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Vol. 2

Anchor Paper – Document–Based Essay—Level 3 – B
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Vol. 2

Anchor Level 3-B
The response:
• Develops all aspects of the task with little depth by discussing the labor movement and the
woman’s suffrage movement
• Is more descriptive than analytical (labor: movement was fueled by the inability of laborers to
protect their rights in the workplace; labor unions were necessary because conditions in factories
were horrid and unhealthy; people who worked in textile factories often had lung disease due to the
regular inhaling of cotton particles; unskilled workers needed help to make progress; policies of the
Fair Labor Standards Act continue to ensure fair labor practices; woman’s suffrage: propelled by
the anger of women after all males, including blacks, could vote; to gain the right to vote, women
met during the Seneca Falls Convention and drew up the Declaration of Sentiments; having been
abolitionists before the Civil War, women were disappointed when the 15th amendment did not
include them; more women could hold public office)
• Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9
• Incorporates relevant outside information (labor: during the Industrial Revolution, laborers were
taken advantage of by employers; the labor movement was initiated to counter injustice towards
workers; the Knights of Labor consisted of skilled and unskilled workers; due to the public’s belief
that they were involved in violent incidents such as Haymarket Square, the Knights of Labor were
soon extinct; the American Federation of Labor consisted of white skilled laborers and was
successful because they depended on “bread and butter” negotiations; the American Federation of
Labor used walkouts and boycotts to achieve their goals; if people got sick, there was no workers’
compensation or help for their families; woman’s suffrage: the Declaration of Sentiments
resembled the Declaration of Independence; with the passage of the 19th amendment, women
earned the right to vote; more women than ever before hold office in Congress today and even run
for President)
• Includes some relevant facts, examples, and details (labor: Wagner Act, collective bargaining;
minimum wage, limited child labor; woman’s suffrage: National American Woman Suffrage
Association, actively lobbied state and federal governments)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
state both movements made changes in American society that are still apparent today
Conclusion: Overall, the response fits the criteria for Level 3. A good factual knowledge of labor
union history adds to the discussion of that movement; however, the woman’s suffrage movement is
addressed primarily through document interpretation. A more thorough discussion of the immediate
and long-term impacts for both movements would have improved the response.
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Anchor Paper – Document–Based Essay—Level 3 – C
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Anchor Paper – Document–Based Essay—Level 3 – C
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Anchor Paper – Document–Based Essay—Level 3 – C
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Vol. 2

Anchor Level 3-C
The response:
• Develops all aspects of the task with little depth by discussing the abolitionist movement and the
woman’s suffrage movement
• Is more descriptive than analytical (abolitionist: the movement sought to free African Americans
from the bondage of slavery; the number of enslaved persons rapidly increased between 1800 and
1860; after years of struggling and determination, African Americans were granted freedom;
finally in the 13th amendment, all slaves were liberated and freed; African Americans continue to
face prejudice even though they have the same constitutional rights and freedoms as everyone else;
woman’s suffrage: they wanted to supply women with equal voting rights as men had; it was
gender discrimination rather than racial; they could not vote, own property, or make the same
amount of money as men; millions of women could participate in the government and some
women obtained seats in Congress; for the most part, women are viewed equal in society although
in some areas they are still somewhat limited)
• Incorporates some relevant information from documents 1, 2, 3, 7, 8, and 9
• Incorporates some relevant outside information (abolitionist: the Underground Railroad aided
African Americans in escaping to Northern states or Canada; abolitionists opened their homes and
allowed blacks to reside there in secret on their journey north; President Lincoln freed slaves in
states that had seceded from the Union and were in rebellion in his Emancipation Proclamation; for
years, blacks faced segregation and discrimination; laws and court decisions such as Plessy v.
Ferguson established “separate but equal” facilities, which created separate public areas for whites
and blacks that were far from equal; the Ku Klux Klan attacked and lynched innocent African
Americans simply because their skin was a different color; woman’s suffrage: Elizabeth Stanton
along with many other men and women gradually gained support of citizens, especially as people
considered women’s wartime service; after World War I, the 19th amendment was ratified and
declared that women could vote)
• Includes some relevant facts, examples, and details (abolitionist: slaves abused, tormented,
overworked, little food, clothes; The Liberator, newspaper, Uncle Tom’s Cabin, novel; woman’s
suffrage: Seneca Falls; vigils, parades, hunger strikes, illegal invasions of polling places)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
state goals of the abolitionist and the woman’s suffrage movements
Conclusion: Overall, the response fits the criteria for Level 3. Document information supplemented by
brief supporting historical statements demonstrates a general understanding of the abolitionist and
woman’s suffrage movements. The discussion of the abolitionist movement demonstrates an
understanding of the continuing discrimination faced by African Americans, while the discussion of
the societal impact of the suffrage movement is less detailed.
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Anchor Paper – Document–Based Essay—Level 2 – A

