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UNITED STATES HISTORY AND GOVERNMENT

Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should include:

Introduction to the task—

* Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by matching evidence from the
response to the rubric

* Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the scores and commentaries
provided

e Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not
correct the student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that
differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions are to be scored by one rater.

(3) The scores for each scaffold question must be recorded in the student’s examination booklet and on the
student’s answer sheet. The letter identifying the rater must also be recorded on the answer sheet.

(4) Record the total Part IIT A score if the space is provided on the student’s Part I answer sheet.

Schools are not permitted to rescore any of the open-ended questions (scaffold questions,
thematic essay, DBQ essay) on this exam after each question has been rated the required
number of times as specified in the rating guides, regardless of the final exam score. Schools are
required to ensure that the raw scores have been added correctly and that the resulting scale
score has been determined accurately. Teachers may not score their own students’ answer

papers.

The scoring coordinator will be responsible for organizing the movement of papers, calculating a final
score for each student’s essay, recording that score on the student’s Part I answer sheet, and determining
the students final examination score. The conversion chart for this examination is located at
http://www.pl2.nysed.gov/assessment/ and must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Document-Based Question
August 2019

Document 1

... The rents Pullman charged were excessive, running about 25 percent higher than in neighboring
towns. He sold at ten cents per thousand gallons water that he bought from Chicago at four cents.
He forced his tenants to buy their food and other necessities from company stores, where prices
far exceeded those of regular outlets. The simmering cauldron of protest boiled over when in
1894 the company cut wages an average of 25 percent, without a comparable cut in rent or in the
cost of necessities. Pullman refused to listen to complaints and dismissed from their jobs those
who persisted in the outcry. He then closed the plant.

At this juncture [time], the American Railway Union, which had a membership of 150,000,
including several thousand Pullman employees, joined the struggle, ordering its members not to
handle trains with Pullman cars attached. The strike was quickly turned into a national disruption.
Within a month, railroad traffic, particularly in the western states, was almost at a standstill. The
beset [besieged] railroad owners hit on the scheme of coupling Pullman cars to trains that carried
mail, confident that any interference with the mail was a federal crime. When the strikers still
refused to man the trains, the railroads persuaded Attorney General Olney to swear in an army of
special deputies—actually in the pay of the railroads—in order to help keep the trains moving.

The leader of the union was Eugene V. Debs, a gentle but dynamic person who had made the
interests of workingmen the consuming enthusiasm of his life. He had instructed his members
to avoid violence. But it broke out now anyhow between the deputies and the strikers. The
railroads in their frustration asked President Cleveland to send federal troops to keep order and
to guarantee the safe handling of the mails. . . .

Source: Henry F. Graff, Grover Cleveland, Henry Holt and Company, 2002

1la According to Henry F. Graff, what was one reason Pullman workers went on strike?

Score of 1:

States a reason Pullman workers went on strike according to Henry F. Graff

The nation’s worst depression of the 19th century began in 1893. In 1894, the worst year of the depression,
workers at the Pullman Company went on strike in Chicago.

Examples: Pullman charged excessive rents; rents charged by Pullman were about 25 percent higher

than in neighboring towns; Pullman sold water he bought for 4 cents at 10 cents per thousand

gallons; tenants were forced to buy their food and other necessities from company stores;

prices at company stores far exceeded those of regular outlets; worst 19th century depression

led to tensions at Pullman Company; company cut wages in 1894 an average of 25 percent
without a comparable cut in rent or the cost of necessities; Pullman refused to listen to

complaints; Pullman dismissed from their jobs those who persisted in outcry; Pullman closed

the plant

Score of 0:

Incorrect response
Examples: rents were too low; workers were not permitted to buy at company stores; Pullman listened to
complaints; American Railway Union had a membership of 150,000; the strike turned into a

national disruption

Vague response

Examples: railroads were frustrated; it was a federal crime; there were regular outlets

No response
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1b According to Henry F. Graff, what was one reason President Grover Cleveland was asked to send
federal troops to Chicago?

Score of 1:
e States a reason President Grover Cleveland was asked to send federal troops to Chicago according to Henry
F. Graff
Examples: to keep order; to guarantee safe handling of mails; strike was causing a national disruption;

railroad traffic, particularly in the western states, was almost at a standstill; strikers refused to
handle trains carrying mail that had Pullman cars attached; interference with the mail was a
federal crime; railroads had persuaded Attorney General Olney to swear in an army of special
deputies to keep trains moving which led to violence; violence broke out between deputies
and strikers

Score of 0:
. Incorrect response
Examples: to stop the mail; to swear in an army of special deputies; railroad traffic was increasing; to
protect the strikers; Debs was the leader of the union
e Vague response
Examples: members were instructed; Debs quit; enthusiasm was consuming
e No response
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Document 2a

President Grover Cleveland responded to the strike and to the riots that followed by sending federal troops to
Chicago.

... Cleveland also feared the worst, and responded accordingly. Federal troops arrived to quell
[stop] the riots, ironically, on July 4. While patriotic citizens set off fireworks, in the city of Chicago
they set fires. Thousands of angry protestors lay waste to the city. At the Chicago rail yards more
freight trains were flipped over and cars set ablaze. A huge fire that night destroyed the expositions
on the grounds of the World’s Fair. Chicago degenerated into lawlessness and chaos.

It continued for four days. On July 6, a rail deputy shot two men, inciting the largest riot of
all—6,000 rail workers destroyed over $340,000 worth of railroad property on a single day as
over 700 railroad cars were torched. The next day, a mob attacked the state militia. The soldiers
fired back, killing 4 rioters and wounding 20 others. Reinforcements for the federal troops were
called up from surrounding states. No American city had ever experienced such anarchy in
peacetime. . . .

Source: Chris Wallace, Character: Profiles in Presidential Courage, Rugged Land, 2004

Document 2b

Burning of Six Hundred Freight-Cars on the Panhandle Railroad,
South of Fiftieth Street, on the Evening of July 6th.

Source: G. A. Coffin and Charles Mente, Harper’s Weekly, July 21, 1894
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2 Based on these documents, what was one effect of President Cleveland’s decision to send federal
troops to end the Pullman strike?

Score of 1:
e States an effect of President Cleveland’s decision to send federal troops to end the Pullman strike based on
these documents
Examples: citizens set fires in Chicago; thousands of angry protestors lay waste to the city; more freight

trains were flipped over in Chicago rail yards; railroad cars were set ablaze; huge fire
destroyed expositions on grounds of World’s Fair; Chicago degenerated into lawlessness and
chaos; riots continued for four days; a rail deputy shot two men, inciting a large riot; 6,000
rail workers destroyed over $340,000 worth of railroad property on a single day; over 700
railroad cars torched in a single day; mob attacked the state militia; soldiers killed four rioters
and wounded 20 others; reinforcements for federal troops called up from surrounding states;
600 freight cars on Panhandle Railroad burned the night of July 6th; there were thousands of
angry protestors; lawlessness and chaos; anarchy/riots

Score of 0:
e Incorrect response
Examples: federal troops set fires in Chicago; federal troops refused to go to Chicago; reinforcements
were sent back; a rail deputy was shot
e Vague response
Examples: the worst was feared; he responded; citizens were patriotic; freight trains were in the rail
yards; it was peacetime
e No response
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Document 3

The Pullman Strike of 1894 was the first national strike in United States history. Before coming
to an end, it involved over 150,000 persons and twenty-seven states and territories and would
paralyze the nation’s railway system. The entire rail labor force of the nation would walk away
from their jobs. In supporting the capital side [railroad owners] of this strike President Cleveland
for the first time in the Nation’s history would send in federal troops, who would fire on and kill
United States Citizens, against the wishes of the states. The federal courts of the nation would
outlaw striking by the passing of the Omnibus indictment [federal charges against the leaders of
the American Railway Union]. This blow to unionized labor would not be struck down until the
passing of the Wagner act in 1935. This all began in the little town of Pullman, Illinois, just south
of Chicago. . ..

Source: Keith Ladd and Greg Rickman, “The Pullman Strike,” kansasheritage.org, 1998 (adapted)

3 According to Keith Ladd and Greg Rickman, what was one effect of President Cleveland’s decision to
support railroad owners during the Pullman strike?

Score of 1:
e States an effect of President Cleveland’s decision to support railroad owners during the Pullman strike
according to Keith Ladd and Greg Rickman
Examples: federal troops fired on and killed United States citizens; federal courts outlawed the strike by

issuing the Omnibus indictment; federal charges were brought against the leaders of the
American Railway Union; unionized labor suffered a blow that would not be struck down
until the Wagner Act passed in 1935; against the wishes of the states, President Cleveland
sent in federal troops; Cleveland set the precedent for using federal troops against labor
unions; setbacks for labor unions

Score of 0:
e Incorrect response
Examples: it was the first national strike in United States history; it involved over 150,000
persons/twenty-seven states and territories; it paralyzed the nation’s railway system; entire
rail labor force of nation walked away from their jobs; it increased the labor force of
railroads; unionized labor was accepted; federal courts supported the strike
e Vague response
Examples: they walked away; capital side; Pullman, Illinois; it began in a little town; they were first
e No response
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Document 4a

Veterans’ sheds, tents, and shanties sprawled across the
Anacostia Flats in Washington, D.C., in 1932.

Source: National Archives (adapted)
Document 4b

Violent clash between police and veterans on the morning of July 28, 1932.

Source: General Douglas MacArthur Foundation

Document 4c¢

... No “civil commotion” attracted as much attention as the march of the “bonus army.”
Demanding immediate and full payment of bonuses for their service in World War I, 15,000 to
20,000 unemployed veterans moved on Washington in the spring of 1932. The House passed the
bonus bill, but when the Senate voted it down by an overwhelming margin, half the men stayed
on; they had no jobs, no homes, no place else to go. Most of them lived in mean shanties on the
muddy Anacostia flats, some camped in unused government buildings. General Glassford, the
head of the District police, treated the men decently and with discretion, but, as the men stayed
on day after day, federal officials panicked. On July 28, 1932, the government decided precipitately
[suddenly] to evict bonus marchers from vacant buildings on Pennsylvania Avenue. Two veterans
were killed and several District police were injured in a scuffle that followed. President Hoover
summoned the U.S. Army to take over. . . .

