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GLOBAL HisTORY and GEOGRAPHY
Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

¢ Raters read the task

* Raters identify the answers to the task

e Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Thematic Essay—June 2003

Theme: Social Change
Events have influenced social change in American society.

Task: Identify one event in United States history that has influenced social change and for the event
identified:

* Discuss the historical circumstances surrounding the event
» Show how the event was intended to bring about specific social change
 Evaluate the extent to which the event was successful in bringing about that change

You may use any example from your study of United States history. Some suggestions you
might wish to consider include passage of the Civil War amendments; development of the automobile;
passage of the 18th Amendment [national Prohibition]; passage of the 19th Amendment [women's
suffrage]; passage of the Social Security Act (1935); President Dwight D. Eisenhower's decision to
send troops to Little Rock, Arkansas; and the Supreme Court's decision in Roe v. Wade.

You are not limited to these suggestions.

Score of 5:

Shows a thorough understanding of how one event has influenced social change in American
society

Thoroughly addresses all aspects of the task evenly and in depth by identifying one event,
discussing fully the historical circumstances surrounding the event, showing how the event
was intended to bring about important social change, and then evaluating the extent to which
the event was successful in bringing about that change

Shows an ability to analyze and evaluate how this event has influenced social change in
American society

Richly supports the theme with relevant facts, examples, and details

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme
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Score of 4:

Shows a good understanding of the theme of how one event has influenced social change in
American society

Addresses all aspects of the task, although the discussion may be somewhat uneven, e.g., the
discussion of any two of the three aspects of the task may be more thorough than for the third
aspect of the task

Shows an ability to analyze and evaluate how this event has influenced social change in
American society

Includes relevant facts, examples, and details, but may mention details without fully
discussing them

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Score of 3:

Shows a satisfactory understanding of the theme of how one event has influenced social
change in American society

Addresses most aspects of the task fully or addresses all aspects in a limited way

Shows an ability to analyze and evaluate how this event has influenced social change in
American society, but not in any depth

Includes some facts, examples, and details without fully discussing them; may contain some
minor errors

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the task and concludes by repeating the theme

Score of 2:

Shows a limited understanding of the theme of how one event has influenced social change
in American society

Attempts to address some aspects of the task

May develop a faulty analysis or evaluation of issues and events

Includes few facts, examples, and details, and may include some inaccuracies

Is a poorly organized essay, lacking focus

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 1:

Shows a very limited understanding of the theme of how one event has influenced social
change in American society

Attempts to address some aspects of the task with little success

Lacks an analysis or evaluation of how this event has influenced social change in American
society

Includes few or no accurate or relevant facts, details, or examples

May demonstrates a major weakness in organization; may lack focus

May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

e Shows a thorough understanding of how development of the automobile has influenced social
change in American society

e Thoroughly addresses all aspects of the task evenly and in depth by identifying the development
of the automobile, discussing the historical circumstances surrounding the event (development
of the automobile was the culmination of years worth of work by multiple parties), showing
how the event was intended to bring about important social change (replacing horse drawn
buggies as the primary, and fastest, mode of transportation available), evaluating the extent to
which the event was successful in bringing about that change (entirely successful in attaining
this goal)

e Shows an ability to analyze and evaluate how this event has influenced social change in
American society by including several substantial comments (early cars guzzled gas, were dirty,
and compared to later models, slow and unreliable; each successive innovation moved it toward
this goal; creating a tighter national society; suburbanization occurred; youth culture developed;
and few historical events have shaken American life as much as the car)

e Richly supports the theme with relevant facts, examples, and details (internal combustion
engine; Henry Ford and the assembly line; ergonomics; automobiles soon became a common
sight; access to people and places previously unreachable; and America grew in leaps and
bounds both geographically and interpersonally)

e [s a well-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, this response fits the criteria for Level 5. All three aspects of the task are
thoroughly addressed. Many analytical and evaluative comments add to the strength of the response.
The theme is richly supported with many facts, examples, and details.

(71



Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Paper — Thematic Essay—Level 5 - B
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Anchor Level 5-B

The response:

e Shows a thorough understanding of how President Dwight Eisenhower’s decision to send troops
to Little Rock, Arkansas, has influenced social change in American society

e Thoroughly addresses all aspects of the task evenly and in depth by discussing fully the
historical circumstances surrounding President Dwight Eisenhower’s decision to send troops to
Little Rock, Arkansas (federal troops sent to ensure the safety of newly registered black
students), showing how the event was intended to bring about important social change
(Eisenhower intended to bring the start of change, to bring safety to the nine students), and
evaluating the extent to which the event was successful in bringing about that change (this event
sparked a huge change in society in the north and the south)

e Shows an ability to analyze and evaluate how this event has influenced social change in
American society by including several important details (movement to civil rights for blacks has
always been a long, successive struggle; the move for equal rights reached its height in the
South during the 1950’s and 1960’s; even though the Little Rock Nine were admitted to the
school they were emotionally, physically and verbally abused everyday; still today blacks are
not treated equally in some areas of the South)

e Richly supports the theme with relevant facts, examples, and details (all-white Arkansas high
school; killing of Emmett Till; horrendous crimes and racist actions taken against blacks; SNCC
and SCLC organized sit-ins, boycotts, and marches, forms of non-violent action)

e Isawell-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
task and concludes with a summation of the theme

Conclusion: Overall, this response fits the criteria for Level 5. All three aspects of the task are fully
addressed. Several analytical and evaluative comments are made. The details of the historical
circumstances and the intentions of Eisenhower’s decision are the strong points of this response.