Anchor Level 2-A
The response:
• Minimally develops all aspects of the task by discussing the abolitionist movement and the
woman’s suffrage movement
• Is primarily descriptive (abolitionist: movement fought to free slaves; in the early 19th century,
slavery was still a major part of American culture; both black and white abolitionists opposed
slavery on a moral basis; woman’s suffrage: women felt that men had many more rights than they
did; at Seneca Falls, women stated their grievances such as when married they lost all property
rights; women did gain rights such as the vote)
• Incorporates limited relevant information from documents 1, 2, 7, and 8
• Presents little relevant outside information (abolitionist: cotton was a major cash crop in Southern
society; once slavery was abolished, blacks still had little to no rights; during the period of
Reconstruction in the American South, blacks were free but still faced harsh discrimination,
segregation, and poverty; woman’s suffrage: women still did not experience full equality in
society)
• Includes relevant facts, examples, and details (abolitionist: William Lloyd Garrison, Frederick
Douglass; Garrison, The Liberator; woman’s suffrage: conventions, meetings, picketed, strikes,
jailed); includes a minor inaccuracy (abolitionist: The Liberator was a magazine)
• Demonstrates a general plan of organization; includes an introduction that states movements arise
when people have the same grievance and wish to do something about it and a conclusion that
states protesting groups still face inequalities today
Conclusion: Overall, the response fits the criteria for Level 2. Brief relevant statements indicate an
understanding of the documents and their linkage to the task. Impact statements for both movements
recognize limitations, but supporting facts and details are sparse, especially in the case of woman’s
suffrage.
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Anchor Paper – Document–Based Essay—Level 2 – B