Source: William E. Leuchtenburg, The Perils of Prosperity, 1914—1932, University of Chicago Press, 1993
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4a Based on these documents, state one reason World War I veterans marched on Washington, D.C., in
1932.

Score of 1:
e States a reason World War I veterans marched on Washington, D.C., in 1932 based on these documents
Examples: to demand immediate and full payment of bonuses for their service in World War I; to
pressure Congress to pass the Bonus Bill; they had no jobs; they had no homes; they were
unemployed

Score of 0:
e Incorrect response
Examples: to live in shanties on Anacostia flats; the House passed the Bonus Bill; to demand gradual
payment of bonuses; to find work
e Vague response
Examples: a civil commotion; to move on; an overwhelming margin; to camp
e No response

4b Based on these documents, state one reason President Hoover sent the United States Army to remove
the Bonus Marchers.

Score of 1:
e States a reason President Hoover sent the United States Army to remove the Bonus Marchers based on these
documents
Examples: no civil commotion had attracted such attention; federal officials panicked; even after the

Bonus Bill was voted down the men stayed on day after day; two veterans had been killed
and several district police had been injured in a scuffle; clash between police and veterans on
morning of July 28, 1932 was violent; to end the civil commotion; violent clashes when the
government suddenly decided to evict Bonus Marchers from vacant buildings on
Pennsylvania Avenue

Score of 0:
e Incorrect response
Examples: bonuses were being paid; to find them jobs; they had served in World War I; General
Glassford was the head of the district police; General Glassford treated the veterans decently
e Vague response
Examples: it was sudden; they were summoned
e No response
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Document 5a

Source: Washington Post, Friday, July 29, 1932

Document 5b

.. .A storm of protest followed. Americans who viewed the photographs and read the reports over
the next few days found the actions of their government inexcusable. Any remaining faith they
still had in Washington was now called into question, especially when Hoover and MacArthur
attempted to justify their orders by saying that the marchers were criminals and communists.
Far from a revolutionary crowd, the veterans seemed to most people to be little different than
the rest of the nation: they had no work and they wanted to feed their families. Squeezed from
all directions, the people needed an ally—desperately—and in the Democratic candidate for
president in 1932, they finally found one. . . .

Source: Peter Jennings and Todd Brewster, The Century, Doubleday, 1998
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5 According to these documents, what were fwo reasons many Americans thought the government’s
action against the veterans was wrong?

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each different reason many Americans thought the
government’s action against the veterans was wrong according to these documents
Examples: troops had used gas bombs and flames/troops burned shacks/tear gas and torches were used

to rout the ragged army; Hoover and MacArthur calling the marchers criminals and
communists was unwarranted; veterans were suffering like the rest of the nation; veterans
had only wanted work and to be able to feed their families; the government had used extreme
tactics against peaceful veterans

Note: To receive maximum credit, two different reasons many Americans thought the government’s action
against the veterans was wrong must be stated. For example, troops used gas bombs and flames and
troops burned shacks are the same reason expressed in different words. In this and similar cases, award
only one credit for this question.

Score of 0:
e Incorrect response
Examples: troops were hurt; veterans used gas bombs and flames; veterans were criminals and
communists; veterans were part of a revolutionary crowd; there was a Democratic candidate
for president
e Vague response
Examples: storm of protest; concerted drive follows action; faith called into question; they were
squeezed; it was in the shadow of the capital
e No response
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Document 6

... American history is punctuated by moments and incidents that become prisms through which
larger events are better understood—the Boston Tea Party, Nat Turner’s Rebellion, the Alamo,
John Brown’s Raid. The march of the Bonus Army belongs in such company. But its significance has
been obscured [dimmed] by time, even to its direct beneficiaries—the millions of later veterans
whose bonus would be the GI Bill and the benefits that have followed to the present day. And,
its legacy is everlasting. The First Amendment of the Constitution grants Americans the right “to
petition the government for redress of grievances.” Millions of Americans have since peacefully
marched on Washington in support of various causes, their way paved by the veterans of 1932.

Source: Paul Dickson and Thomas B. Allen, The Bonus Army: An American Epic, Walker and Company, 2004

6 According to Paul Dickson and Thomas B. Allen, what was one impact of the Bonus Army?

Score of 1:
e States an impact of the Bonus Army according to Paul Dickson and Thomas B. Allen
Examples: GI Bill gave millions of later veterans bonuses; benefits/bonuses continue for veterans to the
present day; they paved the way for millions of protestors to march peacefully on
Washington; the rights of the first amendment were upheld/the right to petition the
government for redress of grievances was upheld; it was a turning point that expanded the
benefits of veterans/rights of protestors

Score of 0:
e Incorrect response
Examples: it stopped bonuses for veterans; the first amendment of the Constitution was used to stop
them; it ended marches on Washington; it ended rights of protestors
e Vague response
Examples: American history is punctuated by moments/incidents; larger events are understood through
prisms; it belongs in such company; they supported various causes
e No response
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Document 7a

In 1941, civil rights activist A. Philip Randolph demanded an end to racial segregation in the Armed Forces.

... Roosevelt ignored Randolph’s call for a desegregated army. By that time, all branches of the
military separated black soldiers into their own units, deployed them on segregated trains, and
housed them in old, dilapidated barracks. Most black soldiers served as stewards and cooks or
performed menial labor such as maintaining latrines [bathrooms]. As late as 1940, the U.S. armed
services included only five black commissioned officers, including Benjamin O. Davis, Sr., the
first African-American to reach the rank of general, and Benjamin O. Davis, Jr., the 20th century’s
first black graduate of West Point. Military leaders routinely denied black soldiers entry into many
training classes that would have enabled them to advance in rank. . . .

Source: Mark Bauerlein et al., Civil Rights Chronicle: The African American Struggle for Freedom, Legacy, 2003

Document 7b

... Not surprisingly, black organizations pressed hard for equality within the armed services.
They viewed the military as a key institution in American life. A direct arm of the government,
and a direct expression of the people, it personified the democratic values for which the United
States fought. Ending racial discrimination in the armed forces would have a powerful effect on
civil society. Moreover, if blacks made an equal contribution to the war effort, their claim to full
citizenship would be much stronger. . . .

Source: Adam Fairclough, Better Day Coming: Blacks and Equality, 1890-2000, Viking, 2001
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7 Based on these documents, what were fwo reasons African American civil rights leaders called for an
end to racial segregation in the Armed Forces?

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each different reason African American civil rights
leaders called for an end to racial segregation in the Armed Forces based on these documents
Examples: black soldiers were still separated into their own units; African American soldiers were being

deployed on segregated trains; African American soldiers were being housed in old,
dilapidated barracks; most black soldiers served as stewards; most black soldiers served as
cooks; most black soldiers performed menial labor/maintained latrines/bathrooms; in 1940,
the United States armed services included only five black commissioned officers; military
leaders routinely denied black soldiers entry into many training classes that would enable
them to advance in rank; the military was viewed as a key institution in American life;
military personified the democratic values for which the United States fought; ending racial
discrimination in the armed forces would have a powerful effect on civil society; if African
Americans made a contribution to the war effort, their claims to full citizenship would be
much stronger

Note: To receive maximum credit, two different reasons African American civil rights leaders called for
desegregation in the Armed Forces must be stated. For example, African American soldiers performed
menial labor and African American soldiers maintained bathrooms are the same reason expressed in
different words. In this and similar cases, award only ene credit for this question.

Score of 0:
e Incorrect response
Examples: segregated trains were not allowed; there were no African American commissioned officers;
West Point has had no African American graduates; African Americans could not fight in the
United States military
e Vague response
Examples: Roosevelt ignored the call; all branches; they pressed hard; it was a direct expression; it was
personified
e No response
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Document 8a

Following World War II, on orders from President Truman, the Army, Navy, and Air Force
abolished their traditional Jim Crow units and with very little fanfare integrated themselves. On a
recent [September 1963] 3,200-mile tour of the South, we viewed the impressive results.

We saw Negro and white servicemen eating at the same mess-hall tables, drinking at the same
on-base bars, playing ball on the same teams. They sleep in the same barracks, share lavatories
and showers, borrow money from one another until pay day.

In on-base homes assigned without regard for race, white and Negro families live next door to
one another, baby-sit for one another, watch TV together, share backyard barbecues. They swim
together in on-base pools, worship together in military chapels. Their children play and squabble
happily together on the lawns, attend on-base schools and Sunday schools together. All this has
for years been accepted practice on military bases, including many in the Deep South. . . .

Source: Ruth and Edward Brecher, “The Military’s Limited War Against Segregation,”
Reporting Civil Rights, The Library of America

Document 8b
Soldiers from the U.S. Army’s Integrated Second Infantry Division in Korea

Source: Defense Media Network (adapted)
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8 Based on these documents, what were fwo results of President Harry Truman’s executive order
abolishing segregated “Jim Crow units” in the military?

Score of 2 or 1:
e Award 1 credit (up to a maximum of 2 credits) for each different result of President Harry Truman’s
executive order abolishing segregated “Jim Crow units” in the military based on these documents
Examples: Army, Navy, and Air Force integrated with little fanfare; Negro and white servicemen ate at
the same mess-hall tables; Negro and white servicemen drank at the same on-base bars;
Negro and white servicemen played ball on the same teams; Negro and white servicemen
slept in the same barracks; Negro and white servicemen shared lavatories; Negro and white
servicemen shared showers; Negro and white servicemen borrowed money from one another;
on-base homes were assigned without regard to race; white and Negro families lived next
door to one another; white and Negro families baby-sat for one another; white and Negro
families watched television together; white and Negro families shared backyard barbecues;
white and Negro families swam together in on-base pools; white and Negro families
worshiped together in military chapels; children played together on lawns; children attended
on-base schools together; children attended Sunday schools together; integration an accepted
practice on military bases including many in Deep South; soldiers and families of both races
easily mixed together in day-to-day activities; soldiers fought in the Korean War in
integrated units/United States Army’s Second Infantry division in Korea was integrated

Note: To receive maximum credit, two different results of President Harry Truman’s executive order
abolishing segregated “Jim Crow units” in the military must be stated. For example, soldiers fought in
the Korean War in integrated units and U.S. Army’s Second Infantry division in Korea was integrated
are the same result expressed in different words. In this and similar cases, award only one credit for this
question.

