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Scoring the Part I Multiple-Choice Questions

Follow the procedures set up by the Regional Information Center, the Large City Scanning Center,
and/or the school district for scoring the multiple-choice questions.

Multiple Choice for Part I
Allow 1 credit for each correct response.

Part I

1 . . . . . . 3 . . . . . .      13 . . . . . . 4 . . . . . .      26 . . . . . . 1 . . . . . .      39 . . . . . . 1 . . . . . .

2 . . . . . . 1 . . . . . .      14 . . . . . . 2 . . . . . .      27 . . . . . . 1 . . . . . .      40 . . . . . . 3 . . . . . .

3 . . . . . . 2 . . . . . .      15 . . . . . . 2 . . . . . .      28 . . . . . . 3 . . . . . .      41 . . . . . . 1 . . . . . .

4 . . . . . . 4 . . . . . .      16 . . . . . . 3 . . . . . .      29 . . . . . . 4 . . . . . .      42 . . . . . . 3 . . . . . .

5 . . . . . . 3 . . . . . .      17 . . . . . . 3 . . . . . .      30 . . . . . . 2 . . . . . .      43 . . . . . . 3 . . . . . .

6 . . . . . . 1 . . . . . .      18 . . . . . . 2 . . . . . .      31 . . . . . . 3 . . . . . .      44 . . . . . . 2 . . . . . .

7 . . . . . . 1 . . . . . .      19 . . . . . . 4 . . . . . .      32 . . . . . . 2 . . . . . .      45 . . . . . . 1 . . . . . .

8 . . . . . . 4 . . . . . .      20 . . . . . . 4 . . . . . .      33 . . . . . . 3 . . . . . .      46 . . . . . . 4 . . . . . .

9 . . . . . . 1 . . . . . .      21 . . . . . . 1 . . . . . .      34 . . . . . . 1 . . . . . .      47 . . . . . . 2 . . . . . .

10 . . . . . . 2 . . . . . .      22 . . . . . . 4 . . . . . .      35 . . . . . . 2 . . . . . .      48 . . . . . . 4 . . . . . .

11 . . . . . . 3 . . . . . .      23 . . . . . . 1 . . . . . .      36 . . . . . . 2 . . . . . .      49 . . . . . . 3 . . . . . .

12 . . . . . . 1 . . . . . .      24 . . . . . . 2 . . . . . .      37 . . . . . . 4 . . . . . .      50 . . . . . . 4 . . . . . .

25 . . . . . . 3 . . . . . .      38 . . . . . . 4 . . . . . .

Updated information regarding the rating of this examination may be posted on
the New York State Education Department’s web site during the rating period.
Visit the site at: http://www.p12.nysed.gov/apda/ and select the link “Scoring
Information” for any recently posted information regarding this examination.
This site should be checked before the rating process for this examination
begins and several times throughout the Regents Examination period.

Copyright 2012 — The University of the State of New York
THE STATE EDUCATION DEPARTMENT

Albany, New York 12234
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Contents of the Rating Guide

For Part I (Multiple-Choice Questions):
• Scoring Key

For Part II (thematic) essay:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each, and score levels 4, 3, and 2 have

three papers each. They are ordered by score level from high to low.
• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers

General:
• Test Specifications
• Web addresses for the test-specific conversion chart and teacher evaluation forms

Mechanics of Rating

The following procedures are to be used in rating essay papers for this examination. More detailed direc-
tions for the organization of the rating process and procedures for rating the examination are included in
the Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response

to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the scores and commentaries 

provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to

actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not 
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that 
differ by more than one point.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions, 
thematic essay, DBQ essay) on this exam after each question has been rated the required 
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately.
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United States History and Government 

Content-Specific Rubric 

Thematic Essay 

June 2012 

 

 

 

 

Scoring Notes:  

 

1. This thematic essay has six components (discussing the historical circumstances surrounding two 

presidential foreign policy decisions, an impact of each presidential foreign policy decision on the 

United States, and an impact of each presidential foreign policy decision on another country or 

region). 