Anchor Level 2-B
The response:
• Minimally develops all aspects of the task by discussing the abolitionist movement and the
woman’s suffrage movement
• Is primarily descriptive (abolitionist: slaves were often forced from their homes in Africa to be
brought to America; when slaves were bought, their masters often treated them badly; male
abolitionists failed to mention females in the 13th,14th, and 15th amendments; woman’s suffrage:
if a woman was married, she was civilly dead in the eye of the law; the National American Woman
Suffrage Association was an effective organization during the suffrage movement)
• Incorporates limited relevant information from documents 1, 2, 3, 7, 8, and 9
• Presents little relevant outside information (abolitionist: during the 1800s, cotton became a hugely
sought after cash crop; many plantations began buying slaves to do their work in the fields;
woman’s suffrage: women viewed as second class citizens to men)
• Includes few relevant facts, examples, and details (abolitionist: increased cotton production
between 1800 and 1860; one million slaves in 1800, almost four million by 1860; slaves beaten,
whipped, fed little food; woman’s suffrage: stay home; take care of children and husband; vigils;
parades; hunger strikes; finally able to vote; elected to public office); includes an inaccuracy
(woman’s suffrage: women were not welcome in the job force)
• Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a brief conclusion
Conclusion: Overall, the response fits the criteria for Level 2. Although paraphrased statements appear
sporadically throughout the development of both the abolitionist and woman’s suffrage movements,
overgeneralizations regarding each movement detract from the effort. A lack of specificity regarding
the impact of each movement weakens the discussion.
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Anchor Level 2-C
The response:
• Minimally develops all aspects of the task for the abolitionist movement
• Is primarily descriptive (abolitionist: slavery is a very sad and ugly part of our nation’s history;
James Bradley’s life revealed the dark side of what slavery was really like; slaves were tormented
with kicks and knocks that sometimes went further; many white abolitionists used the media to
show why slavery was so wrong and used newspapers to stir up feelings among Americans; the
movement talked about universal rights and how they should be embedded in the Constitution);
includes faulty and weak application (abolitionist: document 3 shows the white man was unwilling
to change)
• Incorporates limited relevant information from documents 1, 2, and 3
• Presents no relevant outside information
• Includes relevant facts, examples, and details (abolitionist: differences between white and black
abolitionists; black abolitionists, rebellion); includes an inaccuracy (abolitionist: Brown v. Board
of Education made a tremendous impact on the abolitionist movement)
• Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that states slavery was abolished and slaves were free
Conclusion: Overall, the response fits the criteria for Level 2. Documents are correctly linked to each
aspect of the task, but concluding summary statements generally offer weak connections to the
information presented. The identification of slavery as one of our nation’s most serious problems is
relevant.
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Anchor Level 1-A
The response:
• Minimally develops some aspects of the task for the abolitionist movement and the woman’s
suffrage movement
• Is descriptive (abolitionist: in the 1800s to the 1860s, cotton production increased as well as the
growth of slavery; James Bradley purchased his freedom; James Bradley suffered some hardships
when he was younger; woman’s suffrage: their mothers had been a leading force in the Great
Awakening two decades before; Declaration of Sentiments states if a man marries a woman, she is
deprived of all rights)
• Includes minimal information from documents 1, 7, and 8
• Presents no relevant outside information
• Includes relevant facts, examples, and details (abolitionist: James Bradley, taken away from his
family, beaten by his master; woman’s suffrage: hundreds of campaigns; participation in vigils,
parades, hunger strikes, invasion of polling places)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 1. Documents are accurately linked to
specific movements; however, information about the abolition movement centers on James Bradley’s
experiences as a slave. The historical circumstances and methods associated with the woman’s suffrage
movement are incorrectly identified as impacts. Although the response acknowledges that each
movement created change and had an impact, no specifics support either claim.
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Anchor Paper – Document–Based Essay—Level 1 – B

Anchor Level 1-B
The response:
• Minimally develops some aspects of the task for the abolitionist movement and the woman’s
suffrage movement
• Is descriptive (abolitionist: movement changed American society forever because it helped gain
equal rights for all African Americans); includes weak application (abolitionist: the movement was
an attempt to gain equal rights for all African Americans; woman’s suffrage: it was a hard
movement to win because the country was in the middle of a war at the time; movement won equal
rights for all women)
• Includes minimal information from documents 2 and 8
• Presents no relevant outside information
• Includes few relevant facts, examples, and details (abolitionist: peaceful protests, some violent;
articles in newspapers; woman’s suffrage: held up signs; hundreds of campaigns)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that restate
the theme
Conclusion: Overall, the response fits the criteria for Level 1. A few facts selected from two
documents demonstrate a limited understanding of the theme. However, the application of equal rights
as the goal of each movement is erroneous. In addition, the response also lacks the historical
circumstances of both movements.
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Vol. 2

