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UNITED STATES HISTORY AND GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the response
to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the students work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scatfold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part IIT A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer

papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the students final examination score. The conversion chart for this examination is located at
http:/www.pl2.nysed.gov/assessment/ and must be used for determining the final examination score.
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United States History and Government
Part A Specific Rubric
Document-Based Question
June 2017

Document 1

.. . But there was something else to Washington’s thinking [about retirement]. He had
achieved everything that he had set out to accomplish. Indeed, no other president has been
more successful. With him to rally around, the Union had survived eight years of incredible
stress and strain. The economic torments that had persisted for nearly fifteen years in war
and peace had been vanquished. As never before, American manufacturing faced a promising
future, offering hope that the new nation would shortly overcome its dependence on foreign
goods and be capable of equipping itself in time of war. Worries that the West might break
away had been laid to rest. Peace with the European powers prevailed, and had throughout
Washington’s presidency. In truth, he said in his final State of the Union address, the survival
of the new national government, an open question at the outset of his presidency, had been
positively resolved. Most Americans believed the United States would endure. . . .

Source: John Ferling, The Ascent of George Washington: The Hidden Political Genius of an American Icon,
Bloomsbury Press, 2009 (adapted)

1 According to John Ferling, state two accomplishments George Washington achieved during his
administration.

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different accomplishment George Washington

achieved during his administration according to John Ferling
Examples: he helped the Union survive eight years of incredible stress/strain; economic torments

that

had persisted for nearly fifteen years had been vanquished; American manufacturing faced a
promising future; there was hope that the nation would shortly overcome its dependence on
foreign goods/there was hope dependence on foreign goods would decrease; there was hope
that the nation would be capable of equipping itself in time of war; worries that the West
might break away had been laid to rest; peace with European powers prevailed; survival of
the national government had been positively resolved; most Americans believed the United
States would endure

Note: To receive maximum credit, two different accomplishments George Washington achieved during his

administration must be stated. For example, there was hope that the nation would overcome its
dependence on foreign goods and there was hope dependence on foreign goods would decrease are the
same accomplishment expressed in different words. In this and similar cases, award only one credit for
this question.

Score of 0:

Incorrect response

Examples: dependence on foreign goods increased; economic torments persisted; American
manufacturing did not have a future

Vague response

Examples: he was thinking about retirement; achieved everything; State of the Union; happened during
his presidency; accomplished; positively resolved

No response
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Document 2a

... The great rule of conduct for us in regard to foreign nations is, in extending our commercial
relations to have with them as little political connection as possible. So far as we have already
formed engagements let them be fulfilled with perfect good faith. Here let us stop.

Europe has a set of primary interests which to us have none or a very remote relation.
Hence she must be engaged in frequent controversies, the causes of which are essentially
foreign to our concerns. Hence, therefore, it must be unwise in us to implicate ourselves by
artificial ties in the ordinary vicissitudes [shifts] of her politics or the ordinary combinations
and collisions of her friendships or enmities.

Our detached and distant situation invites and enables us to pursue a different course. If
we remain one people, under an efficient government, the period is not far off when we may
defy material injury from external annoyance; when we may take such an attitude as will cause
the neutrality we may at any time resolve upon to be scrupulously [completely] respected;
when belligerent nations, under the impossibility of making acquisitions upon us, will not
lightly hazard the giving us provocation; when we may choose peace or war, as our interest,
guided by justice, shall counsel. . . .

Source: President George Washington, Farewell Address, September 19, 1796

2a Based on this document, what is President George Washington’s advice about the conduct of United
States foreign policy?

Score 1:
States President George Washington’s advice about the conduct of United States foreign policy based on

this document
Examples:

Score of 0:
Incorrect response

Examples:

to extend American commercial relations to foreign nations with as little political connection
as possible; to fulfill engagements that have already been made; the United States should not
become involved in the primary interests of Europe; the United States should not become
involved with frequent controversies of Europe; to not implicate ourselves by artificial ties in
the ordinary changes of European politics; if we remain one people under an efficient
government, we can defy material injury from external annoyance; to remain one people
under an efficient government so our neutrality would be respected; to use justice in choosing
peace or war; we should take advantage of our detached and distant situation; to show perfect
good faith

to end commercial relations with foreign nations; to expand American relations with Europe;
to end neutrality; to engage in frequent controversies; cause belligerent countries to give us
provocation

Vague response

Examples:

No response

to pursue a different course; to follow the great rule of conduct; to implicate ourselves by
artificial ties
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Document 2b

... I venture, therefore, my fellow countrymen, to speak a solemn word of warning to you
against that deepest, most subtle, most essential breach [break] of neutrality which may spring
out of partisanship, out of passionately taking sides. The United States must be neutral in
fact as well as in name during these days that are to try men’s souls. We must be impartial
in thought as well as in action, must put a curb upon our sentiments as well as upon every
transaction that might be construed as a preference of one party to the struggle before
another. . . .

Source: President Woodrow Wilson, Message to the United States Senate, August 19, 1914

2b Based on this document, what policy does President Woodrow Wilson recommend that the United
States follow in response to war breaking out in Europe in 1914?

Score 1:
» States a policy President Woodrow Wilson recommends that the United States follow in response to war
breaking out in Europe in 1914 based on this document
Examples: the United States must remain neutral in fact as well as in name; to be impartial in thought;
the United States must be impartial in action; to put a curb on sentiments; the United States
must curb transactions that might be construed as a preference of one party to the struggle

Score of 0:
* Incorrect response
Examples: to end neutrality; the United States must take sides; to show preference to one party in the
struggle; to try men’s souls
* Vague response
Examples: to venture; to speak a solemn word; to struggle before another; to put a curb on
* No response
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Document 3a Document 3b

European War Narrows the Atlantic

... Isolationism likewise has gone the way of
the horse and buggy. The policy of no-
entangling alliances has been spectacularly
reversed, in response to outside dangers, to the
point where the United States is involved in
more than forty entangling alliances.
Nonintervention has become wholesale
intervention, whether in World War I, World
War II, the Korean War, or the Cold War. The
United States is no longer content to drift at the
mercy of events; it is determined to use its
enormous power to control those events in the
interests of its own peace and security.
Noninvolvement has become involvement in
the affairs of several score of nations, whether
through economic or military programs. The
United States cannot leave the world alone
because the world will not leave it alone. . . .

Source: Bailey, Kennedy, and Cohen, The American Pageant, Source: Thomas A. Bailey, A Diplomatic History of the
Houghton Mifflin, 1998 (adapted) American People, Appleton-Century-Crofts, 1964

3 Based on these documents, why did it become more difficult for the United States to follow President
George Washington’s foreign policy advice in the 20th century?

Score 1:
* States why it became more difficult for the United States to follow President George Washington’s foreign
policy advice in the 20th century based on these documents
Examples: outside dangers have reversed the policy of no entangling alliances/policy of isolationism; in

response to outside dangers, the United States became involved in forty entangling alliances;
outside dangers made intervention necessary in World War I/World War II/Korean War/Cold
War; the power of the United States has led us to try to control events to protect our own
peace/security; to protect its peace and security, the United States has become involved in the
affairs of other nations; because the world will not leave the United States alone, the United
States cannot leave the world alone; the Atlantic Ocean’s width is no longer enough to
protect the United States from foreign dangers; European wars have had the effect of
narrowing the Atlantic; the Atlantic does not provide the same protection as it did before;
isolationism could not be maintained

Score of 0:
* Incorrect response
Examples: nonintervention has increased; outside dangers have increased isolation; noninvolvement has
continued in economic/military programs; the Atlantic Ocean has gotten smaller
* Vague response
Examples: the horse and buggy are no longer used; we are separated from Europe/Africa by the Atlantic
Ocean; it has been reversed; isolationism
* No response
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Document 4a

Civil War Battle Casualties
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Source: Civil War Trust at www.civilwar.org (adapted)

Document 4b

. The country needed some sort of ceremony at Gettysburg. The shock of this battle had
gone into the bones and sinews of people all the way from Minnesota to Maine. Thousands
of men had died, thousands more had been maimed, and many other thousands had lived
through three days of the most agonizing experience.