[10]



Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

e Shows a good understanding of the theme of how development of the automobile has influenced
social change in American society

e Addresses all aspects of the task, although the discussion is somewhat uneven

e Shows an ability to analyze and evaluate how this event has influenced social change in
American society (social change has erupted because of certain events in American society;
development of the automobile changed families from flourishing within a 15 mile radius of
their place of birth; women were not trapped anymore; travel and leisure time were affected
beyond the average American’s comprehension; development of the automobile drastically
affected business)

e Includes relevant facts, examples, and details (inexpensive means of transportation; women
living the “American Dream”; people could drive to vacation spots; introduction of cheaper
hotels and motels; inexpensive eating venues; Disneyland)

e Isawell-developed essay, demonstrating a logical and clear plan of organization

e Introduces and concludes the theme by establishing a framework that is beyond a simple
restatement of the task

Conclusion: Overall, this response fits the criteria of Level 4. The discussion of the historical
circumstances surrounding the development of the automobile is not as thorough as the discussion
of the other two aspects of the task. This response includes several analytical and evaluative
statements.
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Anchor Level 4-B

The response:

e Shows a good understanding of the theme of how President Dwight Eisenhower’s decision to
send troops to Little Rock, Arkansas, has influenced social change in American society

e Addresses all aspects of the task, although the discussion is somewhat uneven

e Shows an ability to analyze and evaluate how this event has influenced social change in
American society (some of the society changing events haven’t always been successful;
Eisenhower’s decision was a turning point in U.S. history; civil rights movement got stronger;
use of troops was intended to show the white population that the government would stand by its
decision that declared segregation unconstitutional; Eisenhower’s action gave light at the end of
the tunnel for African Americans)

e Includes relevant facts, examples, and details (civil rights movement; Brown v. Board of
Education; nine African American students wanted to attend a former all-white school; mobs
formed around the school; success of this event led to continued civil rights movement)

e Isawell-developed essay, demonstrating a logical and clear plan of organization

e Introduces and concludes the theme by establishing a framework that is beyond a simple
restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 4. The discussion of the second
and third aspects of the task is not as thorough as the discussion of the historical circumstances
surrounding the event. The response includes several analytical and evaluative comments and
supports the discussion with many specific facts, examples, and details.
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Anchor Paper — Thematic Essay—Level 4 — C
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Anchor Level 4-C

The response:

Shows a good understanding of the theme of how the Civil War Amendments have influenced
social change in American society

Addresses all aspects of the task, although the discussion is somewhat uneven

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (even though African Americans were free, they weren’t given the same
rights; they were seldom equal in the workplace; hard for many whites to believe that African
Americans could be equal to them after all their years as slaves; over the years the two races
have grown to live together; discrimination still continues)

Includes relevant facts, examples, and details (13th, 14th, and 15th Amendments; grandfather
clause; African American workers received lower wages and possessed lower positions; the
period after the Civil War was full of hatred)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces and concludes the theme by establishing a framework that is beyond a simple
restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 4. While there is much analysis
and specific detail, the discussion of how the event was intended to bring about social change is not
as thorough as the discussion of the other two aspects of the task.
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Anchor Paper — Thematic Essay—Level 3 - A
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Anchor Level 3-A

The response:

e Shows a satisfactory understanding of the theme of how development of the automobile has
influenced social change in American society

e Addresses all aspects of the task in a limited way

e Shows an ability to analyze and evaluate how this event has influenced social change in
American society (automobile helped people get out more and spread apart families; before the
automobile you were basically stuck in one area; development of the automobile had the
unforeseen effect of tearing families apart; development of the automobile has been very
successful; automobile has become a necessity)

e Includes some facts, examples, and details without fully discussing them (before the automobile,
people didn’t go out and explore regions they had heard about; with the automobile, kids can
move out of the parent’s house; families could be spread throughout the whole nation; extended
vacation options)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces and concludes the theme by going beyond a simple restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 3. There is some discussion and
analysis of all three aspects of the task. However, this response lacks the level of detail that would
be characteristic of a higher level response.
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Anchor Level 3-B

The response:

Shows a satisfactory understanding of the theme of how the Civil War Amendments have
influenced social change in American society

Addresses all aspects of the task in a limited way

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (Civil War brought along many social changes amongst both blacks and
whites; social changes were not welcomed by all Americans; African Americans were not equal
to whites until after the civil rights movement)

Includes some facts, examples, and details without fully discussing them (Emancipation
Proclamation; Founding Fathers; Jim Crow laws; grandfather clause) and contains some
inaccuracies (16th, 17th and 18th Amendments)

Is a satisfactorily developed essay, demonstrating a general plan of organization
Introduces and concludes the theme by going beyond a simple restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 3. All three aspects of the task are
addressed in a limited way. Although several facts and details are mentioned, the limited discussion
counters the overall quality of the introduction and conclusion.
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Anchor Level 3-C

The response:

Shows a satisfactory understanding of the theme of how passage of the 18th Amendment
[National Prohibition] has influenced social change in American society

Addresses all aspects of the task in a limited way

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (World War I uncovered many social problems; the effects of prohibition
were far from what lawmakers must have expected)

Includes some facts, examples, and details without fully discussing them (18th Amendment
banned the production of alcoholic beverages; women suffrage workers also had prohibition on
their agenda; organized crime; bootlegging; speakeasies; and women wore loose dresses) and
contains some inaccuracies, €.g., solicitation and consumption of alcoholic beverages were not
banned by the 18th Amendment

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by going beyond a simple restatement of the task but lacks a conclusion

Conclusion: Overall, this response best fits the criteria for Level 3. Although all three aspects of the
task are discussed, there is very little analysis. Details are mentioned rather than discussed.
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Anchor Level 2-A

The response:

Shows limited understanding of the theme of how development of the automobile has
influenced social change in American society

Attempts to address two aspects of the task

Contains little analysis or evaluation (first automobiles were awkward and impractical until later
advancements; people became more mobile) and contains some faulty analysis (everyone had
their own private form of transportation; now everyone was moving about)

Includes few facts, examples, and details (people now had a faster and more easy way to travel
long distances)

Demonstrates a general plan of organization

Introduces the theme by repeating the task and concludes with a summation of the theme

Conclusion: Overall, this response best fits the criteria for Level 2. The response lacks specific
information to discuss the general statements and does not deal with how the development of the
automobile was intended to bring about specific change.
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Anchor Level 2-B

The response:

Shows limited understanding of the theme of how passage of the 19th Amendment [women’s
suffrage] has influenced social change in American society

Attempts to address all aspects of the task

Contains little analysis and evaluation of how this event has influenced social change in
American society (with each new decade social change has taken place; women believed they
would have a say in government; right to vote didn’t change the women’s world right away)
Includes some facts, examples, and details (Susan B. Anthony; proposed anti-discrimination
Amendment; sexism), and includes some inaccuracies (women were unable to work, vote or
own land before passage of the 19™ Amendment)

Demonstrates a major weakness in organization and lacks focus

Contains both an introduction and conclusion that relate to the theme

Conclusion: Overall, this response best fits the criteria for Level 2. Facts are mentioned without
explanation and do not make clear which aspect of the task is being addressed.
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Anchor Level 2-C

The response:

Shows a limited understanding of the theme of how passage of the Social Security Act (1935)
has influenced social change in American society