2. The historical circumstances surrounding each presidential foreign policy decision may be similar 

(e.g., Cold War relating to the quarantining of Cuba and to sending combat troops to Vietnam) as 

long as each is supported by specific historical information. 

3. The impact of the presidential foreign policy decision on the United States and on another country 

or region may be similar, as long as separate and distinct details are included for each. 

4. The impacts of the two presidential foreign policy decisions on another country or region may focus 

on the same country or region for both decisions (e.g., the impact of George H. W. Bush’s decision 

on Kuwait and the impact of George W. Bush’s decision on Iraq) as long as each is supported by 

specific historical information. 

5. The impact of the foreign policy decision on the United States and on another country or region may 

be either immediate or long term. 

6. The response may discuss the impact of the presidential foreign policy decision on the United States 

and on another country or region from any perspective as long as the position taken is supported by 

accurate facts and examples. 

 

Theme: United States Foreign Policy 

United States presidents often make foreign policy decisions in an attempt to deal with 

international problems.  These decisions have had an impact on both the United States and on 

other countries or regions. 

 

Task:   Select two presidential foreign policy decisions and for each 

    • Describe the historical circumstances surrounding the decision 

    • Discuss an impact of the decision on the United States 

   • Discuss an impact of the decision on another country or region 

 

 You may use any presidential foreign policy decision that dealt with an international problem from 

your study of United States history.  Some suggestions you might wish to consider include James K. 

Polk sending troops to the Rio Grande (1846), William McKinley deciding to annex the Philippines 

(1898),  Woodrow Wilson asking for a declaration of war (1917), Harry Truman deciding to use the 

atomic bomb (1945), John F. Kennedy quarantining Cuba (1962), Lyndon B. Johnson sending combat 

troops to Vietnam (1965–1968), Richard Nixon improving relations with China (1972), George H. W. 

Bush sending troops to Kuwait (1990–1991), and George W. Bush sending troops to Iraq (2003). 
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Score of 5: 

• Thoroughly develops all aspects of the task evenly and in depth by describing the historical 

circumstances surrounding each of two presidential foreign policy decisions, discussing an impact of 

each decision on the United States, and discussing an impact of each decision on another country or 

region 

• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Harry 

Truman deciding to use the atomic bomb: connects the refusal of Japan to surrender and President 

Truman’s determination to end World War II quickly with fewer American fatalities to the decision to 

use the atomic bomb that devastated Hiroshima and Nagasaki with tens of thousands of Japanese 

civilian deaths forcing Japan to surrender unconditionally and submit to United States occupation, the 

continued development of atomic weapons after World War II, and public concerns over the arms 

race; George W. Bush sending troops to Iraq: connects the 9/11 terrorist attacks on the United States 

and claims of weapons of mass destruction in Iraq to President Bush’s decision to send troops to Iraq, 

resulting in United States deficit spending for nation building in Iraq and criticism of the Bush 

administration over failed intelligence about weapons of mass destruction, the replacement of Saddam 

Hussein’s repressive dictatorship by American occupation, and the ongoing struggle for democracy in 

Iraq  

• Richly supports the theme with relevant facts, examples, and details, e.g., Harry Truman deciding to 

use the atomic bomb: Pearl Harbor; war in the Pacific; Emperor Hirohito; island hopping; kamikaze; 

Manhattan Project; Franklin Roosevelt; kept USSR out of Japan; saved an estimated one million 

American soldiers; Soviet atomic tests; bomb shelters; McCarthyism; radioactive fallout; General 

Douglas MacArthur; democratic constitution; end of strong military in Japan; economic giant; George 