After the battle the armies had gone down into Virginia, and all through the summer
and fall they had been moving back and forth, colliding now and then, striking sparks with
skirmishes of cavalry and infantry outposts, fighting small battles, moving and shooting and
wasting men. The war seemed to be going on and on, and nobody could see the end of it.
It was clear enough that in some mysterious way the fight at Gettysburg had symbolized
everything that the nation was trying to do—everything for which it had given its sons, for
which homes in every city and town and country hamlet had known the grief of loss and final
separation—and to dedicate this cemetery in Pennsylvania was somehow to pay a tribute to
the young men who had been killed and to the families that had lost them. . . .

Source: Bruce Catton, The Battle of Gettysburg, American Heritage Publishing, 1963

4 Based on these documents, why was it important for President Abraham Lincoln to speak to the
nation after the Battle of Gettysburg?

Score of 1:
* States a reason it was important for President Abraham Lincoln to speak to the nation after the Battle of
Gettysburg based on these documents
Examples: there were more casualties at Gettysburg than in any other battle in the Civil War; the

country needed some sort of ceremony after the battle; shock of the battle had affected
people from Minnesota to Maine; thousands of men had died; thousands had been maimed;
many other thousands had lived through three days of an agonizing experience; the fight at
Gettysburg symbolized everything the nation was trying to do; homes in every city, town,
and country hamlet had experienced grief of loss/of final separation; to pay tribute to the
young men killed/to pay tribute to families who had lost young men

Score of 0:
* Incorrect response
Examples: after the battle, the armies had gone to Virginia; it was the last battle of the Civil War; there
were more casualties at Vicksburg
* Vague response
Examples: it was a shock; it symbolized everything; people were affected
* No response
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Document 5

Four score and seven years ago our fathers brought forth on this continent, a new nation,
conceived in Liberty, and dedicated to the proposition that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation, or any nation so
conceived and so dedicated, can long endure. We are met on a great battle-field of that war.
We have come to dedicate a portion of that field, as a final resting place for those who here

gave their lives that that nation might live. It is altogether fitting and proper that we should
do this.

But, in a larger sense, we can not dedicate—we can not consecrate—we can not hallow—
this ground. The brave men, living and dead, who struggled here, have consecrated it, far
above our poor power to add or detract. The world will little note, nor long remember what
we say here, but it can never forget what they did here. It is for us the living, rather, to be
dedicated here to the unfinished work which they who fought here have thus far so nobly
advanced. It is rather for us to be here dedicated to the great task remaining before us—that
from these honored dead we take increased devotion to that cause for which they gave the last
full measure of devotion—that we here highly resolve that these dead shall not have died in
vain—that this nation, under God, shall have a new birth of freedom—and that government

of the people, by the people, for the people, shall not perish from the earth.

Source: President Abraham Lincoln, Gettysburg Address, November 19, 1863 (adapted)

5 According to President Abraham Lincoln, what is the “great task” that remains for the living?

Score of 1
* States the “great task” that remains for the living according to President Abraham Lincoln
Examples: dedication to the unfinished work that the people who fought at Gettysburg so nobly

advanced; to increase devotion to the cause for which they gave the last full measure of
devotion/for which soldiers died; to resolve that the soldiers did not die in vain; to support a
new birth of freedom for the nation; to make certain that government of the people, by the
people, for the people does not perish from the earth; to secure the liberty our nation was
conceived in; to gain a new birth of freedom for the nation; to continue to fight and win the
Civil War

Score of 0
* Incorrect response
Examples: to dedicate a final resting-place; to make certain the government perishes
* Vague response
Examples: to be dedicated to the proposition; to hallow the ground; making it fitting and proper
* No response
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Document 6

Martin Luther King Jr. was the keynote speaker at the March on Washington on August 28, 1963.

... For the other speakers, the Lincoln Memorial seemed nothing more than a stage
setting. But King began by acknowledging the hero in the pantheon [memorial] behind him.
“Fivescore years ago, a great American, in whose symbolic shadow we stand today, signed
the Emancipation Proclamation [January 1, 1863]. This momentous decree came as a great
beacon of hope to millions of Negro slaves who had been scarred in the flame of withering
injustice. It came as a joyous daybreak to end the long night of their captivity.” Sadly, one
hundred years later the Negro still was not free. The oration became King’s own Second
Emancipation Proclamation. It rose to the lilting crescendo of “I have a Dream.”: “T have
a Dream that one day this nation will rise up and live out the true meaning of its creed:
We hold these truths to be self-evident that all men are created equal.” Thus did King, like
Lincoln at Gettysburg, dedicate the country to a new birth of freedom in pursuit of the old
dream. “This speech [by Martin Luther King Jr.], more than any other single event,” it has
been said, “legitimized the ongoing black revolution in the eyes of most Americans and
came to symbolize a historic national turning point, lifting King into the pantheon of great
American heroes.” . . .

Source: Merrill D. Peterson, Lincoln in American Memory, Oxford University Press, 1994 (adapted)

6 According to Merrill D. Peterson, how did President Abraham Lincoln’s Gettysburg Address of 1863
continue to influence the United States in the 20th century?

Score of 1:
» States how President Abraham Lincoln’s Gettysburg Address of 1863 continued to influence the United
States in the 20th century according to Merrill D. Peterson
Examples: King, like Lincoln, dedicated the country to a new birth of freedom in pursuit of the old
dream; it influenced Martin Luther King Jr.’s “I Have a Dream” speech; it influenced the
March on Washington; it inspired African Americans to continue to work for freedoms

Score of 0:
* Incorrect response
Examples: the Emancipation Proclamation gave hope to millions of Negro slaves; it stopped the black
revolution; the creed that all men are created equal had been achieved; it was a joyous break
ending the long night of captivity; the Gettysburg Address legitimized the black revolution
* Vague response
Examples: it was a stage setting; the country was dedicated; King was the keynote speaker; the hero in
the pantheon was acknowledged
* No response
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Document 7a Document 7b Document 7¢

Advertising for a job in A WISE ECONOMIST
Detroit in the 1930s Chicago soup kitchen, 1931 ASKS A QUESTION

Source: National Archives

Source: John McCutcheon,
Chicago Tribune, 1931 (adapted)

Source: Detroit News

7 Based on the photographs and the political cartoon, what were fwo problems faced by many
Americans in the early 1930s?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different problem faced by many Americans in the
early 1930s based on these documents
Examples: high levels of unemployment/few jobs available; bank failures/loss of savings; not enough
money to afford food; long lines for food; hunger; needing to accept charity

Note: To receive maximum credit, two different problems faced by many Americans in the early 1930s must
be stated. For example, unemployment and not enough jobs are the same problem expressed in different
words. In this and similar cases, award only one credit for this question.

Score of 0:
* Incorrect response
Examples: free soup/doughnuts/coffee; Chicago is the only city that had soup kitchens; all banks were
closed; unemployment was worse in Detroit; references are furnished
* Vague response
Examples: money was saved; economists were wise
* No response
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Document 8

... Our greatest primary task is to put people to work. This is no unsolvable problem if we
face it wisely and courageously. It can be accomplished in part by direct recruiting by the
Government itself, treating the task as we would treat the emergency of a war, but at the
same time, through this employment, accomplishing greatly needed projects to stimulate and
reorganize the use of our natural resources. . . .

Finally, in our progress toward a resumption of work we require two safeguards against a
return of the evils of the old order: there must be a strict supervision of all banking and credits
and investments, so that there will be an end to speculation with other people’s money; and
there must be provision for an adequate but sound currency. . . .

I am prepared under my constitutional duty to recommend the measures that a stricken
Nation in the midst of a stricken world may require. These measures, or such other measures
as the Congress may build out of its experience and wisdom, I shall seek, within my
constitutional authority, to bring to speedy adoption.

But in the event that the Congress shall fail to take one of these two courses, and in the
event that the national emergency is still critical, I shall not evade the clear course of duty that
will then confront me. I shall ask the Congress for the one remaining instrument to meet the
crisis—broad Executive power to wage a war against the emergency, as great as the power
that would be given to me if we were in fact invaded by a foreign foe. . . .

We do not distrust the future of essential democracy. The people of the United States
have not failed. In their need they have registered a mandate that they want direct, vigorous
action. They have asked for discipline and direction under leadership. They have made me
the present instrument of their wishes. In the spirit of the gift I take it. . . .