Attempts to address some aspects of the task but in a very limited way

Contains little analysis or evaluation of this event (Depression was a hard time for the nation;
this law helped the economy and people’s lives)

Includes few facts, examples, and details (President Roosevelt; law helps people injured during
work, unemployment insurance and retired people over age 62)

Demonstrates a general plan of organization

Introduces the theme by repeating the task and lacks a conclusion

Conclusion: Overall, this response best fits the criteria for Level 2. There is little analysis, and facts
are provided without being discussed or explained. The last paragraph is an attempt to evaluate the
success of the Social Security Act.
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Anchor Level 1-A

The response:

e Shows a very limited understanding of the theme of how development of the automobile has
influenced social change in American society

e Attempts to address the task with little success

e Lacks an analysis or evaluation of this event

e Includes few relevant facts, details, or examples (transportation got easier; easier time
transporting from place to place)

e Demonstrates a general plan of organization but lacks focus

e Contains both an introduction and conclusion that refer to the theme

Conclusion: Overall, this response best fits the criteria for Level 1. Although there is an
introduction and conclusion, there is very limited content information. A result of the development
of the automobile and its success are mentioned but the historical circumstances are not.
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Anchor Level 1-B

The response:

e Shows a very limited understanding of the theme of how President Dwight Eisenhower’s
decision to send troops to Little Rock, Arkansas, has influenced social change in American
society

e Attempts to address the different aspects of the task with little success

e Lacks an analysis or evaluation of this event

e Includes few relevant facts, details, or examples (Supreme Court decision that separate was not
equal)

e Demonstrates a major weakness in organization

e Introduces the theme by repeating the task but fails to summarize the theme

Conclusion: Overall, this response best fits the criteria for Level 1. The response begins to address
the historical circumstances surrounding President Dwight Eisenhower’s decision to send troops to
Little Rock, Arkansas but fails to complete the task.
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Thematic Essay—Practice Paper — A




Thematic Essay—Practice Paper — B
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Thematic Essay—Practice Paper — B
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Practice Paper A—Score Level 3

The response:

Shows a satisfactory understanding of the theme of how United States entry into World War 11
influenced social change in American society

Addresses fully two aspects of the task

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (the war monopolized the country socially, politically and economically; with
the men off at work, women stepped out of the home and into the workforce; later prompting
the feminist movement; baby boom generation after the war carried out further change)
Includes some facts, examples, and details without fully discussing them (Pearl Harbor
bombing; types of jobs held by women during the war; national women’s softball league;
wheatless Wednesdays and victory gardens; women not wearing pantyhose, nylon was used for
war); contains a minor inaccuracy (identifying pantyhose instead of nylon stockings)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the task and concludes by going beyond a simple repeating of
the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Although the event discussed is
not one of the suggested examples, this is acceptable. However, the content of the response meets
only the criteria for level 3. The response does not address how the event was intended to bring
about social change. Numerous social and economic changes are mentioned but are not discussed.

Practice Paper B—Score Level 3

The response:

Shows a good understanding of the theme of how the passage of the 19th Amendment has
influenced social change in American society

Addresses all aspects of the task, although the discussion is somewhat uneven

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (throughout history women were always considered subordinate to men; 19th
Amendment was intended to grant women a say in government which was predominately male-
based; by voting, women can now choose what issues may be important to them; women have
come a long way from gaining the right to vote to holding office in Congress)

Includes relevant facts, examples, and details (Progressive Era; African Americans were granted
suffrage; women hold government office; abortion as issue important to women; struggle for
women’s suffrage)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme with a simple restatement of the task and concludes with a summation that
goes beyond a simple restatement of the theme

Conclusion: Overall, this response best fits the criteria for Level 3. The discussion of how the event
was intended to bring about specific change is not very thorough. There is, however, some analysis
and some specific details to support the theme.
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Practice Paper C—Score Level 2

The response:

e Shows a limited understanding of the theme of how passage of the 19th Amendment [women’s
suffrage] has influenced social change in American society

e Attempts to address some aspects of the task

e Contains a faulty analysis of this event (the role of women in World War II as a major factor
contributing to passage of the 19th Amendment)

e Includes relevant and accurate facts, examples and details (19th Amendment was passed after

many protest and provocative arguments) and contains irrelevant information (the role of

women during World War 1)

Demonstrates a general plan of organization

Introduces the theme by establishing a framework that is a little beyond a simple restatement of

the task but lacks a conclusion

Conclusion: Overall, this response best fits the criteria for Level 2. The response implies that the
19th Amendment was added after World War II and the facts mentioned deal with World War 11
rather than World War I. The last paragraph is an attempt to evaluate the success of the 19th
Amendment.

Practice Paper D—Score Level 1

The response:

e Shows a very limited understanding of the theme of how United States involvement in World
War II has influenced social change in American society

e Attempts to address the different aspects of the task with little success

e Lacks an analysis or evaluation of this event

e Includes few relevant facts, details, or examples (separated happy homes; rationing)

e Demonstrates a major weakness in organization

e Contains a very simplistic introduction and lacks a conclusion

Conclusion: Overall, this response best fits the criteria for Level 1. A few facts are mentioned that
are related to the topic of how United States involvement in World War II might have brought about
social change in American society, but the essay is incomplete.

[42]



Practice Paper E—Score Level 3

The response:

Shows a satisfactory understanding of the theme of how the passage of the Civil War
Amendments has influenced social change in American society

Addresses all aspects of the task in a limited way

Shows an ability to analyze and evaluate how this event has influenced social change in
American society (almost all of the changes occurred in the South; big changes occurred for
women)

Includes some facts, examples, and details (Fort Sumter; four years of fighting, with over
618,000 American lives lost and millions of dollars of damage; President Johnson and
Reconstruction program; end of Reconstruction in 1877; 13th, 14th and 15th Amendments;
feminism)

Is a satisfactorily developed essay, demonstrating a general plan of organization, but does not
clearly focus on topic

Introduces the theme with a paragraph that changes the focus of the topic and concludes by
going beyond a simple restatement of the theme

Conclusion: Overall, this response best fits the criteria for Level 3. The student clearly states that
the response will be about social and economic change in the first paragraph. However, since the
focus of this essay is on social change, the second paragraph that deals with economic change is not
addressing the topic. Many details are mentioned about social change, but the evaluation of these is
minimal.
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United States History and Government
Part A Specific Rubric
Document-Based Question—June 2003

Document 1

For half a century after Lewis and Clark’s expedition, the Great Plains aroused little
interest in the young nation. The plains were too dry for agriculture, people said.
They were barren, forever a wasteland at the center of the continent.

