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For both Part II (thematic) and Part III B (DBQ) essays:
• A content-specific rubric
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by score level from high to low.
• Commentary explaining the specific score awarded to each paper
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For Part III A (scaffold or open-ended questions):
• A question-specific rubric
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and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring Regents Examinations in Global
History and United States History and Government.
Copyright 2006
The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Albany, New York 12234

Cut Here

Mechanics of Rating

1. . . 2 . . .

26. . . 1 . . .

2. . . 4 . . .

27. . . 3 . . .

3. . . 3 . . .

28. . . 4 . . .

4. . . 3 . . .

29. . . 2 . . .

5. . . 2 . . .

30. . . 3 . . .

6. . . 2 . . .

31. . . 4 . . .

7. . . 4 . . .

32. . . 4 . . .

8. . . 1 . . .

33. . . 1 . . .

9. . . 3 . . .

34. . . 4 . . .

10. . . 4 . . .

35. . . 2 . . .

11. . . 3 . . .

36. . . 3 . . .

12. . . 1 . . .

37. . . 2 . . .

13. . . 3 . . .

38. . . 2 . . .

14. . . 2 . . .

39. . . 1 . . .

15. . . 4 . . .

40. . . 1 . . .

16. . . 1 . . .

41. . . 4 . . .

17. . . 4 . . .

42. . . 1 . . .

18. . . 4 . . .

43. . . 3 . . .

19. . . 1 . . .

44. . . 2 . . .

20. . . 1 . . .

45. . . 3 . . .

21. . . 1 . . .

46. . . 3 . . .

22. . . 3 . . .

47. . . 3 . . .

23. . . 4 . . .

48. . . 2 . . .

24. . . 2 . . .

49. . . 3 . . .

25. . . 3 . . .

50. . . 2 . . .

UNITED STATES HISTORY AND GOVERNMENT
Scoring the Part I Multiple-Choice Questions
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On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the student answered correctly in Part I.
Rating the Essay Questions
(1) Follow your school’s procedures for training raters. This process should
include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the
scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to actual rating
(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that differ by more than one point.

Cut Here

Rating the Scaffold (open-ended) Questions
(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.
The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring materials must be used for determining the final examination score.
[2]

United States History and Government
Content-Specific Rubric
Thematic Essay—August 2006
Theme: Migration of Peoples
Throughout our nation’s history, important migrations or movements of people within the United States have
occurred. These migrations have had a significant impact on both the people who moved and on American
society.
Task: Identify two migrations or movements of people within the United States and for each
• Discuss the historical circumstances that led to the migration of these people
• Discuss the impact of the migration on the people who moved and/or on American society
You may use any important migration or movement of people from your study of United States history. Some
suggestions you might wish to consider include the forced migration of Native American Indians (1800–1880), the
westward movement (1840–1890), the migration of African Americans from the South to cities in the North (1900–
1929), the Puerto Rican migration to the North after World War II (1945–1960), the westward migration from the Dust
Bowl (1930s), suburbanization (1945–present), and the migration to the Sun Belt (1950–present).

Scoring Notes:
1. This thematic essay has a minimum of four components (the historical circumstances of two migrations
or movements of people within the United States and the impact of these two migrations or movements
on the people and/or on American society)
2. The response may discuss the impact of the migration on the people who moved or discuss the impact of
the migration on American society, or the response may discuss the impact on both the people and
American society.
3. The topic of the essay must be a migration or movement of people within the United States. Responses
that focus on immigration to the United States should not receive credit. However, a response may
discuss the movement of an immigrant group within the United States after the groups’ arrival in the
United States, e.g., the movement of German immigrants to farms in the Midwest or the movement of
Polish immigrants to cities along the Great Lakes, such as Buffalo and Chicago.
Score of 5:
 Thoroughly develops all aspects of the task evenly and in depth by identifying two migrations or
movements of people within the United States, discussing the historical circumstances that led to those
migrations and the impact on the people who moved and/or American society
 Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., westward
movement: the government encouraged migration through legislation such as the Homestead Act and
through land grants to the railroads; the greater numbers of whites in the West greatly increased the tensions
with Native American Indians; the influx of whites into western territories heightened the issue of slavery in
the territories; migration of African Americans to the North: the continued discrimination and lack of
economic opportunity in the South motivated many African Americans to move North where there were
factory jobs, especially during World War I; the presence of more African Americans in northern cities
contributed to increasing racial tensions
 Richly supports the theme with relevant facts, examples, and details, e.g., westward movement: Indian wars;
cattle kingdoms; lure of gold and silver mines; building of transcontinental railroads; migration of African
Americans to the North: Harlem Renaissance; Langston Hughes; growth of Northern industry; growth of
labor unions
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
[3]

Score of 4:
 Develops all aspects of the task but may do so somewhat unevenly by discussing both aspects of the task for
one migration more thoroughly than for the the other migration or by developing one aspect of the task for
two migrations more thoroughly than the other aspect of the task
 Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g., forced
migration of Native American Indians: Americans began to think that minorities were subordinate; life on
the reservation was much harsher for the Native American Indians because of corruption in the Bureau of
Indian Affairs; westward migration from the Dust Bowl: due to bad conditions and great wind, the top soil
on the land got blown away; migration caused tension between the people of California and the Okies
because jobs were scarce for both groups)
 Supports the theme with relevant facts, examples, and details, e.g., forced migration of Native American
Indians: Andrew Jackson; Worcester v. Georgia; Trail of Tears; reservations; westward migration from the
Dust Bowl: migrant farm workers; The Grapes of Wrath; Great Depression
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
Score of 3:
 Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
 Is more descriptive than analytical (applies, may analyze, and/or evaluate information)
 Includes some relevant facts, examples, and details; may include some minor inaccuracies
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme
Note: If at least two aspects of the task have been thoroughly developed evenly and in depth and if the
response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.
Score of 2:
 Minimally develops all aspects of the task or develops at least two aspects of the task in some depth
 Is primarily descriptive; may include faulty, weak, or isolated application or analysis
 Includes few relevant facts, examples, and details; may include some inaccuracies
 Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 1:
 Minimally develops some aspects of the task such as stating some information for both aspects of the task
for one migration of people or stating some information for one aspect of the task for two migrations of
people within the United States
 Is descriptive; may lack understanding, application, or analysis
 Includes few relevant facts, examples, or details; may include inaccuracies
 May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper

[4]

Anchor Paper – Thematic Essay—Level 5 – A

[5]

Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Level 5-A
The response:
 Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances and the impact of the westward movement (after the Civil War) and the migration of
African Americans from the South to cities in the North (1900-1929)
 Is more analytical than descriptive (westward movement: encouraged by government land giveaways; Great Plains were now made arable by the advancements in technology; such monopolies
as the railroad companies used advertisements to lure people to the frontier; however, the settlers
soon began to feel unrest at their treatment by the railroads; this caused the birth of the Granger and
Populist movements; these people were the first Progressives; migration of African Americans:
many conditions of the post-Reconstruction South contributed towards African Americans’ desire
to go Northward; Africans Americans dealt with discrimination and were even denied basic human
dignity by whites; blacks began to seek jobs in the factories, but these were lower paying than the
jobs of whites; coupled with steadfast beliefs in discrimination, race tensions began to soar to new
heights; growth of black culture, Harlem Renaissance, began to spur some respect for the black
community, which later encouraged the civil rights movement of the 1960s)
 Richly supports the theme with relevant facts, examples, and details (westward movement: steel
plow, windmill, barbed wire; Homestead Act of 1862; Manifest Destiny; big business; migration of
African Americans: sharecropping; Jim Crow laws; KKK, lynchings and missions of terror; race
riots; many African Americans were receiving at least a secondary education and some even
attended college; Langston Hughes and Duke Ellington); contains some minor inaccuracies
(westward movement: development of electricity; over 200 acres provided in the Homestead Act)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Despite the minor factual errors, this response best fits the criteria for Level 5. The
numerous analytical statements are supported by large amounts of detailed information. The causeand-effect analysis is extensive. Both the introduction and the conclusion are far beyond a restatement
of the theme.

[9]

Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Level 5-B
The response:
 Thoroughly develops all aspects of the task evenly and in depth by discussing the historical
circumstances and the impact of the westward movement (1840-1890) and the migration of African
Americans from the South to cities in the North (1900-1929)
 Is more analytical than descriptive (westward movement: the French owned the Louisiana
Territory, which kept Americans caged in east of the Mississippi; many went to Oregon for the
farmland or California in search of gold; after the transcontinental railroad was built in the 1860s,
many more settlers poured into the West; many saw the West as the last hope for those with
nothing left; business boom of the late 1800s and early 1900s transformed America into a world
power and changed American society forever; between 1840s and 1860s, reopened the slavery
issue in America; ignited the free-state versus slave-state debate that helped cause the Civil War;
gave fresh start to many; migration of African Americans: as the North boomed with business,
many blacks saw it as their hope for economic and social improvement; blacks began to flow from
the South, especially during World War I, when many positions were left open by the men who left
to fight overseas; these black communities like Harlem in New York City became vibrant with
African-American culture and soon it spread across much of the North, especially after the Harlem
Renaissance, which was a flowering of black art and writing after World War I; racism grew and
northern cities often became hotbeds of racial violence, especially during the civil rights movement
of the 1960s)
 Richly supports the theme with relevant facts, examples, and details (westward movement: at first,
the West was still east of the Mississippi; Great Plains, Rocky Mountains, Pacific Coast; in 1803,
the United States purchased Louisiana from the French; mountain men and adventurers; Texas
annexation and the Mexican Cession; migration of African Americans: sharecroppers; racism; Jim
Crow laws; segregated; World War I; Roaring ‘20s; Great Depression; inner cities)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 5. Both migrations are thoroughly
developed with much analysis and detailed information. The response clearly demonstrates a thorough
understanding of the historical circumstances and the impact of migrations on people and on American
society.

