese Exclusion Act and horrible
behavior directed against Chinese; some Americans continue to question whether immigrants
enrich our country and have rejected specialness of America as a nation of immigrants)

e Incorporates relevant information from all the documents

e Incorporates relevant outside information (California Gold Rush of 1848 was news that spread
like wildfire; due to proximity of China to California and bad economic conditions in China,
Chinese immigrants began to flood in; with the belief of finding new opportunities, such as
mining and making money to send back home to families, numbers grew; culturally, Chinese
differences more extreme for nativist workers and Chinese racially less acceptable because of
job competition during slowing economy; Exclusion Act effective as it did what it sought to
do—Iimit and almost end Chinese immigration; discriminatory quota legislation finally ended
with Immigration Act of 1965)

e Richly supports the theme with many relevant facts, examples, and details (Chinese Exclusion
Act a calculated effort to limit Chinese immigration to slow numbers; demand for involvement
and limitations on Chinese immigration led to Chinese Exclusion Act, federal government’s
effort against prevailing problem; southern Democrats and senators from western states
supported opposition to Chinese immigration; many Americans used violence which left many
Chinese dead and injured, reflecting continuing anti-Chinese sentiment after legislation passed;
Frederick Douglass discussed benefits of a composite nation and wanted Chinese to feel at
home in America and be invested with all rights of citizenship; some Chinese banded together to
fight Exclusion Act and questioned why other legislation wasn’t aimed at other immigrant
groups; immigration gradually began to decrease even as American population grew; sentiment
of Chinese immigrants fleeing to other countries or returning to their home country in midst of
continuing discrimination)

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. An analytical discussion reflects a
good understanding of the legacy of the Chinese Exclusion Act. A critical appraisal of document
information leads to insightful conclusions about the Chinese Exclusion Act’s empowerment of
individuals to commit racial violence and the continued reluctance by some to celebrate America as
a nation of immigrants.
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Practice Paper E—Score Level 3

The response:

e Develops all aspects of the task with little depth for Chinese immigration

e [s more descriptive than analytical (Chinese discriminated against because of their differences;
Chinese came to California and west coast because of geographic closeness to China; Chinese
people unhappy with Chinese Exclusion Act and felt law very oppressive and discriminatory;
tried to open additional immigration categories when constitutionality of law supported by
Supreme Court; Douglass felt Chinese should be welcomed; people in California against
Chinese immigration because they felt it was taking away job opportunities and money they felt
belonged to them; Chinese tried to fight Exclusion Act but Chinese population in America
decreased; Exclusion Act allowed people to have a reason to discriminate against Chinese and
use violence against them during “Driving Out” era)

e Incorporates some relevant information from all the documents

e Incorporates limited relevant outside information (as United States grew in size, people felt a
manifest destiny to go west which they could do when land was gained following Louisiana
Purchase and war with Mexico; United States eventually passed immigration laws not based on
race)

e Includes some relevant facts, examples, and details (received land in California where gold
discovered which led to Gold Rush; Chinese immigrants came to California to search for gold;
Chinese also came for job opportunities such as railroad jobs; Chinese Exclusion Act passed to
stop Chinese from immigrating to America to find jobs; Chinese became largest national group
of miners and also held railroad jobs at time when transcontinental railroad being built; Chinese
Exclusion Act reviewed every ten years and each time more people supported law with even
more restrictions; southern Democrats and western Republicans opposed Chinese immigration
while some New England Republicans fought against Exclusion Act, seeing it as unjust for
limiting Chinese rights which they felt unconstitutional and in conflict with U.S. beliefs of
equality; Workingmen’s Party against Chinese for taking away their job opportunities; Chinese
Exclusion Act finally repealed)

e Demonstrates a satisfactory plan of organization; includes an introduction that discusses
historical circumstances and a conclusion that discusses impact

Conclusion: Overall, the response fits the criteria for Level 3. An understanding of the task is
demonstrated by a logical presentation of document information supported by relevant explanations.
Although some good conclusions are scattered throughout, the response would have benefited from
further development.
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August 2026 Regents Examination in United States History and Government
Test Questions by Key Idea

Question Number Key Idea

1 11.1

2 11.1

3 11.2

4 11.2

5 11.2

6 11.2

7 11.3

8 11.3

9 11.3

10 11.3

11 11.4

12 11.4

13 11.5

14 11.5

15 11.6

16 11.6

17 11.8

18 11.8

19 11.8

20 11.8

21 11.8

22 11.9

23 11.9

24 11.9

25 11.9

26 11.10

27 11.10

28 CT
29- SEQ-1 11.5
30- SEQ-2 11.9
31- SCF- 1a/lb 11.4
32- SCF- 2a/2b 11.4
33- SCF-3 11.4
34- SCF-4 11.4
35- SCF-5 11.4
36- SCF-6 11.10
37- CLE CT

CT= Cross Topical: test items that cover more than one Key Idea
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The Chart for Determining the Final Examination Score for the August 2026 Regents
Examination in U.S. History and Government will be posted on the Department’s
website at: https:/www.nysed.gov/state-assessment/high-school-regents-examinations
no later than on the day of the examination. Conversion charts provided for previous
administrations of the United States History and Government examination must NOT
be used to determine students’ final scores for this administration.

Online Submission of Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test development
process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

Go to https://www.nysed.gov/state-assessment/teacher-feedback-state-assessments.

Click Regents Examinations.
Complete the required demographic fields.

Select the test title from the Regents Examination dropdown list.

Complete each evaluation question and provide comments in the space provided.

S o

Click the SUBMIT button at the bottom of the page to submit the completed form.
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