These ideas began to change in the years leading up to the Civil War. As the railroads
were built westward, Americans realized how wrong they had been about the plains.
Settlers in Kansas found no desert, but millions of acres of fertile soil. Cattlemen saw
an open range for millions of cattle, a land of opportunity larger than even the Lone
Star State. Of course, the plains were already inhabited by buffalo and Indians. But
these meant little to the newcomers. Civilization, they believed, demanded that both
be swept away and the land turned to “useful” purposes. How this came about is one
of the saddest chapters in our history. . . .

Source: Albert Marrin, Cowboys, Indians, and Gunfighters,
Atheneum

1 According to this passage, how did the use of the railroads change people’s opinions
about the Great Plains?

Score of 1:
e States one way the use of railroads changed people’s opinions about the Great Plains
Examples: the Great Plains were not all desert; fertile soil; there was open range for
cattle; it was a land of opportunity

Score of 0:
e Incorrect response
Examples: they were less interested in the plains; settlers discovered the Indians
e Vague response that does not answer the question
Example: Americans were wrong
e No response
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Document 2

It was with a shock of abhorrence, therefore, that they discovered in 1871 the
presence of railroad surveyors running a line through the valley of the Yellowstone.
With Sitting Bull’s approval, the young warriors immediately began a campaign of
harassment, first letting the intruders know that they were not wanted there, and then
driving them away. The reason the surveyors had come into this area was that the
owners of the Northern Pacific Railroad had decided to change its route, abandoning
the line through previously ceded lands and invading unceded lands without any
consultation with the Indians. In 1872, the surveyors accompanied by a small military
force came back to the Yellowstone country, and again Sitting Bull’s followers drove
them away. . . .

Source: Dee Brown, Hear That Lonesome Whistle Blow,
Henry Holt and Co.

2 According to this document, why were Native American Indians hostile to the
surveyors?

Score of 1:
e States one reason Native American Indians were hostile to the surveyors
Examples: they were invading their land without their consent; the railroad route was
changed from ceded to unceded lands; there were no consultations;
agreements were broken

Score of 0:
e Incorrect response
Examples: surveyors were harassing them; Sitting Bull approved the surveyors
e Vague response that does not answer the question
Examples: the routes; the change
e No response
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Document 3

Source: Denver Public Library

3 What does this illustration show about the effect of the railroads on the buffalo herds?

Score of 1:
e States one effect of the railroads on the buffalo herds

Examples: the herds were destroyed; railroad patrons shot the buffalo; tourists shot the
many buffalo

Score of 0:
e Incorrect response
Examples: railroads run over buffalo; railroads encourage fights among buffalo
e Vague response that does not answer the question
Example: the buffalo run from the trains
e No response
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Document 4

If nineteenth-century Monterey County owed much to the coming of the railroads,
Santa Cruz County owed everything, for railroads constructed during the 1870s tied
together the isolated communities along the north coast of Monterey Bay and
launched an era of unparalleled development. . . .

Between 1875 and 1880 the Chinese built three separate railroads, laid forty-two miles
of track, and drilled 2.6 miles of tunnels to stitch Santa Cruz County together and
attach it permanently to the world beyond the Santa Cruz Mountains. The Chinese
contributed not only their muscle and sweat, but their lives. At least fifty Chinese

were killed in accidents while building those railroads. For every mile of railroad, one
Chinese died. . . .

Chinese railroad workers on the Santa Cruz Railroad worked six ten-hour days a week
and were paid one dollar a day. Two dollars per week was deducted from their pay for
food, while expenses such as clothing and recreation chipped away at the remaining
four dollars so that they averaged three dollars per week profit. . . .

Source: Sandy Lydon, Chinese Gold: The Chinese in the Monterey Bay Region,
Capitola Book Company

4a According to this document, how did railroad development help Monterey and Santa
Cruz counties?

Score of 1:
e States one way railroad development helped Monterey and Santa Cruz counties
Examples: tied together isolated communities; launched economic development

Score of 0:
e Incorrect response
Examples: the pay was good; the counties paid for the railroads
e Vague response that does not answer the question
Example: railroads were constructed
e No response

4b Based on this document, state one working condition the Chinese experienced as they
built the railroads.

Score of 1:
e States one specific working condition the Chinese faced as they built the railroads
Examples: long hours; low wages; dangerous work; accidents; danger of losing their
lives; physically difficult work; money deducted for food; working built up
their muscles

Score of 0:
e Incorrect response
Examples: Chinese died; paid $6 per day
e Vague response that does not answer the question
Example: conditions
e No response
[47]



Document 5

Rich Farming Lands!

For Sale VERY CHEAP by the
Union Pacific Railroad Company

The Best Investment! No Fluctuations!

Always Improving in Value.
The Wealth of the Country is made by the advance in
Real Estate.

NOW IS THE TIME!
MILLIONS OF ACRES

Of the finest lands on the Continent, in Eastern Nebraska,
now for sale, Many of them never before in Market, at
prices that Defy Competition.
FIVE AND TEN YEARS’ CREDIT GIVEN, WITH
INTEREST AT SIX PER CENT.

The Land Grant Bonds of the Company taken at par for
lands. = Full particulars given, new Guide with new
Maps mailed free.

THE PIONEER

Ahandsome illustrated paper, containing the Homestead
Law, sent free to all parts of the world. Address

O.E. DAVIS,
Land Commissioner U.P.R.R.,
Omaha, Neb.

— 19th-century broadside (adapted)

S According to the suggestions in this advertisement, how did railroads encourage
settlement of the West?

Score of 1:
e Identifies one way this railroad encouraged settlement of the West

Examples: this railroad advertised cheap land; it sold farmland; it gave credit to purchase
land

Score of 0:
e Incorrect response
Examples: railroads gave away free land; the value of railroad land was declining
e Vague response that does not answer the question
Example: they told people to come
No response
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Document 6

... That year (1877) there came a series of tumultuous strikes by railroad workers
in a dozen cities; they shook the nation as no labor conflict in its history had done.

It began with wage cuts on railroad after railroad, in tense situations of already low
wages ($1.75 a day for brakemen working twelve hours), scheming and profiteering by
the railroad companies, deaths and injuries among the workers—loss of hands, feet,
fingers, the crushing of men between cars.