[14]

Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Level 4-A
The response:
 Develops all aspects of the task by discussing the historical circumstances and the impact of the
westward movement and suburbanization
 Is both descriptive and analytical (westward movement: the move West, through the plains to
California, was like a rush; gold rushes planted the seed of rapid wealth; as settlers moved in, they
disrupted and displaced the Native Americans who lived there; suburbanization: as schools [in
cities] became integrated, the white well-to-do families fled; this sort of “black fear” played a key
role; public transport and private vehicles made it possible to live in the suburbs; thus the
populations began to separate; suburbanization created the desperate situation common to many
Americans today, the severe depression of metropolitan areas; inner-city life and poor city centers
with the connotation of bad pubic education became a staple of American life; the suburbs, rich
and traditionally white, became the place to live)
 Supports the theme with relevant facts, examples, and details (westward movement: initially the
country’s border was at the Mississippi River; railroads sprang up and provided jobs; killing of the
buffalo and the massacres of whole tribes; reservations constructed; the farms of the Great Plains;
cowboys; ranches; suburbanization: traditional American city-life, bustling and vibrant centers of
commerce and culture; leaving cities in a general state of bankruptcy)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. This response discusses the first aspect
of the task for both migrations and then discusses the impact of these migrations. Analytical statements
are made, but they are not as well developed as in a Level 5 response.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B

Anchor Level 4-B
The response:
 Develops all aspects of the task but does so somewhat unevenly by discussing the historical
circumstances of the westward migration from the Dust Bowl and the migration of Southern blacks
to Northern cities more thoroughly than discussing the impact of these two migrations
 Is both descriptive and analytical (Dust Bowl: migration from the Dust Bowl resulted from the
Great Depression’s problems and the inability for farmers to produce crops on dry lands; not
enough jobs for both the Californians and the newly migrated peoples; migration of African
Americans: the great migration of blacks to northern cities was a result of the Industrial Revolution
and the strides that were being made for African Americans in the workplace; World War I created
jobs for the war effort which African Americans could take advantage of; jobs were harder to come
by for a Southern black, but they were needed in large industrial cities; the migration of blacks also
led to the Harlem Renaissance; the source of the Renaissance was due to creative blacks trying to
make themselves heard through positive vocations)
 Supports the theme with relevant facts, examples, and details (Dust Bowl: John Steinbeck’s novel,
The Grapes of Wrath; “Hoovervilles”; migrants were seen as beasts, who stole and killed;
migration of African Americans: New York and Chicago; the war created many jobs for blacks and
all minorities; the assembly line; Henry Ford; Roaring Twenties, Langston Hughes, Duke
Ellington, Louis Armstrong, W. E. B. DuBois)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. While this response contains much
analysis and detail of the historical circumstances, the discussion of the impact of the migrations is less
thoroughly developed.
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Level 4-C
The response:
 Develops all aspects of the task but treats different aspects somewhat unevenly for the westward
migration from the Dust Bowl and for suburbanization
 Is both descriptive and analytical (Dust Bowl: due to bad conditions and great wind, the top soil on
the different lands got blown away; California was their outlet and where they believed prosperity
awaited them; Okies and Arkies lost the respect they had for one another and the government;
suburbanization: after World War II, people were making more money; to get out of the hustle and
bustle of city life, they decided to move out into areas where it was quieter; living in the suburbs
showed the economic and social standing of the particular family; rise in the American economy
because of the increased amounts of land being purchased and the jobs which were needed to fill to
make new houses and developments)
 Supports the theme with relevant facts, examples, and details (Dust Bowl: in California, they were
met with anger and resentment; the migration created tension between the people of California and
the Okies and Arkies; increased the population of California drastically; suburbanization: cookie
cutter houses; use of automobiles and public transportation increased; “keeping up with the
Joneses”)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are somewhat beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. The historical circumstances for the
Dust Bowl and the societal impact of suburbanization are more thoroughly developed than the
remaining aspects of the task. Although the response is both analytical and descriptive, much of the
analysis tends to be basic rather than in-depth. The response lacks the amount of sophisticated analysis
and detail that would be characteristic of a Level 5 response.
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Level 3-A
The response:
 Develops all aspects of the task with little depth by discussing the forced migration of Native
American Indians and the migration of African Americans to the North
 Is more descriptive than analytical (forced migration of Native American Indians: the Cherokee
Nation even used the court system to fight; although the courts ruled in their favor, President
Jackson still forced them to leave; many died during the Trail of Tears; moving the Native
Americans made more room for Americans to farm; migration of African Americans: the Southern
industry was concentrated on farming where the North had begun to industrialize and build
factories; many job opportunities were available for the African Americans in the new factories;
the northern society became more diverse in the workforce)
 Includes some relevant facts, examples, and details (forced migration of Native American Indians:
as Americans moved west in search of gold and cheap land, the Native Americans were in their
way; the weather was really cold and many froze to death; migration of African Americans: going
to war improved their chances of getting a job in the North; introduced separate areas in towns;
ghetto); includes some minor inaccuracies (forced migration of Native American Indians: settled
on conservation lands)
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. For both migrations, this response
discusses the impact upon the group itself and on American society. Although this response is lengthy,
it does not meet Level 4 criteria for several reasons. It is much more descriptive than analytical. Some
of the impact on African Americans from their movement to the North is presented as if it were true
for the first time (they now had to provide food and shelter for their family; they had to go to work
everyday). In addition, specific detailed information is minimal.

[29]

Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B
The response:
 Develops all aspects of the task with little depth for urbanization and the westward migration from
the Dust Bowl
 Is more descriptive than analytical (urbanization: in the cities, massive industrialization was taking
place and the new factories needed workers; the middle class expanded and they and the upper
class experienced great prosperity; life was not so good for poor factory workers; Dust Bowl:
thousands of families had moved to the plains to get free, fertile land; the tilled ground dried and
strong winds blew away the topsoil; people of California gained a disdain for migrants that creates
tensions today)
 Includes some relevant facts, examples, and details (urbanization: subsistence farming; cheap
labor; disease-ridden tenement housing; Dust Bowl: “bread basket of the U.S.”); includes some
minor inaccuracies (Dust Bowl: moved to the plains in the early 1900s; a famine gripped the
country during the Great Depression)
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme
Conclusion: Overall, the response fits the criteria for Level 3. The choice of urbanization, as it is
addressed in this response, is an acceptable migration. Although all components of the task are
addressed, the response contains little detailed supporting information.

[32]

Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Level 3-C
The response:
 Develops all aspects of the task with little depth for the forced relocation of Native American
Indians and suburbanization
 Is more descriptive than analytical (forced relocation of Native American Indians: the United
States was growing and needed more room; Native Americans were now viewed by society as
second-rate people; they were thrown from their homes into a reservation; led to resentment and
criticism of leaders of the period; suburbanization: annually, people are settling in suburban areas
and have been for over the last 50 years; Levitt would create affordable homes outside of the city
limits, particularly New York City; desire of owning their own place and still being able to
commute to work)
 Includes some relevant facts, examples, and details (forced relocation of Native American Indians:
reservation; suburbanization: returning G.I.’s from World War II; Long Island); includes a minor
inaccuracy (suburbanization: Mr. Levittown)
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that go
beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. Although the response clearly separates
forced migrations from migrations of choice, the overgeneralization of details detracts from the focus
of the theme.

[35]

Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A

Anchor Level 2-A
The response:
 Minimally develops all aspects of the task for the westward movement and suburbanization
 Is primarily descriptive (westward movement: the westward movement started when large amounts
of people from the East Coast set off to claim large pieces of land that could be farmed or where
natural resources could be found; the movement of these people from the east to the west brought
about new lives for them; suburbanization: the car allowed people to move out of the cities to the
suburbs and still work at jobs down in the city; transfer of people from city to suburbs was huge; this
included a home with at least one car and new companies opening to cater to the population’s driving
frenzy); contains isolated analysis (westward movement: transcontinental railroad fueled the
movement west by having a faster way of travel across the country than by horse and wagon;
suburbanization: this movement had huge impacts that would change American society for ever)
 Includes few relevant facts, examples, and details (westward movement: free land; suburbanization:
after World War II; fast food; car washes); includes an inaccuracy (suburbanization: in a short time
period, the population of the suburbs was the same as the cities)
 Demonstrates a general plan of organization; contains an introduction and a conclusion that restate
the theme
Conclusion: Overall, the response fits the criteria for Level 2. This response has limited detailed
information and only isolated pieces of analysis. These content weaknesses offset the organization of the
essay.
[37]

Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B
The response:
 Minimally develops all aspects of the task for forced relocation of Native American Indians and the
migration of African Americans to the North
 Is primarily descriptive (forced relocation of Native American Indians: Andrew Jackson was not a
fan of the Indians; he didn’t want them around so he encouraged people to push the Indian more
and more west; this gave the Natives a strong hatred for Americans because we were stealing their
land; migration of African Americans: there was still heavy racism down South; discrimination
continued even though slavery was no more); includes isolated analysis (forced relocation of
Native American Indians: this led to future problems between the two groups; migration of African
Americans: blacks still stayed in the South and became sharecroppers which is basically slavery
with a salary; there was now major job competition)
 Includes few relevant facts, examples, and details (forced relocation of Native American Indians:
Trail of Tears; Manifest Destiny; migration of African Americans: lack of education and
experience; seek new opportunities)
 Demonstrates a general plan of organization; contains an introduction that goes beyond a
restatement of the theme and a conclusion that restates the theme
Conclusion: Overall, the response fits the criteria for Level 2. The examples of isolated analysis cited
above are not developed. Although the organization is good, the content weaknesses and lack of
development make this a Level 2 response.
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Level 2-C
The response:
 Minimally develops all aspects of the task for the westward movement and the migration of
African Americans to the North
 Is primarily descriptive (westward movement: many went because of the gold rush in 1848, but
also for farming and the promise of new economic opportunity; people didn’t find as much gold as
they had hoped so most became farmers; migration of African Americans: the Africans moved
North to find jobs in the factories; North became angry because Africans were taking up factory
jobs and increasing unemployment); includes isolated analysis (migration of African Americans:
this caused the North to become more racist like the South)
 Includes few relevant facts, examples, and details (westward movement: Gold Rush; Manifest
Destiny; migration of African Americans: racist; segregationalist); includes several inaccuracies
(westward movement: intercontinental railroad; references to migrant farm workers during the
westward movement)
 Demonstrates a general plan of organization; lacks focus (westward movement: this created many
problems later on when migrant farm workers became unemployed with farms not making as much
profit); contains a digression (third migration); contains an introduction and a conclusion that
restate the theme
Conclusion: Overall, the response fits the criteria for Level 2. This response contains information
about three different migrations, so only the first two can be scored. The minimal development of the
task has very little valid analysis.

[42]

Anchor Paper – Thematic Essay—Level 1 – A
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A
The response:
 Minimally develops both aspects of the task for the migration of African Americans to the North
 Is descriptive (they were being persecuted for their race; the African Americans got jobs, homes,
and education for their kids); contains isolated analysis (they were free but they still didn’t have
rights; this helped the government with the war and also gave the African Americans jobs)
 Includes few relevant facts, examples, or details (Jim Crow laws; segregation; pay to vote; World
War I; thousands drafted)
 Demonstrates a general plan of organization; contains an introduction and a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The development of both the historical
circumstances and the impact for the migration of African Americans to the North is very limited. This
descriptive response mentions details without explaining them. Although the introduction mentions a
second migration, it is not addressed in the response.

[44]

Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B
The response:
 Minimally develops some aspects of the task by mentioning information about the forced
migration of Native American Indians and the migration to the Sun Belt
 Is descriptive (forced migration of Native American Indians: they were forced off their land by
the military soldiers; Sun Belt: people migrated back to the South for better jobs and more
factories; up North, it’s called the Rust Belt because most factories are closed); contains
isolated analysis (forced migration of Native American Indians: the reservation was to help the
people but they didn’t have what other people had)
 Includes few relevant facts, examples, or details (forced migration of Native American Indians:
the Indians would travel a thousand miles; reservations; Trail of Tears; Sun Belt: more
opportunities)
 Demonstrates a general plan of organization; contains both an introduction and a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The development of the historical
circumstances for both the forced migration of Native American Indians and the migration to the
Sun Belt is minimal. An impact for the migration of Native American Indians is mentioned but not
developed.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D

[55]

Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E

Practice Paper A—Score Level 4
The response:
 Develops all aspects of the task by discussing the historical circumstances and the impacts of the
westward movement and suburbanization
 Is both descriptive and analytical (westward movement: with the United States population growing
drastically due to immigration, more space was needed to accommodate all these people;
government also began encouraging the movement, for territory could be occupied by their citizens
and claimed by the United States; railroads would allow travelers to move westward with ease and
at affordable prices; not only did technology advance, but people prospered and found new
opportunity when little chance was seen and had in the East; suburbanization: cities remained quite
crowded with terrible living conditions, often being unsanitary; people wished to move away from
the city where they worked and be able to come home to a nice quiet environment where they
could relax; cars were becoming inexpensive due to mass production; new technologies came
about such as solar power so that harm to the environment could be minimized)
 Supports the theme with relevant facts, examples, and details (westward movement: the
government began offering incentives for moving westward, including free land; the railroad was
developed and drastically improved; miles of railroad track were built; Santa Fe Railroad; cattle
ranching and farming; better refrigeration systems were implemented; suburbanization: pollution
was becoming a problem; exhaust from the cars caused much wildlife and nature as a whole to
suffer; concerns of global warming and the greenhouse effect); contains a minor inaccuracy
(westward movement: first transcontinental railroad was built with its termination point at
Promontory Point)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. The response evaluates the impact of
suburbanization more thoroughly than the impact of the westward movement. Several statements are
made that are unclear as to their meaning or true intent, for example, “however migration must be
readily realized and its effects realized and corrected if necessary.” However, all aspects are addressed
and developed satisfactorily.
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Practice Paper B - Score Level 1
The response:
 Minimally develops some aspects of the task for the forced migration of Native American Indians
and provides irrelevant and inaccurate information for the migration of African Americans to the
North
 Is descriptive (forced migration of Native American Indians: they were making them move so that
they could build on their land); contains some analysis (when the government took away their land,
they took away their culture too)
 Includes few relevant facts, examples, or details (forced migration of Native American Indians:
Manifest Destiny; Worcester v. Georgia; Trail of Tears; reservations); includes several
inaccuracies (migration of African Americans: Brown v. Board of Education; Dred Scott case;
Martin Luther King; Rosa Parks)
 Demonstrates a general plan of organization; contains both an introduction and a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. The discussion of the forced migration
of Native American Indians mentions some detailed information without explanation. The discussion
of the migration of African Americans to the North (1900-1929) mentions information about the civil
rights movement of the 1960s and the results of the Dred Scott decision, which are irrelevant to this
migration.

Practice Paper C—Score Level 2
The response:
 Minimally develops all aspects of the task for migration of African Americans to the North and for
suburbanization
 Is primarily descriptive (migration of African Americans: most newly freed African Americans
stayed in the South to undergo tenant farming; these African Americans did not have the money to
move to the North; in Harlem, the community had a revival of arts, music, and poetry;
suburbanization: in American cities, the poor are usually at the heart of the city and wealthy started
moving out to the suburbs); includes faulty analysis (suburbanization: during this time period, the
automobile became very affordable with Ford’s invention of the Model-T and assembly lines;
everyone had a car and because of that was able to expand outward from city life); includes
isolated analysis (suburbanization: comparison to European cities; the Eisenhower Highway Act
further propelled the expansion of the suburban areas)
 Includes some relevant facts, examples, and details (migration of African Americans: tenant
farming; Reconstruction; 13th and 14th amendments; Harlem Renaissance; jazz; suburbanization:
“just pack up and leave”; growing technology)
 Demonstrates a general plan of organization; contains an introduction and a conclusion that are
somewhat beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 2. The response contains some relevant
historical details about these voluntary migrations. The essay concludes “the ability of people to
migrate without the need of force” is unique to the United States.
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Practice Paper D—Score Level 3
The response:
 Develops all aspects of the task with little depth for the forced migration of Native American
Indians and the relocation of Japanese Americans during World War II
 Is more descriptive than analytical (forced migration of Native American Indians: from 1800 to
1890, Native American Indians were forced to move off their homeland and migrate to another
location; many white settlers forced the Native Americans off their land; on the long migration,
many old and young died; missionaries tried to help but greatly hurt the Native American culture
and ancestral values; relocation of Japanese Americans: the United States entered the war and the
threat of Japanese spies and bombers overcame America; many Japanese Americans were hurt by
this because they thought that living in America was to be free, when in fact they were not free but
contained)
 Includes some relevant facts, examples, and details (forced migration of Native American Indians:
President Andrew Jackson; Trail of Tears; Chief Joseph; missionaries; relocation of Japanese
Americans: Pearl Harbor, December 7, 1941; President FDR); includes a minor inaccuracy
(relocation of Japanese Americans: all Japanese Americans would be forced to migrate down to
the state of Texas)
 Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement of
the theme and a conclusion that is somewhat beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 3. The choice of relocation of Japanese
Americans is an acceptable migration as it is addressed in this response. Although all components of
the task are addressed and some detailed information is provided, the response contains little
meaningful discussion of the impact of these migrations.

Practice Paper E—Score Level 2
The response:
 Develops the historical circumstances in some depth for the migration of African Americans to the
North and the westward migration from the Dust Bowl
 Is primarily descriptive (migration of African Americans: during the nineteenth century, African
Americans, along with other groups, faced severe discrimination; Southern states found ways to
limit African Americans; Dust Bowl: many farmers were forced to leave their homes and move
westward)
 Includes few relevant facts, examples, and details (migration of African Americans: Dred Scott v.
Sanford; Civil War amendments; male suffrage; Jim Crow laws; Dust Bowl: sandstorms; droughts;
high winds)
 Demonstrates a general plan of organization; contains an introduction and a conclusion that restate
the theme
Conclusion: Overall, the response fits the criteria for Level 2. Some development of the historical
circumstances for two different migrations occurs, but no discussion of the impact of these migrations
on the people or on American society is provided.
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United States History and Government
Part A Specific Rubric
Document-Based Question—August 2006
Document 1
Step on it, Doc!