W. Bush sending troops to Iraq: World Trade Center; Pentagon; Osama bin Laden; al Qaeda; Islamic 

extremists; oil reserves; 1991 Persian Gulf War; gassing of Kurds; more than 4,500 American troops 

killed; improvised explosive devices; veterans’ issues; less spending on domestic programs; 2008 

presidential election; trial and execution of Saddam Hussein; Iraqi civilian deaths; free elections; 

modernization; new infrastructure; Sunni versus Shiite 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 

 

Score of 4: 

• Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the 

task for one presidential foreign policy decision more thoroughly than for the second presidential 

foreign policy decision or by discussing one aspect of the task less thoroughly than the other aspects 

of the task  

• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., 

Harry Truman deciding to use the atomic bomb: discusses how Japan’s refusal to surrender and the 

potential loss of a million American soldiers in an invasion of Japan led President Truman to use the 

atomic bomb, how the United States spent heavily to develop and test more nuclear weapons in order 

to win the arms race, and how civilian deaths and devastation in Hiroshima and Nagasaki resulted in 

Japan’s unconditional surrender; George W. Bush sending troops to Iraq: discusses how the War on 

Terror and reports that Saddam Hussein possessed weapons of mass destruction led President Bush to 

send troops to Iraq, how the United States spent billions of dollars to rebuild Iraq and thousands of 

American soldiers were killed or injured, and how Saddam Hussein’s rule was replaced by a more 

democratic government with free elections 

• Supports the theme with relevant facts, examples, and details  

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that 

are beyond a restatement of the theme 
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Score of 3: 

• Develops all aspects of the task with little depth or develops at least four aspects of the task in some 

depth  

• Is more descriptive than analytical (applies, may analyze and/or evaluate information)  

• Includes some relevant facts, examples, and details; may include some minor inaccuracies 

• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may 

be a restatement of the theme 

 

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one foreign 

policy decision, and if the response meets most of the other Level 5 criteria, the overall response 

may be a Level 3 paper. 

 

Score of 2: 

• Minimally develops all aspects of the task or develops at least three aspects of the task in some depth  

• Is primarily descriptive; may include faulty, weak, or isolated application or analysis  

• Includes few relevant facts, examples, and details; may include some inaccuracies 

• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 

conclusion 

 

Score of 1: 

• Minimally develops some aspects of the task 

• Is descriptive; may lack understanding, application, or analysis 

• Includes few relevant facts, examples, or details; may include inaccuracies 

• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not 

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a 

conclusion 

 

Score of 0: 

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts, 

examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR 

is illegible; OR is a blank paper 

 

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of 

Educational Objectives refers to the highest level of the cognitive domain. This usage of create is similar to 

Bloom’s use of the term synthesis. Creating implies an insightful reorganization of information into a new pattern 

or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong paper may 

also include examples of creating information as defined by Anderson and Krathwohl. 
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

 

Anchor Level 5-A 

 

 

The response: 

• Thoroughly develops all aspects of the task evenly and in depth by describing the 

historical circumstances surrounding Harry Truman deciding to use the atomic bomb and 

Lyndon B. Johnson sending combat troops to Vietnam, and discussing an impact of each 

decision on the United States and another country 

• Is more analytical than descriptive (Harry Truman deciding to use the atomic bomb: he 

could enter Japan and bombard them with American naval, land, and air capacity, 

undoubtedly losing American lives in the process, or he could drop the atomic bomb and 

save American lives; however, this would lead to the concept of mutually assured 

destruction, once the USSR built up its nuclear weapons and escalated the Cold War; 

instead of focusing on military might, Japan would develop a thriving economy; debate 

over self-defense forces and nuclear power plants; Lyndon B. Johnson sending combat 

troops to Vietnam: a reported attack on an American ship in the Gulf of Tonkin was all 

that was needed to convince Congress to authorize more action, allowing Johnson to 

escalate the war; antiwar movement developed; Great Society suffered; Johnson dropped 

reelection plans; extensive bombing had not deterred the Vietcong but had destroyed the 

land) 