At the Baltimore & Ohio station in Martinsburg, West Virginia, workers
determined to fight the wage cut went on strike, uncoupled the engines, ran them into
the roundhouse, and announced no more trains would leave Martinsburg until the 10
percent cut [in pay] was canceled. A crowd of support gathered, too many for the local
police to disperse. B. & O. officials asked the governor for military protection, and he
sent in militia. A train tried to get through, protected by the militia, and a striker, trying
to derail it, exchanged gunfire with a militiaman attempting to stop him. The striker
was shot in his thigh and his arm. His arm was amputated later that day, and nine days

later he died.

Six hundred freight trains now jammed the yards at Martinsburg. The West
Virginia governor applied to newly elected President Rutherford Hayes for federal
troops, saying the state militia was insufficient. In fact, the militia was not totally
reliable, being composed of many railroad workers. Much of the U.S. Army was tied
up in Indian battles in the West. Congress had not appropriated money for the army
yet, but J. P. Morgan, August Belmont, and other bankers now offered to lend money
to pay army officers (but no enlisted men). Federal troops arrived in Martinsburg, and
the freight cars began to move. . . .

Source: Howard Zinn, A People’s History of the United States,
Harper Collins Publishers

6 According to this passage, why did the railroad workers go on strike in 1877?

Score of 1:
e States one reason railroad workers went on strike in 1877
Examples: wage cuts; long hours; low wages; too many deaths and injuries among
workers

Score of 0:
e Incorrect response
Examples: the governor told them to strike; federal troops arrived
e Vague response that does not answer the question
Examples: the situation was tense; the union told them to
e No response
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Document 7

The policy which has been pursued has given us [the United States] the most efficient
railway service and the lowest rates known in the world; but its recognized benefits
have been attained at the cost of the most unwarranted discriminations, and its effect
has been to build up the strong at the expense of the weak, to give the large dealer an
advantage over the small trader, to make capital count for more than individual credit
and enterprise, to concentrate business at great commercial centers, to necessitate
combinations and aggregations of capital, to foster monopoly, to encourage the growth
and extend the influence of corporate power, and to throw the control of the
commerce of the country more and more into the hands of the few. . . .

Source: United States Senate, Select Committee on Interstate Commerce, 1886

7 According to this document, how did the railroad owners engage in unfair business
practices?

Score of 1:
e States one way the railroad owners engaged in unfair business practices
Examples: formed monopolies; took advantage of small businesses; kept commerce in the
hands of a few; discriminated against the weak;

Score of 0:
e Incorrect response
Examples: provided efficient railway service; small traders were treated better than large
traders; everyone was treated equally
e Vague response that does not answer the question
Examples: they concentrated; corporate power
No response
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Document 8

We believe that the time has come when the railroad corporations will either own the
people or the people must own the railroads; and, should the government enter upon
the work of owning and managing all railroads, we should favor an amendment to the
Constitution by which all persons engaged in the government service shall be placed
under a civil service regulation of the most rigid character, so as to prevent the increase
of the power of the national administration by the use of such additional government
employees. . . .

Transportation, being a means of exchange and a public necessity, the government
should own and operate the railroads in the interest of the people. . . .

Source: Populist Party Platform, 1892

8 According to the Populist Party platform, why should the government own the railroads?

Score of 1:
e States one reason the Populists believed the government should own the railroads
Examples: trains are a public necessity; railroads should be run in the public interest;
railroads should not own the people

Score of 0:
e Incorrect response
Examples: people must own the railroads; it’s transportation
e Vague response that does not answer the question
Example: the time has come
e No response
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United States History and Government
Content-Specific Rubric
Document-Based Question—June 2003

Historical Context:

Extensive railroad construction in the 1800s transformed the United States by linking sections of the
nation. This transformation had both positive and negative effects.

Task: Discuss the positive effects and the negative effects of railroads in the United States during the 1800s

Key Ideas from Documents

Positive Effects of Railroads during the 1800s Negative Effects of Railroads during the 1800s
Brought settlers to the West (doc 1, doc 5) Disrupted Native-American lives (doc 2, doc 3)
Allowed expansion of farming (doc 1, doc 5) Created conflicts with Native-Americans (doc 2)
Developed cattle industry (doc 1) Destroyed buffalo herds (doc 3)

Tied communities together, encouraged economic Exploited Chinese immigrant workers (low pay, long
development (doc 4) hours, dangerous working conditions) (doc 4)
Provided jobs for Chinese immigrants (doc 4) Exploited railroad workers (low wages, long hours,
poor working conditions) (doc 6)

Made cheap land available with easy credit terms Caused violent strike that federal troops broke at the
(doc 5) request of railroad owners and politicians (doc 6)
Provided efficient railroad service and low rates Benefited larger businesses at the expense of smaller
(doc 7) businesses (doc 7)
Contributed to industrial growth (doc 7) Gave control of commerce to a few (doc 7)
Became a public necessity as a means of exchange Operated railroads in the interest of the corporations
(doc 8) and not the people (doc 8)

Scoring Notes:

1. Atlevels 5 and 4, at least two positive and two negative effects of
railroads on the United States must be discussed.

2. The discussion must include positive and negative effects from the
1800s only.

Score of 5:

e Thoroughly addresses all aspects of the task by discussing at least two positive and fwo negative effects of
railroads on the United States during the 1800s
Incorporates accurate information from at least five documents (see Key Ideas Chart)

Incorporates relevant outside information related to the positive and negative effects of railroads on the
United States during the 1800s (see Relevant Outside Information Chart)

e Richly supports the theme with many relevant facts, examples, and details, and is more analytical than
descriptive such as relating unwarranted discriminations to rebates, short hauls versus long hauls, pooling or
relating interest in the Great Plains to manifest destiny and territorial acquisitions
Is a well-developed essay, consistently demonstrating a logical and clear plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme
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Relevant Outside Information
(This list is not all-inclusive.)