Practice Paper A—Score Level 3
The response:
• Develops all aspects of the task with little depth by discussing the abolitionist movement and the
woman’s suffrage movement
• Is more descriptive than analytical (abolitionist: it worked as a catalyst for the woman’s
movement; slaves wanted to escape and some did that by the use of Harriet Tubman’s
Underground Railroad; white abolitionists included many women who would become forerunners
of the women’s rights movement; Americans became more aware of other violations of human
rights, namely the treatment of women; woman’s suffrage: after the 15th amendment failed to
mention females, women’s rights activists were outraged and started to rally for suffrage; the
Seneca Falls Convention of 1848 had increased awareness and drew support from women and
some male sympathizers; it was not until near the turn of the 20th century that the movement really
picked up speed; many women were inspired by their own mothers and grandmothers who were
active in the social movements of their own time; although the amendment was not viewed as a
significant political change, we can see today that women are as involved in politics and society as
men)
• Incorporates some relevant information from documents 1, 2, 3, 7, 8, and 9
• Incorporates relevant outside information (abolitionist: early abolition began with Quakers and
many Northern states ended slavery before 1800; because of the South’s heavy dependence on
slave labor, 19th-century abolitionists faced opposition from plantation owners and those who had
made their profit in the slave trade—a conflict that would escalate into a Civil War; Harriet
Beecher Stowe and the Grimke sisters battled slavery with words; Nat Turner along with others led
slave uprisings resulting in the death of slaveholders; amendments granted freedom and citizenship
to blacks and suffrage to black men; amendments did not stop racism or segregation which would
not be addressed head-on until the civil rights movement of the 1960s; woman’s suffrage:
Frederick Douglass sympathized with the movement)
• Includes some relevant facts, examples, and details (abolitionist: freedom fighters of both races;
antislavery literature, The Liberator, Freedom’s Journal; 13th, 14th, and 15th amendments;
woman’s suffrage: protests, banners at colleges and public places); includes a minor inaccuracy
(woman’s suffrage: the 21st amendment gave women the right to vote)
• Demonstrates a satisfactory plan of organization; includes an introduction that discusses how both
movements have been intertwined since the 19th century and a conclusion that is beyond a
restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. Although an attempt is made to show
the interconnected nature of the abolitionist and woman’s suffrage movements, the development of the
woman’s suffrage movement is not as thorough as the abolitionist movement. The recognition that
both reforms required further efforts after their initial successes is introduced; however, a lack of
supporting facts and details weakens the response.
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Vol. 2

Practice Paper B—Score Level 2
The response:
• Minimally develops all aspects of the task by discussing the abolitionist and the woman’s suffrage
movement
• Is primarily descriptive (abolitionist: slaves were around for many years, and once cotton
production increased, the number of slaves increased; abolitionists believed that slavery should not
exist; abolitionists had lectures and meetings attempting to show the people that slavery was
wrong; woman’s suffrage: women were denied rights that were given to men; women especially
wanted the right to vote; many people did not listen to women’s pleas for their denied rights; the
movement proved to be successful as they gained the right to vote; some women elected to
Congress); includes faulty and weak application (abolitionist: the movement greatly helped
African Americans and everyone; the movement helped others recognize universal rights for
everyone that should be added to the Constitution; woman’s suffrage: the cries of suffrage groups
reached every ear of every American)
• Incorporates limited relevant information from documents 1, 2, 3, 7, 8, and 9
• Presents little relevant outside information (woman’s suffrage: women’s rights groups used many
methods such as lobbying)
• Includes relevant facts, examples, and details (abolitionist: free the slaves in the South;
Underground Railroad; woman’s suffrage: Seneca Falls; Declaration of Sentiments)
• Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that mentions a method used by each movement
Conclusion: Overall, the response fits the criteria for Level 2. Statements about document information
are correctly linked to the task but are presented in isolation with limited explanation. Some accurate
conclusions support the discussion of woman’s suffrage; however, the impact of the abolition
movement lacks specificity.