• Richly supports the theme with relevant facts, examples, and details (Harry Truman 

deciding to use the atomic bomb: Roosevelt; World War II; Europe; Manhattan Project; 

Oppenheimer; civilians; Bushido Code; opposition to surrendering; destroyed 200,000 

Japanese; superpower; Iran and North Korea; nuclear weapons; threaten our security; 

terrorists; Hiroshima and Nagasaki; new constitution; Lyndon B. Johnson sending combat 

troops to Vietnam: Kennedy; advisors; pressure from Republicans; soft on communism; 

domino theory; draft; declined further nomination; Southeast Asia; Vietnamization; Ho 

Chi Minh; unified the country; napalm; Agent Orange) 

• Demonstrates a logical and clear plan of organization; includes an introduction that notes 

that presidential power increases in times of war and that Truman was successful in Asia 

while Johnson was not, and a brief conclusion  

 

Conclusion: Overall, the response fits the criteria for Level 5. The response effectively 

describes the historical circumstances leading to each presidential decision. The discussion 

clearly conveys the impacts of both foreign policy decisions in the enormous destruction in 

Japan and Southeast Asia and the profound effects on the United States. 



U.S. Hist. & Gov. Rating Guide – June ’12 [10] Vol. 1

Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B



U.S. Hist. & Gov. Rating Guide – June ’12 [13] Vol. 1

 
Anchor Level 5-B 

 

 

The response: 

• Thoroughly develops all aspects of the task evenly and in depth by describing the 
historical circumstances surrounding Harry Truman deciding to use the atomic bomb and 
George W. Bush sending troops to Iraq, and discussing an impact of each decision on the 
United States and another country 

• Is more analytical than descriptive (Harry Truman deciding to use the atomic bomb: but 
unrelenting military leaders in Japan stubbornly refused to accept unconditional surrender, 
so Truman ordered an atomic strike; General Douglas MacArthur took charge of the 
occupation that laid the groundwork for Japan to become an economic giant; fear of 
communism led to loyalty oaths; American citizens took steps to prepare for a nuclear 
attack; George W. Bush sending troops to Iraq: however, it was still important to his 
administration that Saddam was overthrown and a stable democratic government would be 
put in its place to protect Iraq’s vast oil reserves; many Americans think that money spent 
to rebuild Iraq could have been used to improve Americans’ lives; for Iraq, America’s 
invasion and attempt at nation building was both a disaster and a chance at a new start) 

• Richly supports the theme with relevant facts, examples, and details (Harry Truman 

deciding to use the atomic bomb: Pacific; war in Europe had already ended; Hitler’s 
suicide; German surrender; save an estimated one million American soldiers; top secret 
Manhattan Project; Truman warned Japan; two bombs on Hiroshima and Nagasaki; 
superpower; death toll; hundreds of thousands; reduced to rubble; trading partner; exporter 
of cars and electronics; Soviet Union; nuclear arms race; bomb shelters; duck-and-cover 
drills; George W. Bush sending troops to Iraq: 9/11; War on Terror; commander in chief; 
weapons of mass destruction; United Nations; military budget; enlarged the national debt; 
Saddam was overthrown; civil war; Sunnis; Shiites; Kurds; deaths of thousands of 
Americans; tens of thousands of Iraqis) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 
conclusion that generally restate the theme 

 
Conclusion: Overall, the response fits the criteria for Level 5. Analysis and well-chosen 
details indicate an understanding of how presidential foreign policy decisions have affected 
the modern world. 
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Level 4-A 

 

 

The response: 