Score of 0:
e Incorrect response
Examples: traditional Jim Crow units in Army, Navy, and Air Force not abolished; on-base homes were
segregated; African American soldiers could not fight in Korea; soldiers found it difficult to
adjust to integration
e Vague response
Examples: practices are accepted; a 3,200-mile tour of the South; it followed World War II; it was the
Deep South
e No response
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Document 9

.. .The military’s last all-black unit disbanded in 1954, and the services, with the exception of the
navy, which lagged somewhat behind, recruited African Americans for all specialties. Acceptance
in the ranks did not, however, mean acceptance in communities adjacent to military installations.
While black service personnel had equal access to integrated military family quarters on bases,
they faced the same discrimination in housing in local civilian communities that had always
existed. . . .

Black military personnel also faced discrimination in furthering their own education.
Universities near military installations, especially in the South, refused to accept black students.

Outside the gates of their bases, black military personnel found that civilian communities
treated them in the same manner as they did their local minority population. Jim Crow laws,
again mostly in the South but to some degree throughout the country, separated black from white
in shopping, eating, housing, transportation, and recreational facilities. Frequently these public
areas exhibited Whites Only signs, and the towns had police more than willing to enforce these
policies. . . .

The arrival of the 1960s brought increased impatience in the black military and civilian
communities. Protests continued, with sit-ins the dominant form of nonviolent action as blacks and
their supporters challenged local Jim Crow laws restricting their access to eating establishments
and other public facilities. . . .

Source: Lt. Colonel (Ret.) Michael Lee Lanning,
The African-American Soldier: From Crispus Attucks to Colin Powell,
Citadel Press, 2004 (adapted)

9 According to Michael Lee Lanning, what was one way discrimination against African Americans
continued after President Truman’s executive order?

Score of 1:
e States a way discrimination against African Americans continued after President Harry Truman’s executive
order according to Michael Lee Lanning
Examples: acceptance in ranks did not mean acceptance in communities adjacent to military

installations; black service personnel faced the same discrimination in housing in local
civilian communities that always existed; black military personnel faced discrimination in
furthering their education; some universities near military installations refused to accept
black students; civilian communities treated black military personnel in the same manner as
they did the local minority population; Jim Crow laws separated blacks from whites in
shopping/eating/housing/transportation/recreational facilities; public areas frequently
exhibited “Whites Only” signs; town police were willing to enforce “Whites Only” policies;
the last all-black unit was not disbanded until 1954

Score of 0:
e Incorrect response
Examples: services recruited African Americans for all specialties; black students were accepted at some
universities; black military personnel were treated the same; sit-ins became violent; “Whites
Only” signs were banned
e Vague response
Examples: acceptance to ranks; outside the gates of bases; military installations in the South; treated in
the same manner; towns had police; 1960s brought impatience
e No response
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United States History and Government
Content-Specific Rubric
Document-Based Question
August 2019

Historical Context: The president of the United States has been granted power as the commander in chief by

the Constitution. Although the president has used his military powers to commit troops
overseas, he has also used this power to respond to domestic challenges. These
challenges have included President Grover Cleveland and the Pullman strike, President
Herbert Hoover and the Bonus Army, and President Harry Truman and segregation in
the armed forces.

Task: Select fwo domestic challenges mentioned in the historical context and for each

¢ Describe the historical circumstances that led to the president’s action
¢ Discuss how the president’s action influenced the United States and/or American society

Scoring Notes:

1. This document-based question has a minimum of four components (for each of two domestic challenges,
describing the historical circumstances that led to the president’s action and discussing how the president’s
action influenced the United States and/or American society).

2. The historical circumstances that led to the president’s action may be discussed from either a broad or a
narrow perspective, e.g., the Pullman strike resulted from the rise of labor unions in reaction to the growth
of big business after the Civil War or the strike resulted from the actions of George Pullman against the
Pullman Company workers.

3. The description of historical circumstances that led to the president’s action may include information about
the president’s action.

4. The influence of the president’s action on the United States and/or American society may be immediate or
long term.

5. The discussion of the influence of the president’s action may be on the United States, on American society,
or on both.

6. The use of language that appears in documents should not be penalized, e.g., historically accepted terms for
African Americans.

7. The influence of the president’s action may be discussed from different perspectives as long as the positions
are supported by accurate historical facts and examples.

8. Only two domestic challenges should be chosen from the historical context. If three challenges are
addressed, only the first two should be scored.

9. For the purpose of meeting the criteria of using at least four documents in the response, documents 2a, 2b,

4a, 4b, 4c, 5a, 5b, 7a, 7b, 8a, and 8b may be considered as separate documents if the response uses separate,
specific information from each document.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth for each of two domestic challenges by
discussing the historical circumstances that led to the president’s action and how the president’s action
influenced the United States and/or American society

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., Pullman strike:
connects the rise of big business, the injustices of the Pullman Company toward workers, and the decision
of Eugene Debs’ American Railway Union to support striking Pullman workers to President Cleveland’s
decision to send federal troops to end the strike which incited violence, made military intervention a major
tool of government to suppress labor, and weakened unions until passage of the Wagner Act during the New
Deal; Bonus March: connects widespread suffering during the Great Depression, the Senate’s rejection of
the World War I veterans’ bonus bill, and the veterans’ occupation of Washington, D.C., to President
Hoover’s decision to use federal troops to evict the Bonus Marchers which contributed to Franklin D.
Roosevelt’s victory in 1932, Roosevelt’s eventual proposal for veterans’ benefits in the GI Bill, and
reinforced the peoples’ right to petition the government

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to major historical events (see Outside
Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Pullman strike: laissez-faire
policies; robber barons; defiance of federal injunction; In Re Debs; collective bargaining; role of New Deal;
Bonus March: Hoovervilles; shantytowns; rugged individualism; combat service; first amendment rights for
redress of grievances; peaceful marches on Washington

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of the task for
one domestic challenge more thoroughly than for the second domestic challenge or by discussing one aspect
of the task less thoroughly than the other aspects

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g., Pullman
strike: discusses how the conditions faced by Pullman workers and the results of the decision of the
American Railway Union to support the striking Pullman workers led to the decision by President Cleveland
to send troops to end the strike which increased the use of federal injunctions and troops against strikers and
weakened labor unions for decades; Bonus March: discusses how the denial of benefits to World War 1
veterans during the Great Depression and the veterans’ encampment in Washington, D.C., led to Hoover’s
decision to send troops to evict the Bonus Marchers which helped Franklin D. Roosevelt win the presidency
in 1932 and reinforced the peoples’ right to petition the government

Incorporates relevant information from at least four documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If all aspects of the task are thoroughly developed evenly and in depth for one domestic challenge and if
the response meets most of the other Level 5 criteria, the response may be a Level 3 paper.

Score of 2:

e Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

e [s primarily descriptive; may include faulty, weak, or isolated application or analysis

e Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents

e Presents little or no relevant outside information

e Includes few relevant facts, examples, and details; may include some inaccuracies

e Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

e Minimally develops some aspects of the task

e [s descriptive; may lack understanding, application, or analysis

e Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

e Presents no relevant outside information

e Includes few relevant facts, examples, or details; may include inaccuracies

e May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational Objectives refers
to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term synthesis. Creating implies an
insightful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
information, a very strong paper may also include examples of creating information as defined by Anderson and Krathwohl.

All sample student essays in this rating guide are presented in the same cursive font while
preserving actual student work, including errors. This will ensure that the sample essays are
easier for raters to read and use as scoring aids.

Raters should continue to disregard the quality of a student’s handwriting in scoring
examination papers and focus on how well the student has accomplished the task. The content-
specific rubric should be applied holistically in determining the level of a student’s response.
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President Grover Cleveland and the Pullman strike

Key Ideas from Documents 1-3

Historical Circumstances

Influence of the Presidential Action

Doc 1—Panic of 1893 worst depression nation had experienced;
1894 worst year of depression

Excessive rents charged by Pullman Company (25 percent higher
than neighboring towns)

Water Pullman bought from Chicago for 4 cents per thousand
gallons sold for 10 cents

Tenants forced to buy food and other necessities from company
stores (prices far exceeded regular outlets)

Wages cut in 1894 an average of 25 percent; no comparable cut in
rent or cost of necessities

Complaints not listened to by Pullman

Those who persisted dismissed from jobs

Plant in Chicago closed by Pullman

Several thousand Pullman employees included in American
Railway Union membership of 150,000

American Railway Union members ordered not to handle trains
with Pullman cars attached

National disruption as result of strike (railroad traffic almost at
standstill)

Pullman cars coupled to trains carrying mail by railroad owners
(interference with mail was a federal crime)

Continued refusal by strikers to man trains

Attorney General Olney persuaded by railroads to swear in army
of special deputies to be paid by railroads to help keep trains
moving

American Railway Union members instructed by leader Eugene V.