Source: President Franklin D. Roosevelt, First Inaugural Address, March 4, 1933

8 According to President Franklin D. Roosevelt, what is one action the government should take to deal
with the national economic emergency?

Score of 1:
¢ States an action the government should take to deal with the national economic emergency according to
President Franklin D. Roosevelt
Examples: putting people to work; have the government directly recruit for jobs; treating the task as the

emergency of a war would be treated; creating projects to stimulate the use of natural
resources; accomplishing projects to reorganize the use of natural resources; set up strict
supervision of all banking/credits/investments; end bank speculation with other people’s
money; make provision for an adequate, sound currency; if Congress fails to act, it should
grant the president broad executive power to wage a war against the emergency; face the
problems of our economy; taking direct, vigorous action

Score of 0:
* Incorrect response
Examples: restrict presidential powers; reducing supervision of banking/credits/investments; reduce the
government’s role in job recruiting
* Vague response
Examples: face the unsolvable problem; return to the evils of the old order; making provisions;
recommending measures; registering a mandate; a stricken nation; an instrument of their
wishes; discipline and direction
* No response
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Document 9a

... The tide turned with [President Franklin D.] Roosevelt’s swift and decisive action as
he took office. Despair turned into hope, and faith and confidence reached a peak as the
Hundred Days came to an end. The Depression wasn’t over, but the fear of it was. That knot
in the belly that came from dread of what another day might bring was gone. Things were
looking up all over. If you had a job, you now felt reasonably certain of holding on to it. If
you didn’t have a job, the prospects of getting one were looking better. There were still apple
sellers on the streets, and the Chicago schoolteachers still rioted to get their back pay, and
the Unemployed Councils still marched on City Halls. But stories in the papers also showed
a brighter side: new CCC camps were being opened up; the Civil Works Administration was
hiring men to repair the streets and tidy up the parks; and the farmers in ITowa and Wisconsin
were bringing their milk to market instead of dumping it on the highways. It was possible
to have a good steak for dinner now and then, and you didn’t feel extravagant if you spent a
quarter to see a movie. Some families even ventured to plan a summer vacation. The New
York Times for Sunday, July 1, carried three full pages of cruise advertisements. . . .

Source: Cabell Phillips, From the Crash to the Blitz: 1929-1939, The New York Times Company, 1969

9a According to Cabell Phillips, how was the nation affected by President Franklin D. Roosevelt’s
Hundred Days?

Score of 1:
States how the nation was affected by President Franklin D. Roosevelt’s Hundred Days according to Cabell

Phillips

Examples: despair turned into hope; faith/confidence increased; fear of the Depression was over; people

Score of 0:
Incorrect response
Examples: Chicago schoolteachers continued to get their back pay; hope turned into despair; CCC

no longer dreaded what the next day might bring; people who had jobs felt reasonably certain
they would keep them; prospects of getting a job were looking better; new CCC camps were
being opened; the Civil Works Administration was hiring men to repair streets/to tidy up
parks; farmers in lowa/Wisconsin brought their milk to market instead of dumping it on the
highways; some families planned a summer vacation; many people now had hope, but some
problems still remained; some apple sellers continued to be on the streets, Chicago
schoolteachers continued to riot to get their back pay; Unemployed Councils continued to
march on city halls; the tide turned for the better; the knot in the belly from dread was gone;
things were looking up

camps closed; farmers in lowa/Wisconsin dumped milk on the highways; summer vacations
ended

Vague response

Examples: stories in the papers increased; families ventured; extravagance; it was over

No response
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Document 9b

... Despite these challenges [to undo the New Deal], the fundamental elements of the New
Deal proved resilient [long-lasting]. Bush [President George W.] began his second term
with an energetic campaign to privatize Social Security. He had to back down, however, in
the face of strong bipartisan opposition. He went on to sign a Medicare prescription drug
law, sponsored by congressional Republicans, which significantly expanded the scope of the
welfare state. The political discussion quickly moved on to health insurance, with a majority
of Americans telling poll takers that they supported universal access to health care. Even
with the ebbing and flowing of the federal regulatory regime, which varied depending on
the administration in power, the idea that government had a duty to protect the public from
dishonest stock offerings, unsafe food and drugs, and failed banks, which was revolutionary
in 1933, had ceased to be controversial. In the fall of 2008, when a Republican president and
a Democratic Congress united to enact a $700 billion bailout of the financial industry, it was
clear that the whole country had accepted the fundamental principles of the New Deal. . . .

Source: Adam Cohen, Nothing to Fear: FDR'’s Inner Circle and the Hundred Days that Created Modern America,
Penguin Press, 2009

9b According to Adam Cohen, state one way New Deal ideas continue to influence actions taken by the
government.

Score of 1:
* States a way New Deal ideas continue to influence actions taken by the government according to Adam
Cohen
Examples: President Bush faced strong bipartisan opposition when he tried to privatize Social Security;

President Bush expanded the scope of the welfare state by signing a Medicare prescription
drug law; the majority of Americans support universal access to health care; the idea that
government has a duty to protect the public from dishonest stock offerings/unsafe
food/drugs/failed banks has ceased to be controversial; a Republican president and a
Democratic Congress united to bailout the financial industry in 2008, making it clear that the
country had accepted the fundamental principles of the New Deal

Score of 0:
* Incorrect response
Examples: Social Security was abolished; the idea that the government had the duty to protect the public
was rejected; President Bush abolished the welfare state; polltakers support universal health
care
* Vague response
Examples: elements proved resilient; there were challenges; opposition was bipartisan; principles were
accepted; government has a duty
* No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
June 2017

Historical Context: Throughout United States history, during times of crisis or change, presidents have

communicated their ideas to the American people to influence public opinion and to
gain their support. These written addresses and speeches have had a significant impact
on the United States and on American society. Three such addresses are George
Washington’s Farewell Address (1796), Abraham Lincoln’s Gettysburg Address
(1863), and Franklin D. Roosevelt’s First Inaugural Address (1933).

Task: Select two addresses mentioned in the historical context and for each

* Describe the historical circumstances surrounding the address
* Explain a major idea in the address
* Discuss the impact of the address on the United States and/or on American society

Scoring Notes:

1. This document-based question has a minimum of six components (discussing the historical circumstances
surrounding each of two presidential addresses, a major idea in each address, and the impact of each
address on the United States and/or on American society).

2. The description of the historical circumstances may refer to the specific events surrounding the address or
may refer to broader issues, e.g., dedication of the cemetery for the soldiers who had died at Gettysburg or
honoring of the thousands of soldiers who had died, had been maimed, and had served thus far in the Civil
War.

3. The response should explain a major idea in the address; however, more than one related idea could be
included as part of the overall explanation.

4. The explanation of a major idea in the address could be discussed as part of the description of historical
circumstances surrounding the address or as part of the impact of the address on the United States and/or
American society.

5. The discussion of the impact of the address may be on the United States, on American society, or on both.

6. The impact of the president’s address on the United States and/or on American society may be immediate
or long term.

7. The impact of the president’s address may be discussed from different perspectives as long as the
positions taken are supported with accurate historical facts and examples.

8. Only two presidential addresses should be chosen from the historical context. If three addresses are
chosen, only the first two may be scored.