Positive Effects of Railroads during the 1800s

Negative Effects of Railroads during the 1800s

Manifest destiny continued as a concept

Manifest destiny continued as a concept

New territories acquired (Louisiana Purchase,
Mexican Cession, Gadsden Purchase)

Railroad expansion led to wars with Native
Americans

“Cattle Kingdom” developed

Native Americans moved to reservations

James J. Hill’s Great Northern Railroad played a
role in the development of the Northwest

Native-American leaders became more assertive and
aggressive about defending their way of life

Transcontinental railroad completed in 1869

Dawes Act passed

Homestead Act attracted settlers and speculators

Century of Dishonor written by Helen Hunt Jackson

Workers recognized necessity of joining labor
unions to advance their cause (American Railway
Union; Eugene Debs and others)

Practices of railroads became abusive (rebates, price
discrimination, pooling, long haul versus short haul
rates)

Railroads contributed to the development of the
continental economy

Ignored what slaughter of the buffalo meant to the
tribes of the Great Plains (cultural genocide)

Railroads played a key role in industrialization (oil,
steel)

Violent railroad strikes triggered by worker
exploitation (Pullman strike)

Farmers organized to protest railroad abuses
(Grange, Populist Party as a third party movement)

Nativists in California pressured Congress to restrict
Chinese immigrants (Chinese Exclusion Act)

Interstate Commerce Act passed

Railroad consolidation led to more efficiency

Score of 4:

e Addresses all aspects of the task by discussing at least two positive and two negative effects of railroads on
the United States during the 1800s, although treatment of the different aspects of the task may be uneven

e Incorporates accurate information from at least five documents

e Incorporates relevant outside information related to the positive and negative effects of railroads on the

United States during the 1800s

e Includes relevant facts, examples, and details but may be more descriptive than analytical, mentioning
examples rather than explaining them such as mentioning the destruction of the buffalo but not discussing
its impact on the cultural life of the Native American or mentioning Native-American conflicts but not
discussing their extent or their impact on life on the Great Plains

e s awell-developed essay, demonstrating a logical and clear plan of organization, but may use the
documents in a less integrated manner than in a Level 5 response

e Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme
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Score of 3:

Addresses most aspects of the task fully or addresses all aspects of the task in a limited way
Incorporates some information from some of the documents

Incorporates limited or no relevant outside information

Includes some facts, examples, and details but may be more descriptive than analytical

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes by repeating the theme

Some Examples of Limited Treatment of Task for Level 3

3.
4.

Thoroughly discusses one positive and one negative effect of railroads on the United States during the
1800s, applying Level 5 criteria

Thoroughly discusses either two positive or two negative effects of railroads on the United States
during the 1800s, applying Level 5 criteria

Discusses two positive effects and one negative effect of railroads on the United States during the 1800s
Discusses two negative effects and one positive effect of railroads on the United States during the 1800s

Score of 2:

Attempts to address some aspects of the task

Makes limited use of the documents or may only restate the contents of the documents

Presents little or no relevant outside information

Includes few facts, examples, and details and may include some inaccuracies

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme of positive and
negative effects of railroads on the United States during the 1800s

Some Examples of Limited Treatment of Task for Level 2

1.
2.

Discusses one positive and one negative effect of railroads on the United States during the 1800s
Discusses two positive effects or two negative effects of railroads on the United States during the 1800s

Score of 1:

Shows limited understanding of the task, minimally discussing at least one positive or one negative effect
of railroads on the United States during the 1800s

Makes vague, unclear references to the documents

Presents no relevant outside information

Includes few or no accurate or relevant facts, details, and examples

May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed

May lack an introduction and/or a conclusion or these elements may not refer to the theme of positive and
negative effects of railroads on the United States during the 1800s

Score of 0: Fails to address the task, is illegible, or is a blank paper
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Anchor Level 5-A

The response:

Thoroughly addresses all aspects of the task by discussing the positive and the negative effects
of railroads on the United States during the 1800s

Incorporates accurate information from documents 1, 2, 3,4, 5, 6, and 7

Incorporates relevant outside information related to the positive and negative effects of railroads
on the United States during the 1800s (railroads spurred other industries; coal and steel;
Chicago, Denver, and San Francisco became major commercial centers; new markets for Sears
and Roebuck; trade on Mississippi River decreased; buffalo hunting became a sport among the
well-to-do; depletion of lumber; robber barons; Jay Gould; Stephen Douglas and the Kansas-
Nebraska Act)

Richly supports the theme with many relevant facts, examples, and details and is more
analytical than descriptive (forging an economic and social alliance between the North and
West; railroads led to sectional differences; lonely pioneer life changed by railroads; railroad
further destroyed the influence and power of Native Americans; settlers used only buffalo hides,
therefore wasting an important natural resource; railroad policies encourage corruption within
the government)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The sophisticated use of the
documents and the integration of supporting historical details and outside information contribute to
the overall effectiveness of the response. The introduction is used to bring in outside information.
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Anchor Level 5-B

The response:

Thoroughly addresses all aspects of the task by discussing the positive and the negative effects
of railroads on the United States during the 1800s

Incorporates accurate information from all the documents

Incorporates relevant outside information related to the positive and negative effects of railroads
on the United States during the 1800s (impact of gold rush of 1849; transcontinental railroads;
decrease in cross-country travel time; prosperity for steel and meat-packing industries; cattle
kingdom; Grange movement; Supreme court rulings which declared state regulatory policies
unconstitutional; formation of alliances and a third party)

Richly supports the theme with many relevant facts, examples, and details and is more
analytical than descriptive (ability of businesses to market goods to a greater population;
contribution of railroads to the growing settlement of the West; railroads opened markets to
Eastern cattle buyers; prosperity of railroads led to the growth of monopolistic practices with the
sole goal of making profit no matter what the cost to others)

Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The integration of the historical
information and the document analysis contributes to the effectiveness of the response. The analysis
and discussion of outside information demonstrates a strong understanding of both the benefits and
problems associated with railroad development in the 1800s.
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Anchor Level 4-A

The response:

Addresses all aspects of the task by discussing the positive and the negative effects of railroads
on the United States during the 1800s

Incorporates accurate information from documents 1, 2, 3, 4, 5, 6, and 8

Incorporates relevant outside information related to the positive and negative effects of railroads
on the United States during the 1800s (terms of the Homestead Act; manifest destiny; Native
American cultural genocide; Irish workers; Chinese Exclusion Act; labor unions; Pacific
Railroad Act)

Includes relevant facts, examples, and details but is more descriptive than analytical (railroad
growth led to westward expansion; bison killed for sport; railroad owners were tyrants; growing
oligarchy of railroad owners; Populist party organized to achieve the goal of government
regulation of railroads)

Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The outside information is effectively
explained and integrated into the response. Although much of the information originates from the
documents, the integration with historical details is successful.
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Anchor Level 4-B

The response:

Addresses all aspects of the task by discussing the positive and the negative effects of railroads
on the United States during the 1800s, although the discussion of the positive effects is less
complete than the discussion of the negative effects