Debs to avoid violence

Break out of violence between deputies and strikers

President Cleveland asked by railroads to send federal troops to
keep order and guarantee safe handling of mails

Doc 3—Pullman first national strike in United States history

Over 150,000 persons and 27 states and territories involved in
strike

Nation’s railway system paralyzed by strike

Job walkouts by entire rail labor force

Doc 2—Arrival of federal troops in
Chicago to stop riots on July 4, 1894

Fires set in Chicago by thousands of
angry protestors (freight trains flipped
over, cars set ablaze at Chicago rail
yards, destruction of expositions on
grounds of World’s Fair by fire)

Degeneration into lawlessness in
Chicago and chaos for four days

Two men shot by rail deputy on July 6
inciting largest riot (Over $340,000
worth of rail property destroyed on
single day by 6,000 rail workers, over
700 railroad cars torched, 600 freight
cars burned on Panhandle Railroad)

State militia attacked on July 7 by mob
(soldiers fired back, four rioters killed,
20 wounded)

Reinforcements for federal troops called
up from surrounding states

Doc 3—Federal troops sent by president
to end strike in support of railroad
owners (against wishes of states; first
time in nation’s history)

United States citizens fired on and killed
by federal troops

Strikes outlawed by federal courts
(Omnibus indictment; federal charges
against leaders of American Railway
Union)

Blow to unionized labor not struck
down until Wagner Act in 1935
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President Grover Cleveland and the Pullman strike

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Influence of the Presidential Action

Impact of industrialization on workers’ status (low
wages, long hours, dangerous working conditions,
lockouts, blacklists, yellow dog contracts, easily
fired, few legal rights, abundant strikebreakers, child
labor)

Strong government connections to railroads (land
grants, subsidies, military needs, postal needs)

Control by company towns of all aspects of life
(schools, churches, water and gas lines, expenses
deducted from paychecks, spies)

Growing worker support for unions (Knights of
Labor, American Federation of Labor)

Violent strikes and precedent for federal troops as a
result of economic downturns (Panic of 1873; after
request from state governor federal troops sent by
President Hayes to end Baltimore and Ohio Railroad
strike)

Disruption of national economy (distribution of farm
goods, closing of factories)

Use of Sherman Antitrust Act by courts to restrict
union activities (“no combination in restraint of
trade”)

Negative public opinion created by violence (worker
reaction to arrival of federal troops; public opinion
divided about strikes)

Court injunction defied by Debs (imprisonment
without jury trial)

Debs’s sentence upheld by Supreme Court (/n Re
Debs, injunctions legalized as weapon against
workers, Debs becomes socialist and eventual
leader of party)

Increased fear of government by unions with use of
injunctions that limit or prohibit strikes

Growth of concern that big business is in collusion
with courts

Few legislative victories for organized labor until
New Deal (limited state labor victories during
Progressive Era)

Intervention by President Theodore Roosevelt in
Anthracite Coal strike (1902), creating a precedent
with an arbitration commission

Significant legislative victories for organized labor
during New Deal (Fair Labor Standards Act, Social
Security Act)
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President Herbert Hoover and the Bonus Army

Key Ideas from Documents 4—6

Historical Circumstances

Influence of the Presidential Action

Doc 4—Erection of sheds, tents, and shanties by
veterans on Anacostia Flats, Washington, D.C.,
in 1932 (15,000 to 20,000 unemployed
veterans)

Immediate and full payment of bonuses
demanded by veterans for service in World
War I

Bonus Bill passed by House of Representatives
but voted down by Senate with overwhelming
margin

Camping by some veterans in unused
government buildings

Veterans treated decently and with discretion by
head of district police General Glassford

Panic of federal officials as men stayed on day
after day

Violent clash with sudden decision of
government to evict Bonus Marchers from
vacant buildings on Pennsylvania Avenue (two
veterans killed, several district police injured)

Doc 5—Gas bombs and flames used to rout veterans

Veterans denied right to return to capital

Eviction of all Bonus groups in western section of capital
amid disorder

Shacks in Pennsylvania Avenue area burned

Reserve police added at White House

Storm of protest followed (actions of government viewed
as inexcusable; faith in Washington called into question)

Orders justified by Hoover and MacArthur (marchers
criminals and communists)

Veterans seen by most people as not much different than
rest of nation (had no work, needed to feed families)

Ally found in 1932 Democratic presidential candidate

Doc 6—Benefits for later veterans with GI Bill and other
benefits that followed

Rights of first amendment of Constitution upheld (right to
petition government for redress of grievances)

Precedent established for peaceful marches on
Washington in support of various causes

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Influence of the Presidential Action

Minimal assistance for veterans when World
War I ended

Congressional approval of Bonus Bill in 1924 to
be paid in 1945 to all who served

Impact of Great Depression (unemployment;
mortgage foreclosures on homes and farms;
limited direct relief available; lost savings;
hunger)

Hoover’s belief in rugged individualism limited
recommendations for government assistance
(balanced budgets)

Conditions in Hoovervilles where Bonus
Marchers living (government claims of menace
to public health)

View by Hoover that failure to evacuate
remaining Bonus Marchers challenged
authority of United States government

Injuries and death as result of presidential orders being
exceeded by General Douglas MacArthur

Hoover blamed for consequences (popularity plummeted;
politically damaging; seen as insensitive to suffering)

Growth in support for Franklin D. Roosevelt’s candidacy

Revision of Bonus Bill passed (payments to start in 1936
instead of 1945)

Details about GI Bill for World War II veterans

Future marches on Washington (antiwar marches, March
on Washington)
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President Harry Truman and segregation in the armed forces

Key Ideas from Documents 7-9

Historical Circumstances

Influence of the Presidential Action

Doc 7—Demand by civil rights activist
A. Philip Randolph to end racial
segregation in armed forces was
ignored by Roosevelt

Segregation of black soldiers in all
branches of military (separated into
own units; deployed on segregated
trains; housed in old, dilapidated
barracks)

Menial labor performed by most black
soldiers (stewards, cooks, maintaining
bathrooms)

Only five black commissioned officers
in United States armed services by
1940 (General Benjamin O. Davis Sr.,
Benjamin O. Davis Jr.)

Black soldiers routinely denied entry
into many training classes to advance
in rank

Black organizations pressed for equality
within armed services

Military personification of democratic
values for which United States fought

Belief of black organizations that ending
racial discrimination in armed forces
would have powerful effect on civil
society

Stronger claim to full citizenship if
blacks made equal contribution to war
effort

Doc 8—Traditional “Jim Crow units” abolished in Army, Navy,
and Air Force

In South, Negro and white servicemen eating at same mess-hall
tables, drinking at same on-base bars, playing ball on same
teams, sleeping in same barracks, sharing lavatories and
showers, borrowing money from each other

On-base homes assigned without regard to race, white and Negro
families living next door to one another, baby-sitting for one
another, watching television together, sharing backyard
barbecues

White and Negro families swimming together in on-base pools,
worshipping together in military chapels

White and Negro children playing together on lawns, attending on-
base schools and Sunday schools together

Second Infantry Division of United States Army in Korea
integrated

Doc 9—Last all-black unit of military disbanded in 1954

African Americans recruited for all specialties in military with
exception of Navy

Same discrimination faced by African Americans in housing in
local civilian communities that had always existed

Black service personnel equal access to integrated military family
quarters on bases

Discrimination faced by African Americans in furthering their
education (refusal by universities near military installations,
especially in South, to accept black students)

Black military personnel treated in same manner as local minority
population by civilian communities outside gates of military
bases (separation of blacks from whites by Jim Crow laws in
shopping, eating, housing, transportation, and recreational
facilities; “Whites Only” signs in public areas; town police more
than willing to enforce segregation policies)

Continuation of protests in 1960s (sit-ins dominant form of
nonviolent action)

Local Jim Crow laws that restricted access to eating
establishments and other public facilities challenged by blacks
and supporters
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President Harry Truman and segregation in the armed forces

Relevant Outside Information
(This list is not all-inclusive.)

Historical Circumstances

Influence of the Presidential Action

Narrow judicial interpretation of 14th amendment (Civi/
Rights Cases of 1883, Plessy v. Ferguson)

Attempts to address issues of inequality by groups and
individuals (Booker T. Washington, W. E. B. Du Bois,
NAACP)

Unequal treatment of African Americans in prior wars
(American Revolution, War of 1812, Civil War, 54th
Massachusetts regiment, post—Civil War Native
American Indian conflicts, Spanish-American War,
World War I, World War II)

Continuation of racial inequality despite contributions
during world wars (societal segregation, voting
restrictions, employment discrimination)

Decision of federal government to train African American
pilots during World War II (Tuskegee Airmen)

African American Double V campaign against social
injustice during World War II

Growth of assertiveness in civil rights movement during
World War I (NAACP membership growth, calls for
political equality)

Political and moral imperative for Truman’s advocacy of
civil rights

Growing national concern over inequality (passage of fair
employment practices by some states; Jackie Robinson’s
ascent in Major League Baseball)

Racial inequality in United States undermining Cold War
diplomacy

Growth of confidence in power of protest to
achieve racial equality (Rosa Parks;
Montgomery bus boycott; Martin Luther King
Jr.; March on Washington; lunch counter sit-
ins; Selma March)

Precedent set for further presidential advocacy
for civil rights (Eisenhower’s action in Little
Rock; Kennedy’s statement about “Moral
Crisis”; Kennedy sending troops to support
James Meredith; Johnson’s support for Civil
Rights Act of 1964; end of poll tax)

Congressional support for civil rights legislation
grew (Civil Rights acts of 1957, 1960, 1964,
and 1968; 24th amendment; Voting Rights Act
of 1965)

More African Americans encouraged to join
military with increased opportunities for
training and leadership

Higher ranks in military and in appointed
offices achieved by African Americans
(General Colin Powell, Chairman of Joint
Chiefs of Staff)

Barack Obama as commander in chief
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth for President Grover Cleveland
and the Pullman strike and for President Harry Truman and segregation in the armed forces