9. For the purposes of meeting the criteria of using at least four documents in the response, documents 2a,

2b, 3a, 3b, 4a, 4b, 7a, 7b, 7c, 9a, and 9b may be considered as separate documents if the response uses
specific and separate facts from each document.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing the historical circumstances
surrounding each of two presidential addresses, a major idea in each address, and the impact of each address
on the United States and/or on American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Abraham
Lincoln’s Gettysburg Address: connects the growing Northern disillusionment over the President’s war
policies, the Northern casualties at the battle of Gettysburg, and Lincoln’s opportunity to inspire continued
Northern commitment to saving the Union to a new national birth of freedom and its eventual influence on
the civil rights movement’s goal of achieving the unfinished task of racial equality; Franklin D. Roosevelt’s
First Inaugural Address: connects the underlying weaknesses of the 1920s economy, the Great Depression’s
effects on the lives of many Americans, and Roosevelt’s assurance that he would respond to their mandate
for direct action to restoring national confidence as a result of the expansion of the role of the federal
government in the economy and its continuation today despite criticism of overregulation and the expansion
of the welfare state

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information (see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Abraham Lincoln’s
Gettysburg Address: discouragement over length of war; Reconstruction; segregation; Martin Luther King
Jr.; “I Have a Dream” speech; Lincoln Memorial; Civil Rights Act of 1964; Franklin D. Roosevelt’s

First Inaugural Address: stock market crash; bank failures; mortgage foreclosures; soup kitchens; use of
constitutional authority; treating unemployment as if it were an emergency of war; Hundred Days; New
Deal; Relief, Recovery, and Reform programs

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task for
one presidential address more thoroughly than for the second presidential address or by discussing one
aspect of the task less thoroughly than the other aspects

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., Abraham
Lincoln’s Gettysburg Address: discusses the disillusionment over the mounting death toll and self-sacrifice
at the Battle of Gettysburg, the necessity for Lincoln to improve Northern morale, his urging that the task of
saving the Union be completed, and how the Gettysburg Address gave inspiration to Martin Luther King Jr.
in his writing of the “I Have a Dream” speech and how it contributed to the civil rights movement; Franklin
D. Roosevelt’s First Inaugural Address. discusses the reasons for the Great Depression, its effects on many
Americans, Roosevelt’s assurances that direct and immediate action would be taken to improve their
situation, how confidence in the economy was inspired by his New Deal policies of relief, recovery, and
reform, and how these policies contributed to the continued general acceptance of the government’s
involvement in the economic well-being of the nation

Incorporates relevant information from at /east four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Incorporates some relevant information from some of the documents

* Incorporates limited relevant outside information

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one presidential address and if
the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some depth

* s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents

* Presents little or no relevant outside information

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

* Minimally develops some aspects of the task

* s descriptive; may lack understanding, application, or analysis

* Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

* Presents no relevant outside information

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.
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George Washington’s Farewell Address

Key Ideas from Documents 1-3

Historical
Circumstances

Doc 1—Decision by Washington to not seek another term

Survival of country for eight years despite incredible stress and strain
End of persistent economic problems

Promising future for American manufacturing

Nation overcoming dependence on foreign goods

Nation becoming capable of equipping itself in time of war

End of worries that West might break away

Continuing peace with European powers

Belief by most Americans in endurance of country

Major Ideas

Doc 2—To extend United States commercial relations with foreign nations with as little
political connection as possible

To fulfill current engagements with good faith

To ensure no involvement by United States in frequent controversies of Europe

To continue United States neutrality

To choose neutrality, war, or peace as our interests determine

Impact

Doc 2—Remaining neutral in fact as well as name

Remaining impartial in thought as well as action

Curbing sentiments and transactions that might show preference of one party over another

Doc 3—Atlantic Ocean no longer wide enough to help United States avoid European
conflicts or stay isolated

Reversal of policy of no entangling alliances in response to outside dangers (involved in more
than 40 entangling alliances in 1964)

Involvement to protect United States peace and security

Involvement in affairs of other nations through economic and military programs

Role of outside dangers in ending policy of nonintervention (World War I, World War II,
Korean War, Cold War)
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George Washington’s Farewell Address (cont.)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Economic stability through adoption of Hamilton’s financial plan (funding at par; assumption
of state debts; tariffs to raise new revenue; Bank of the United States; excise taxes)

Concern over implication of Franco-American alliance of 1778

Proclamation of neutrality in response to war between Great Britain and France

Establishment of United States sovereignty over land west of Appalachians (Jay Treaty;
Pinckney Treaty)

Perseverance to resolve British-American conflicts (Jay Treaty)

Tensions over foreign and domestic policies leading to the emergence of political parties

Major Idea

To end partisan strife and avoid political parties

Impact

Encouragement to concentrate on domestic issues

Continuation of sentiments by successors (Embargo Act, Monroe Doctrine, Roosevelt
corollary, rejection of League of Nations and World Court)

Establishment of precedent for neutrality and nonintervention (pre—World War I, pre—World
War II)

Continuing global commercial interactions

Difficulty of noninvolvement with developments in transportation and communication

Reluctance to abandon traditional noninvolvement and attempts to limit commitments
(opposition to pro-British policies, opposition to containment, Nixon Doctrine, Vietnam
syndrome, opposition to collective security arrangements, peacekeeping missions)
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Abraham Lincoln’s Gettysburg Address

Key Ideas from Documents 4—6

Historical
Circumstances

Doc 4—Casualties at Gettysburg higher than other Civil War battles

Need for a ceremony at Gettysburg because of shock of battle where thousands died, were
maimed, or participated in battle

No end of war in sight

Battle a symbol of everything nation trying to do

Need to pay tribute to men killed and families who had lost them

Major Ideas

Doc 4—To pay tribute to young men who died and families who had lost them

Doc 5—To dedicate a portion of the battlefield as a final resting-place for those who gave
their lives

To increase devotion to the cause for which soldiers died

To be dedicated to the unfinished work for which the soldiers at Gettysburg fought

To resolve that deaths at Gettysburg were not in vain

To support a new birth of freedom for the nation

Impact

Doc 5—Making certain that government of the people, by the people, for the people did not
perish

Doc 6—Continuance of work to make African Americans free

Influence on black revolution (March on Washington, use of Lincoln Memorial as location
for speech, Martin Luther King Jr.’s “I Have a Dream” speech)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Lincoln’s goal to save Union not abolish slavery

Prolonged conflict despite Union advantages (expectation of 90-day war)

Contribution of technological advances to high death tolls

Increasing demoralization of North (length of war, draft resentment, antiwar Democrats,
hostility to Emancipation Proclamation)

Major Idea

To connect the Civil War conflict to the Declaration of Independence that established new
principles for nation (liberty, equality)

Impact

Better understanding by public of sacrifice at Gettysburg

Growth of national self-consciousness, national unity

Renewed commitment to cause

Increased dedication to complete emancipation (proposal of 13th amendment)

Inclusion of 13th, 14th, 15th amendments in Radical Republican agenda

Failure of effort to achieve equality (Jim Crow laws, sharecropping, voting restrictions,
narrow interpretation of 14th amendment by Supreme Court)

Inspiration for civil rights movement

U.S. Hist. & Gov't. Rating Guide - June 17 [19] Vol. 2




Franklin D. Roosevelt’s First Inaugural Address

Key Ideas from Documents 7-9

Historical
Circumstances

Doc 7—Unemployment; few jobs available; no money to afford food; soup kitchens; bank
failures

Doc 8—Lack of supervision of banks and investment companies

Speculation by banks using people’s money

Lack of an adequate sound currency

Major Ideas

Doc 8—To emphasize primary task of government is to put people to work

To treat unemployment as if it were an emergency of war

To stimulate projects and reorganize use of natural resources

To provide strict supervision of all banking, credits, and investments

To end speculation by banks with other people’s money

To provide for adequate but sound currency

To use constitutional authority to bring speedy adoption of measures

To ask Congress for broad executive power if necessary to wage a war against the emergency
To emphasize future of democracy

To lift blame from people of the United States

Impact

Doc 9—Change in attitudes from despair to hope

Increase in faith and confidence

End of fear of Depression

People reasonably certain of keeping jobs

Improved prospects of getting a job

Opening of new CCC camps

Hiring by Civil Works Administration to repair streets, tidy up parks

Farmers in Iowa and Wisconsin bringing milk to market instead of dumping it on highways

Continuation of unemployment (apple sellers, rioting by Chicago schoolteachers for back
pay)

Renewed participation in activities (movies, cruises, summer vacations)

Acceptance of fundamental principles (opposition to G. W. Bush’s attempt to privatize Social
Security; expansion of welfare state with signing of Medicare prescription drug law;
support for universal access to health care; government’s duty to protect public from
dishonest stock offerings, unsafe food and drugs, and failed banks; uniting of Republican
president and Democratic Congress to bailout financial industry in 2008)

U.S. Hist. & Gov't. Rating Guide - June 17 [20] Vol. 2




Franklin D. Roosevelt’s First Inaugural Address (cont.)

Relevant Outside Information
(This list is not all-inclusive.)