Incorporates accurate information from documents 1, 2, 3,4, 5, 6, and 7

Incorporates some relevant outside information related to the positive and negative effects of
railroads on the United States during the 1800s (Indian Removal Act; Dawes Act; Indian Wars;
Battle of Wounded Knee; gold and silver rush; James J. Hill)

Includes relevant facts, examples, and details but is more descriptive than analytical, mentioning
examples rather than explaining them (original ownership of land by Native Americans; United
States government rarely respected Native American lands; railroads led to the rise of big
business; railroads increased communication; discrimination of immigrants because they
worked for less money)

Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes by repeating information already provided

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the positive aspects
of railroads is primarily limited to information from the documents and it is not fully explained.
Outside information and historical facts are used effectively to discuss the negative aspects.
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Anchor Level 4-C

The response:

Addresses all aspects of the task by discussing the positive and the negative effects of railroads
on the United States during the 1800s

Incorporates accurate information from documents 1, 2, 3,4, 5, and 6

Incorporates some relevant outside information related to the positive and negative effects of
railroads on the United States during the 1800s (establishment of new towns which eventually
became cities; Homestead Act; new jobs for immigrants)

Includes relevant facts, examples, and details but is more descriptive than analytical, mentioning
examples rather than explaining them (railroads connected people and areas of the United
States; railroads led to production of cash crops and more markets; increased international trade;
railroads helped transport people from rural to urban areas leading to increased industrialization)
Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The chronological error of placing
the debate over slavery and the Missouri Compromise after the building of the first transcontinental
railroad does not detract from the overall quality of the paper. Although much of the outside
information is implied, the response demonstrates a strong understanding of the task.
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Anchor Level 3-A

The response:

Addresses the task by thoroughly discussing two positive effects of the railroads on the United
States during the 1800s

Incorporates some information from documents 1, 4, 5, 7, and 8

Incorporates relevant outside information (Machiavelli’s “end justifies the means”;
transcontinental railroad; dangerous travel conditions; South American route; forty-niners and
fifty-niners; Sutter’s discovery of gold; terms of the Homestead Act; manifest destiny; James J.
Hill; Pony Express)

Includes relevant facts, examples, and details and is more analytical than descriptive
(advantages and disadvantages of two different westward routes; connection of Homestead Act
to permanent settlement; comparison of mail delivery by Pony Express to railroad delivery;
establishment of western population and linkage to a future role in government)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by linking Machiavelli’s principles to the development of the railroad and
concludes by refuting those principles but stating the necessity of the railroads for development

Conclusion: Overall, the response best fits the criteria for Level 3. While this response discusses
only the positive effects of the railroads, the abundance of outside information and supporting
historical details strengthen the response. Documents are analyzed to discuss only the positive
effects of the railroads, ignoring the negative points.
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Anchor Level 3-B

The response:

e Addresses most aspects of the task by discussing two positive effects and one negative effect of
railroads on the United States during the 1800s

e Incorporates some information from documents 1, 4, 5, and 7

e Incorporates some relevant outside information (Granger movement; terms of the Homestead
Act; land-grants; conditions of the Great Plains)

e Includes some facts, examples, and details but is more descriptive than analytical (Monterey and
Santa Cruz’s permanent attachment to the world as a result of the railroad; Granger movement
and Populist party work to improve status of farmers; avoidance of the Great Plains due to
environmental factors)

e s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by repeating the historical context and concludes by simply repeating the
theme

Conclusion: Overall, the response fits the criteria for Level 3. Although some attempt is made to
explain document information, most of the response depends on rewording the information
presented in the documents. The statements that reference outside information do add to the quality
of the response.
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Anchor Level 3-C

The response:

Addresses most aspects of the task by discussing one positive and two negative effects of
railroads on the United States during the 1800s

Incorporates some information from documents 1, 2, 3, 4, 5, and 6

Incorporates limited relevant outside information (buffalo shot for fun; buffalo main source of
food for Native Americans)

Includes some facts, examples, and details but is more descriptive than analytical (positive
impact of railroad for isolated communities; instead of expected desert there was fertile land;
advertisements encourage settlement; similar hardships for builders of the railroad and Native
Americans)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes by simply repeating the
theme

Conclusion: Overall, the response fits the criteria for Level 3. The explanation of document
information is superficial with almost no analysis. Even though the transition between documents is
weak, the discussion of different documents does demonstrate an understanding of the task.
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Anchor Level 2-A

The response:

Addresses some aspects of the task by discussing three positive effects of railroads on the
United States during the 1800s

Makes limited use of documents 1, 4, 6, and 7

Presents limited relevant outside information (farmers were helped by swifter transportation;
farmers in the West had a market in the East)

Includes few facts, examples, and details (expansion of railroad opened new interest for the
American public; new reality that West was not an empty desert; small businesses and laborers
were taken advantage of)

Demonstrates a general plan of organization
Introduces the theme by repeating the historical context and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Most of the response is a rephrasing
of documents 1 and 4 with implied references to documents 6 and 7. Three positive effects of the
railroad are mentioned but not in any detail.
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Anchor Level 2-B

The response:

Addresses some aspects of the task by minimally discussing two positive and two negative
effects of railroads on the United States during the 1800s

Makes limited use of documents 2, 3, and 4

Presents little relevant outside information (railroads destroyed some cultures)

Includes few facts, examples, and details (railroads went in and out of cities daily; railroad
construction transformed the United States)

Demonstrates a general plan of organization

Introduces the theme by repeating the historical context and concludes by summarizing the
effects of railroad development

Conclusion: Overall, the response fits the criteria for Level 2. Effects of the railroad are mentioned
with limited discussion. Document analysis is limited to statements that are not supported with
specific historical details.
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Anchor Level 2-C

The response:

e Addresses some aspects of the task by discussing two positive effects of railroads on the United
States during the 1800s and mentioning a third positive effect

e Makes limited use of documents 1, 4, and 5

e Presents limited relevant outside information (different types of goods and travel around the
continent)

e Includes few facts, examples, and details (people’s opinions changed about the Great Plains;
north coast of Monterey Bay)

e Demonstrates a general plan of organization

e Introduces the theme by repeating the historical context and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the introduction indicates a
brief discussion of both positive and negative effects, only positive effects are identified. Use of
specific information is limited, and most of the information is taken from the documents.
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Anchor Level 1-A

