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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring Regents Examinations in Global
History and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part III B (DBQ) essays:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each,

and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers

For Part III A (scaffold or open-ended questions):
• A question-specific rubric
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GLOBAL HISTORY and GEOGRAPHY

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for stu-

dent responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by

matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the

scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confi-

dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s

examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United History and Government
Content-Specific Rubric

Thematic Essay—August 2003

Score of 5:
•   Shows a thorough understanding of two events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Thoroughly addresses all aspects of the task evenly and in depth by identifying two events, discussing the

historical circumstances that led the United States to take a specific action related to those events, and
evaluating the success or failure of those foreign policy actions in promoting the national interest of the
United States

• Shows an ability to analyze and evaluate events in which the United States has promoted its national
interest by taking certain foreign policy actions

• Richly supports the theme of how the United States has promoted its national interest by taking certain
foreign policy actions with relevant facts, examples, and details

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and

concludes with a summation of the theme

Score of 4:
• Shows a good understanding of two events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Addresses all aspects of the task but may do so somewhat unevenly by discussing one event more

thoroughly than the second event or by discussing one aspect of the task more thoroughly for both events
than the other aspect

• Shows an ability to analyze and evaluate events in which the United States has promoted its national
interest by taking certain foreign policy actions

• Includes relevant facts, examples, and details
• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the theme and

concludes with a summation of the theme

Theme: Foreign Policy

During the course of its history, the United States has taken foreign policy actions that have been
consistent with the national interest.

Task: Identify two events in United States history that demonstrate how the United States has promoted the
national interest by taking foreign policy actions and for each event:
• Discuss the historical circumstances that led the United States to take that action
• Evaluate the success or failure of that foreign policy action in promoting the national interest of

the United States

You may use any events from your study of United States history. Some suggestions you might wish
to consider include President George Washington’s Proclamation of Neutrality (1793), congressional
declaration of war against Mexico (1846), acquisition of the rights to build the Panama Canal (1901), United
States entry into World War I (1917), implementation of the Marshall Plan (1947), United States entry into
the Korean War (1950), escalation of the Vietnam War beginning in 1964, and President Jimmy Carter’s
efforts to negotiate the Camp David Accords (1978).

You are not limited to these suggestions.
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Score of 3:
• Shows a satisfactory understanding of events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Addresses most aspects of the task fully or addresses all aspects in a limited way
• Shows an ability to analyze or evaluate events in which the United States has promoted its national

interest by taking certain foreign policy actions, but not in any depth
• Includes some facts, examples, and details; may contain some minor inaccuracies
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Includes an introduction and conclusion that may be a simple restatement of the theme

Some Examples of Limited Treatment of Task at Score Level 3

Score of 2:
• Shows a limited understanding of events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Addresses some aspects of the task with a limited discussion of at least one aspect of the task for each of

two events or a limited discussion of both aspects of the task for one event
• May develop a faulty or weak analysis or evaluation of events in which the United States has promoted

its national interest by taking certain foreign policy actions
• Includes few facts, examples, and details; may include some inaccuracies
• May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not

clearly identify which aspect of the task is being addressed
• May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 1:
• Shows little understanding of events that demonstrate how the United States has promoted its national

interest by taking certain foreign policy actions
• Makes some effort to address both aspects of the task with a very limited discussion of at least one event

without focusing explicitly on the two aspects of the task
• Lacks an analysis or evaluation of events in which the United States has promoted its national interest by

taking certain foreign policy actions
• Includes few or no accurate or relevant facts, examples, or details; may contain inaccuracies
• May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not

clearly identify which aspect of the task is being addressed
• May lack an introduction and/or conclusion or these elements may not refer to the theme

Score of 0:  Fails to address the task, is illegible, or is a blank paper

1. Briefly discusses both aspects of the task for two events.
2. Discusses both aspects of the task for one event and discusses one aspect of the task

for the other event.
3. Thoroughly addresses both aspects of the task for one event, applying Level 5 criteria.
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Level 5-A

The response:
• Shows a thorough understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Thoroughly addresses all aspects of the task evenly and in depth by identifying the Proclamation

of Neutrality and the war with Mexico in 1846, discussing the historical circumstances that led
the United States to take action (Proclamation of Neutrality: nation devastated by grueling war
for independence; army and national spirit in no shape to fight a war in Europe; president signed
the proclamation), and evaluating the success or failure of those foreign policy actions in
promoting the national interest of the United States (Proclamation of Neutrality: successful for a
newly independent country, giving the proper time to develop into a powerful nation; further
reinforced with the Monroe Doctrine; became a precedent for future presidents to follow until
NATO in 1949)

• Shows an ability to analyze and evaluate events in which the United States has promoted its
national interest by taking certain foreign policy actions (war with Mexico in 1846: Louisiana
Purchase and various western explorers made it clear that a goal of the United States was to
expand; necessary to have war with Mexico to achieve the national goal of Manifest Destiny;
although United States did sacrifice lives, it expanded territory across the continent, giving us
essential resources and the strategic position of having two oceans to do business from; this war
created strains with Mexico perhaps leading to the Zimmerman telegram incident during WWI)

• Richly supports the theme with relevant facts, examples, and details (war with Mexico:
President James Polk; Mexican Cession; Manifest Destiny)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces and concludes by establishing a framework that is beyond a simple restatement of the

theme

Conclusion: Overall, the response fits the criteria for Level 5. Both events are thoroughly addressed
with much detailed information and analysis. The connection to NATO is particularly strong.

[7]



[8]

Anchor Paper – Thematic Essay—Level 5 – B



Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Level 5-B

The response:
• Shows a thorough understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Thoroughly addresses all aspects of the task evenly and in depth by identifying the Neutrality

Proclamation and the Marshall Plan, discussing the historical circumstances that led the United
States to take action (Neutrality Proclamation: country was in its infancy; Washington did not
want the country getting involved in issues that might be detrimental to growth; wars between
Britain and France; France helped America during the Revolution; alliance of 1778), and
evaluating the success or failure of those foreign policy actions in promoting the national
interest of the United States (Neutrality Proclamation: remained in effect for many years; future
presidents followed Washington’s precedent; under Madison we get drawn into the War of
1812; the neutrality and isolation was echoed in the Monroe Doctrine; neutrality and isolation
created a climate in which the United States underwent a tremendous domestic economic
growth and development without being directly involved in European affairs)

• Shows an ability to analyze and evaluate events in which the United States has promoted its
national interest by taking certain foreign policy actions (Marshall Plan: Americans terrified of
a communist takeover; Marshall proposed a plan that would give economic aid to Western
Europe; this would protect these countries from communist aggression, thereby helping the
cause of the United States, which was to prevent the spread of communism; plan created a
favorable climate for American investors; none of the Western European countries became
communist; the Marshall Plan helped to quiet the fears of many Americans of a communist
takeover)

• Richly supports the theme with relevant facts, examples, and details
(Marshall Plan: post–World War II era; named after Secretary of State George C. Marshall;
Second Red Scare; billions of dollars in aid to Western Europe; market for American goods)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the

theme and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Both events are thoroughly addressed
with much detailed information and analysis.

Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Level 4-A

The response:
• Shows a good understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses all aspects of the task for the Marshall Plan and the Korean War, but does so

somewhat unevenly by discussing the Korean War more thoroughly than the Marshall Plan
• Shows an ability to analyze and evaluate events in which the United States has promoted its

national interest by taking certain foreign policy actions (Marshall Plan: purpose of plan was to
repair the countries ravaged by World War II; United States government did this in fear of
communism; if the old governments did not fix their countries in Europe, the people would
grow restless and maybe fall victim to Soviet propaganda; Marshall Plan was a huge success)

• Includes relevant facts, examples, and details (Korean War: North Korean communists invaded
South Korea; U.N. sent troops; General Douglas MacArthur; 38th parallel; war became a
stalemate; American troops still stationed in Korea; domino theory)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the

theme and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Although the discussion of the
Korean War is more thorough, the discussion of the Marshall Plan contains some strong analytical
comments.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B



Anchor Level 4-B

The response:
• Shows a good understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses both aspects of the task for the Neutrality Proclamation and the Vietnam War
• Shows an ability to analyze and evaluate events in which the United States has promoted its

national interest by taking certain foreign policy actions (Proclamation of Neutrality: fear of
becoming involved with other nations was apparent; public opinion was to not get involved with
other nations; in later years, global interdependence would not allow the United States to cling
to her neutral position)

• Includes relevant facts, examples, and details (Vietnam War: public opinion changed; United
States perceived as “defender of freedom” by many Americans; containment of communism)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the

theme and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Some analysis and detailed
information are provided but not enough to make this a Level 5 response.

[16]
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C



Anchor Level 4-C

The response:
• Shows a good understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses all aspects of the task for the Neutrality Proclamation and building the Panama

Canal, but does so somewhat unevenly, discussing the first aspect of the task for both events
more thoroughly than the second aspect

• Shows an ability to analyze and evaluate events in which the United States has promoted its
national interest by taking certain foreign policy actions (Neutrality Proclamation: George
Washington felt that as a new nation we needed to establish stability, which certainly could not
be accomplished by entering another war)

• Includes relevant facts, examples, and details (Panama Canal: dispute as to where the canal
should be built; Panama was seen by Theodore Roosevelt as the best location; war between
Panama and Colombia; United States control of canal leads to later tensions with Panama and
other Latin American nations)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces and concludes the theme by establishing a framework that is beyond a simple

restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Discussion and analysis of the
historical circumstances of both events is more complete than the evaluation of the success of
foreign policy actions taken in the national interest.

[19]



[20]

Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A

Anchor Level 3-A

The response:
• Shows a satisfactory understanding of events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses most aspects of the task, discussing both aspects of the task for the United States

entry into World War I and the first aspect of the task for the Marshall Plan
• Shows an ability to analyze or evaluate events in which the United States has promoted its

national interest by taking certain foreign policy actions, but not in any depth (Marshall Plan:
United States wanted to show its power by being the country to prevent the domino effect of
communism)

• Includes some facts, examples, and details (United States entry into World War I: President
Woodrow Wilson; United States claimed neutrality; Fourteen Points); contains some minor
inaccuracies (the sinking of the Lusitania occurred 3 years before the United States entry into
World War I and was not an immediate cause; refers to defeat of the Triple Entente instead of
the Triple Alliance)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme by going beyond a simple restatement and concludes with a vague

reference to the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response provides an
adequate discussion of both aspects of the task for United States entry into World War I, but fails to
evaluate the success or failure of the Marshall Plan.



[22]

Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B

The response:
• Shows a satisfactory understanding of events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses most aspects of the task, discussing both aspects of the task for the Proclamation of

Neutrality, but only the historical circumstances for the United States entry into the Korean War
• Shows an ability to analyze or evaluate events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions, but not in any depth
(Korean War: as the Cold War continued, our fear of and hatred for communism grew; Truman
had to fire General MacArthur to avoid a confrontation with China)

• Includes some facts, examples, and details (Proclamation of Neutrality: followed the
Revolutionary War; entangling alliances; a small, new, and exhausted country)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and concludes the theme by going beyond a simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. Most aspects of the task are
addressed with some detail and analysis.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C

Anchor Level 3-C

The response:
• Shows a satisfactory understanding of events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Briefly addresses both aspects of the task for the United States participation in World War I and

in the Korean War
• Shows an ability to analyze or evaluate events in which the United States has promoted its

national interest by taking certain foreign policy actions, but with little depth (United States got
involved in Korea to stop the spread of communism; the United States entry into World War I
had both success and failure: the United States still had to fight World War II)

• Includes some facts, examples, and details (Korean War: North Korea was communist and
attacked South Korea; 38th parallel)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and concludes the theme by going beyond a simple restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. Both aspects of the task for two
events are discussed in a limited way. Some detailed information and analysis is provided.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A

Anchor Level 2-A

The response:
• Shows a limited understanding of events that demonstrate how the United States has promoted

its national interest by taking certain foreign policy actions
• Addresses the task with a limited evaluation of the building of the Panama Canal and the

escalation of the Vietnam War, but provides no discussion of the historical circumstances that
led to these events

• Develops a weak analysis and evaluation of events (Panama Canal: affected world’s travel
routes, but gives no explanation of this statement; saves time from having to go around the
continent, but fails to identify which continent)

• Includes only a few facts, examples, and details (Panama Canal: Canal goes to Panama in
2000)

• Demonstrates a general plan of organization
• Introduces the topic by repeating the theme and concludes by going beyond repeating the theme

Conclusion: Overall, the response best fits the criteria for a Level 2. Only one aspect of the task for
each event is discussed. Content weaknesses make this a level 2 response.
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Anchor Paper – Thematic Essay—Level 2 – B



Anchor Level 2-B

The response:
• Shows a limited understanding of events that demonstrate how the United States has promoted

its national interest by taking certain foreign policy actions
• Addresses the task by providing some discussion of the historical circumstances of the

acquisition of the Panama Canal and of United States entry into World War I
• Develops a faulty analysis or evaluation of events (Panama Canal: implies that the United

States would not have to develop a separate fleet for the west coast with the use of the canal)
• Includes few facts, examples, and details (Panama Canal: helped with trade route to China; the

canal helped the federal budget); includes some inaccuracies (United States entry into World
War I: identifies the Lusitania as a United States naval ship; claims the United States citizenry
consented to going to war)

• Demonstrates a general plan of organization
• Introduces the topic by repeating the theme and concludes by making a simple evaluative

statement about the success of these two actions

Conclusion: Overall, the response best fits the criteria for a Level 2. The response contains limited
detailed information and faulty analysis.