Source: Justus, Minneapolis Star, 1947 (adapted)

1 According to this cartoonist, why was Congress rushing to the aid of Western Europe?
Score of 1:
 States a reason the cartoonist thought Congress was rushing to the aid of Western Europe
Examples: communism is bringing chaos to Western Europe; Western Europe was being threatened;
Western Europe needed America’s help; the United States was in a race against time to
save Western Europe
Score of 0:
 Incorrect response
Examples: Western Europe needed medical supplies; too many babies were being born; communism
was spreading from the United States to Western Europe
 Vague response that does not answer the question
Examples: Congress had to step on it; chaos; help was needed
 No response
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Document 2a
This excerpt is from a telegram sent to the Soviet Ambassador to the United States from the Acting
Secretary of State in September 1948. A copy of this telegram was sent to President Harry Truman on
September 27, 1948.
1. The Governments of the United States, France and the United Kingdom, conscious of their
obligations under the charter of the United Nations to settle disputes by peaceful means, took the
initiative on July 30, 1948, in approaching the Soviet Government for informal discussions in Moscow in
order to explore every possibility of adjusting a dangerous situation which had arisen by reason of
measures taken by the Soviet Government directly challenging the rights of the other occupying powers
in Berlin. These measures, persistently pursued, amounted to a blockade of land and water transport
and communication between the Western Zones of Germany and Berlin which not only endangered the
maintenance of the forces of occupation of the United States, France and the United Kingdom in that
city but also jeopardized the discharge by those governments of their duties as occupying powers
through the threat of starvation, disease and economic ruin for the population of Berlin. . . .
Source: Telegram from United States Department of State to President Truman, September 27, 1948

2a According to this passage, what action taken by the Soviet Union created tensions between the Soviet
government and the governments of the United States and its Allies?
Score of 1:
 States an action taken by the Soviet Union that created tensions between the Soviet government and the
governments of the United States and its Allies
Examples: they blockaded the city of Berlin; the Soviets blockaded transportation and communication
between Western Zones of Germany and Berlin; they took measures amounting to a
blockade; they endangered the maintenance of occupation forces; they threatened West
Berlin with starvation; the Soviet government directly challenged the rights of occupying
powers
Score of 0:
 Incorrect response
Examples: they transmitted communications; they held informal discussions in Moscow
 Vague response that does not answer the question
Examples: they took measures; threatening statements
 No response
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Document 2b
Flights into West Berlin (July 1948–April 1949)
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Source: Eric Morris, Blockade, Stein & Day (adapted)

2b According to this graph, what action was taken by the United States and its Allies in response to the
events described in Document 2a?
Score of 1:
 Identifies an action taken by the United States and its Allies in response to the events described in
Document 2a
Examples: flights were sent into West Berlin; supplies were sent to West Berlin; the United States and
its Allies kept West Berlin supplied with necessary goods; the United States and its Allies
started an airlift
Note: The Soviet blockade of Berlin began on June 24, 1948 with the first United States airlift flights on June
26, 1948. The Soviet blockade was lifted on May 12, 1949, but the airlift continued through September
1949 in order to build up supply levels in Berlin.
Score of 0:
 Incorrect response
Examples: planes could only fly to Berlin between 1948 and 1949; flights to West Berlin steadily
decreased
 Vague response that does not answer the question
Examples: supplies; winter was not a good time to fly
 No response

[62]

Document 3
. . . NATO was simply a necessity. The developing situation with the Soviet Union demanded
the participation of the United States in the defense of Western Europe. Any other solution
would have opened the area to Soviet domination, contrary to the interests of the United States
and contrary to any decent world order. At the time of the signing of the pact, April 4, 1949, I
do not believe that anyone envisaged [imagined] the kind of military setup that NATO evolved
into and from which de Gaulle withdrew French forces in 1966. It [NATO] was, rather, regarded
as a traditional military alliance of like-minded countries. It was not regarded as a panacea [cure]
for the problems besetting [affecting] Europe, but only as an elementary precaution against
Communist aggression. . . .
Source: Charles E. Bohlen, Witness to History, 1929–1969, W. W. Norton & Company, 1973

3 According to this document, why was the North Atlantic Treaty Organization (NATO) necessary?
Score of 1:
 States a reason the North Atlantic Treaty Organization (NATO) was considered necessary
Examples: a developing situation with the Soviet Union demanded the participation of the United
States in the defense of Western Europe; Soviet domination of Western Europe had to
be prevented; a precaution against communist aggression was needed; needed to
prevent Soviet domination of the area
Score of 0:
 Incorrect response
Examples: the Soviet Union demanded it; de Gaulle withdrew French forces
 Vague response that does not answer the question
Examples: the situation was developing; it was traditional; it would solve the problems of Europe
 No response
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Document 4
Initial newspaper stories concerning Senator McCarthy’s speech in Wheeling, West Virginia reported that
the Senator said he knew of 205 communists in the State Department. Senator McCarthy later told the Senate
he had used the number 57 in Wheeling. He placed this account of his Wheeling speech in the Congressional
Record.
. . . This, ladies and gentlemen, gives you somewhat of a picture of the type of individuals who
have been helping to shape our foreign policy. In my opinion the State Department, which is
one of the most important government departments, is thoroughly infested with Communists.
I have in my hand 57 cases of individuals who would appear to be either card carrying
members or certainly loyal to the Communist Party, but who nevertheless are still helping to
shape our foreign policy.
One thing to remember in discussing the Communists in our government is that we are not
dealing with spies who get 30 pieces of silver to steal the blueprints of a new weapon. We are
dealing with a far more sinister type of activity because it permits the enemy to guide and shape
our policy. . . .
Source: Senator Joseph R. McCarthy, Speech, February 9, 1950, Wheeling, West Virginia, in
Congressional Record, 81st Congress, 2nd Session

4

According to this document, what did Senator McCarthy suggest about communist influence in the
United States government?

Score of 1:
 Identifies a suggestion made by Senator McCarthy about communist influence in the United States
government
Examples: State Department was infested with Communists; Communists were helping to shape
America’s foreign policy; many government employees appear to be loyal to the
Communist Party; sinister activity of Communists in the State Department permits the
enemy to shape our policy
Score of 0:
 Incorrect response
Examples: Communist Party members must carry cards; Communist Party members are loyal; spies
are paid to steal blueprints
 Vague response that does not answer the question
Examples: the State Department is an important government department; there were fifty-seven cases
 No response
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Document 5
. . . The attack upon Korea makes it plain beyond all doubt that Communism has passed beyond
the use of subversion to conquer independent nations and will now use armed invasion and war.
It has defied the orders of the Security Council of the United Nations issued to preserve
international peace and security. In these circumstances the occupation of Formosa [Taiwan] by
Communist forces would be a direct threat to the security of the Pacific area and to United
States forces performing their lawful and necessary functions in that area.
Accordingly I have ordered the Seventh Fleet to prevent any attack on Formosa. As a corollary
of this action I am calling upon the Chinese Government on Formosa to cease all air and sea
operations against the mainland. The Seventh Fleet will see that this is done. The determination
of the future status of Formosa must await the restoration of security in the Pacific, a peace
settlement with Japan, or consideration by the United Nations. . . .
— President Harry Truman, Press Release, June 27, 1950

5a Based on this document, state one reason given by President Truman to justify his concern about
communism.
Score of 1:
 States a reason given by President Truman to justify his concern about communism
Examples: Communists will use armed invasion/war to conquer independent nations; Formosa falling
to Communist forces would be a direct threat to the security of the Pacific area; the attack on
Korea; the Communists defied orders of the Security Council
Score of 0:
 Incorrect response
Examples: Communists preserve peace and security; Taiwan was a direct threat; the United Nations
defied orders
 Vague response that does not answer the question
Examples: orders have been defied; the Pacific area; determination of future status
 No response
5b According to this document, state one action President Truman took after the attack on Korea?
Score of 1:
 States an action President Truman took after the attack on Korea
Examples: he ordered the Seventh Fleet to prevent an attack on Formosa; he was willing to use armed
forces to stop communist expansion; he called upon the Chinese government on Formosa to
stop all air/sea operations against the mainland
Score of 0:
 Incorrect response
Examples: he ordered troops to take over Formosa; he determined the future status of Formosa; he
declared war on Japan; wait for restoration of security in the Pacific
 Vague response that does not answer the question
Examples: the Seventh Fleet; peace settlement with Japan; wait for consideration by the United Nations
 No response
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Document 6a
. . . Our unity as a nation is sustained by free communication of thought and by easy
transportation of people and goods. The ceaseless flow of information throughout the Republic
is matched by individual and commercial movement over a vast system of inter-connected
highways criss-crossing the Country and joining at our national borders with friendly neighbors
to the north and south. . . .
Source: President Dwight D. Eisenhower, message to Congress, February 22, 1955

Document 6b
. . . In case of an atomic attack on our key cities, the road net must permit quick evacuation of
target areas, mobilization of defense forces and maintenance of every essential economic
function. But the present system in critical areas would be the breeder [cause] of a deadly
congestion within hours of an attack. . . .
Source: President Dwight D. Eisenhower, message to Congress, February 22, 1955 (adapted)

6 Based on these documents, state two reasons President Eisenhower believed that the Interstate
Highway System was important to national defense.
Score of 2 or 1:
 Award 1 credit (up to a maximum of 2 credits) for each different reason that President Eisenhower
believed that the Interstate Highway System was important to national defense
Examples: it would make it easier to move defense equipment; people could be evacuated quicker;
transportation of people and/or goods would be easy; present system could cause deadly
congestion within hours of attack; essential economic functions could be maintained; new
highways would sustain free communication
Score of 0:
 Incorrect response
Examples: communication of thought is free; individuals and commerce move; key cities have been
attacked; target areas must be mobilized
 Vague response that does not answer the question
Examples: the north and south are friendly neighbors; people and goods
 No response