Historical
Circumstances

Weaknesses of 1920s economy (business bankruptcies, overspeculation, excessive use of
credit; unequal distribution of income; overproduction of consumer goods, overexpansion
of industry, agricultural overproduction)

Negative impact on American society (poverty, Hoovervilles, mortgage foreclosures, farm
unrest, Bonus Army)

Failure of government policies under Hoover (“trickle down” theory)

Overdependence on local and state relief efforts

“Rugged Individualism”

Major Idea

To reinforce idea that “the only thing we have to fear is fear itself”

Impact

Decisive presidential actions for “Relief, Recovery, and Reform”

Restoration of public confidence in stock exchange and banks (Bank holiday, Securities and
Exchange Commission, FDIC)

Challenges to New Deal (Republican Party, Huey Long, Francis Townshend, Father
Coughlin, Supreme Court)

Improved economic well-being of Tennessee Valley (TVA)

Regaining of confidence in capitalism

Legal right to organize by workers (National Labor Relations Act, increased membership in
labor unions)

Establishing precedent for presidential expansion of power (blank check from Congress,
delegation of legislative authority to President)

Budget deficit from billions of dollars of pump priming

Criticisms of taxation and government regulation

Not all groups benefit equally from programs (African Americans, Mexican Americans,
women)

Continuation of high unemployment levels until World War II

Mandate for Democratic Party in 1936

All sample student essays in this rating guide are presented in the same cursive font while preserving
actual student work, including errors. This will ensure that the sample essays are easier for raters to read
and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring examination papers
and focus on how well the student has accomplished the task. The content-specific rubric should be
applied holistically in determining the level of a student’s response.
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A
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Anchor Paper — Document-Based Essay—Level 5 — A

natLon.
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

Is more analytical than descriptive (Washington: pulled America through initial gauntlet of trials; new
constitutional government survived, serving as evidence nation would endure; no one could be certain
new constitution would work and his administration proved it did; nation, founded on new land and on
new beliefs, would need to follow its own path; as oceans became less meaningful with advent of
technology and more complicated global challenges, advice had to be revisited and rejected at times;
national interests have required formation of entangling alliances during times of war and peace;
Roosevelt: Roaring 20s prosperity and wealth built on speculation quickly dwindled into an economic
disaster for stockholders, workers, and farmers; rose to occasion by being optimistic and promising a
New Deal; address contained objectives for ending Depression and outlined goals of his presidency;
nation relieved he understood their problems, had ideas on how to help, and willing to use his
commander in chief powers; federal government would take responsibility to protect individuals and
businesses from future failures of banks or stock market; not everyone benefited from New Deal
policies; critics of his policies outnumbered by those inspired by his words and actions)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates substantial relevant outside information (Washington.: more powerful federal government
able to enforce excise tax by sending troops to end Whiskey Rebellion; advice about political parties
ignored; words considered by President Jefferson who spoke against entangling alliances and
President Monroe whose doctrine stressed nonintervention by Europe in Latin America and
noninterference by the United States in Europe; Presidents Wilson and Roosevelt supported neutrality
before our entry into world wars; isolationist senators rejected United States membership into League
of Nations, but United States joined United Nations after World War II; Roosevelt: Hoover
encouraged local and state governments to help and used the federal government with the
establishment of the Reconstruction Finance Corporation, but problems were too severe; got Congress
to pass regulatory laws to prevent future crises; New Deal laws helped resettle Dust Bowl victims and
set a minimum wage for workers; shared New Deal with series of “fireside chats” over radio;
Depression did not end until economic boom caused by World War II; hope continued during tense
and dangerous times of World War II)

Richly supports the theme with many relevant facts, examples, and details (Washington: brought
public up to date on current affairs; avoid permanent alliances with Europe; England; France;
Roosevelt: stock market crash; Great Depression; unemployment; public work programs; FDIC and
SEC)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are restatements of the theme

Conclusion: Overall, the response fits the criteria for Level 5. An analytical treatment of the
circumstances surrounding each address demonstrates constitutional and historical understandings that
provide a thorough context for the discussion. Thoughtful conclusions reflect good critical appraisals of
the impact of each address.
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Paper — Document-Based Essay—Level 5 - B
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

Is more analytical than descriptive (Washington: helped promote economic and political stability of
nation, ensuring its survival; Washington believed that United States interests were different from
Europe’s; even though he was advising the America of 1796, his advice still sits on a pedestal because
the United States continues to analyze its role in the world; national interests now require political
connections with most of the world although both parties at times have questioned those connections;
Roosevelt: in 1932, many Americans were standing in line at soup kitchens or living in Hoovervilles;
stock market crash started a depression that was made worse by bank failures, making too many
goods, and bad government policies; with a mandate from the people and help from Congress, he
established many programs; Congress responded by passing the legislation he wanted in the first 100
days, which began to increase people’s confidence in the country; although unemployment remained
high until World War I, crisis became less severe and economy began to stabilize; plans increased
role of government in lives of Americans)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates substantial relevant outside information (Washington: established strong working
national government following ratification of Constitution; except for the Franco-American alliance,
he thought it best to avoid permanent alliances; United States continues to analyze its role in world
despite fighting world wars, wars to stop communism, and signing collective security agreements;
debate over intervention and nonintervention have continued; depending on time and circumstances,
Republicans and Democrats have supported either a strong or a more limited United States presence in
the world; Roosevelt: although Hoover did some pump priming, he continued to rely on trickle-down
programs and not the direct relief many people needed; wanted to protect bank deposits (FDIC) and
stabilize the stock market (SEC); wanted to decrease farm production to increase farm prices (AAA);
wanted government to provide direct relief (FERA) and jobs for unemployed (CCC); Affordable Care
Act went even further in its promotion of universal health care; New Deal pushed United States to
give up its fear of becoming more socialist in regulating banks, establishing a minimum wage, and
bailing out financial institutions)

Richly supports the theme with many relevant facts, examples, and details (Washington: leader people
trusted; Hamilton’s financial plan; advised nation to remain neutral and independent; Roosevelt:
Social Security; Great Society; Medicare; Barack Obama)

Demonstrates a logical and clear plan of organization; includes an introduction that restates the theme
and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Historical details and analytic statements
support effective document usage. A thorough discussion of the impacts of both addresses includes
thoughtful conclusions about the continuing influence each address has had on political dialogue and on
how Americans think about the role of government in the economy.
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A
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Anchor Paper — Document-Based Essay—Level 4 — A

Anchor Level 4-A

The response:

* Develops all aspects of the task for George Washington’s Farewell Address and Abraham Lincoln’s
Gettysburg Address

* s both descriptive and analytical (Washington: stressed importance of avoiding political connections
with Europe; allowed America to become stronger; before World War I, Wilson emphasized benefits
of noninvolvement in European affairs; America became more globally involved because nation and
democracy were threatened by foreign wars; remaining neutral evolved into a major foreign policy
focused on limiting global involvement; speech continued to have impact even as United States grew
into world power; Lincoln: Gettysburg had most casualties in Civil War; speech needed to boost
morale and give loss of life some meaning; spoke of ultimate goal of war—to win for sake of the
Union and to promote ideals of liberty; beginning of more attempts to promote a free and equal
country; King pointed out Lincoln’s words had not completely come true yet; Gettysburg Address did
eventually help promote changes Lincoln wanted to see in America)

* Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

* Incorporates relevant outside information (Washington: during 1800s, America continued to develop
as a strong independent country; Germany promised to stop using U-boats; when Germany broke her
promise, the United States joined the war; America did not want to fight a second world war; after
World War II, the United States helped to create the United Nations to promote peace; nuclear age
would make pursuit of peace more important and would require more global political connections;
Lincoln: North’s willingness to fight to victory and his reelection meant South would have to return to
the Union without slavery; as Reconstruction ended, racism remained, segregation grew, and “the
proposition that all men are created equal” was not achieved; 1960s civil rights movement worked for
new birth of freedom; civil rights movement has continued into 21st century)

* Supports the theme with relevant facts, examples, and details (Washington: avoid foreign
entanglements; engage in trade only; Lusitania; ships torpedoed; Lincoln: Martin Luther King Jr.;
Emancipation Proclamation; “I Have a Dream” speech; Civil Rights Act of 1964; Voting Rights Act;
Brown v. Board of Education; Heart of Atlanta Motel)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the theme
and a conclusion that states Washington’s address affected foreign policy and Lincoln’s address had
an impact on society’s views of freedom and equality

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information supports
document interpretation and thoughtful conclusions throughout the response. Additional development of
the historical circumstances surrounding the Gettysburg Address would have benefited the discussion.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Paper — Document-Based Essay—Level 4 — B