[29]
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Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C

The response:
• Shows a limited understanding of events that demonstrate how the United States has promoted

its national interest by taking certain foreign policy actions
• Addresses the task with a limited discussion of both aspects of the task for the Persian Gulf War
• Contains a weak evaluation of this event (fear that Iraqi control of Kuwaiti oil would affect our

economy without explaining how or why)
• Includes few facts, examples, and details (Saddam Hussein invaded Kuwait for its oil; Kuwait

controlled 10% of the world’s known oil reserves; the United States encouraged the United
Nations to take action)

• Demonstrates a weakness in organization
• Introduces the theme by identifying two events and mentioning the reason for United States

involvement but lacks a conclusion

Conclusion: Overall, the response best fits the criteria for a Level 2. The response contains limited
discussion of both aspects of the task for only one event.
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A

The response:
• Shows little understanding of events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Addresses the task with a limited discussion of the historical circumstances on acquiring the

rights to build the Panama Canal and contains only one statement regarding United States entry
into the Korean War

• Makes an evaluative statement regarding the Panama Canal without discussion or explanation;
fails to evaluate the success of the United States entry into the Korean War

• Includes few accurate or relevant facts, examples, or details (Panama Canal: shortened the
voyage of merchant ships not having to go around the tip of South America which was also a
dangerous trip)

• Demonstrates a plan of organization
• Lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. The response provides some
discussion of one event and begins to discuss a second event.
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Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B

The response:
• Shows little understanding of events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Minimally addresses the historical circumstances of the Proclamation of Neutrality and the

congressional declaration of war against Mexico
• Lacks an evaluation of either action
• Includes few accurate or relevant facts, examples, or details (Proclamation of Neutrality:

Farewell Address; the country is to stay out of foreign affairs)
• Contains a basic plan of organization
• Lacks both an introduction and a conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. Some effort is made to address
the task.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E



Practice Paper A—Score Level 2

Practice Paper B—Score Level 3

The response:
• Shows a limited understanding of events that demonstrate how the United States has promoted

its national interest by taking certain foreign policy actions
• Addresses the task with a limited discussion of the historical circumstances for the Proclamation

of Neutrality and for the Truman Doctrine
• Develops a weak evaluation of the Proclamation of Neutrality, stating that the United States

followed Washington’s idea without explaining why or how, and of the Truman Doctrine stating
that the United States kept communism contained with the policy of containment

• Includes few facts, examples, and details (Proclamation of Neutrality: steer clear of any
permanent alliances and only trade with European nations; Farewell Address); includes some
inaccuracies (Truman Doctrine aid totaled far more than $12 million)

• Demonstrates a general plan of organization
• Introduces the topic by repeating the theme and concludes by making an evaluative statement

not developed in the response

Conclusion: Overall, the essay best fits the criteria for a Level 2. The evaluative aspect of the task
is particularly weak.

The response:
• Shows a satisfactory understanding of events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses all aspects of the task in a limited way for the United States entry into World War I

and for the Marshall Plan
• Shows an ability to analyze or evaluate events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions, but not in any depth
(United States entry into World War I: open hostility, sinking of ships, and attempted
involvement of Mexico were reasons that the United States took the side of the Allies and
entered the war)

• Includes some facts, examples, and details (Marshall Plan: plan gave economic aid to European
countries; plan would rebuild industry so as to resume trade); contains some inaccuracies
(Marshall Plan: refers to World War I instead of World War II; Marshall Plan aid was not only
in the form of loans)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and concludes by repeating the theme

Conclusion: Overall, the response fits the criteria for Level 3. For both events, both aspects of the
task are addressed in a limited way with some detailed information and analysis.

[41]



Practice Paper C—Score Level 4

Practice Paper D—Score Level 2

The response:
• Shows a limited understanding of events that demonstrate how the United States has promoted

its national interest by taking certain foreign policy actions
• Addresses the task by briefly discussing the historical circumstances of the implementation of

the policy of containment and of United States entry into World War II
• Provides no clear evaluation of the success or failure of either action
• Includes few facts, examples, and details (United States entry into World War II: Pearl Harbor

bombing; Germany; Japan)
• Demonstrates a general plan of organization
• Introduces and concludes by pointing out that the United States has changed its foreign policy to

protect American interest during a national crisis

Conclusion: Overall, the response best fits the criteria for a Level 2. Although the response shows
an understanding of the theme, the discussion of both events is extremely limited.

The response:
• Shows a good understanding of two events that demonstrate how the United States has

promoted its national interest by taking certain foreign policy actions
• Addresses all aspects of the task, but does so somewhat unevenly, discussing the Proclamation

of Neutrality in less detail than the containment of communism
• Shows an ability to analyze and evaluate events in which the United States has promoted its

national interest by taking certain foreign policy actions (containment of communism: United
States was forced to respond to the Soviet Union’s establishment of communist satellites in
Eastern Europe; United States became involved in many global circumstances as a result of this
policy; McCarthyism at home also reflected the dedication of the United States to containment;
the containment policy led to three decades of cold war; communism was a direct threat to our
institution of democracy)

• Includes relevant facts, examples, and details (Proclamation of Neutrality: goal was to protect
the militarily and economically weak nation; alliance with France; European wars were
associated with the French Revolution)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme by establishing a framework that is beyond a simple restatement of the

theme and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 4. Although the discussion of
containment of communism is not focused on one specific event or foreign policy action, this
response contains much analysis and detailed information and demonstrates a good understanding
of how foreign policy actions have promoted the national interest.

[42]



Practice Paper E—Score Level 1

The response:
• Shows little understanding of events that demonstrate how the United States has promoted its

national interest by taking certain foreign policy actions
• Minimally addresses the task, mentioning the Monroe Doctrine and the Truman Doctrine
• Contains a very weak evaluation of events, merely stating that the Monroe Doctrine worked and

the Truman Doctrine did not and implying that the Truman Doctrine led to two major wars
without pointing out what wars or how

• Includes few accurate or relevant facts, examples, or details (Monroe Doctrine: European
countries were colonizing Latin American countries)

• Does not clearly identify which aspect of the task is being addressed
• Lacks both an introduction and a conclusion

Conclusion: Overall, the response best fits the criteria for Level 1. The response contains a very
limited discussion of the two events.

[43]



United States History and Government
Part A Specific Rubric

Document-Based Question—August 2003

Document 1

1 Based on this chart, state two methods used by southern states to deny the vote to African Americans.

Score of 2 or 1:
• Award 1 credit (up to a maximum of 2 credits) for each method used by southern states to deny the vote to

African Americans
Examples: poll tax; literacy test; property test; grandfather clause; secret ballot; understanding clause;

multiple-box; registration restrictions

Score of 0:
• Incorrect response

Example: voting restrictions
• Vague response that does not answer the question

Examples: test; clauses; lots of things
• No response

[44]

KEY

*Registration, multiple-box, secret ballot, understanding clause.  