• Develops all aspects of the task but does so somewhat unevenly by discussing the 

historical circumstances surrounding Harry Truman deciding to use the atomic bomb and 

an impact on the United States and the Soviet Union less thoroughly than discussing the 

historical circumstances surrounding Lyndon B. Johnson sending combat troops to 

Vietnam and an impact on the United States and Vietnam  

• Is both analytical and descriptive (Harry Truman deciding to use the atomic bomb: with 

the successful testing of atomic bombs under Project Manhattan, Truman and his advisors 

saw a new option; Soviet spending on weapons would eventually cripple its economy and 

become one reason for its breakup; overall, the dropping of the bomb boosted American 

dominance but scared the Soviet Union into nuclear production, creating a fearful place 

for Americans; Lyndon B. Johnson sending combat troops to Vietnam: the domino theory 

predicted that if Vietnam fell, many others would follow, which scared many Americans; 

watching live television coverage of horrible scenes of death and destruction, the 

American public became disenchanted with Johnson’s decisions to continue escalation in 

Vietnam; the antiwar movement grew; after terrible losses on both sides, the communists 

won anyway and unified Vietnam) 

• Supports the theme with relevant facts, examples, and details (Harry Truman deciding to 

use the atomic bomb: allies; European front; World War II; Pacific; loyalty; Bushido 

Code; Hiroshima; Nagasaki; nuclear testing; arms race; Cold War; McCarthy; spying for 

our enemies; Lyndon B. Johnson sending combat troops to Vietnam: Cold War; 

communist north and anti-communist south; Ho Chi Minh; Gulf of Tonkin; endless 

bombing; guerilla tactics; counter-culture; protest songs; college demonstrations; burned 

draft cards; defected to Canada; Vietnam veterans; cripple Johnson’s presidency; Agent 

Orange; killed and displaced civilians) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 

conclusion that convey the power of the United States in an interconnected world 

 

Conclusion: Overall, the response fits the criteria for Level 4. While the greatest strength of 

the response lies in its discussion of the impact of the Vietnam War on American society, 

further discussion of how the atomic bomb affected the United States would have enhanced it. 
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B 

 

The response: 

• Develops all aspects of the task for Harry Truman deciding to use the atomic bomb and 
George W. Bush sending troops to Iraq but does so somewhat unevenly by discussing the 
impact of the atomic bomb on the United States and the impact of the Iraq War on Iraq 
less thoroughly than the other aspects of the task 

• Is both descriptive and analytical (Harry Truman deciding to use the atomic bomb: the 
United States seemed no closer to forcing Japan to surrender unconditionally; during 
MacArthur’s occupation, Japan’s economy was rebuilt and the country would become a 
leading industrial power within a few decades; in the United States many supported 
Truman’s decision to drop the atomic bombs, but began to fear the growing arms race 
after the Soviet Union tested its own device; George W. Bush sending troops to Iraq: in 
reality, Iraq did not have weapons of mass destruction and the war became mainly about 
ridding the country of a dictator and securing oil stores; finally, the Iraqi people were free 
from a dictator’s will) 

• Supports the theme with relevant facts, examples, and details (Harry Truman deciding to 

use the atomic bomb: December 7, 1941; Pearl Harbor, Hawaii; United States Navy; 
thousands of lives were lost; Franklin Delano Roosevelt; declaration of war; World War 
II; Roosevelt’s death; Pacific island battles; Hiroshima; Nagasaki; two cities had been 
heavily damaged; George W. Bush sending troops to Iraq: 2001; attack on the World 
Trade Center; Middle Eastern radicals; war against terrorism; invasion of two Middle 
Eastern nations; overthrow Saddam Hussein; elect President Obama; voted against the 
war) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 
conclusion that generally restate the theme 

 
Conclusion: Overall, the response fits the criteria for Level 4. The response includes analysis 
of the historical circumstances surrounding both President Truman’s and President Bush’s 
decisions and their economic impacts. However, the impact of President Truman’s decision 
on the United States and the impact of President Bush’s decision on Iraq are only briefly 
mentioned. 

Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C

 
Anchor Level 4-C 

 

 
 

The response: 

• Develops all aspects of the task but does so somewhat unevenly by describing the 
historical circumstances surrounding Harry Truman deciding to use the atomic bomb and 
George W. Bush sending troops to Iraq and discussing the impact of these decisions on 
Japan and Iraq more thoroughly than the impact of the decisions on the United States 

• Is both descriptive and analytical (Harry Truman deciding to use the atomic bomb: after 
being defeated in one of the bloodiest battles in the Pacific front of World War II at 
Okinawa, Japan still refused to surrender; it changed Japan from a militaristic empire to a 
nation with only self-defense forces that renounced war; Truman’s use of the atomic 
bombs established America’s military superiority as the world’s only nuclear power at the 
time; George W. Bush sending troops into Iraq: this attack showed Americans how 
vulnerable they really were; now the people of Iraq have a say in government but there is 
a continuing struggle between religious groups; after United States troops pull out, there 
may be a greater threat of civil war; Bush’s war on Iraq showed that America was willing 
to fight to keep weapons of mass destruction away from evil dictators) 

• Supports the theme with relevant facts, examples, and details (Harry Truman deciding to 

use the atomic bomb: Great War; attacked by Japanese; December 7, 1941; day that will 
live in infamy; hundreds of thousands of American lives; Hiroshima; more than 100,000 
civilians; crippled; disfigured; Nagasaki; surrendered unconditionally; George W. Bush 

sending troops to Iraq: September 11, 2001; two planes; Twin Towers; Pentagon; 
Pennsylvania field; radical Islamic terrorists; War on Terror; Afghanistan; al Qaeda; 
suicide bombings; Saddam Hussein captured and killed; democratic Iraq; new 
constitution; elections were held) 

• Demonstrates a logical and clear plan of organization; includes a brief introduction and 
conclusion that generally restate the theme 

 
Conclusion: Overall, the response fits the criteria for Level 4. While the impacts of the 
presidential decisions on civilian populations in other countries are explored, the impacts of 
the decisions on the United States are less thoroughly developed. 
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A



U.S. Hist. & Gov. Rating Guide – June ’12 [27] Vol. 1

Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A

 
Anchor Level 3-A 

 

 

The response: 

• Develops some aspects of the task in some depth  
• Is both descriptive and analytical (Harry Truman deciding to use the atomic bomb: 

Truman, faced with the choice of another ground invasion or the use of the newly 
developed atomic bomb, chose the latter; in Japan, the devastation wrought by the bombs 
continued to affect those Japanese who survived for many years after; George W. Bush 

sending troops to Iraq: this desire was publicly supported based on the alleged weapons 
of mass destruction present in Iraq; few nations supported the 2003 invasion; critics claim 
that terrorists groups gained recruits because of hatred over American meddling in an 
Islamic country) 

• Includes some relevant facts, examples, and details (Harry Truman deciding to use the 

atomic bomb: World War II; Pearl Harbor; Allied forces; United States, Britain, and 
Russia; pushing back German forces; Italy and Germany defeated; Axis power; 
Hiroshima; Nagasaki; Japan’s surrender; superpower; nuclear fallout; emperor of Japan 
lost power and status; new democratic government; United States supervision; George W. 

Bush sending troops to Iraq: George W. Bush Sr.’s Persian Gulf War; early 1990s; 
September 11, 2011 attacks; terrorist group; Al Qaeda; dictator Saddam Hussein; create an 
Iraqi democracy; no weapons of mass destruction; death toll; includes inaccuracies (Harry 

Truman deciding to use the atomic bomb: it wasn’t until the Allied forces began pushing 
German forces into Germany that the focus shifted onto Japan; Italy and Germany 
defeated by 1944) 

• Demonstrates a logical plan of organization; includes an introduction and conclusion that 
state that presidential decisions may involve force or diplomacy 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response uses analysis and 
detail to establish historical circumstances surrounding each presidential decision.  However, 
the response lacks sufficient attention to the impacts of the decisions. 
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