Is more analytical than descriptive (Cleveland: workers and union decided to stop railroads to put
pressure on railroad owners; intent of Pullman strike to be peaceful but violence broke out;
property and profit losses encouraged railroad owners to ask president to send federal troops to
keep order and guarantee safe handling of mail; the unleashed anarchy frightened many
Americans; outlawing of strikes by federal courts made it almost impossible for unions to gain
benefits for workers; Truman: opportunities for advancement or for becoming officers limited;
segregated housing substandard; many felt fighting for democratic values should translate to a
more democratic society in United States; some military leaders did not want blacks to serve
equally in armed forces as they thought there would be racial conflicts that would interfere with
mission; some leaders in military reflected conservative attitudes toward racial equality)
Incorporates relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates substantial relevant outside information (Cleveland.: blacklists and lockouts were
common and kept union membership low; troops sent to make certain workers obeyed government
injunction; as a result more workers supported Progressive candidates and some joined Socialist
Party; in 1930s most workers supported President Roosevelt who was more inclined to support
interests of workers; New Deal Congress passed laws that guaranteed collective bargaining rights
and minimum wage, and encouraged union membership; Truman: segregation of armed forces
caused by sentiments of white superiority similar to those in Kipling’s White Man’s Burden; Jim
Crow laws passed in southern states and upheld in Plessy v. Ferguson; organizations such as
NAACP and publicity about Double V campaign encouraged desegregation of armed services;
although executive order banned discrimination in hiring defense workers and some African
Americans trained as fighter pilots desegregation of armed forces did not occur until after World
War II; hope desegregating military would strengthen African American claim to citizenship
guaranteed by 14th amendment; civil rights movement organized through efforts of whites and
African Americans)

Richly supports the theme with many relevant facts, examples, and details (Cleveland: Pullman
forced tenants to buy necessities from company store at high prices; workers could not complain
too long about wage cuts before being fired; American Railway Union ordered members to not
handle trains with Pullman cars attached; protesters flipped over freight trains and set railway cars
on fire; Truman: gradual integration of African Americans into military successful; black and
white soldiers fought together in same infantry divisions in Korea; their families lived in same
neighborhoods and became friends on bases)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that summarize the Pullman strike and segregation in the armed forces

Conclusion: Overall, the response fits the criteria for Level 5. Strong historical details effectively
support a critical appraisal of document information and thoughtful conclusions about both domestic
challenges. A good understanding of the political impact of worker dissatisfaction and racial injustice
is demonstrated and enhances the discussion.
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Anchor Level 5-B

The response:

e Thoroughly develops all aspects of the task evenly and in depth for President Grover Cleveland
and the Pullman strike and for President Herbert Hoover and the Bonus Army

e [s more analytical than descriptive (Cleveland: Pullman felt cutting wages 25 percent was better
than firing workers which he did when they did not stop complaining; strike snowballed into
national disruption for those dependent on interstate trade and travel; sending troops to end strike
was a major blow to unionized labor that impacted working class for decades; Pullman strike was
not the last time government attempted to quell domestic rebellions using military force; Hoover:
World War I veterans using first amendment rights demanded immediate payment of bonuses;
more violence when army tried to forcibly remove veterans; treatment of veterans deepened
distrust that had already developed between American public and Hoover’s government; many
later groups remembering courage of Bonus Marchers would march for redress of grievances in
21st century)

e Incorporates relevant information from documents 1, 2, 3, 4, 5, and 6

e Incorporates substantial relevant outside information (Cleveland: to some Pullman’s town was a
model for housing workers and families as life organized around town’s stores, schools, and
churches; Homestead Steel and Haymarket strikes violent but not like this; union leader Debs
wanted peaceful strike but got violent one, was jailed, and went to prison; Supreme Court ruled
against Debs’s appeal in favor of injunctions; Progressive reforms helped workers but it was not
until New Deal that workers guaranteed collective bargaining rights and right to join unions;
government involvement in economy to support business interests seemed to not violate laissez-
faire principles; Hoover: using too much credit and overspeculation in stock market combined with
a generally unregulated economy led to stock market crash; during Great Depression families lost
everything and government failed to give direct relief to unemployed or to farmers facing
foreclosure; World War I veterans living in Hoovervilles; New Deal would begin Relief, Recovery,
and Reform; pump-priming created jobs for unemployed and farmers were saved from foreclosure;
economy of country stabilized by FDIC and SEC; after World War II the GI bill gave veterans
educational and housing opportunities)

e Richly supports the theme with many relevant facts, examples, and details (Cleveland: Pullman
raised rent and price of water; strike involved railroads all over country; United States mail could
not be delivered; protesters flipped freight trains and burned cars; strike eventually ended in failure;
Hoover: veterans demanded immediate payment of bonuses; stayed in capital in shantytowns and
government buildings; violent confrontation with police resulted in death of two veterans)

e Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Substantive relevant historical details
are employed to establish a good economic context for both domestic challenges. A critical appraisal
of document information effectively establishes comparative elements that form the basis for good
conclusions about positive and negative changes influenced by each president.
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Anchor Level 4-A

The response:

Develops all aspects of the task for President Grover Cleveland and the Pullman strike and for
President Herbert Hoover and the Bonus Army

Is both descriptive and analytical (Cleveland: many felt overrun by big business and
underrepresented in our democratic government; sending in federal troops had opposite effect as
Chicago turned chaotic; since it was impossible for railroads to move anywhere most of nation’s
railroad system shut down and so did its employees; his siding with rail owners was a major blow
to labor unions; in part because of Cleveland’s actions and Supreme Court’s support for actions the
voices of thousands of frustrated workers were silenced for next forty years; Hoover. authorized
use of military against desperate American citizens; although Hoover first respected right of
veterans to march in Washington he tried to silence them; actions had opposite effect as Americans
horrified by mistreatment of those who fought for our nation and upset at false charges; struggle
made way for future peaceful marches on Washington; inspired many to not give Hoover second
term as president)

Incorporates relevant information from documents 1, 2, 3,4, 5, and 6

Incorporates relevant outside information (Cleveland: in late 1800s it seemed all three branches of
government dominated by big business; instead of stopping businesses from becoming powerful
monopolies government often sided with them; although Congress passed Sherman Antitrust Act to
break up monopolies it was often used to end strikes; for years many afraid to fight for rights or
join unions because of blacklisting; although Theodore Roosevelt enforced Sherman Antitrust Act
and believed in Square Deal for workers little actual progress made; workers would not feel fully
represented until President Franklin D. Roosevelt elected; unions became legal and many workers
guaranteed minimum wage; Hoover: Great Depression hit and many citizens left without jobs or
means to help families; cities and states had run out of money and federal government had never
directly helped poor and unemployed during depressions; Red Scare after World War I made
Americans nervous about communists so Hoover and MacArthur falsely accused veterans to justify
what they did)

Supports the theme with relevant facts, examples, and details (Cleveland: Pullman Company cut
wages and made no changes in its overpriced rent or cost of necessities; fired workers who
continued to question him; rail owners attached Pullman cars to mail cars; thousands of protesters
flipped freight cars and set fires; many protesters killed and more injured; Hoover: World War I
veterans promised bonuses but would not get money immediately; Senate voted down Bonus Bill;
Bonus Army wanted to stay in sheds and shanties on Anacostia Flats; two veterans killed while
being evicted from vacant buildings on Pennsylvania Avenue)

Demonstrates a logical and clear plan of organization; includes an introduction that discusses how
the powers of the president have been interpreted in different ways and a conclusion that states
both Cleveland and Hoover wanted to silence dissatisfied groups

Conclusion: Overall, the response fits the criteria for Level 4. Relevant outside information
surrounding constitutional and political concepts establishes an analytic context for the treatment of the
Pullman strike. While good conclusions are integrated throughout the response, further development of
the influence of Hoover’s actions would have strengthened the discussion.
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Anchor Paper — Document-Based Essay—Level 4 — B
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Anchor Level 4-B

The response:

e Develops all aspects of the task for President Herbert Hoover and the Bonus Army and for
President Harry Truman and segregation in the armed forces

e Is both descriptive and analytical (Hoover: Bonus March an example of people using first
amendment rights; worried that having unhappy veterans he labeled criminals was dangerous for
Washington; violence used by army to remove protesters caused uproar; to most Americans
veterans were not much different than themselves as they also had no work and needed to feed
families; reminder that first amendment granting Americans right to petition government is
guaranteed to all Americans; march also a reminder that protests can help encourage positive
change; Truman: even though African Americans were citizens they were not treated equal; many
civil rights leaders and organizations pressured for desegregation in armed forces to further claim
for full citizenship; started to be seen as not any different than whites at least in military life; blacks
still faced segregation and racism away from military bases and fighting units; military
desegregation important step in movement toward equality)

e Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

e Incorporates relevant outside information (Hoover: since depressions before 1929 had eventually
ended it seemed this one would too; believed economy would get worse if federal government
intervened; some Americans created Hoovervilles; some families had to sell apples on street
corners; limitation of rights seemed to make United States similar to countries it was fighting;
Bonus March influenced Congress to pass GI Bill after World War II to help veterans; Truman:
segregation widespread in South and strictly enforced after Supreme Court’s ruling of “separate but
equal”; plea for desegregation ignored by Roosevelt but answered after World War II; gains made
them more confident and some took part in protests for expanded rights; Rosa Parks arrested for
not giving up her seat which started a boycott that led to bus desegregation; Martin Luther King Jr.
led March on Washington to protest unfair treatment just as Bonus Marchers had done during
Depression; although support from presidents, courts, and Congress helped eliminate segregation
some discrimination continues)

e Supports the theme with relevant facts, examples, and details (Hoover: thought it would hurt the
country’s rugged individualism; veterans from World War I promised a bonus; decided to march to
Congress and demand bonus early; even though veterans were refused bonus many stayed in
Washington; ordered current army to intervene and make veterans leave Anacostia Flats; Truman:
used power as commander in chief to end segregation in armed forces; ordered armed forces to
integrate after World War II; blacks and whites fought alongside each other in Second Infantry
Division in Korean War)

e Demonstrates a logical and clear plan of organization; includes an introduction that discusses the
Whiskey Rebellion as an example of a president militarily responding to a domestic crisis and a
conclusion that is a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Document interpretation is supported by
good relevant outside information throughout the response. Recognizing the importance of first
amendment rights in a democracy leads to comparative statements and analytic conclusions that would
have benefited from additional supporting facts and details.
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Anchor Level 4-C

The response:

Develops all aspects of the task for President Herbert Hoover and the Bonus Army and for
President Harry Truman and segregation in the armed forces