Source: The American Record: Images of the Nation’s Past, Volume Two, 
edited by William Graebner and Leonard Richards (adapted)

Adoption of Voting Restrictions
in Southern States 1889–1908

Year Poll Tax
Literacy

Test
Property

Test
Grandfather

Clause
Other*

1889 FL TN, FL

1890 MS, TN MS MS

1891 AR

1892 AR

1893 AL

1894 SC, VA

1895 SC SC SC

1896

1897 LA

1898 LA LA LA LA

1899 NC

1900 NC NC NC NC

1901 AL AL AL AL

1902 VA, TX VA VA VA

1903

1904

1905

1906

1907

1908 GA GA GA GA

Alabama AL
Arkansas AR
Florida FL
Georgia GA
Louisiana LA
Mississippi MS
North Carolina NC
South Carolina SC
Tennessee TN
Texas TX
Virginia VA



Document 2

2 What problem is described in this quotation?

Score of 1:
• States the problem described in the quotation

Examples: lack of suffrage for women violates Declaration of Independence (great doctrine of the
American Republic); women not having the right to vote was unendurable; principle of
taxation without representation fought for in the American Revolution is denied to women;
half the people are unable to exercise suffrage; women did not have suffrage; women cannot
vote

Score of 0:
• Incorrect response

Examples: American Revolutionary War; consent of the governed; Constitution guarantees consent of
governed

• Vague response that does not answer the question
Examples: taxation without representation; Constitution; suffrage; no vote

• No response

[45]

. . . The great doctrine of the American Republic that “all governments derive their
just powers from the consent of the governed” justifies the plea of one-half of the
people, the women, to exercise the suffrage.  The doctrine of the American
Revolutionary War that taxation without representation is unendurable justifies
women in exercising the suffrage.

— Oklahoma Senator Robert L. Owen, 1910



Document 3

3 According to this poster, what were two reasons that people should vote in favor of the 19th
Amendment supporting women’s suffrage?

Score of 2 or 1:
• Award 1 credit (up to a maximum of 2 credits) for each reason stated in the poster for people voting in favor

of the 19th Amendment
Examples: women work in factories while the men are at war; women harvest crops when men are

called to war; women face death in order to give life to men; women share the cost of war;
women should be represented in government to have a voice in making or preventing war.

Score of 0:
• Incorrect response

Examples: women should not be allowed to vote; women do not share the cost of war; Pennsylvania
gave women the right to vote; vote for women’s suffrage in November

• Vague response that does not answer the question
Examples: women suffer; justice and civilization

• No response

[46]



Document 4

4 Based on this document, state two provisions of the Civil Rights Act of 1964 that attempted to end
discrimination for African Americans and women.

Score of 2 or 1:
• Award 1 credit (up to a maximum of 2 credits) for each provision from the Civil Rights Act of 1964 that

attempted to end discrimination for African Americans and women
Examples: no discrimination in public accommodations; no federal funds for programs that discriminate;

establishment of Equal Employment Opportunity Commission; registration standards should
be the same for blacks and whites; discrimination by employers and unions banned on the
basis of race, sex, religion, or national origin; job discrimination is illegal

Score of 0:
• Incorrect response

Examples: placed limits on the right to vote for African Americans; it helped discrimination
• Vague response that does not answer the question

Examples: different standards; national origin; religion; job discrimination; voter registration; gave
African Americans the right to vote

• No response

[47]

The major sections [titles] of the Civil Rights Act of 1964 included these provisions:

(1) Title I banned the use of different voter registration standards for blacks and
whites.

(2) Title II prohibited discrimination in public accommodations, such as motels,
restaurants, gas stations, theaters, and sports arenas.

(3) Title VI allowed the withholding of federal funds from public or private programs
that practice discrimination.

(4) Title VII banned discrimination on the basis of race, sex, religion, or national
origin by employers and unions.

(5) Title VII also created the Equal Employment Opportunity Commission (EEOC)
to investigate charges of job discrimination.



Document 5

5 According to this passage, what was the main purpose of the Voting Rights Bill?

Score of 1:
• Identifies a purpose of the Voting Rights Bill, according to President Lyndon Johnson’s remarks

Examples: strike down voting restrictions; guarantee 15th Amendment rights; guarantee
Negroes (African Americans) the right to vote; set a simple standard for voter
registration

Score of 0:
• Incorrect response

Examples: establish states and counties; perform functions; 15th Amendment
• Vague response that does not answer the question

Examples: Congress should enact this legislation; address the Congress; to use the 15th
Amendment

• No response

[48]

. . . I ask the Congress under the power clearly granted by the 15th amendment to
enact legislation [Voting Rights Bill] which would:
1.  Strike down restrictions to voting in all elections—Federal, State, and local—which

have been used to deny Negroes the right to vote.
2.  Establish in all States and counties where the right to vote has been denied on

account of race a simple standard of voter registration which will make it impossible
to thwart the 15th amendment.

3.  Prohibit the use of new tests and devices wherever they may be used for
discriminatory purposes.

4.  Provide adequate power to insure, if necessary, that Federal officials can perform
functions essential to the right to vote whenever State officials deny that right. . . .

— President Lyndon B. Johnson, Message to the House of Representatives, March 15, 1965
Source: Congressional Record



Document 6

6 According to this author, how did the Equal Pay Act affect women workers?

Score of 1:
• States how the Equal Pay Act affected women workers, according to the author

Examples: a step toward ending wage discrimination; the disparity between male and female wages
dropped; changed attitude and employment practices; in some cases, it ended or relieved
wage discrimination

Score of 0:
• Incorrect response

Examples: first significant step in giving women rights; difference in wages between men and women
ended

• Vague response that does not answer the question
Examples: it was a step; disparity

• No response

[49]

. . . Until the Equal Pay Act of 1963, only the state of Wyoming had passed an equal
pay law for employees of the state government. The federal act provided equal pay for
men and women in jobs requiring equal skill, responsibility, and effort. Although to
help insure passage it excluded business and professional women, as well as almost
two-thirds of working women, especially low-paid women in agriculture and domestic
service from its provisions, the Equal Pay Act represented the first significant step
toward ending wage discrimination for women workers. In 1963 full-time, year-round
female workers were earning on average 63 percent less than male workers. By 1971
the disparity had dropped to 57 percent; and by the twenty-fifth anniversary of the act
in 1998, the gap had closed to under 25 percent. Because there is an imprecision in
determining what constitutes equal skill, responsibility, and effort, enforcement of the
Equal Pay Act has proven difficult, and the disparity of wages between men and
women has not yet been corrected. However, feminists and equal rights advocates
have achieved success in court cases that consider comparable worth in job
descriptions and wages, and women have won numerous lawsuits in the 1980s and
1990s, particularly in city and state jobs in which qualifications and requirements are
more precisely quantified. The Equal Pay Act of 1963 has, despite slow gains, helped
change attitudes and employment practices that in some cases have ended and in
others mitigated [relieved] wage discrimination. . . .

Source: Deborah G. Felder, A Century of Women: The Most Influential Events
In Twentieth-Century Women’s History, Birch Lane Press



United States History and Government
Content-Specific Rubric

Document-Based Question—August 2003

Scoring Notes:

Score of 5:
• Thoroughly addresses all aspects of the task by discussing at least two problems experienced by African

Americans and at least two problems experienced by women in achieving civil rights during the 20th
century and by describing at least two actions taken by the government, a group, or an individual to address
those problems

• Incorporates accurate information from at least four documents (see Key Ideas Chart)
• Incorporates substantial relevant outside information related to problems experienced by African Americans

and women during the 20th century in achieving civil rights and actions taken to help these groups achieve
civil rights (see Key Ideas Chart)

• Richly supports the theme with many relevant facts, examples, and details; is more analytical than
descriptive, e.g., relating Truman’s executive order to the discrimination faced by African Americans in the
military or linking wage discrimination faced by women to the “glass ceiling”

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of civil rights by establishing a framework that is beyond a simple restatement of the

historical context and concludes with a summation of the theme

1. The focus of the question is on the 20th century, but actions taken to help African Americans and
women achieve civil rights do not have to be from the 20th century as long as they are related to
the problem.