[66]

Document 7
. . . When the air-raid siren sounded, our teachers stopped talking and led us to the school
basement. There the gym teachers lined us up against the cement walls and steel lockers, and
showed us how to lean in and fold our arms over our heads. Our small school ran from
kindergarten through twelfth grade. We had air-raid drills in small batches, four or five grades
together, because there was no room for us all against the walls. The teachers had to stand in
the middle of the basement rooms: those bright Pittsburgh women who taught Latin, science,
and art, and those educated, beautifully mannered European women who taught French,
history, and German, who had landed in Pittsburgh at the end of their respective flights from
Hitler, and who had baffled us by their common insistence on tidiness, above all, in our written
work.
The teachers stood in the middle of the room, not talking to each other. We tucked against the
walls and lockers: dozens of clean girls wearing green jumpers, green knee socks, and pink-soled
white bucks. We folded our skinny arms over our heads, and raised to the enemy a clatter of gold
scarab bracelets and gold bangle bracelets. . . .
Source: Annie Dillard, An American Childhood, Harper & Row

7 According to this document, state one way schools were affected by the threat of communism.
Score of 1:
 States one way schools were affected by the threat of communism
Examples: schools had to have air-raid drills; classes were interrupted by air-raid sirens; teachers
stopped teaching during air-raid drills
Score of 0:
 Incorrect response
Examples: schools went from kindergarten through twelfth grade; students had to stop wearing noisy
bracelets; teachers stayed in the classroom; written work was not important; teachers
insisted on tidiness in written work
 Vague response that does not answer the question
Examples: teachers stood; grades were together
 No response
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Document 8
. . . Our safety, and that of the free world, demand, of course, effective systems for gathering
information about the military capabilities of other powerful nations, especially those that make
a fetish [obsessive habit] of secrecy. This involves many techniques and methods. In these times
of vast military machines and nuclear-tipped missiles, the ferreting [finding] out of this
information is indispensable to free world security.
This has long been one of my most serious preoccupations. It is part of my grave responsibility,
within the over-all problem of protecting the American people, to guard ourselves and our allies
against surprise attack.
During the period leading up to World War II we learned from bitter experience the
imperative [absolute] necessity of a continuous gathering of intelligence information, the
maintenance of military communications and contact, and alertness of command.
An additional word seems appropriate about this matter of communications and command.
While the Secretary of Defense and I were in Paris, we were, of course, away from our normal
command posts. He recommended that under the circumstances we test the continuing
readiness of our military communications. I personally approved. Such tests are valuable and
will be frequently repeated in the future.
Moreover, as President, charged by the Constitution with the conduct of America’s foreign
relations, and as Commander-in-Chief, charged with the direction of the operations and
activities of our Armed Forces and their supporting services, I take full responsibility for
approving all the various programs undertaken by our government to secure and evaluate
military intelligence.
It was in the prosecution [carrying out] of one of these intelligence programs that the widely
publicized U-2 incident occurred.
Aerial photography has been one of many methods we have used to keep ourselves and the
free world abreast of major Soviet military developments. The usefulness of this work has been
well established through four years of effort. The Soviets were well aware of it. Chairman
Khrushchev has stated that he became aware of these flights several years ago. Only last week,
in his Paris press conference, Chairman Khrushchev confirmed that he knew of these flights
when he visited the United States last September. . . .
Source: President Dwight D. Eisenhower, Address, May 25, 1960,
Public Papers of the Presidents of the United States: Dwight D. Eisenhower 1960–1961
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Based on this document, state two reasons given by President Eisenhower for gathering information
about the Soviet military.

Score of 2 or 1:
 Award 1 credit (up to a maximum of 2 credits) for each different reason that President Eisenhower gave for
gathering information about the Soviet military
Examples: for our safety; to protect the free world; we need to find out about the military capabilities of
other nations; it is indispensable to free world security; to guard ourselves and our allies
against surprise attack; to protect the American people
Score of 0:
 Incorrect response
Examples: Krushchev’s visit to the United States; the Secretary of Defense was in Paris; the free world
has information; Krushchev knew about the U-2 flights
 Vague response that does not answer the question
Examples: nations are powerful; they have many techniques/methods
 No response
[68]

United States History and Government
Content-Specific Rubric
Document-Based Question
August 2006
Historical Context: Following World War II, the United States and the Soviet Union emerged as rival
superpowers. This rivalry led to a period known as the Cold War. During the first
fifteen years of the Cold War (1945–1960), the threat of communism presented many
different challenges to the United States.
Task: Discuss how the threat of communism during the Cold War affected the United States in the period
from 1945 to 1960

Scoring Notes:
1. In this document-based essay, the response should address more than one effect of the threat of
communism in the United States during the Cold War in the period from 1945 to 1960.
2. The discussion of how the threat of communism during the Cold War affected the United States
need not cover the entire time period between 1945 and 1960.
3. Issues before 1945 and after 1960 may be used to support the discussion.
4. How the threat of communism during the Cold War affected the United States in the period from
1945 to 1960 depends on the student’s point of view. However, this view should be supported by
accurate historical facts and examples in the discussion.
5. The response may discuss effects on the United States itself or effects of United States
involvement in other countries or regions.
6. For the purpose of meeting the criteria of using at least five documents in the response, document
2a and 2b and documents 6a and 6b may be counted as separate documents if the response uses
specific facts from each of the documents.
Score of 5:
 Thoroughly develops the task evenly and in depth by discussing how the threat of communism during the
Cold War affected the United States in the period from 1945 to 1960
 Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., links the formation
of NATO as a result of Soviet activities in Western Europe to the controversy created in the United States
over the abandonment of isolationist policies; links fears of Soviet expansion in Western Europe and Asia to
fears of communist infiltration of the United States government and early public support for McCarthy’s
activities
 Incorporates relevant information from at least five documents (see Key Ideas Chart)
 Incorporates substantial relevant outside information related to how the threat of communism during the
Cold War affected the United States in the period from 1945 to 1960 (see Outside Information Chart)
 Richly supports the theme with many relevant facts, examples, and details, e.g., Truman Doctrine; Marshall
Plan; division of Germany by the Allied powers; division of Berlin; Berlin Airlift; NATO; collective
security; Warsaw Pact; McCarthy hearings; Red Scare; loyalty oaths; Rosenberg trials
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 4:
 Develops the task by discussing how the threat of communism during the Cold War affected the United
States in the period from 1945 to 1960; however, historical information that supports the topic may not
be as thorough as in a Level 5 paper
 Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g., connects
Soviet activities in Berlin to support for a collective security agreement among noncommunist nations;
discusses the role played by McCarthy in exploiting Cold War fears and the public and political response
 Incorporates relevant information from at least five documents
 Incorporates relevant outside information
 Supports the theme with relevant facts, examples, and details
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
Score of 3:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is more descriptive than analytical (applies, may analyze, and/or evaluate information)
 Incorporates some relevant information from some of the documents
 Incorporates limited relevant outside information
 Includes some relevant facts, examples, and details; may include some minor inaccuracies
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme
Score of 2:
 Minimally develops the task with some discussion about how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is primarily descriptive; may include faulty, weak, or isolated application or analysis
 Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents
 Presents little or no relevant outside information
 Includes few relevant facts, examples, and details; may include some inaccuracies
 Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 1:
 Minimally develops the task by mentioning how the threat of communism during the Cold War affected the
United States in the period from 1945 to 1960
 Is descriptive; may lack understanding, application, or analysis
 Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents
 Presents no relevant outside information
 Includes few relevant facts, examples, or details; may include inaccuracies
 May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper
[70]

Doc
1

2

3

4

Key Ideas from Documents

Relevant Outside Information
(This list is not all-inclusive.)
Threat of communist
Economic problems in war-torn nations leading to communist takeovers
expansion results in
Churchill’s “iron curtain” speech warning of Soviet expansionary
congressional aid to Western
tendencies (Eastern Europe, satellite nations)
Europe
Kennan’s theory about Soviet expansionism influencing development of
containment policy
Specific details about the Truman Doctrine (Greece and Turkey)
Containment policies designed for Western Europe (specific details about
the Marshall Plan) and other strategic areas
Congressional and public debates over expense of programs, violation of
isolationist tradition, and possible antagonism of the Soviet Union
Recovery of European nations leading to economic growth in the United
States
Forces of occupation must be Location of West Berlin in East Germany and within Soviet sector
maintained in Berlin
Currency reform and four-power control issues led Soviets to blockade
Duties of occupying powers
access to Berlin
in Berlin jeopardized by
Delivering food, medicine, fuel, and other supplies by Berlin airlift, which
Soviet blockade of land
led to the end of the blockade
and water transport and of Berlin as an issue during the Eisenhower administration (Paris Summit)
communication between
Western Zones of
Germany and Berlin
United States started flights
to West Berlin to deliver
supplies
Defense of Western Europe
First formal United States military alliance since 1778
and the protection of
Congressional and public debate over abandonment of Washington’s
United States interests
Farewell Address advice about entangling alliances, cost to taxpayers,
require participation in the
and constitutional issues regarding presidential power
North Atlantic Treaty
Polarization of Cold War—Soviet Union response of Warsaw Pact
Organization (NATO)
Senator Joseph McCarthy
Increasing American fears of communism—Soviet development of
alleges Communist
atomic bomb, fall of China to Communists, Alger Hiss, House Uninfluence in government
American Activities Committee, arrest of Soviet spies, Julius and Ethel
Rosenberg; Watkins v. United States (1957)
Political parties use of fear to further their own interests
Resignations and dismissals of government employees as a result of
Truman’s Loyalty Review Board
Requirement of loyalty oaths by many employers
Blacklisting of actors, actresses, screenwriters, producers, and directors
(Hollywood Ten)
Concerns over civil liberties violations (Miller’s The Crucible and the
comparison of Salem witch trials)
Connection to post–World War I Palmer Raids
Public reevaluation of Senator McCarthy as a result of televised ArmyMcCarthy hearings and ongoing general coverage by journalists such as
Edward R. Murrow
Continued influence of McCarthy on American culture (Good-bye and
Good Luck)
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Doc