Is both descriptive and analytical (Hoover: veterans disappointed at Senate rejection of Bonus Bill
and some went home but others stayed; president grew uneasy with their presence; many civilians
empathized with veterans and did not believe they were criminals; Hoover gained negative
attention when army was used to remove veterans; military actions led to deaths and injuries;
ended his presidency as people did not vote for him in next election; 7Truman: regarded segregation
in armed forces as wrong; equality and desegregation in military was something civil rights leaders
like A. Philip Randolph desired; desegregation could offer many benefits for those in military
while helping people see basic morality of equality; following World War II Truman more
receptive to desegregation; fighting together in Korean War broke down many barriers but some
racism continued because old attitudes are sometimes hard to change; actions remained important
stepping stone for civil rights leaders and future guarantees of equality)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (Hoover: although there were depressions in 1800s none
as bad as one that began in 1929; took some actions to help businesses recover but not much help
given to individuals such as veterans; lasting effects compared to other events in American history
such as Boston Tea Party; Bonus Army set precedent for when African Americans and others
marched for civil rights; treatment of Bonus Marchers damaged Republican Party and led to a
stronger Democratic Party; Truman: civil rights leaders aimed for not only equal opportunity but
full citizenship rights; despite President Roosevelt including more African Americans in
government and Eleanor Roosevelt supporting more equality Randolph’s request not granted and
military remained segregated; impatience grew among African Americans because it was clear
there was no reason to continue to separate blacks and whites; with arrival of 1960s came protests
at lunch counters and in cities such as Birmingham to further draw public attention to civil rights)
Supports the theme with relevant facts, examples, and details (Hoover: up to 20,000 World War I
veterans marched on Washington demanding full payment of bonuses; House passed Bonus Bill
but it was struck down by Senate; many veterans struggling to feed families; ordered troops to use
force to get men and families to move; Truman: abolished Jim Crow units within armed forces;
shared resources, lived in same neighborhoods, and sent children to same schools; integration of
armed forces had little impact on external locales as many black citizens continued to face racism
and segregation with Jim Crow laws)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Document interpretation is used
effectively to incorporate relevant outside history. Good political references and some analytic
conclusions would have benefited from additional supporting facts and details.
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Anchor Level 3-A

The response:

e Develops all aspects of the task with some depth for President Herbert Hoover and the Bonus
Army and for President Grover Cleveland and the Pullman strike

¢ Is more descriptive than analytical (Hoover: when Congress did not pass Bonus Bill veterans
decided to stay in Washington; justified himself by calling marchers criminals and communists;
calling into question the character and motives of veterans seemed to be a direct insult to citizens;
unnecessary violence of eviction of Bonus Army marchers was not seen as right; most Americans
believed peaceful protests should be allowed to occur without violence initiated by federal
government or anyone else; public’s reaction and rejection of Hoover’s decision to rout veterans
affected the way later presidents viewed and valued veterans; Cleveland: Pullman enforced many
rules in town where employees lived; small strike became national strike when American Railway
Union members supported it; when workers refused to handle trains with Pullman cars attached
United States mail could not be delivered and things changed; sent troops which led to more
violence and public becoming alarmed; federal troops firing on citizens served as reminder of
strength and possible brutality from using military power; American public believed government
out to destroy unions)

e Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6

e Incorporates relevant outside information (Hoover: arguable that Bonus Army’s petition of
government for bonus money paved way for marches such as Women’s March and march for gun
control after mass shootings; later presidents have supported GI Bill and asked Congress to add
more benefits to bill; insult he delivered to veterans took United States to better place in long term
with a new president; Cleveland: everyday life often a hardship endured by vast majority of poor
immigrants and unskilled workers while nation going through Industrial Revolution; people
attempted to fight corrupt authority much like colonists toward British; demonstrated federal
authority like in Whiskey Rebellion when Washington sent troops to enforce tax laws; without
unions individual workers helpless in trying to negotiate with owners)

¢ Includes some relevant facts, examples, and details (Hoover: Congress did not pass Bonus Bill;
veterans demanded bonus money for services during World War I; district police were injured and
two veterans killed trying to get veterans to leave; ordered United States army to remove
protesters; Cleveland: robber barons; Pullman forced tenants to buy food from company stores;
Pullman cut wages 25 percent; rail deputy shot two men; 6,000 rail workers destroyed over
$340,000 worth of railroad property in single day; over 700 railroad cars torched; 600 freight cars
burned on Panhandle Railroad; strike led to Omnibus indictment)

e Demonstrates a satisfactory plan of organization; includes an introduction that uses the Boston Tea
Party to discuss how actions in response to events can affect the United States and a conclusion
that discusses how it is often the values and beliefs of the American public that influence history

Conclusion: Overall, the response fits the criteria for Level 3. The response provides a narrative for
each presidential action that integrates historical contrast, comparisons, and a few analytic conclusions.
The inclusion of additional facts and details would have strengthened the discussion of the influence of
each action.
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Anchor Level 3-B

The response:

Develops all aspects of the task with some depth for President Grover Cleveland and the Pullman
strike and for President Harry Truman and segregation in the armed forces

Is more descriptive than analytical (Cleveland: many Pullman workers experienced decreasing
wages but not decreasing housing and living expenses; American Railway Union took worker
complaints seriously, called a strike, and a national disruption of railroad traffic resulted; sent
federal troops to Chicago to stop anarchy but situation quickly turned more violent; more riots
started and Chicago turned into lawlessness and chaos; Truman: people inside and outside military
opposed desegregation; even though there were many barriers for blacks in military many saw
working for and achieving equality in military as a way to gain other civil rights; hope was through
military contributions of African Americans rest of country would support African American civil
rights and liberties; idea of desegregation of military largely ignored by government until actions of
President Truman; desegregation in military encouraged civil rights movement; work begun by him
still going on today)

Incorporates some relevant information from documents 1, 2, 3, 7, 8, and 9

Incorporates relevant outside information (Cleveland: labor unions were created largely because
companies mistreated workers; workers who complained were fired because there were other
workers to take their place; federal government and railroad owners worked together to suppress
unionization; union leader Eugene Debs sentenced to jail and Supreme Court approved; during
presidency of Franklin D. Roosevelt Wagner Act protected workers’ rights to organize and bargain
with employers; Truman: civil rights movement fought for more rights in 1950s and throughout
1960s with actions of leaders such as Martin Luther King Jr.; Truman’s actions led to increase in
civil rights for African Americans as future presidents followed example; Kennedy asked Congress
to pass new civil rights law; many of Johnson’s Great Society programs were established to
improve living and working conditions for African Americans)

Includes some relevant facts, examples, and details (Cleveland: Pullman workers hit with repeated
wage cuts and costly food, water, and other necessities; disrupted nation’s mail delivery;
destruction of $340,000 worth of railroad property on single day; Square Deal; Truman: many
African Americans worked as stewards, cooks, or janitors in military; black soldiers divided into
own military unit; abolished Jim Crow units and integrated formerly whites-only units in military)
Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The treatment of Cleveland’s actions
integrates document interpretation with good relevant outside information. While the discussion of
Truman includes some historically based conclusions, it is primarily driven by document information.
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Anchor Level 3-C

The response:

e Develops all aspects of the task with some depth for President Herbert Hoover and the Bonus
Army and for President Harry Truman and segregation in the armed forces

e Is more descriptive than analytical (Hoover: when Senate voted down Bonus Bill half the men
stayed in Washington because with no jobs or homes they had no place to go; government officials
wanted them to leave and were willing to use force; decided situation was a threat so he sent
United States army to remove marchers; use of force a mistake because many Americans believed
the government’s actions against veterans were uncalled for; Bonus March demonstrated first
amendment in action; 77uman: blacks denied training by military leaders because they knew it
could advance them in rank and some did not want that; blacks thought living in a democracy and
fighting for democracy in both world wars entitled them to equal rights; blacks wanted same rights
whites had; thought that if racial discrimination ended in military and blacks contributed in equal
ways to war efforts their claim to citizenship would be stronger; order abolishing segregated Jim
Crow units resulted in blacks and whites coming together; even though blacks and whites
integrated in military discrimination continued outside)

e Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

e Incorporates limited relevant outside information (Hoover: 1929 stock market crashed and a
depression began; colonial legacy impacted thinking about constitutional rights; Truman: since late
1800s African American civil rights leaders such as W. E. B. Du Bois wanted segregation to come
to an end in all areas of life but it continued into 1950s and 1960s; University of Mississippi
refused to accept James Meredith because he was black; troops sent by President Kennedy to
protect Meredith and by President Eisenhower to Little Rock to enforce Brown v. Board of
Education)

e Includes relevant facts, examples, and details (Hoover: unemployed veterans demanded immediate
and full payment of bonuses for service in World War I; about 20,000 veterans moved on
Washington; House passed Bonus Bill; clash between police and veterans led to violence; tents and
shanties of veterans sprawled across Anacostia Flats; Truman: African American A. Philip
Randolph was civil rights activist who demanded end to racial segregation in armed forces in 1941;
in military they were put into own units, transported on segregated trains, and lived in segregated
barracks; black soldiers able to fight in integrated units in United States Army and other armed
forces after order)

e Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the discussion of Hoover
focuses on document information, references to the colonial legacy and constitutional rights are
effective. While historical references are included for both presidential actions, further development of
these ideas would have made the examples more effective.
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Anchor Paper — Document-Based Essay—Level 2 — A

Anchor Level 2-A

The response:

Minimally develops all aspects of the task for President Grover Cleveland and the Pullman strike
and for President Herbert Hoover and the Bonus Army

Is primarily descriptive (Cleveland: in late 1800s country in worst depression it had been in for
very long time; workers started to protest treatment; railroads particularly in western states came to
standstill; decided federal government had to step in to get railways moving again; Hoover: huge
group of veterans who stormed Washington, D.C.; veterans treated with respect at first but days
went by and they did not leave; district police first attempted to get rid of them; Bonus Army paved
path for others to peacefully protest in Washington, D.C.); includes faulty application (Cleveland:
after decision labor unions not allowed until Wagner Act of 1935)