2. The description of the action must be related to the specific problem that is discussed.
3. The same problem and the same action can be discussed for both African Americans and women.
4. The specific branch of government, court case, organization, or group that took the action does not

need to be identified in the discussion of the actions taken to end discrimination.

This document-based question has a minimum of eight components of the task (2 problems and 2
actions for African Americans and 2 problems and 2 actions for women).

Historical Context: Since 1900, African Americans and women have had difficulty achieving their civil
rights. The government, groups, and individuals have taken actions to help African
Americans and women achieve their civil rights.

Task:
• Discuss problems experienced by African Americans and problems experienced by women in

achieving their civil rights since 1900
• For each problem, describe one action taken by the government, a group, or an individual in an

attempt to help African Americans and women achieve their civil rights

[50]



Score of 4:
• Addresses all aspects of the task, but may do so unevenly by discussing all aspects of the task for one group

more thoroughly than for the other group or discussing one aspect of the task for both groups more
thoroughly than the other aspect of the task

• Incorporates accurate information from at least four documents
• Incorporates relevant outside information related to problems experienced by African Americans and

women during the 20th century in achieving civil rights and actions taken to help these groups achieve civil
rights

• Includes relevant facts, examples, and details; may be more descriptive than analytical such as describing
the discrimination faced by African Americans in the military or describing the “glass ceiling”

• Is a well-developed essay, demonstrating a logical and clear plan of organization, but may use the
documents in a less integrated manner than in a Level 5 response

• Introduces the theme by establishing a framework that is beyond a simple restatement of the historical
context and concludes with a summation of the theme

Note: At score levels five and four, at least two problems and two actions should be discussed for each group.

Score of 3:
• Addresses all aspects of the task in a limited way or addresses most aspects of the task fully
• Incorporates some information from the documents
• Incorporates little or no relevant outside information
• Includes some relevant facts, examples, and details; may be more descriptive than analytical; may contain

some minor inaccuracies
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of civil rights by repeating the historical context and concludes by repeating the theme

Note: At score level 3, at least five components should be addressed. Exception: When the information in an
incomplete response meets level 5 criteria, at least four components should be addressed. (Anchor Paper 3A.)

Score of 2:
• Addresses some aspects of the task
• Makes limited use of the documents or may only restate the contents of the documents
• Presents little or no relevant outside information
• Includes few relevant facts, examples, and details; may include some inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly

identify which aspect of the task is being addressed
• May lack an introduction and/or conclusion or these elements may not refer to the theme of civil rights

Note: At score level 2, at least four components should be addressed.

Score of 1:
• Shows a limited understanding of the task, but makes some attempt to address some aspects of the task
• Makes vague, unclear references to the documents
• Presents no relevant outside information
• Includes few or no accurate or relevant facts, examples, and details; may include inaccuracies
• May demonstrate a major weakness in organization; may lack focus; may contain digressions; may not

clearly identify which aspect of the task is being addressed
• May lack an introduction and/or conclusion or these elements may not refer to the theme of civil rights

Score of 0:  Fails to address the task, is illegible, or is a blank paper

[51]
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A



Anchor Level 5-A

The response:
• Thoroughly addresses all aspects of the task for problems experienced by African Americans

and women during the 20th century and actions taken to help them achieve civil rights (African
Americans: denial of voting rights addressed by Voting Rights Bill and work of individuals;
segregation addressed by Brown v. Board of Education; Women: denial of voting rights
addressed by the 19th Amendment; job discrimination addressed by the Civil Rights Act and the
Equal Pay Act)

• Incorporates accurate information from all the documents
• Incorporates substantial relevant outside information (Women: abolition and temperance

movements; Elizabeth Cady Stanton; Lucretia Mott; Seneca Falls Convention; NOW; Roe v.
Wade; African Americans: 14th Amendment; Plessy v. Ferguson; Ku Klux Klan activities; W.
E. B. Du Bois; Eleanor Roosevelt; New Deal programs; Brown v. Board of Education;
Eisenhower’s decision to send the National Guard to Arkansas; NAACP; Martin Luther King;
civil disobedience; “Great Society”)

• Richly supports the theme of civil rights with many relevant facts, examples, and details; is
more analytical than descriptive (Women: Women have been fighting for civil rights since
before the civil war; women were sidetracked by their involvement in abolition and temperance
movements; groundwork laid by earlier women’s movements; passage of the 19th Amendment
was the result of marches, poster campaigns and support from senators; women lobbied for
adding Title VII; feminist movement began in the 1960s; links abortion rights to women’s civil
rights; mentions reproductive rights; African Americans: kept from voting at election time;
occupy lower socio-economic position; fair application of New Deal programs; reversal of
Plessy v. Ferguson in Brown v. Board of Education; civil disobedience linked to boycotts, sit-
ins, and marches; recognition that the civil rights movement evolved into an emphasis on black
power and black nationalism)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of civil rights by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Document interpretation is
strengthened with significant outside information, historical references, and analytical statements.
The response demonstrates a thorough knowledge of both civil rights movements throughout United
States history.
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Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Paper – Document–Based Essay—Level 5 – B



Anchor Level 5-B

The response:
• Thoroughly addresses all aspects of the task for problems experienced by African Americans

and women during the 20th century and actions taken to help them achieve civil rights (African
Americans: lack of equality addressed by individuals; denial of voting rights addressed by the
Voting Rights Bill; Women: the lack of equality in the workplace addressed by Equal Pay Act
and Civil Rights Act; denial of suffrage addressed by the work of individuals)

• Incorporates accurate information from all the documents
• Incorporates substantial relevant outside information (African Americans: Jim Crow laws;

separate but equal public facilities; fight for fair job practices; Rosa Parks refusal to sit in the
back of the bus; Martin Luther King, Jr.; bus boycott; Little Rock; Women: feminists such as
Carrie Chapman Catt and Susan B. Anthony; fought for admission to medical and law schools
and service academies; Feminine Mystique by Betty Friedan)

• Richly supports the theme of civil rights with many relevant facts, examples, and details; is
more analytical than descriptive (African Americans: extremely hard time gaining equality;
equal facilities were not equal; actions such as the bus boycott led to other desegregation
measures; civil rights legislation was a huge step towards government enforced equality; getting
rid of poll taxes and literacy tests gave blacks a way to voice their needs and opinions; Women:
always seen as homemakers and caregivers; chance to be seen as equals in the workplace; many
believed actions wanted by women were too radical and would cause chaos; the EEOC allowed
women more chances in life; Feminine Mystique inspired support for women’s rights; poster
used as propaganda for women’s rights)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of civil rights by establishing a framework that is beyond a simple

restatement of the task and concludes with a summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. The specific historical examples, the
analysis, and interpretation of the documents are well-developed. Document information and
outside information are successfully integrated and strengthen the response.
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Anchor Paper – Document–Based Essay—Level 4 – A
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Anchor Paper – Document–Based Essay—Level 4 – A
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Anchor Paper – Document–Based Essay—Level 4 – A
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Anchor Paper – Document–Based Essay—Level 4 – A