The response:

e Shows limited understanding of the task by identifying two positive and two negative effects of
railroads on the United States during the 1800s

e Makes vague references to documents 1, 2, 3, and 8

e Presents limited relevant outside information (railroads used as public transportation and as part
of international trade; nation transformed into an industrial power; buffalo population on the
decline)

e Includes few relevant facts, examples, and details (railroads transformed the nation; settlers
brought to a “new world” by trains; railroad took land that wasn’t theirs to expand)

e Demonstrates a major weakness in organization; does not clearly identify which aspect of the
task is being addressed

e Lacks an introduction and a conclusion

Conclusion: Overall, the essay fits the criteria for Level 1. Despite the brevity of the response,
some important concepts are mentioned in that single paragraph. Limited outside information and
generalizations are used in the attempt to address the task
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Anchor Level 1-B

The response:

e Shows limited understanding of the task, but shows some attempt to discuss the positive effects
of railroads on the United States during the 1800s

e Makes vague references to documents 1 and 5

e Presents limited relevant outside information (westernization)

e Includes few relevant facts, examples, and details (Great Plains not explored thoroughly until
the railroad; popularity of unexplored places because of railroad; railroad advertised land to
increase their railroad sales)

e Demonstrates a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and lacks a conclusion

Conclusion: Overall, the essay fits the criteria for Level 1. The introduction contains some valid
information that is not developed in the essay. Relevant statements are made but are not supported
with historical information.
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Document-Based Essay—Practice Paper — B
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Document-Based Essay—Practice Paper — C
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Document-Based Essay—Practice Paper — D
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Practice Paper A—Score Level 4

The response:

Addresses all aspects of the task by discussing the positive and the negative effects of railroads
on the United States during the 1800s

Incorporates accurate information from documents 1, 2, 3,4, 5, and 6

Incorporates relevant outside information related to the positive and negative effects of railroads
on the United States during the 1800s (manifest destiny; transcontinental railroad; Cattle
Kingdom; freezer cars; meat-packing industry; series of Indian Wars)

Includes relevant facts, examples, and details but is more descriptive than analytical, mentioning
examples rather than explaining them (new cities and towns grew and prospered in the West;
connection to the East; the benefits of the railroad to the national economy; animals killed for
sport and furs by hunters)

Is a well-developed essay, demonstrating a logical and clear plan of organization

Introduces the theme with a good topic sentence and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Factual development is somewhat
weak because good information is mentioned but not explained. The strength of the response is in
the integration and use of the documents in the narrative.

Practice Paper B—Score Level 3

The response:

Addresses most aspects of the task by discussing one positive and two negative effects of
railroads on the United States during the 1800s

Incorporates some information from all the documents

Incorporates little relevant outside information (lack of habitat for buffalo due to settlement as a
result of the railroads; railroads ripping off customers and pocketing profit)

Includes some facts, examples, and details but is more descriptive than analytical (connection of
unfair business practices by railroads to people asking for government interference; settlement
of West came at high cost)

Is a satisfactorily developed essay, demonstrating a general plan of organization

Introduces the theme by repeating the historical context and concludes with one analytical
sentence

Conclusion: Overall, the response fits the criteria for Level 3. While most information is reworded
from the documents, the organization of this information strengthens the essay. However, little
analysis is provided and the task is not fully addressed.
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Practice Paper C—Score Level 5

The response:

e Thoroughly addresses all aspects of the task by discussing the positive and the negative effects
of railroads on the United States during the 1800s

e Incorporates accurate information from documents 1, 2, 3,4, 5, 7, and 8

e Incorporates relevant outside information related to the positive and negative effects of railroads
on the United States during the 1800s (barbed wire; new plows; provisions of the Homestead
Act; Dawes Act; Great American Desert; rebates; pooling; Interstate Commerce Act; Indian
Removal Act; Trail of Tears; post-Civil War Indian wars; role of Irish immigrants)

e Richly supports the theme with many relevant facts, examples, and details and is more
analytical than descriptive (government encouraged economic development and settlement of
the West through legislative action; linkage of financial problems to unpredictable weather;
expansion of technology; Native-American cultural depletion; Jackson’s refusal to listen to the
Supreme Court)

e [s a satisfactorily developed essay, demonstrating a general plan of organization

e Introduces the theme by establishing a framework that is beyond a simple restatement of the
historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. Even though a small amount of
the outside information is not directly related to the task and despite the lack of a strong
chronological organization, enough supporting historical details are presented to qualify this
response at level 5.

Practice Paper D—Score Level 2

The response:

e Addresses some aspects of the task with a limited discussion of two positive and two negative
effects of railroads on the United States during the 1800s

e Makes limited use of documents 1, 3, 4, 5, and 6

e Presents no relevant outside information

e Includes few facts, examples, and details (railroads encouraged settlement of the west; railroads
lowered the number of buffalo)

e Demonstrates a general plan of organization

e Introduces the theme by repeating the historical context and concludes by simply repeating the
theme

Conclusion: Overall, the response fits the criteria for Level 2. Limited information from the
documents is mentioned with no connection to the information that follows. One statement is
rephrased from each document that is used.
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Practice Paper E—Score Level 2

The response:

Addresses all aspects of the task with a very limited discussion of two positive and two negative
effects of railroads on the United States during the 1800s

Restates information from documents 1, 4, 6, 7, and 8

Incorporates no relevant outside information

Includes some facts, examples, and details (low wages led to strikes by workers; railroads built
because of need for transportation; railroads led to the discovery of good land)

Demonstrates a general plan of organization
Lacks an introduction and a conclusion

Conclusion: Overall, the response fits most of the criteria for Level 2. Some document information
is used to address all aspects of the task. Negative and positive effects of the railroads are listed, but
the discussion is inadequate for a higher rating.
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United States History and Government Specifications

June 2003

Part 1
Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

3,4,5,6,11,12, 13, 14, 15, 16, 17, 18,
22,23, 24, 25, 26, 27, 28, 30, 32, 37, 38,
39, 45, 48, 49, 50

2—World History

33, 34, 35, 47

3—Geography

1,2,41,43

4—Economics

19, 20, 21, 29, 42, 44

5—Civics, Citizenship, and Government

7,8,9,10, 31, 36, 40, 46

Parts II and III by Theme and Standard

Theme

Standards

Thematic Essay

Social Change:
Individuals, Groups,
and Institutions

Standards 1 and 5: US and NY
History; Civics, Citizenship,
and Government

Document-based Essay

Government

Environment; Cultural
Life; Places and
Regions; Immigration;
Economic Systems;

Standards 1, 3, 4, and 5: US and
NY History; Geography;
Economics; Civics,
Citizenship, and Government
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