U.S. Hist. & Gov't. Rating Guide - June 17 [39] Vol. 2



Anchor Level 4-B

The response:

* Develops all aspects of the task for George Washington’s Farewell Address and Franklin D.
Roosevelt’s First Inaugural Address

e Is both descriptive and analytical (Washington: wrote about hopes for United States and what he
believed to be best course to maintain stability of young nation; did not want to see United States
suffer setbacks early in its inception; vital for United States to stay neutral politically as alliances
could pull United States into another war; advice listened to for decades; distance would not always
work to our benefit; Roosevelt: when stock market crashed, many struggled to just feed their families;
gave hope to American people with programs aimed at relief, recovery, and reform; wanted to make
sure a depression would not happen again; New Deal helped people get through worst days of
Depression; programs were so influential and effective that ideas from New Deal are still important;
New Deal changed United States forever)

* Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates relevant outside information (Washington: worried about country being torn apart by
different political opinions; taxes collected, debts paid, and United States establishing its credit around
world; Anti-Imperialist League in 1890s, support for neutrality before World War I, and America not
joining League of Nations show a long-term reluctance to be involved in world’s problems; attack on
Pearl Harbor is a good example of how advice became less relevant; Roosevelt: many banking and
business practices of 1920s were not good; many Americans did not earn enough money to keep
buying products necessary to keep factories producing; more people had to rely on credit for
purchases; banks investing deposits in unstable stock market, which collapsed in 1929; some people
said programs cost too much and gave too much power to federal government; Supreme Court did
declare some laws unconstitutional)

* Supports the theme with relevant facts, examples, and details (Washington: succeeded in maintaining
stability; favored neutrality; promoted trade with other nations; alliance with France; avoided war with
Britain over impressment; Roosevelt: people lost jobs, banks failed, and homelessness increased; CCC
and CWA; Social Security; health care)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the circumstances
surrounding both addresses is supported by relevant outside information and good document
interpretation. Although critical appraisals of the impact of each address are supported by historical
references, these would have been strengthened by further development.
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Anchor Paper — Document-Based Essay—Level 4 — C
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Anchor Paper — Document-Based Essay—Level 4 — C
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Anchor Paper — Document-Based Essay—Level 4 — C
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Anchor Level 4-C

The response:

Develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is both descriptive and analytical (Lincoln: American people shocked at great loss country had
suffered; wanted citizens to know men did not die for insignificant reasons and the best way to honor
them was to win war and create a more perfect Union without slavery; 100 years later, blacks not free
in true sense of being equal; segregation, voting restrictions, and economic injustice continued to be
problems despite constitutional guarantees; gave Americans the boost needed to win the war; left a
better understanding of meaning of the Civil War and a lasting impression on American society;
Roosevelt: Great Depression left many Americans without jobs, food, and hope; stability of country at
stake; put in place reforms that would prevent another depression; became clear that plan might work
after the Hundred Days; people getting jobs and able to spend money on food and activities; some
people still selling apples, but it seemed like worst might be over)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: wanted to help people understand soldiers’ great
sacrifice in helping save Union and our republican government and to prove secession was anarchy;
knew too many people died in a war fought over slavery to not abolish institution when war ended;
next step toward 13th amendment which would free all slaves; old flame rekindled in 1960s civil
rights movement that continues today; Roosevelt: took direct vigorous action using executive power to
declare a “bank holiday” so government officials could reopen stable banks and take over weak ones;
now seen as government’s job to protect people from unsafe food and drugs and failing banks; idea
that government had to get involved in economy to protect citizens was not new as in early 20th
century Progressivism challenged laissez-faire)

Supports the theme with relevant facts, examples, and details (Lincoln: costliest battle of Civil War;
over 50,000 men died, injured, or captured; Martin Luther King Jr.; Lincoln Memorial; all men are
created equal; Roosevelt: farmers becoming violent; banks closing; farm bill passed; fewer homes
facing foreclosure)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Historical insights are integrated in the
discussion of both addresses and lead to good analytic conclusions. The addition of supporting facts and
details in the discussion of the impact of both addresses would have strengthened the effort.
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Anchor Level 3-A

The response:

Develops most aspects of the task with some depth for Abraham Lincoln’s Gettysburg Address and
Franklin D. Roosevelt’s First Inaugural Address

Is more descriptive than analytical (Lincoln: casualties at Gettysburg stunned nation and dampened
morale; invited to give a speech honoring soldiers who fought and died at Gettysburg and were buried
there; Gettysburg Address helped improve Northern morale and permeated the nation for generations;
introduced idea of dedication to a new birth of freedom in nation; total abolition of slavery not
immediate; Martin Luther King’s speech legitimized civil rights movement and solidified its core
values that had roots going back to Gettysburg; boosted morale in Civil War, helping to end slavery
and influencing civil rights movement of 1960s; Roosevelt: unemployment skyrocketed, banks failed,
and poverty was norm for a large part of population in 1930s; inspired hope in American people;
primary task of putting people back to work; not everyone liked 2008 Democratic Congress allotting
$700 billion to save financial sector of nation; New Deal government policies during economic
downturns continue to give hope to people)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: declaration of freedom given to some slaves
incredibly crucial to American history; more blacks would fight in Union army knowing war was
about ending slavery as well as saving the Union; Roosevelt: economic hardships brought on by
overextension of credit, overproduction of farm goods, and stock market malpractice; created
“alphabet soup” of government agencies; instituted unemployment insurance and aid to dependent
children; government saved auto industry in 2008)

Includes some relevant facts, examples, and details (Lincoln: 51,000 casualties at Gettysburg in July
1863; Americans fighting Americans; Emancipation Proclamation; Roosevelt: Civilian Conservation
Corps; Public Works Administration; Social Security)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Outside information and analytic
statements establish a good historical context for the circumstances leading to both addresses. The
inclusion of more facts and details would have strengthened the treatment of the impact of the Gettysburg
Address.
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Anchor Level 3-B

The response:

Develops all aspects of the task with some depth for George Washington’s Farewell Address and
Abraham Lincoln’s Gettysburg Address

Is both descriptive and analytical (Washington: idea of isolationism had an impact on United States;
come too far to be sidetracked by political connections with European countries that could involve the
United States in their problems; when times changed, we adapted and did not take advice given to a
developing nation in the 1790s; have felt need to defend and spread idea of democracy and freedom in
Korea, Vietnam, and during Cold War; Lincoln: living should never forget what the dead had fought
for, the Union; wanted to bring country back together as one in a more equal nation; Martin Luther
King Jr. used an “old dream” yet wanted to pursue a “new birth of freedom”, one where blacks and
whites could live together in harmony; African Americans had not gained full equality and were
treated as second class citizens)

Incorporates relevant information from documents 2, 3, 4, 5, and 6

Incorporates relevant outside information (Washington: Hamilton’s financial plan made America’s
trade with Europe important; when democracy threatened during both world wars, United States
joined Britain and France in an effort to secure our nation and protect country; after World War I,
many Americans were tired of Europe’s problems and wanted to avoid alliances; we are now involved
in world affairs, ignoring advice about permanent entangling alliances; Lincoln: many Southern states
set up own independent country with slavery; still Jim Crow laws and segregation throughout United
States; African Americans still felt enslaved; explosion of boycotts and protests occurred in 1960s to
call attention to incomplete work of Civil War; support for legislation to promote freedom and
equality)

Includes some relevant facts, examples, and details (Washington: prosperous but developing nation;
President Wilson; Lincoln: 51,000 casualties; Emancipation Proclamation; amendment abolished
slavery)

Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme and a
brief conclusion

Conclusion: Overall, the response fits the criteria for Level 3. A good understanding of the task is
demonstrated by applicable document interpretation and supported by relevant outside information.
Analytic statements are found throughout the response, but the lack of supporting facts and details
detracts from their effectiveness.
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Anchor Level 3-C

The response:

Develops most aspects of the task with some depth for George Washington’s Farewell Address and
Franklin D. Roosevelt’s First Inaugural Address