Anchor Level 4-A

The response:
• Addresses all aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
denial of equal rights addressed by desegregation of military; voting restrictions addressed by
Civil Rights Act and Voting Rights Bill; Women: denial of suffrage addressed by gaining the
right to vote; wage discrimination addressed by Equal Pay Act)

• Incorporates accurate information from all the documents
• Incorporates relevant outside information (African Americans: 13th Amendment abolished

slavery; segregated armies; desegregation of the military; boycotts; sit-ins; Martin Luther King,
Jr.; “I Have a Dream” speech; Women: feminist movement of the 1960s; equal rights
amendment; preferential treatment in custody battles)

• Includes relevant facts, examples, and details; is more analytical than descriptive (African
Americans: country stands for freedom but denied liberties to groups of people; prejudice and
intolerance still exists; little education because of background; country would fight for freedom
but not necessarily believe in it; recognition of post–World War II time period as a turning point
in civil rights movement; socio-economic gap between races continues; Women: fight for
suffrage and equal pay adamantly fought for but all aspects of equality have not been desirable;
both men and women were involved in the women’s rights movement; equal rights amendment
voted down primarily by women; the ERA unpopular because of privileges that might be lost by
women such as exemption from draft; equal rights pursued primarily for economic reasons)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme by stating that securing civil rights is a complicated procedure considering

the country is founded on the premise that freedom belongs to all but civil rights are denied to
different groups of people and concludes with a restatement of the historical context

Conclusion: Overall, the response fits the criteria for Level 4. Sophisticated analysis is
demonstrated throughout; however, the development of the response lacks specific historical
references that could make this a Level 5 response. Solid conclusions are drawn without relevant
supporting information.



Anchor Paper – Document–Based Essay—Level 4 – B
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Anchor Paper – Document–Based Essay—Level 4 – B
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Anchor Paper – Document–Based Essay—Level 4 – B
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Anchor Level 4-B

The response:
• Addresses all aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
discrimination in employment addressed by Civil Rights Act; denial of voting rights addressed
by Voting Rights Bill; Women: discrimination in employment addressed by Equal Pay Act and
Civil Rights Act; denial of voting rights addressed by 19th Amendment and work of
individuals)

• Incorporates accurate information from all the documents
• Incorporates relevant outside information (Jim Crow laws; Rosa Parks; Plessy v. Ferguson;

blacks had to sit in the back of the bus; Great Depression; stereotype jobs for women; Alice
Paul; Elizabeth Cady Stanton)

• Includes relevant facts, examples, and details; is more descriptive than analytical (impact of
Great Depression on both groups; women had to stick to “women’s professions” such as
secretary; women needed a say in government; difficulty in gaining civil rights)

• Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

• Introduces the theme by repeating the historical context and concludes with a summation that
comments on the difficulty in gaining civil rights with a step-by-step approach

Conclusion: Overall, the response fits the criteria for Level 4. Although outside information is
limited, document information is used extensively in the discussion. The response demonstrates
some good analysis of civil rights issues, especially in terms of the difficulties encountered by both
groups in achieving their full civil rights.
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Anchor Paper – Document–Based Essay—Level 4 – C
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Anchor Paper – Document–Based Essay—Level 4 – C
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Anchor Paper – Document–Based Essay—Level 4 – C

Anchor Level 4-C

The response:
• Addresses all aspects of the task, but does so unevenly by discussing the actions taken to

achieve civil rights more thoroughly than the problems experienced in achieving civil rights
during the 20th century for both African Americans and women (African Americans: denial of
the right to vote addressed by President Lyndon Johnson and the Voting Rights Bill;
discrimination addressed by Brown v. Board of Education and the Civil Rights Act; Women:
denial of the right to vote addressed by the 19th Amendment; wage inequalities and job
discrimination addressed by the Civil Rights Act and the Equal Pay Act)

• Incorporates accurate information from all the documents
• Incorporates relevant outside information (African Americans: Jim Crow laws; Plessy v.

Ferguson; Brown v. Board of Education; Women: day-care programs; job sharing; maternity
and paternity leaves)

• Includes relevant facts, examples, and details; is more descriptive than analytical (African
Americans: poll taxes and literacy tests prevented voting because many were poor and
uneducated; Voting Rights Bill ensured standards for both groups; if African Americans had to
pay a poll tax everyone else should; gaining the right to vote was a long struggle; Women:
gained confidence to enter workforce; women with families have special needs which
employers began to recognize; “glass ceiling” is disappearing from the workplace)

• Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

• Introduces and concludes the theme by going slightly beyond restating the historical context

Conclusion: Overall, the response fits the criteria for Level 4. Good outside historical references
add to the superficial treatment of some document information. The use of pre-twentieth century
information is appropriate in making connections between the problems and the actions taken to
solve those problems.



[72]

Anchor Paper – Document–Based Essay—Level 3 – A
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Anchor Paper – Document–Based Essay—Level 3 – A
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Anchor Paper – Document–Based Essay—Level 3 – A
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 Anchor Level 3-A

The response:
• Thoroughly addresses all aspects of the task for African Americans by discussing denial of

voting rights and unfair treatment in the workplace and in higher education and by describing
how the Civil Rights Act and the Voting Rights Bill helped this group achieve civil rights

• Incorporates accurate information from documents 1, 4, 5, and 6
• Incorporates substantial relevant outside information (NAACP; SCLC; Thurgood Marshall;

Martin Luther King, Jr.; Great Society programs; AFL; denial of opportunity at state
universities, professional and graduate schools; limited socio-economic advancement;
enslavement limited educational opportunities; hired after whites and for menial jobs)

• Richly supports the theme of civil rights with many relevant facts, examples, and details; is
more analytical than descriptive (many Southern states harbored opposition to the 15th
Amendment; slavery limited ability to read and write; denial of access to higher learning limited
social and economic lives; many groups advocated for the rights of African Americans; last
hired and first fired)

• Is a well-developed essay, demonstrating a general plan of organization
• Introduces the theme of civil rights by stating that African Americans have experienced many

hardships in gaining civil rights but have also had the support of many groups to advocate for
their rights and concludes by rewording the introduction

Conclusion: This response receives a score of 3. While only African Americans are discussed, the
discussion presented meets the criteria for level 5. Although analysis is somewhat limited, the
historical factual development is substantial and thorough. This response demonstrates a good
understanding of the problems African Americans faced in achieving civil rights.
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Anchor Paper – Document–Based Essay—Level 3 – B
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Anchor Paper – Document–Based Essay—Level 3 – B



Anchor Level 3-B

The response:
• Addresses all aspects of the task in a limited way for problems experienced by African

Americans and women during the 20th century and actions taken to help them achieve civil
rights (African Americans: segregation addressed by Brown v. Board of Education; denial of
voting rights addressed by Voting Rights Bill; Women: denial of equal pay addressed by Equal
Pay Act; denial of voting rights addressed by 19th Amendment)

• Incorporates some information from documents 1, 3, 5, and 6
• Incorporates some relevant outside information (segregation; segregated bathrooms and buses;