Key Ideas from Documents

5

Attack on Korea used to
justify the Seventh Fleet’s
activities in the Pacific
Occupation of Formosa
(Taiwan) would threaten
security of the Pacific area
and United States forces

6

National security requires an
interconnected system of
highways that provides
easy transportation of
people and goods
School children prepared for
possible enemy attack,
using air-raid drills
Interruption of school
instruction

7

8

Importance of intelligence
gathering for United
States and free world
security is stressed by
President Eisenhower (U2 program)

Relevant Outside Information
(This list is not all-inclusive.)
North Korean Communists crossing 38th parallel and attacking South
Korea
Truman ordering massive military buildup
United Nations Security Council condemning aggression and United
States troops playing a large role in Korean War
Debate about overseas commitments over length of war, heavy casualties,
and costs
Restoration of 38th parallel but Communists not “rolled back”
MacArthur attack at Inchon—MacArthur’s dismissal by Truman
Undeclared war as an issue of presidential power
Continuation of United States troop presence in the Korean peninsula
Expanded containment policies in Asia; later influence of the domino
theory (increased military and economic aid to South Vietnam)
Security agreements (SEATO, ANZUS)
Interstate Highway Act of 1956—construction of interstate highways
Increased employment opportunities in construction jobs
Growth of trucking industry
Increased suburbanization
Fear of communism—instilled in early childhood and reinforced
throughout the school experience
“Duck and cover” drills—routine in schools and businesses
Construction of air-raid shelters and backyard bomb shelters
Sputnik—emphasis on science and mathematics (National Defense
Education Act)
End of 1960 Paris Summit hopes— U-2 incident
Cuban Revolution of 1959 and fear of communist expansion in Western
Hemisphere
Soviet nuclear capability and Sputnik—issues in the 1960 election:
“Missile Gap”
Increase in Central Intelligence Agency’s (CIA) covert activities

[72]

Anchor Paper – Document–Based Essay—Level 5 – A

[73]

Anchor Paper – Document–Based Essay—Level 5 – A

[74]

Anchor Paper – Document–Based Essay—Level 5 – A

[75]

Anchor Level 5-A
The response:
 Thoroughly develops the task evenly and in depth by discussing how the threat of communism during the
Cold War affected the United States in the period from 1945 to 1960
 Is more analytical than descriptive (the Cold War did not see much direct fighting between Soviet and
American forces, but rather involved indirect confrontations; like a normal war, the Cold War took its
toll on America; Americans had the impression that the Soviets were devils and dictators thirsting for the
extinction of capitalism and the democratic way; demagogues like McCarthy took advantage of
American fears to rouse support for their own goals; hiding under desks and in hallways will not do
much to protect someone from the blast, let alone a nuclear fallout; precautions helped to dispel the fears
evident in the minds of Americans that the Soviets would someday attack; America gleamed like a prize
bull and the Soviet Union thirsted to spread its ideals)
 Incorporates relevant information from documents 1, 2, 3, 4, 6, and 7
 Incorporates substantial relevant outside information (1945 saw the surrender of Germany and Japan,
marking the end of World War II; major allies of America, Britain, France, and the Soviet Union rejoiced
with the end of World War II, but the glue holding their friendship together dissipated quickly; Stalin
distrusted America and Britain for postponing the invasion of Normandy; democracies lost faith in Stalin
when he failed to provide for elections in the liberated Eastern Europe; McCarthy attacking the proud
United States Army was a step too far; USSR had developed atomic bombs; Marshall Plan was an
American-supported program to help war-battered nations get back on their feet and to help maintain
democracy for them; Marshall Plan helped to save Greece and Turkey from communism)
 Richly supports the theme with many relevant facts, examples, and details (Senator McCarthy’s
allegations were in many cases untrue; lives and reputations of hundreds were ruined by McCarthy’s
verbal attacks; threat of communism was a frequent cause for alarm in American schools; school children
had to practice air-raid drills to prepare for Soviet attack; Interstate Highway System would allow
American forces to be mobilized about anywhere and would also provide for quick evacuations; Soviets
blockaded Berlin; America and its Allies airlifted supplies to West Berlin and the Soviets eventually
lifted the blockade; NATO was a military alliance stating that an attack on one of them would be
interpreted as an attack on all of them)
 Demonstrates a logical and clear plan of organization; includes an introduction that sets the stage for
discussing how the Cold War affected America both home and abroad and a conclusion that refers to the
future impact of the Cold War
Conclusion: Overall, the response fits the criteria for Level 5. The inclusion and placement of specific
historical events sets up an effective chronology that highlights the reasons for tensions between the United
States and the Soviet Union. Documents are effectively used to make historical transitions throughout the
narrative.

[76]

Anchor Paper – Document–Based Essay—Level 5 – B

[77]

Anchor Paper – Document–Based Essay—Level 5 – B

[78]

Anchor Paper – Document–Based Essay—Level 5 – B

Anchor Level 5-B
The response:
 Thoroughly develops the task evenly and in depth by discussing how the threat of communism during the
Cold War affected the United States in the period from 1945 to 1960
 Is more analytical than descriptive (McCarthy led a witch-hunt-like craze through the government to root
out suspected communists; hysteria increased as more and more people were accused; government was
powerless to stop the rampant forces of McCarthyism because government officials feared that criticizing
his tactics would result in their being accused)
 Incorporates relevant information from documents 1, 2, 3, 4, 6, and 7
 Incorporates substantial relevant outside information (Manchurian Candidate was a movie that illustrated
the effect that the Cold War had on the United States; McCarthyism seemed to threaten American civil
liberties; McCarthyism began subsiding after the Army-McCarthy hearings were televised and conditions
returned closer to normalcy; families built bomb shelters; federal funding for math and science education
was increased, especially after the Soviets launched Sputnik; Marshall Plan provided support for wartorn nations in Europe to prevent the rise of communism; Truman Doctrine which stated that the United
States would provide assistance to any nation threatened by communism provided aid for Greece and
Turkey and eventually led to containment efforts in Asia; Winston Churchill stated an “iron curtain” had
descended on Europe and it was divided into two opposing camps; USSR and its puppet regime nations
formed the Warsaw Pact; immediately after World War II, the United States worked to rebuild Japan; in
1949, China fell to communism giving the United States another huge foe; United States reputation was
later tainted in Vietnam when it was unable to fully defeat communism)
 Richly supports the theme with many relevant facts, examples, and details (schools conducted air-raid
drills; comprehensive interstate road network; NATO was a military alliance; USSR blockaded the
Western Zone of Berlin from its Allied protectors; Berlin airlift flew supplies to the West Berliners)
 Demonstrates a logical and clear plan of organization; includes an introduction that divides the fear of
communism into its influence on domestic and foreign policies and a conclusion that states that the
United States persevered, refusing to give in to the fear of communism
Conclusion: Overall, the response fits the criteria for Level 5. The integration of outside information and
document information demonstrates a good understanding of Cold War events. Sophisticated analysis and
evaluation of factors contributing to global tensions characterize the response.

[79]

Anchor Paper – Document–Based Essay—Level 4 – A

[80]

Anchor Paper – Document–Based Essay—Level 4 – A

[81]

Anchor Paper – Document–Based Essay—Level 4 – A

[82]

Anchor Level 4-A
The response:
 Develops the task by discussing how the threat of communism during the Cold War affected the United
States in the period from 1945 to 1960
 Is both descriptive and analytical (in an effort to force the Allies to surrender West Berlin, the Soviets
used the threats of starvation, disease, and economic ruin; under the constant threat of the spread of
communism, the United States began to abandon its isolationist policies; fear of communism permeated
all aspects of American life from Congress to schools; threat of communism led to drastic changes in
foreign policy and homeland security; fear of communism did not end in 1960 but rather escalated)
 Incorporates relevant information from documents 1, 2, 3, 4, 5, 6, and 7
 Incorporates relevant outside information (tensions began as early as the Yalta and Potsdam conferences;
the United States was the first to drop the atomic bomb, two of them on Japan; isolationist policies were
ended; policy of containment began during Truman’s presidency; Truman Doctrine issued in response to
the Greek civil war; policy of containment was furthered with the Marshall Plan, which provided
economic aid to the war-torn nations of Europe; Soviets ended the blockade; East Germany and the other
satellite countries remained under Soviet control; NATO was a collective security agreement; although
the Korean War ended with a cease fire, the United States continues a significant military presence in the
area today; Red Scare culminated in the controversial execution of Ethel and Julius Rosenberg when their
pardon was refused by President Eisenhower; fear of communism led to “duck and cover” drills and
movement to bomb shelters; Berlin Wall physically separated East and West Berlin; Cuban missile crisis
led to a direct “hot” line between the White House and the Soviets; Cold War tensions began to lessen
with Nixon’s policy of détente)
 Supports the theme with relevant facts, examples, and details (in 1948, the Soviet Union blockaded West
Berlin from its supplies; much needed supplies were airlifted into West Berlin; North Atlantic Treaty
Organization (NATO) was signed by the United States and other noncommunist nations; Seventh Fleet
sent to protect Formosa from attack; Senator Joseph McCarthy accused 57 officials in the State
Department of being communist; creation of an Interstate Highway System to allow quick evacuation of
major cities in case of a nuclear bomb attack; fear of a communist attack led to constant air-raid drills in
schools)
 Demonstrates a logical and clear plan of organization; includes an introduction that traces the beginning
of the Cold War and states that communism affected our foreign policies, ended our isolationist policies,
and changed everyday life for Americans and a conclusion that lists events of the Cold War after 1960 to
the end of the Cold War in 1991
Conclusion: Overall, the response fits the criteria for Level 4. The response does a good job of selecting key
elements from the documents and integrating some relevant outside information. Using post–1960 historical
events in the conclusion to evaluate the escalation of the Cold War after 1960 to its conclusion in 1991
contributes to the strength of the response.