Is more descriptive than analytical (Washington: achievements included extended peace with Europe,
an increase in American industry, and increasing economic stability; promoted isolationist and
neutrality policies to preserve national security; if United States became involved in Europe’s
problems, it might disrupt national unity; country not ready for war; Wilson told Americans to be
impartial during World War I; remaining neutral difficult before World War II; not until 20th century
that world turmoil came closer; Roosevelt: when stock market boom ended in 1929, wages decreased
and many people lost their jobs; gave American people idea that future might be better with more jobs
and a sound currency; New Deal came at a time of rampant unemployment, need for reorganization of
natural resources, and failure of banking system; ideas led to new ways of thinking about economy,
the role of the president, and responsibilities of federal government)

Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates relevant outside information (Washington: thought it best for America to not take sides
with political parties; although two-party system did develop, presidents did make decisions to stay
neutral during wartime conflicts; neutrality policies helped America grow into superpower it is today;
Roosevelt: Americans began to lose faith in president and Congress; helped stop bank failures with
bank holiday; Hundred Days started a shift in philosophy from hands-off economic policy to a
government-involved economic policy to protect social welfare of individuals; tried to protect
consumers from bank failure with more regulations, from unsafe food by improving the FDA, and
from fraud by outlawing dishonest stock-selling practices)

Includes some relevant facts, examples, and details (Washington: FDR; Lend Lease Act; Roosevelt:
charities and soup kitchens; lame duck period; conservation projects; CCC; built roads and airports;
CWA)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The strength of the narrative is the
thorough treatment of historical circumstances surrounding Washington’s address and the impact of
Roosevelt’s address. Although outside information and some analytic statements are scattered throughout
the discussion, additional facts and details would have benefited the response.
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Anchor Level 2-A

The response:

Minimally develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Lincoln: Civil War caused thousands of deaths; wanted to pay tribute to lives
lost and their families; influenced Martin Luther King Jr. to start a revolution for freedom of blacks in
the United States; Roosevelt: idea was to get Americans back on their feet and prevent future
problems; developed programs so Americans could insure their money; many of Roosevelt’s
programs still around today); includes faulty and weak application (Lincoln: because of turmoil, North
and South split over conflicts such as slavery that could not be agreed upon; Martin Luther King Jr.
based many of his ideas on policy set forth by Lincoln in his address)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents little relevant outside information (Lincoln: at beginning of Civil War, Lincoln’s main goal
was to preserve the Union; Lincoln’s focus shifted slightly concerning abolition of slavery; Roosevelt:
shut down banks until they were safe to reopen; started programs to conserve natural resources)
Includes few relevant facts, examples, and details (Lincoln: mourning for lives of deceased;
Roosevelt: bank failures, bankruptcy, unemployment; Social Security); includes an inaccuracy
(Lincoln: Lincoln said Americans need to end Civil War because it is not doing anything good for the
nation)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Document information and limited relevant
outside information are employed in the treatment of both addresses. While the discussion of the impact
of Lincoln’s address is limited and includes weak generalizations, an understanding of the task is
demonstrated.
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task for Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Lincoln: Gettysburg one of bloodiest battles in Civil War; address a morale
boost to Northern troops and civilians; war took a large mental and physical toll on both sides;
Lincoln viewed by civil rights movement as a pivotal figure in African American history; Roosevelt:
Great Depression, an extremely difficult time; made promises to improve the economy and strengthen
regulations within 100 days of entering office; Americans became much more optimistic for their
futures; $700 billion bailout given during Recession of 2008); includes faulty and weak application
(Roosevelt: Bush’s expansion of welfare programs very similar to New Deal)

Incorporates limited relevant information from documents 4, 5, 6, 7, 8, and 9

Presents little relevant outside information (Lincoln.: Civil War fought by North on behalf of
preserving country and by South on behalf of their demand to keep slaves; Civil War garnered United
States the most casualties in any conflict it had entered)

Includes few relevant facts, examples, and details (Lincoln: Emancipation Proclamation; Roosevelt:
joblessness, hunger, and economic failure); includes inaccuracies (Lincoln: 51,000 people killed;
Martin Luther King Jr. used portions of Gettysburg Address in his famous “I have a Dream” speech)
Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 2. Document interpretation frames the
response. A few good statements of relevant outside information in the discussion of Lincoln support the
task. Lack of explanation and supporting details weaken the effort.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task for George Washington’s Farewell Address and Abraham
Lincoln’s Gettysburg Address

Is primarily descriptive (Washington: nation suffered since the war had taken its toll; economic
tension was a major problem during time period; made it his goal to alleviate this stress and
succeeded; set many precedents which future politicians would follow; Lincoln: battles fought
between Union and Confederacy proved brutal and devastating; loss of men rocked nation and
devastated thousands of families; wanted to alleviate tensions and sorrow; wanted to notify people of
great task of reunification of United States; country reunified and a more powerful United States
created; inspired people to seek individual freedom from oppression); includes faulty application
(Washington. chose to leave with a warning to not involve United States in foreign affairs)
Incorporates limited relevant information from documents 1, 2, 4, 5, and 6

Presents little relevant outside information (Washington: managed to defeat what was considered to be
greatest army in the world; managed to create and head nation through its infantile stages)

Includes few relevant facts, examples, and details (Washington: influenced Wilson’s policy of
neutrality; Lincoln: loss of 51,000 men at Gettysburg; Martin Luther King Jr.); includes an inaccuracy
(Washington: Wilson somewhat altered his ideas by promoting nation to not trade with foreign
nations during times of war to maintain neutrality)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The discussion of historical circumstances
surrounding each address incorporates a hint of analysis. The conclusion refers to specific examples for
the impact of each address but would have benefited from additional supporting facts and details.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for Franklin D. Roosevelt’s First Inaugural Address and
mentions George Washington’s Farewell Address

* Is descriptive (Washington: gives plenty of advice to future presidents to keep our nation strong;
Roosevelt: country going through worst financial crisis in history; gave people hope; talked about
what he was going to do to help the nation)

* Includes minimal information from documents 1, 2, 3, 8, and 9

* Presents no relevant outside information

* Includes few relevant facts, examples, and details (Roosevelt: going to have government create jobs)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response fits the criteria for Level 1. None of the general statements about
Washington specifically address any aspect of the task. Additional supporting facts and details would
have strengthened the discussion of Roosevelt.
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Anchor Paper — Document-Based Essay—Level 1 — B

Anchor Level 1-B

The response:

Minimally develops all aspects of the task for Abraham Lincoln’s Gettysburg Address

Is descriptive (Lincoln: helped family and friends who had lost someone in battle; Gettysburg one of
bloodiest battles in Civil War); includes weak application (Lincoln: everyone lost someone they cared
about at Gettysburg)

Includes minimal information from documents 4, 5, and 6

Presents no relevant outside information

Includes few relevant facts, examples, and details (Lincoln: Martin Luther King; “I Have a Dream”)
includes an inaccuracy (Lincoln: misinterprets “fore score and seven years ago”)

Demonstrates a general plan of organization; includes an introduction and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. All aspects of the task are briefly
mentioned for Lincoln’s Gettysburg Address. Simplistic, repetitive, and unexplained statements frame the
response.
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Document-Based Essay—Practice Paper — E
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Practice Paper A—Score Level 1

The response:

* Minimally mentions some aspects of the task for George Washington’s Farewell Address and
Abraham Lincoln’s Gettysburg Address

* s descriptive (Washington: wanted to leave the country with a few last tips; did not want country to
break its neutrality so that they could stay out of wars; Lincoln: policy to bring peace to nation and
restabilize it after the battle; allowed him to console citizens for all the casualties and bring nation
back together); includes faulty application (Washington: address allowed him to stabilize the Union
and increase American manufacturing)

* Includes minimal information from documents 2 and 5

e Presents no relevant outside information

* Includes very few relevant facts, examples, and details (Washington: leaving the presidency)

* Demonstrates a general plan of organization; includes an introduction that copies the historical context
and a brief concluding sentence

Conclusion: Overall, the response fits the criteria for Level 1. Document information is used to make
relevant general statements that would have benefited from supporting facts and details. However, a
limited understanding of the task is demonstrated.
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Practice Paper B—Score Level 4

The response:

Develops all aspects of the task for Abraham Lincoln’s Gettysburg Address and Franklin D.
Roosevelt’s First Inaugural Address