Incorporates limited relevant information from documents 1, 2, 3, 4, 5, and 6

Presents no relevant outside information

Includes relevant facts, examples, and details (Cleveland: workers from Pullman forced to pay rent
25 percent higher than any of closer towns; workers overcharged for food; American Railway
Union refused to ship any Pullman cars and set some of them on fire; federal troops shot and killed
some protesters; 150,000 people involved in strike; Hoover: veterans demanding bonuses from
fighting in World War I; most veterans unemployed and many homeless; troops from army had to
step in; bonuses paid to veterans)

Demonstrates a general plan of organization; includes an introduction and a conclusion that state
domestic challenges and the corresponding actions of the government affect our country positively
and negatively for many years in the future

Conclusion: Overall, the response fits the criteria for Level 2. Although an understanding of document
information and the task is demonstrated, the lack of supporting facts and details weakens the effort. A
few analytic statements are included; however, they are not developed.
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Anchor Level 2-B

The response:

Minimally develops all aspects of the task for President Grover Cleveland and the Pullman strike
and for President Herbert Hoover and the Bonus Army

Is primarily descriptive (Cleveland: wages cut an average of 25 percent yet cost of living remained
same; set precedent for presidents to use deadly force to stop riots; Hoover: fueled with anger
veterans marched to capital to demand promised bonuses; government said marchers were
criminals and communists; American public saw veterans as little different from rest of nation as
they wanted to feed their families; helped bring attention to first amendment right to petition
government for redress of grievances); includes faulty analysis (Cleveland: four college students in
Ohio killed in riots; Hoover: bonus never came and many veterans forced into poverty)
Incorporates limited relevant information from documents 1, 2, 3, 4, 5, and 6

Presents no outside information

Includes relevant facts, examples, and details (Cleveland: Pullman workers faced poor living
conditions and overpriced goods; water purchased for four cents sold for ten cents; over 150,000
railroad workers on strike; sent federal troops to Chicago to stop strike and riots; over 6,000 people
destroyed over $340,000 in railroad property; troops killed two people; Hoover: soldiers who
fought in World War I were promised bonuses; veterans evicted from vacant buildings on
Pennsylvania Avenue by police and two veterans killed)

Demonstrates a general plan of organization; includes an introduction that mentions Washington as
the first president to send troops to end the Whiskey Rebellion and a conclusion that states the use
of checks and balances usually keeps the president balanced but executive power can be used to do
many things

Conclusion: Overall, the response fits the criteria for Level 2. Brief explanations of document
information, document quotations, and generalizations are the basis for a methodical presentation that
addresses all aspects of the task. Although a general understanding of the task is demonstrated,
supporting facts, details, and outside information would have strengthened the discussion, especially in
the treatment of the influence of the presidents.
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Anchor Level 2-C

The response:

Minimally develops all aspects of the task for President Grover Cleveland and the Pullman strike
and for President Harry Truman and segregation in the armed forces

Is primarily descriptive (Cleveland: Pullman Company overcharged rent and required workers to
only buy necessities from them even though they were cheaper at other places; 7ruman: prior to
World War II all branches of armed forces separated black soldiers into own units; black
organizations pressed hard for equality in armed services believing military was a direct expression
of people and ending discrimination in armed forces would benefit society; border between whites
and blacks blurred); includes faulty analysis (Cleveland: first time federal troops sent in to support
railroad owners)

Incorporates limited relevant information from documents 1, 3, 7, and 8

Presents no relevant outside information

Includes relevant facts, examples, and details (Cleveland: workers of Pullman Company went on
strike; members of American Railway Union stopped operation of trains with Pullman cars; federal
troops sent to Chicago; troops shot and killed four Americans and wounded 20 others; Truman:
ordered all branches to allow black servicemen same conditions as white servicemen; whites and
blacks served together, families lived next door to each other, children played together, and
children went to same schools); includes an inaccuracy (7ruman: abolished Jim Crow laws)
Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a conclusion that notes presidential actions can have positive and negative effects

Conclusion: Overall, the response fits the criteria for Level 2. Most of the discussion focuses on a
basic interpretation of document information that addresses all aspects of the task, although the
influence of President Cleveland’s decision is limited to one general statement. While an awareness of
relevant information is evident, its application is weak and lacks explanation as in the treatment of Jim
Crow laws.
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Anchor Level 1-A

The response:

e Minimally addresses all aspects of the task for President Grover Cleveland and the Pullman strike
and for President Herbert Hoover and the Bonus Army

e [s descriptive (Cleveland: Pullman eventually refused to listen to anymore complaints; those who
persisted in outcry were dismissed from jobs; federal troops sent to keep order and guarantee safe
handling of mails; Hoover: some of president’s actions did not please American society; many
people did not like the way the president treated the veterans because they had no work and they
wanted to feed their families)

e Includes minimal information from documents 1, 2, and 4

e Presents no relevant outside information

e Includes relevant facts, examples, and details (Cleveland: Pullman workers went on strike;
company cut wages an average of 25 percent without a comparable cut in rent or cost of
necessities; strikers refused to man trains; 6,000 rail workers destroyed over $340,000 worth of
railroad property; Hoover: veterans from World War I marched on Washington; did not have jobs,
homes, or any place to come home; House passed Bonus Bill but Senate voted it down by
overwhelming margin; two veterans killed and several district police injured in scuffle; sent army
to take over; violent clash between police and veterans on morning of July 28, 1932)

e Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Methodical use of document quotations
and simplistic summaries of that information indicate only a basic understanding of the task. Although
all aspects of the task are mentioned, development is very limited.
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Anchor Level 1-B

The response:

Minimally addresses all aspects of the task for President Herbert Hoover and the Bonus Army and
for President Harry Truman and segregation in the armed forces

Is descriptive (Hoover: since 1932 millions of Americans have peacefully marched on Washington;
Truman: black organizations pressed hard for equality within armed services; military viewed as
key institution in American life; changed military forever by abolishing Jim Crow units; shaped
military to what is today)

Includes minimal information from documents 4, 6, 7, and 8

Presents no relevant outside information

Includes relevant facts, examples, and details (Hoover: violent clash between police and Bonus
Army veterans on July 28, 1932; sent United States Army to take over; Truman: ordered army,
navy, and air force to abolish traditional Jim Crow units; black and white servicemen ate at same
mess-hall tables, drank at same on-base bars, played ball on same teams, slept in same barracks,
and shared lavatories and showers; on-base homes assigned without regard to race; white and black
families lived next door to one another, babysat for one another, watched television together, and
shared backyard barbecues)

Demonstrates a general plan of organization; includes an introduction and conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 1. A limited understanding of the task is
demonstrated in a limited but generally accurate overview of each policy. Brief summaries and
quotations of document information are used to make general statements that would have benefited
from supporting facts and details.
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Practice Paper A—Score Level 3

The response:

e Develops all aspects of the task with some depth for President Grover Cleveland and the Pullman
strike and for President Herbert Hoover and the Bonus Army

e Is more descriptive than analytical (Cleveland: Pullman workers hit hard by depression and wage
decreases; Cleveland supported business owners and ignored problems faced by workers during
this age of big business; Omnibus indictment and federal courts upholding charges against labor
union leaders were defeats for labor; most people in government united against interests of
workers; indictment brought fight for better protection against exploitative business practices to
standstill; unions lost power and reforms were difficult to achieve; Hoover: many veterans
homeless or unemployed because of Great Depression and demanded to be paid bonuses promised
to them; most men left with nothing but shanties on Anacostia Flats; veterans asking for earlier
payment of bonuses to support families; lost popularity and his presidency ended in 1933; many
more marches occurred since Bonus Army paved way)

e Incorporates some relevant information from documents 1, 2, 3, 4, 5, and 6

¢ Incorporates relevant outside information (Cleveland: Pullman Company a success because cars on
almost every railroad in United States; many Pullman employees joined union hoping with larger
numbers company would listen to them; injunctions could be used to stop labor unions from
striking; United States supported big business over interests of working people; Hoover: many
people blamed him when Depression continued; GI Bill benefits veterans and their families and
means returning veterans have better chance of success after serving)

e Includes some relevant facts, examples, and details (Cleveland: wages of Pullman workers slashed
sometimes up to 25 percent while costs of rent and food stayed the same; workers who complained
were fired; American Railway Union joined struggle; union included 150,000 workers when
members ordered to hold trains hostage if carrying Pullman cars; intervened when passage of mail
jeopardized; strike turned violent and ended with multiple deaths; Hoover: World War I army
veterans marched on Washington for deferred bonuses; Senate voted down Bonus Bill)

e Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
notes both the Pullman strike and the Bonus Army paved the way for reforms we have today

Conclusion: Overall, the response fits the criteria for Level 3. The discussion of the influence of
Cleveland’s action includes good historical conclusions about its short- and long-term impact on
workers. Although some thoughtful statements support the more document-driven treatment of
Hoover, additional facts and details would have strengthened the discussion.
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Practice Paper B—Score Level 5

The response:

Thoroughly develops all aspects of the task evenly and in depth for President Herbert Hoover and
the Bonus Army and for President Harry Truman and segregation in the armed forces

Is more analytical than descriptive (Hoover: expected veterans would go home even though many
no longer had homes; situation became violent and president decided to send troops; much of
country saw decision as a disaster—another ineffective action taken to deal with problems people
were facing because of Depression; not doing his job upholding Constitution when it came to
promoting general welfare and treating American citizens fairly; OK with veterans’ protests until
he decided they were criminals and communists when they would not leave; Truman:
revolutionized federal institution that long employed discrimination and a political agenda;
believed African Americans should have full rights as citizens; African Americans frustrated at
hypocrisy of fighting for democratic values when being treated undemocratically; even though
blacks continued to be victims of rampant discrimination in some civilian areas like housing they
were now more likely to be promoted in rank and allowed to perform more than menial labor)
Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates substantial relevant outside information (Hoover: by 1932 many people forced out of
homes because of mortgage foreclosures and loss of savings as banks failed and jobs cut;
Hoovervilles similar to shanties on Anacostia Flats became family homes; World War I ended in
1919 and veterans in Washington, D.C., demanding service bonuses early; government would take
more responsibility for citizens including those who served in military; Roosevelt’s GI Bill
important as veterans would not be forgotten as Bonus Marchers had been; Truman: after both
world wars African Americans returned home and continued to be denied equal protection of law,
voting rights, and often basic dignity; many politicians continued to ignore discrimination; Plessy
v. Ferguson was still the law of the land; led to civil rights movement that achieved passage of
Civil Rights Act that finally ended discriminatory policies in civilian communities)