[83]

Anchor Paper – Document–Based Essay—Level 4 – B

[84]

Anchor Paper – Document–Based Essay—Level 4 – B

[85]

Anchor Paper – Document–Based Essay—Level 4 – B

[86]

Anchor Level 4-B
The response:
 Develops the task by discussing how the threat of communism during the Cold War affected the United
States in the period from 1945 to 1960
 Is both descriptive and analytical (blockade was used as a device to make the United States surrender its
control of West Berlin; Berlin Wall served as a reminder of Cold War tensions; Americans were terrified
of the possibility of a communist-dominated world; Americans felt that the United States had the
responsibility to control the spread of communism; school day was interrupted to prepare for an
emergency situation should the United States be attacked; people needed to be evacuated in an
emergency and troops needed to be mobilized quickly in an attack; paranoia and confusion that resulted
from McCarthyism in the 1950s kept Americans on alert)
 Incorporates relevant information from all the documents
 Incorporates relevant outside information (Stalin ordered a blockade of West Berlin; Berlin Wall lasted
for decades and symbolized the entire Cold War; Soviet Union responded to NATO with the Warsaw
Pact; Truman Doctrine suggests that the United States would go anywhere and pay any price to stop the
spread of communism; Truman Doctrine issued in response to threats in Greece and Turkey; attitude of
being the one responsible for the well-being of Western Europe is shown with the passage of the
Marshall Plan; second Red Scare started with McCarthy’s accusations; McCarthy’s credibility ended
when he accused the Army of being composed of Communists; United States entered the Korean War to
contain communism; United States did not win the Korean War and was not successful in preventing the
spread of communism; U-2 incident led to cancellation of a scheduled summit meeting)
 Supports the theme with relevant facts, examples, and details (Germany and the capital city of Berlin
divided into four military districts after World War II; the United States and its Allies ordered airlifts of
supplies to the isolated area; the United States entered into NATO after the Berlin crisis; McCarthy
accused many government officials of being communists; communist attacks used as justification for
Eisenhower’s Interstate Highway System; United States collected intelligence about the USSR’s
military)
 Demonstrates a logical and clear plan of organization; includes an introduction that restates the theme
and a conclusion that discusses how the Cold War was a clear and present danger to America and
democracy until the collapse of the USSR in 1991
Conclusion: Overall, the response fits the criteria for Level 4. Extensive quoting of document information
does not detract from the overall effectiveness of the response. Analytical statements and outside information
are interwoven to discuss the impact of the Cold War on events after 1960.

[87]

Anchor Paper – Document–Based Essay—Level 4 – C

[88]

Anchor Paper – Document–Based Essay—Level 4 – C

[89]

Anchor Paper – Document–Based Essay—Level 4 – C

[90]

Anchor Level 4-C
The response:
 Develops the task by discussing how the threat of communism during the Cold War affected the United
States in the period from 1945 to 1960
 Is both descriptive and analytical (Western Europe was very chaotic at the end of World War II; United
States was concerned that communism could be a quick solution to the political and economic chaos;
goal was to contain communism so the United States used the Marshall Plan to quickly rush to the aid of
Western Europe; much money was used to aid Western Europe’s economic recovery and maintain
troops; NATO was thought to be necessary in order to prevent Soviet domination; threat of communism
and the determination to contain it led to involvement of the United States in foreign affairs; memory of
air-raid drills did not fade quickly)
 Incorporates relevant information from documents 1, 2, 3, 4, and 7
 Incorporates relevant outside information (West Berlin was located in Soviet-controlled East Germany;
blacklists were created, and if someone was thought to be communist, their name was put on it and they
were unable to find work in the movie industry; actors, directors, and producers were affected for
decades; McCarthy often did not have any real proof of Communist Party membership and many times
the accused were innocent; NATO and involvement in the United Nations was a clear sign that the days
of isolationism was over; some people had bomb shelters in their backyard)
 Supports the theme with relevant facts, examples, and details (in the late 1940s, the United States and its
Allies increased the amount of supplies that were sent to West Berlin; supplies were flown almost nonstop as a response to the Soviet blockade of West Berlin; airlift was successful in ending the blockade
and containing the Soviet Union; NATO was organized; threat of communism affected the routine of
school children; schools had to conduct air-raid drills to prepare for the event of an attack)
 Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
restate the theme
Conclusion: Overall, the response fits the criteria for Level 4. Good outside historical information adds to
the superficial treatment of some document information. The summary conclusions that are drawn for each
document are effective.

[91]

Anchor Paper – Document–Based Essay—Level 3 – A

[92]

Anchor Paper – Document–Based Essay—Level 3 – A

[93]

Anchor Paper – Document–Based Essay—Level 3 – A

Anchor Level 3-A
The response:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is both descriptive and analytical (communism became the new threat to the free world; communism
directly challenged any and all democratic authority; United States felt that it was imperative that
communism stay out of already democratic areas; America was involving itself in foreign affairs after a
war; in a further attempt to prevent Communist aggression, the United States entered into NATO; threat
of a communist missile attack against the United States on United States soil was very real; an adverse
domestic effect that communism had on America was the threat of a communist takeover from within
America; McCarthy hearings were serious threats to the civil liberties of Americans; many Americans
were jailed or denied employment simply because of their possible communist tendencies; the Cold War
was marred with frightening moments, but the threat subsided)
 Incorporates some relevant information from documents 2, 3, 4, 5, 6, and 7
 Incorporates some relevant outside information (USSR blockade violated the agreement of the treaty
ending World War II; an attack on one member of NATO is an attack on all; all that George Washington
said about entangling alliances no longer applied while communism remained an active threat; United
States also had to send in armed forces into Korea in 1950 to protect American interests from
communism; the infrastructure of the highway system is still used today)
 Includes some relevant facts, examples, and details (USSR’s blockade of democratic West Berlin; United
States decided to send in supplies through an airlift; after the blockade started, flights into West Berlin
increased enormously; schools performed air-raid drills; the possibility of communists working in the
American government sparked the McCarthy hearings; main purpose of the Interstate Highway System
was to facilitate the easy movement of missiles, weapons, troops, government officials, and citizens
should the need arise)
 Demonstrates a satisfactory plan of organization; includes an introduction stating that communism
replaced the threat of Nazi Germany and forced the United States to change and a conclusion listing the
effects of the communist threat
Conclusion: Overall, the response fits the criteria for Level 3. A listing of Cold War events is balanced by an
integration of outside information and an explanation of that information. The understanding that the Cold
War had both positive and negative effects strengthens the response.

[94]

Anchor Paper – Document–Based Essay—Level 3 – B

[95]

Anchor Paper – Document–Based Essay—Level 3 – B

[96]

Anchor Paper – Document–Based Essay—Level 3 – B

Anchor Level 3-B
The response:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is both descriptive and analytical (almost immediately after the second world war ended, tensions
between the United States and the Soviet Union began to grow; United States government was concerned
that communism would rapidly spread in war-ravaged Europe and rushed to aid European nations to
sway their favor toward democracy; NATO was a military alliance created in large part to protect against
Soviet attack; United States efforts against the Soviet Union and communism were not limited to western
Europe; fearing that communists in government positions and other important jobs might corrupt the
nation and betray it to the Soviets, McCarthy began widespread scrutiny of those officials; fear of
communist infiltration and attack was one of the biggest concerns of Americans in the 1950s)
 Incorporates some relevant information from documents 1, 2, 3, 4, 5, 6, and 7
 Incorporates some relevant outside information (following communist intrusion into non-communist
South Korea in 1950, United States forces were sent to fight what would be known as the Korean War to
push the communists back behind the parallel; preventive military actions taken to further prevent the
expansion of the communist iron curtain; McCarthy’s investigations led to lost jobs and blacklisting of
innumerable people and a general fear of being labeled a “communist”; people built bomb shelters in
their backyards)
 Includes some relevant facts, examples, and details (collapse of the Soviet Union in 1991; Soviet troops
blockaded the valuable occupied city of Berlin; troops from other Allied nations provided the city with
aid; United States airlifted supplies into West Berlin for over a year; troops sent to democratic Taiwan to
prevent an invasion by communist mainland China; United States government deployed spy planes over
the USSR to gain intelligence about weaponry; students had air-raid drills to practice for bombing);
includes a minor inaccuracy (refers to Berlin for the airlift instead of West Berlin)
 Demonstrates a satisfactory plan of organization; introduces the theme by stating that although the USSR
and the United States never actually formally fought, the threat of communism dominated government
policy and popular consciousness in the United States, and concludes by discussing how the Cold War
dramatically altered the United States both at home and abroad
Conclusion: Overall, the response fits the criteria for Level 3. Although document information provides the
basis of the response, summaries of this information demonstrate a good understanding of the effects of the
Cold War. The inclusion of a few analytical statements adds to the discussion.