Practice Paper C—Score Level 0
The response:
Fails to develop the task
Conclusion: Overall, the response fits the criteria for Level 0. A vague recognition that women and
minorities were not treated equally and had to work hard to gain rights is not sufficient for any credit.
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Practice Paper D—Score Level 3
The response:
• Develops all aspects of the task with little depth by discussing the abolitionist movement and the
labor movement
• Is more descriptive than analytical (abolitionist: the United States was a country based on freedom
but dependent on slavery; the relationship between cotton production and slavery showed that the
Southern economy was dependent on slaves; even slaves who had “fair” masters experienced
extreme hardship; abolitionists were set on freeing the slaves and outlawing the immoral institute
for good; the 13th amendment did not provide equality for African Americans; freedom was
granted but the freedmen continued to fight against discrimination; labor: business leaders in a
capitalist economy often sought to better themselves at the expense of workers; for many years,
factory owners treated workers poorly and allowed the workers to work in horrible conditions;
children’s employment and other abuses spurred the labor movement’s main goals; after labor
legislation was passed, some people thought labor might become too powerful)
• Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6
• Incorporates limited relevant outside information (abolitionist: John Brown used the tactic of
armed insurrection at Harper’s Ferry to gain support; Jim Crow laws, grandfather clauses, crop lien
systems, and legal segregation as backed by the Plessy v. Ferguson case contributed to the
continuation of inequality; labor: laissez-faire government combined with the Industrial
Revolution allowed for the creation of robber barons; the Wagner Act was passed to make working
conditions safer by giving workers the right to collective bargain)
• Includes some relevant facts, examples, and details (abolitionist: slaves brutally abused; Civil War;
labor: unions; federations; leagues; American Federation of Labor; Knights of Labor; strikes; wage
decreases; company towns; Fair Labor Standards Act; protected workers’ wages; set overtime pay;
made rules regulating child labor; Depression)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
state both movements achieved their goals, but resulted in little immediate change
Conclusion: Overall, the response fits the criteria for Level 3. The response uses broad general
statements to discuss the abolitionist movement and the labor movement. Although relevant outside
historical references are included for both movements, they often lack explanation.
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Practice Paper E—Score Level 4
The response:
• Develops all aspects of the task by discussing the abolitionist movement and the woman’s suffrage
movement
• Is both descriptive and analytical (abolitionist: formed primarily due to the horrible conditions
slaves lived in; woman’s suffrage: historically, women had played important roles during the
American Revolution and in reform leadership; roles of women proved they could handle further
responsibility in society; more women elected to office)
• Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9
• Incorporates relevant outside information (abolitionist: slaves were physically abused and were
forced to do work from sunup to sundown; slaves were considered property as legally determined
by Dred Scott v. Sanford; Frederick Douglass took the stand to give speeches in favor of abolition;
Angela Grimke and her sister also made speeches; Sojourner Truth recounted tales of the many
abuses she had endured as a slave; their work contributed to Radical Republican passage of the
13th, 14th, and 15th amendments which freed slaves, allowed former slaves to become citizens,
and allowed them to vote; the North supported abolition but both Northerners and Southerners
wished to restrict the rights of African Americans; Jim Crow laws and “separate but equal”
segregation appeared in different sections of the country; it was not until the civil rights movement
that equality would become more universal; woman’s suffrage: women were often influenced by
religion to become social activists; ideas such as “republican motherhood” gave importance and
responsibility to women to morally educate their children; Elizabeth Cady Stanton and Lucretia
Mott learned from their experiences in the abolitionist movement and used similar tactics in the
suffrage movement; Alice Paul nearly starved herself and Susan B. Anthony was arrested while
voting illegally; the passage of the 19th amendment gave women the right to vote; moral issues
were addressed by women in political office and as voters)
• Supports the theme with relevant facts, examples, and details (abolitionist: slaves; newspapers; The
North Star; woman’s suffrage: injustices since the colonial period; restrictions over ownership of
property; Great Awakening; parades; public protests; hunger strikes; Seneca Falls Convention;
Declaration of Sentiments)
• Demonstrates a logical and clear plan of organization; includes an introduction that states both
movements arose to fight the evils of society and lacks a conclusion
Conclusion: Overall, the response fits the criteria for Level 4. The organizational approach to the task
lends itself to a comparative discussion that demonstrates a good historical understanding of both
movements. Although the critical appraisal of the impact of the abolitionist movement is thoughtful,
the impact of the woman’s suffrage movement is primarily centered on document interpretation.
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United States History and Government Specifications
June 2012
Part I
Multiple-Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
3, 6, 9, 10, 12, 13, 15, 16, 20, 21, 24, 25, 30,
32, 34, 36, 38, 40, 41, 44, 45, 46, 47
22, 29, 31, 33, 39
1, 11, 43, 50
14, 17, 18, 19, 27, 28, 42, 48
2, 4, 5, 7, 8, 23, 26, 35, 37, 49

Parts II and III by Theme and Standard
Theme

STANDARDS
Standards 1, 2, 3, 4, and 5:
Thematic Essay
Foreign Policy: Presidential
United States and New York
Decisions and Actions;
History; World History;
Places and Regions
Geography; Economics;
Civics, Citizenship, and
Government
Standards
1, 3, 4, and 5: United
Reform Movements;
States and New York History;
Economic Systems;
Document-based Essay
Geography; Economics;
Constitutional Principles;
Civics, Citizenship, and
Civic Values
Government

Notes:
Part I and Part II scoring information is found in Volume 1 of the Rating Guide.
Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2012
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/apda/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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