Is both descriptive and analytical (Lincoln: successful attempt to rally Union spirits, renew North’s
commitment to winning war, and call for new birth of freedom; used address to explain that war not
just to maintain Union but to promote equality and liberty; strong impact on society of time that saw
importance of ending slavery and on political movements for years; continued to influence American
culture and politics during civil rights movement of 1960s; Roosevelt: speech a foreshadowing of
power federal government would soon have; planned on expanding government’s role in regulating
banking and investments; Republican presidents who came after him were not successful in
dismantling much of New Deal because American people accepted many of changes; country believed
government involvement in economy would save them from another Great Depression)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Lincoln: after election, Southern states that had slaves
began seceding from Union; some in North joining antiwar groups, protesting draft, and thinking that
ending war and letting South leave Union was better for the United States; Emancipation
Proclamation set stage for Reconstruction and passage of 13th, 14th, and 15th amendments; new post—
Civil War liberties not really enjoyed by African Americans; Rosa Parks during Montgomery bus
boycott, Martin Luther King Jr. in Birmingham, and Freedom Riders worked to achieve “old dream”
of equality; Roosevelt: many Americans felt abandoned and ignored by government because of
Republican attitude of laissez-faire economy; Republicans during the Depression willing to help
business, hoping that saving businesses would save jobs; margin stock buying and uninsured bank
savings would not be allowed to endanger economy again; programs began to move United States
away from laissez-faire)

Supports the theme with relevant facts, examples, and details (Lincoln: thousands of casualties in
Civil War; deadly battle of Gettysburg; Declaration of Independence; Roosevelt: worst economic
failure in American history, Americans standing in line for free soup; TVA and NIRA)

Demonstrates a logical and clear plan of organization; includes an introduction that is slightly beyond
a restatement of the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. Good relevant outside information is used
throughout the response to reach good analytic conclusions. Additional supporting facts and details would
have enhanced the discussion of the impact of each address.
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Practice Paper C—Score Level 3

The response:

Develops all aspects of the task with some depth for Abraham Lincoln’s Gettysburg Address and
George Washington’s Farewell Address

Is more descriptive than analytical (Lincoln: responded to the country’s grief; duty of American
people to not give up and keep fighting so dedicated work of soldiers would continue to prove men
did not die in vain; Emancipation Proclamation gave Negro slaves hope before end of Civil War, but
they were still hoping for equality in 1963; Martin Luther King’s speech served as inspiration for
Americans to continue the fight for a nation where all men created equal; much of what happened in
1960s to promote equality influenced by ideas set in motion by Lincoln; Washington: during his
presidency, increase in United States industry and good relations with Europe was achieved by staying
neutral, not going to war, and only trading with them; America had survived as a new nation and had
potential to be a great nation; stated United States should not have political parties because they could
divide country; war came to United States; staying neutral became almost impossible)

Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

Incorporates relevant outside information (Lincoln: South thought they would be safer forming
Confederate States of America, but North disagreed; many people have come to Gettysburg to honor
soldiers’ sacrifice; protesters held rallies and lobbied Congress; breakthroughs when segregation in
most public places ended and literacy tests and poll taxes abolished; Washington: when World War I
broke out in Europe, most Americans did not want to go to war; went to war hoping to end all wars
and save democracy)

Includes some relevant facts, examples, and details (Lincoln: 51,000 casualties; dedicated site as
graveyard to honor fallen men; Lincoln Memorial; March on Washington; Washington: Japanese
bombed Pearl Harbor)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Good historical information enhances the
development of the response. Thoughtful statements are employed to interpret and expand upon document
information, but further explanation would have strengthened the discussion.
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Practice Paper D—Score Level 5

The response:

* Thoroughly develops all aspects of the task evenly and in depth for George Washington’s Farewell
Address and Franklin D. Roosevelt’s First Inaugural Address

* Is more analytical than descriptive (Washington: main reason for America’s success in part lies in his
basic character and his personal dedication to America; urged a strong adherence to foreign policy that
showed no partiality to one country over another although trading with other nations was always
acceptable; understood that for America in 1796, the most beneficial thing would be to expand
domestic business and economy until America became sustainable on its own goods; decisions for
intervention and the creation of alliances often met strong dissent that used Washington’s advice as
the basis for their arguments; Roosevelt: American people utterly devastated; families losing
everything they owned; would use everything in his power to restore economy and help American
people; reform measures established safeguards for bank deposits and stock investments; would take a
world war to solve unemployment crisis although the groundwork was laid for recovery)

* Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

* Incorporates substantial relevant outside information (Washington: enduring faith and hope helped
give American people a feeling of nationalism; Woodrow Wilson understood that as a neutral nation,
orders from nations at war would be good for American economy, but our military was not ready for
war; Roosevelt’s support for United Nations and Truman’s support for collective security moved
United States further away from Washington’s advice; more than a decade of involvement in Vietnam
led to questions about whether United States intervention was necessary; Roosevelt: banks failed and
businesses went bankrupt; Americans lost their jobs, farms foreclosed, and World War I veterans
marched on Washington; fear and confusion plagued millions of Americans; WPA formed to rebuild
infrastructure of America by repairing roads and building bridges; electricity installed for many
citizens in Tennessee Valley; trees planted and conservation of natural resources expanded; influenced
George W. Bush and Barack Obama to use federal government to solve major economic problems)

* Richly supports the theme with many relevant facts, examples, and details (Washington: how to keep
America growing and safe from internal divisions and external threats; neutrality challenged by
German submarine warfare; Roosevelt: Great Depression; stock market crash of October 1929; Black
Friday)

* Demonstrates a logical and clear plan of organization; lacks an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 5. Good historical insights support an analytic
discussion of circumstances leading to each address. A thorough discussion of the long-lasting influence
of Washington’s advice demonstrates good comparative elements, and the treatment of the more
immediate physical and emotional effects of Roosevelt’s address and the New Deal is comprehensive.
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Practice Paper E—Score Level 2

The response:

Minimally develops all aspects of the task for George Washington’s Farewell Address and Franklin D.
Roosevelt’s First Inaugural Address

Is primarily descriptive (Washington: wrote what country should and should not do; America should
have little to no connection with European powers as it would not be good for the country; Wilson
stated United States should be neutral in fact as well as name; Roosevelt: government should get
involved and put people to work on projects that could benefit country and its economy; fewer people
unemployed; gave people hope); includes faulty and weak application (Washington: wanted to show
people he was not corrupt and decided to retire)

Incorporates limited relevant information from documents 1, 2, 7, 8, and 9

Presents some relevant outside information (Washington: after Revolution, America in need of a
strong government that was not too powerful but powerful enough to handle the country; after Articles
of Confederation failed, Constitution written; served two terms as president; Roosevelt: Great
Depression caused by stock market crash; New Deal introduced via radio; banks should be closed for
four days to inspect which ones would work and which would not)

Includes few relevant facts, examples, and details (Washington: Wilson tried to follow Washington’s
words; Roosevelt: many unemployed and in need of a job; many had roofs to live under and meals in
front of them); includes an inaccuracy (Roosevelt: first time any president used radio to communicate
with people)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. While the discussion of the impact of
Roosevelt’s address focuses on its immediate impact, the impact of Washington’s address is addressed
with a single statement about Wilson’s neutrality. The strength of the response is the treatment of
historical circumstances surrounding Washington’s address.
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United States History and Government Specifications

June 2017

Part1

Multiple-Choice Questions by Standard

Standard

Question Numbers

1—United States and New York History

4,5,7,12,13, 14, 15, 16, 22, 23, 25, 26, 27,
28, 32, 36, 37, 40, 43, 47, 49

2—World History

19, 33, 34, 35, 42

3—Geography

1, 29, 44, 50

4—Economics

2,17, 20, 21, 24, 30, 39, 46

5—Civics, Citizenship, and Government

3,6,8,9 10, 11, 18, 31, 38, 41, 45, 48

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Cultural and Intellectual
Life; Civic Values;
Migration; Diversity;
Reform Movements;
Change

Standards 1, 3, 4, and 5:
United States and New York
History; Geography;
Economics; Civics,
Citizenship, and Government

Document-based Essay

Presidential Decisions and
Actions; Foreign Policy;
Interdependence; Civic
Values; Constitutional
Principles; Citizenship;
Economic Systems;
Government

Standards 1, 2, 3, 4, and 5:
United States and New York
History; World History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:

Part I and Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the June 2017
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http://www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts provided for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.
2. Select the test title.
3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.



http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm
http://www.p12.nysed.gov/assessment
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