Richly supports the theme with many relevant facts, examples, and details (Hoover: veterans
unemployed and desperate; police tried to force veterans to leave; president and Senate opposed to
paying veterans their bonuses early; much of country critical of Hoover; Constitution allowed for
protests of government; Americans did not agree with him and elected a Democrat president in
1932; Truman: encouraged civil rights movement; segregation and discrimination defined African
Americans in military; could coexist with whites on military bases and work as a team on
battlefield and not have to deal with Jim Crow)

Demonstrates a logical and clear plan of organization; includes an introduction that discusses how
both crises share a common theme of questioning constitutional values and upholding them in ways
that shaped American society and a conclusion that many in American society supported
progressive views about veterans and African Americans

Conclusion: Overall, the response fits the criteria for Level 5. The assessment of historical
circumstances leading to each president’s actions includes some good analysis surrounding both post-
war eras. Interpretation of document information leads to effective conclusions about questioning and
upholding constitutional values.

U.S. Hist. & Gov't. Rating Guide — Aug. *19 [93] Vol. 2




Practice Paper C—Score Level 2

The response:

Minimally addresses all aspects of the task for President Grover Cleveland and the Pullman strike
and for President Harry Truman and segregation in the armed forces

Is primarily descriptive (Cleveland: sided with railroad companies because goods not being
delivered; strike affected large amount of nation; strikers influenced other workers at railroad
companies to also strike; sent troops to make certain workers returned to work but ended up
stopping riots and protecting companies; small peaceful strikes turned into mass fires and mobs
attacking deputies; Truman: minorities in armed forces said although they were labeled soldiers
they felt like maids or janitors; blacks mistreated, judged, underestimated due to skin color; did his
best by getting rid of Jim Crow in armed forces; once out of armed forces they had to deal with
discrimination and segregation in everyday life)

Incorporates limited relevant information from documents 1, 2, 7, and 8

Presents no relevant outside information

Includes few relevant facts, examples, and details (Cleveland: in Illinois railroad workers went on
strike because of poor treatment and overpriced goods; strikers killed and wounded ending up in a
bigger conflict; 7ruman: blacks performed menial labor such as maintaining latrines; Jim Crow
only taken away from armed forces not states)

Demonstrates a general plan of organization; includes an introduction that states problems a
president may face may have started off small and gotten bigger or were big to begin with and a
conclusion that states both Cleveland and Truman did what they thought was best for the nation

Conclusion: Overall, the response fits the criteria for Level 2. Interpretation of document information
leads to basic but mostly accurate conclusions that demonstrate a fundamental knowledge of the
Pullman strike and desegregation of the armed forces. Although some analytic statements are scattered
throughout the response, the lack of supporting facts and details limits their effectiveness.
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Practice Paper D—Score Level 4

The response:

Develops all aspects of the task for President Harry Truman and segregation in the armed forces
and for President Herbert Hoover and the Bonus Army

Is both descriptive and analytical (Truman: although many people opposed to desegregating
military civil rights leaders and black organizations pressed hard; despite executive order racial
segregation and prejudice against blacks and other minorities lasted for decades; moved country in
right direction by preparing it for greater expansion of civil liberties; Hoover: Bonus Army
considered to be pivotal and gave better understanding of right to protest; veterans wanted bonuses
and created civil commotion to get them; federal troops attacking veterans sparked wave of protest
for a cause almost everyone could identify with; Hoover’s order a factor in Roosevelt winning
election and supporting GI Bill; remaining faith in Washington called into question especially
when Hoover and MacArthur attempted to justify orders by saying marchers were criminals and
communists; although march not an immediate success it was a reminder to Americans that
protesting is a constitutional right)

Incorporates relevant information from documents 4, 5, 6, 7, 8, and 9

Incorporates relevant outside information (7ruman: United States criticized Soviet Union for
mistreating people in countries behind Iron Curtain but at same time United States denying equal
rights to African Americans; segregation and discriminatory policies in military continued despite
contributions made by African Americans in two world wars; Jim Crow laws and long-term
discrimination did little to shake Truman’s resolve; by Korean War segregated military units
ended; American society not greatly affected by decision as segregation and ““separate but equal”
doctrine still existed in South and some areas of North; Jim Crow laws in public education not yet
affected by Brown v. Board of Education; military a key institution defending democratic values
America attempts to uphold; inequity ideologies still promoted by racist whites even in military
after Truman’s order; did more for advancement of civil rights than anyone since Radical
Republicans after Civil War; Hoover: important to Roosevelt that federal government help World
War II veterans avoid circumstances that led to Bonus March)

Supports the theme with relevant facts, examples, and details (7ruman: black military population
treated same as local minority population when off base; black and white servicemen ate at same
mess-hall tables, drank at same on-base bars, played ball on same teams, slept in same barracks,
shared lavatories and showers, and borrowed money from one another; Hoover: veterans and many
others in America wanted jobs so they could feed families and pay bills; bonuses denied by
Congress so veterans decided to stay in Washington; ordered military to remove them; loss of two
veterans; storm of protest followed MacArthur’s attack)

Demonstrates a logical and clear plan of organization; includes an introduction that notes the
president’s use of his power as commander in chief in confronting domestic struggles has either
resulted in negative repercussions or achievements for the nation as a whole and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 4. Good relevant outside information and
analytic statements characterize the discussion of Truman. While additional outside information would
have strengthened the treatment of Hoover, the analysis of document information demonstrates a good
depth of understanding.
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Practice Paper E—Score Level 3

The response:

e Develops all aspects of the task with some depth for President Herbert Hoover and the Bonus
Army and for President Harry Truman and segregation in the armed forces

e Is more descriptive than analytical (Hoover: when veterans stayed in Washington too long after
Congress voted troops were sent to evict them from government buildings; Bonus Army cleared
way for more peaceful protests in United States for causes people believed in and actions they
wanted government to take; negative outlook for the way Bonus Marchers were treated led to his
losing election; although GI Bill helped veterans there are still concerns to address; Truman:
decision to end segregation in military came at a time when civil rights was becoming important
issue; African American veterans from World War II became more active in civil rights
organizations; before World War II there were demands to end segregation in military and stop
discrimination in housing and jobs; abolishing Jim Crow units meant black and white soldiers
worked together in armed forces on battlefield; more time blacks and whites spent together race
became less of an issue; while racism still seemed stronger on home front his decision seemed to
help pave way toward ending racism)

e Incorporates some relevant information from documents 4, 5, 6, 7, 8, and 9

e Incorporates relevant outside information (Hoover: on Black Tuesday stock market crashed
causing people to lose their jobs and money in bank; people lost homes when they were not able to
pay mortgages and farmers lost farms; believed American people could make it through Great
Depression without government handouts and large-scale intervention in economy; bread lines and
soup kitchens could only do so much and they were running out of supplies and money; Truman:
integrating military helped civil rights movement; people such as Martin Luther King Jr. and the
NAACP worked hard to gain rights for African Americans; helped integrate public
accommodations throughout South)

e Includes some relevant facts, examples, and details (Hoover: veterans promised bonuses for time
put in during World War I; Senate did not pass Bonus Bill; troops killed and hurt veterans;
Truman: both races worked together to fight North Korea; blacks and whites seemed to get along
in military communities where they lived next door to one another)

e Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement of
the theme and a conclusion that states Hoover’s actions established the right of peaceful protest
while Truman’s actions took a step toward ending racism

Conclusion: Overall, the response fits the criteria for Level 3. Document interpretation is supported by
good explanations, especially in the discussion of the historical circumstances that led to Hoover’s
actions. While some analytical conclusions about Truman are included, additional facts and details
would have strengthened that discussion.
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United States History and Government Specifications
August 2019

Part 1
Multiple-Choice Questions by Standard

Standard Question Numbers

1—United States and New York History "237533 :132 ;; 1‘3 1? 12 i; 22,23, 25, 26,

2—World History 36, 38, 39, 44
3—Geography 1,6, 37,47
4—Economics 14, 15, 18, 24, 28, 30, 34, 35, 43, 45

5—Civics, Citizenship, and Government | 2,4, 8,9, 12, 17, 20, 29, 42, 49, 50

Parts II and IIT by Theme and Standard

Theme Standards

Standards 1, 4, and 5: United
States and New York History;
Economics; Civics,
Citizenship, and Government

Change; Citizenship; Civic
Thematic Essay Values; Constitutional
Principles; Diversity;
Government; Individuals,
Groups, Institutions;
Reform Movements

Cict:izenship; Civic Values; Standards 1, 4, and 5: United
onstitutional Principles; "Nl Lo .
Document-based Essay | pijyersity; Government; Egﬁ;ﬁ;‘i”&ﬁgjrk History;
lnd'Y'dl.Jals’ Grou.ps, . Citizenship, and Government
Institutions; Presidential
Decisions and Actions

Notes:

Part II scoring information is found in Volume 1 of the Rating Guide.

Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2019
Regents Examination in United States History and Government will be posted on
the Department’s web site at: http:/www.p12.nysed.gov/assessment/ on the day
of the examination. Conversion charts prov1ded for the previous administrations
of the United States History and Government examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State

assessments. It contains spaces for teachers to respond to several specific questions and to
make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.forms2.nysed.gov/emsc/osa/exameval/reexameval.cfm.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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