Supreme Court ruled segregation unconstitutional; Plessy decision; Brown decision)
• Includes some relevant facts, examples, and details; is more descriptive than analytical (Plessy

decision is no longer practiced; African Americans had voting rights in the 19th century, but
many circumstances kept them from voting; Equal Pay Act was first start in ending wage
discrimination for women; women are important people and that is why 19th Amendment is
needed)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and concludes the theme of civil rights by repeating the historical context

Conclusion: Overall, the response fits the criteria for Level 3. Although all parts of the task are
addressed and specific historical references are made, few are adequately developed. Document
interpretation is limited and little analysis is provided.
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Anchor Paper – Document–Based Essay—Level 3 – C
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Anchor Paper – Document–Based Essay—Level 3 – C



Anchor Level 3-C

The response:
• Addresses most aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
voting restrictions addressed by Civil Rights Act; Women: denial of equal rights addressed by
work of individuals)

• Incorporates some information from documents 1, 2, 3, and 4
• Incorporates some relevant outside information (African American considered property and

slaves until passage of 13th and 14th Amendments; segregation; Martin Luther King, Jr.;
Malcolm X; trench warfare; male-dominated nation)

• Includes some relevant facts, examples, and details; is more descriptive than analytical (voting
restrictions passed to limit voting rights of blacks; though voting rights limited, blacks did not
give up fight for civil rights; Civil Rights Act gave victory to civil rights movement; women not
mistreated as harshly as blacks)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of civil rights by repeating the historical context and mentioning the long

process for civil rights and equality based on the Constitution, but lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Although most of the response
depends on information from the documents, it is strengthened by the inclusion of some outside
information and some analytical statements.
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Anchor Paper – Document–Based Essay—Level 2 – A
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Anchor Level 2-A

The response:
• Addresses some aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
denial of voting rights addressed by Civil Rights Act; Women: discrimination addressed by
Equal Pay Act)

• Makes limited use of documents 1, 3, 4, and 6
• Presents little relevant outside information (terms and impact of the grandfather clause; African

Americans did not have enough education to pass literacy test)
• Includes few relevant facts, examples, and details (Southern states made as many restrictions as

they could so African Americans could not vote; since most African Americans were slaves, the
grandfather clause did not benefit them; background of African Americans did not allow enough
education to pass literacy test; women received no rights and faced discrimination despite all
they gave in war); includes some inaccuracies (women were the main people affected by wars;
Equal Pay Act was one of the first movements to affect women)

• Demonstrates a general plan of organization
• Introduces the theme of civil rights by establishing a framework that is somewhat beyond a

restatement of the historical context and concludes with a summary

Conclusion: Overall, the response fits the criteria for Level 2. Although some misinterpretation of
documents 3 and 6 is evident, the task is addressed with a limited discussion of one problem and
one action for both African Americans and women. Some relevant outside information is included;
however, it tends to be general in nature.
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Anchor Paper – Document–Based Essay—Level 2 – B
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Anchor Paper – Document–Based Essay—Level 2 – B



Anchor Level 2-B

The response:
• Addresses some aspects of the task for actions taken to help African Americans and women

achieve civil rights during the 20th century (African Americans: Voting Rights Act; Civil Rights
Act; Women: Equal Pay Act; 19th Amendment)

• Restates the contents of documents 3, 4, 5, and 6
• Presents no relevant outside information
• Includes few relevant facts, examples, and details (President Johnson passed Voting Rights Bill

because Negroes deserved right to vote); includes some inaccuracies (people should vote for
19th Amendment because women do work for the men and they starve)

• Demonstrates a weakness in organization and lacks focus
• Introduces the theme of civil rights by repeating the historical context and concludes by stating

how African Americans and women have suffered

Conclusion: Overall, the response fits the criteria for Level 2. The response leans heavily on
restatement of document information and addresses only part of the task. Discussing unrelated
documents in the same paragraph is an organizational problem; failing to connect the documents
further weakens the response.
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Anchor Paper – Document–Based Essay—Level 2 – C
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Anchor Paper – Document–Based Essay—Level 2 – C

Anchor Level 2-C

The response:
• Addresses some aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
Civil Rights Act; denial of voting rights addressed by Voting Rights Bill; Women: Equal Pay
Act)

• Makes limited use of documents 3, 4, 5, and 6
• Presents no relevant outside information
• Includes few relevant facts, examples, and details (government would have elections for

women, but they could not vote in them; government tried to end wage discrimination with
Equal Pay Act; Equal Pay Act made gap between men and women’s wages much smaller);
includes some inaccuracies (Voting Rights Bill wanted people to turn in others who denied
anyone the right to vote)

• Demonstrates a general plan of organization
• Introduces the theme of civil rights by repeating part of the historical context and concludes

with a summary about the role of government in helping African Americans and women achieve
civil rights

Conclusion: Overall, the response fits the criteria for Level 2. Most of the response depends on
limited information from the documents, which is both generalized and at times misinterpreted. The
response mentions information but does not support that information with specific historical facts
and details.
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Anchor Paper – Document–Based Essay—Level 1 – A
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Anchor Paper – Document–Based Essay—Level 1 – A

Anchor Level 1-A

The response:
• Shows a limited understanding of the task, but addresses a problem experienced by women

during the 20th century and an action taken to help them achieve civil rights (denial of voting
rights addressed by efforts of women’s organizations and 19th Amendment) and mentions a
problem experienced by African Americans

• Refers to document 3
• Presents limited relevant outside information (African American problems are a result of their

roots as slaves)
• Includes few relevant facts, examples, and details (women helped in wartime; women’s

organizations helped women get together and plan; 19th Amendment)
• Demonstrates a general plan of organization
• Introduces the theme of civil rights by comparing problems of African Americans and women in

achieving their rights and concludes by attempting to explain reasons these groups did not have
civil rights

Conclusion: Overall, the response fits the criteria for Level 1. Most of the information depends on
the limited interpretation of one document. A few analytical statements are included; however, they
tend to be overgeneralizations.



Anchor Paper – Document–Based Essay—Level 1 – B
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Anchor Level 1-B

The response:
• Shows a limited understanding of the task, but addresses some aspects of the task for a problem

experienced by African Americans during the 20th century and actions taken to help them
achieve civil rights (voting limits addressed by Voting Rights Bill and Civil Rights Act)

• Makes limited use of documents 1, 4, and 5
• Presents limited relevant outside information (most African Americans could not read)
• Includes few relevant facts, examples, and details (voting limits keep most blacks out of voting

booth; inability of African Americans to read led to failure on literacy tests; Voting Rights Bill
and Civil Rights Act passed to eliminate voting discrimination)

• Demonstrates a general plan of organization
• Introduces the theme of civil rights by going slightly beyond a restatement of the historical

context but lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Most of the response depends on
interpretation of one document and references to two others. Only the literacy test and its effects on
African Americans are adequately discussed.
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Document–Based Essay—Practice Paper – A
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Document–Based Essay—Practice Paper – A
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – C
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – E
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Document–Based Essay—Practice Paper – E
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Document–Based Essay—Practice Paper – E
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Practice Paper A—Score Level 5

The response:
• Thoroughly addresses all aspects of the task for problems experienced by African Americans

and women during the 20th century and actions taken to help them achieve civil rights (African
Americans: voting restrictions addressed by the Civil Rights Act; segregation addressed by
Brown v. Board of Education; Women: voting restrictions addressed by the passage of the 19th
Amendment; wage inequalities addressed by the Equal Pay Act)

• Incorporates accurate information from all the documents
• Incorporates substantial relevant outside information (Declaration of Independence; terms of

grandfather clause; backgrounds of literacy test; cult of domesticity; Plessy v. Ferguson; tenant
farmers; sharecroppers; African Americans working in northern factories during World War I;
Rosa Parks; Martin Luther King, Jr.; Jane Addams; Margaret Sanger; Elizabeth Cady Stanton;
Susan B. Anthony; Brown v. Board of Education; Great Society)

• Richly supports the theme of civil rights with many relevant facts, examples, and details; is
more analytical than descriptive (denial of right-to-vote for both African Americans and women
was unreasonable; lack of educational opportunities made it difficult to pass literacy test;
enslavement of African American ancestors meant denial of voting because of grandfather
clause; only one-half of the people in the nation have rights; after World War I, women were
expected to return to traditional roles; impact of Plessy v. Ferguson; expectation that African
Americans give up factory jobs after war; women worked harder for less pay; political power
might help achieve social and economic equality)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of civil rights by repeating the historical context and concludes with a

summation of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Although the document and historical
references are generally well-integrated, a few aspects of the response are disjointed. The
problems of both African Americans and women are discussed first and then the actions taken to
help both groups achieve civil rights are thoroughly discussed.



[105]

Practice Paper B—Score Level 4

Practice Paper C—Score Level 2

The response:
• Addresses all aspects of the task, but does so unevenly by discussing the actions taken to

achieve civil rights more thoroughly than the problems experienced in achieving civil rights
during the 20th century for both African Americans and women (African Americans: denial of
voting rights addressed by Voting Rights Act; segregation addressed by Brown v. Board of
Education and the Civil Rights Act; Women: denial of suffrage addressed by the work of
individuals; denial of equality addressed by Equal Pay Act)

• Incorporates accurate information from documents 1, 3, 4, 5, and 6
• Incorporates relevant outside information (African Americans: abolition movement;

enslavement; school segregation; Brown v. Board of Education; Black Panthers; Malcolm X;
Women: Equal Rights Amendment; Elizabeth Cady Stanton; Susan B. Anthony; Lucretia Mott)

• Includes relevant facts, examples, and details; is more analytical than descriptive (African
Americans: 15th Amendment did not work as a result of voting restrictions; radicals still feel
there is unfair treatment; Women: women’s movement temporarily halted when abolition
became more important issue; role in society considered mandatory but unworthy of political
status; predominant labor source during World War I; still treated unfairly after 19th
Amendment; not all colleges accepted women)

• Is a well-developed essay, demonstrating a logical and clear plan of organization, but uses the
documents in a less integrated manner than in a Level 5 response

• Introduces the theme by comparing the equal rights struggle of African Americans and women
and concludes by stating that discrimination continues although there have been gains

Conclusion: Overall, the response fits the criteria for Level 4. Despite the confusion regarding the
14th and 15th Amendments, the response demonstrates a good knowledge of historical events and
the role they played in the civil rights movement. Document information is integrated effectively
and analysis is sound.

The response:
• Addresses some aspects of the task for problems experienced by African Americans during the

20th century and actions taken to help them achieve civil rights (denial of voting rights
addressed by Civil Rights Act; discrimination in public places addressed by Brown v. Board of
Education)

• Makes limited use of documents 1 and 4
• Presents little relevant outside information (Jim Crow laws; blacks paid considerably less than

whites; Brown v. Board of Education)
• Includes few relevant facts, examples, and details (poll taxes and literacy tests prevented blacks

from voting; Jim Crow laws used to provide separate public facilities; employers favored whites
over blacks; Brown v. Board of Education ended discrimination; Civil Rights Act banned
discrimination)

• Demonstrates a general plan of organization
• Introduces the theme of civil rights by repeating the historical context but lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although this response appears to be
well written, few specific historical details are included. Information from the documents is merely
reworded to make some relevant statements.
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 Practice Paper D—Score Level 3

Practice Paper E—Score Level 3

The response:
• Addresses most aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
denial of voting rights addressed by Voting Rights Bill; segregation; Women: denial of equal
pay addressed by Equal Pay Act)

• Incorporates some information from documents 1, 4, 5, and 6
• Incorporates some relevant outside information (public segregation; discrimination on buses and

bathrooms; separate but equal; Plessy v. Ferguson; traditional role of homemaker)
• Includes some relevant facts, examples, and details; is more descriptive than analytical (literacy

test showed education required; Voting Rights Bill used to eliminate segregation in voter
registration; provisions of Equal Pay Act becoming more effective today; women took over
men’s jobs during war to insure prosperity; Equal Pay Act was first significant step in ending
wage discrimination)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of civil rights by establishing a framework that is beyond a simple

restatement of the historical context and concludes by summarizing the difficulty and tireless
efforts in achieving civil rights

Conclusion: Overall, the response fits the criteria for Level 3. The response is well organized,
beginning with the introduction that is used to outline the plan of action. Accurate conclusions are
formed but few details are used to support them.

The response:
• Addresses most aspects of the task for problems experienced by African Americans and women

during the 20th century and actions taken to help them achieve civil rights (African Americans:
voting restrictions; discrimination; Women: denial of voting rights; denial of equal treatment
addressed by Equal Pay Act)

• Incorporates some information from documents 1, 3, 4, and 6
• Incorporates little relevant outside information (terms of literacy test and grandfather clause;

many African Americans illiterate; separate but equal; discrimination in parks and playgrounds)
• Includes some relevant facts, examples, and details; is more descriptive than analytical

(illiteracy meant African Americans could not vote; since women are part of governed, they
should be treated equally)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of civil rights by repeating the historical context and mentioning the

difficult process of gaining civil rights and concludes by rewording the introduction

Conclusion: Overall, the response fits the criteria for Level 3. The response addresses problems of
both groups; however, there is limited interpretation of the documents and limited outside
information. Much of the information is general in nature; facts and examples are mentioned but not
discussed.
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United States History and Government Specifications

August 2003

Part I
Multiple Choice Questions by Standard

Standard Question Numbers

1—US and NY History 3, 4, 5, 10, 11, 13, 14, 16, 17, 18, 19, 20,
25, 26, 27, 31, 34, 36, 38, 40, 41, 42, 43,
44, 46, 48, 49

2—World History 8, 35, 45

3—Geography 1, 2, 50

4—Economics 21, 22, 23, 24, 28, 29, 32, 33, 39

5—Civics, Citizenship, and Government 6, 7, 9, 12, 15, 30, 37, 47

Parts II and III by Theme and Standard

Theme Standards
Thematic Essay Foreign Policy;

Presidential Decisions
and Actions

Standards 1 and 2: US and NY
History; World History

Document-based Essay Constitutional Principles;
Cultural Life;  Individuals,
Groups, Institutions

Standards 1 and 5: US and NY
History; Civics, Citizenship,
and Government
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