[97]

Anchor Paper – Document–Based Essay—Level 3 – C

[98]

Anchor Paper – Document–Based Essay—Level 3 – C

[99]

Anchor Paper – Document–Based Essay—Level 3 – C

Anchor Level 3-C
The response:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is more descriptive than analytical (the United States felt that they must help any country in Europe from
getting taken over by the Soviet Union; people of Berlin threatened with starvation and disease, including
American and Allied troops; North Atlantic Treaty Organization was primarily an attempt to defend
Western Europe but ended up being used more to stop the spread of communism; McCarthy believed that
there were communists in the United States influencing others to be soft on communism; Eisenhower
believed that the Interstate Highway System would make the United States more prepared for attacks;
Eisenhower believed the United States needed to be aggressive in getting information on Soviet Union
plans); includes weak application (all students and teachers would crouch in the basement; people reacted
to communism as the wrong way to be under any circumstances)
 Incorporates some relevant information from documents 1, 2, 3, 4, 6, 7, and 8
 Incorporates limited relevant outside information (McCarthy believed in zero tolerance for communists)
 Includes some relevant facts, examples, and details (United States gave aid to Western Europe;
McCarthy accused people in the government of influencing decisions to be in favor of communism);
includes a minor inaccuracy (application of the domino theory to Europe; Soviet Union blockaded
western Germany to Berlin)
 Demonstrates a satisfactory plan of organization; includes an introduction stating that the threat of
communism during the Cold War made the United States more aggressive in enforcing the policy of
containment and a conclusion that summarizes the introduction
Conclusion: Overall, the response fits the criteria for Level 3. Although most of the response depends on
information from the documents, the discussion successfully focuses on how the United States itself was
affected by the threat of communism. Limited connections between some events detract from the
effectiveness of the response.
[100]

Anchor Paper – Document–Based Essay—Level 2 – A

[101]

Anchor Paper – Document–Based Essay—Level 2 – A

[102]

Anchor Level 2-A
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is primarily descriptive (the nation was willing to do everything in its power to prevent the spread of
communism; fear of communism brought the idea of McCarthyism; the United States was determined to
end the spread of communism even if American citizens had to be put in jail; United States viewed
communism as a threat to world peace; threat of communism affected people of all ages); includes faulty
and isolated application (under containment, the United States aided any country they felt was
endangered to falling to communism; nation wanted nothing to do with communism or pro-communism
people which meant the United States was strict about the policy of containment)
 Incorporates some limited relevant information from documents 1, 2, 4, 6, and 7
 Presents little relevant outside information (nation developed a policy of containment; United States gave
millions of dollars to Western Europe under the Marshall Plan; many people were put on trial and jailed
for being accused of being communist and several were innocent)
 Includes some relevant facts, examples, and details (United States flew supplies into West Berlin;
domino theory was developed by the United States; Senator McCarthy feared communist leaders in
government; Eisenhower created an Interstate Highway System to permit quick evacuation in case of an
attack; schools practiced air-raid drills); includes an inaccuracy (reference to document 5)
 Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme and a
conclusion that discusses how the national security of the United States and people’s minds and beliefs
were affected by the threat of communism
Conclusion: Overall, the response fits the criteria for Level 2. Repetition and weak application of the
domino theory detracts from the response. Although not often explained, some related historical facts and
details are included in the response.

[103]

Anchor Paper – Document–Based Essay—Level 2 – B

[104]

Anchor Paper – Document–Based Essay—Level 2 – B

[105]

Anchor Paper – Document–Based Essay—Level 2 – B

Anchor Level 2-B
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is primarily descriptive (the threat of communism on the United States made the government very afraid
of a military attack on schools or essential cities; schools and governments were concerned about the
citizens/students well-being; constant thoughts about attacks on major cities had the United States
government acquire evacuation plans; constant threat of communism had the United States government
preparing for catastrophes; government also had to keep track of other nations to help prevent the spread
of communism; the United States government watched over the Soviet Union; threat of communism
forced the United States to take extreme measures to ensure safety of not only the United States, but the
other countries in the world)
 Incorporates some relevant information from documents 6, 7, and 8
 Presents no relevant outside information
 Includes few relevant facts, examples, and details (schools had to participate in air-raid drills; use of U-2
aerial photography allowed the United States to keep track of Soviet military developments); includes an
inaccuracy (misinterprets document 5)
 Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme and a
conclusion that summarizes the details mentioned in the essay
Conclusion: Overall, the response fits the criteria for Level 2. Although the response includes direct
quotations from the documents, summary statements of that quoted information are good. The discussion
focuses on the effects of the Cold War on the United States to demonstrate the threat of communism.

[106]

Anchor Paper – Document–Based Essay—Level 2 – C

[107]

Anchor Paper – Document–Based Essay—Level 2 – C

Anchor Level 2-C
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is primarily descriptive (our government became concerned with the spread of communism in Europe;
apart from affecting the government, the Cold War had an effect on everyday citizens; many students
hoped when the air-raid siren went off, it was only a drill; Cold War was a tough and trying time in
American history); includes weak application and analysis (Congress rushed to the aid of people in
Western Europe in hopes to prevent communism from spreading mass chaos; many Americans feared the
worst and hoped for the best)
 Incorporates limited relevant information from documents 4, 7, and 8
 Presents little relevant outside information (“witch hunts” in the government led by McCarthy; although
few people were convicted, McCarthy accused a lot of people, ruining their careers; Alger Hiss was
convicted for selling government secrets to the Soviet Union; Cold War led to an increase of spy activity)
 Includes few relevant facts, examples, and details (United States was using spy lanes to fly over the
Soviet Union and investigate military action there; in schools across America, students had to do air-raid
drills); includes information from document 6 that is not relevant to the Cold War
 Demonstrates a satisfactory plan of organization; includes an introduction that is somewhat beyond a
restatement of the theme and a conclusion that states the Cold War made many Americans glad that they
lived in the democratic nation of the United States
Conclusion: Overall, the response fits the criteria for Level 2. The connection of witch hunts and Alger Hiss
to the McCarthy hearings is good. However, most of the discussion is based on a literal interpretation of
document information.

[108]

Anchor Paper – Document–Based Essay—Level 1 – A

[109]

Anchor Paper – Document–Based Essay—Level 1 – A

Anchor Level 1-A
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is descriptive (communism itself was a direct threat to the security of the United States; the United States
was concerned with communism in other nations; Senator McCarthy believed that communism was
shaping our foreign policy); includes faulty, weak, and isolated application (when the United States felt
communism was going to take over a foreign nation, the United States would rush over to come up with
some policy to prevent the nation turning to communism; new highways would help during times of
communism because if a bomb was dropped they would have roads to follow to get away)
 Incorporates limited relevant information from documents 1, 5, 7, and 8
 Presents no relevant outside information
 Includes few relevant facts, examples, and details (President Truman ordered the Seventh Fleet to
prevent an attack on Taiwan; schools would do air-raid drills); misinterprets document 4
 Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that is slightly beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 1. Although an attempt is made to address the
task, the information presented is limited in scope and lacks details. Minimal isolated information is used
from the documents and weak conclusions are drawn from that information.

[110]

Anchor Paper – Document–Based Essay—Level 1 – B

[111]

Anchor Level 1-B
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is descriptive (from Germany into Russia and parts of the Pacific and Asia, communist ideas were
flourishing; actions were being taken to comfort American citizens on American soil; President
Eisenhower developed the Interstate Highway System to support national unity and give citizens a more
efficient means to leave; Cold War and fear of communism affected American youth in numerous ways);
includes faulty and weak application (Congress tried to rush to Western Europe’s side to end
communism; Western Zones in Eastern Germany were being controlled by communists; if sirens blew in
a school district, everyone would have to go to the basement)
 Incorporates limited relevant information from documents 1, 2, 4, 6, and 7
 Presents no relevant outside information
 Includes few relevant facts, examples, and details (America supplied Berlin with tons of supplies;
Senator McCarthy); includes inaccuracies (American involvement supplied Berlin with 235,363 tons of
supplies; Senator McCarthy made a speech to rid Congress of communist spies)
 Demonstrates a general plan of organization, however, the ideas presented are not linked to each other;
includes an introduction and a conclusion that restate the theme
Conclusion: Overall, the response fits the criteria for Level 1. Although few facts and details are included,
the response demonstrates a minimal understanding of the concept of the threat of communism to the United
States.

[112]

Document–Based Essay—Practice Paper – A

[113]

Document–Based Essay—Practice Paper – A

[114]

Document–Based Essay—Practice Paper – B

[115]

Document–Based Essay—Practice Paper – B

[116]

Document–Based Essay—Practice Paper – B

[117]

Document–Based Essay—Practice Paper – C

[118]

Document–Based Essay—Practice Paper – C

[119]

Document–Based Essay—Practice Paper – C

[120]

Document–Based Essay—Practice Paper – D

[121]

Document–Based Essay—Practice Paper – E

[122]

Document–Based Essay—Practice Paper – E

Practice Paper A—Score Level 2
The response:
 Minimally develops the task by discussing how the threat of communism during the Cold War affected
the United States in the period from 1945 to 1960
 Is primarily descriptive (McCarthy suggested that it was not wise to have the enemy guide and shape
America’s foreign policy; threat was creating fear about communists in the State Department)
 Incorporates limited relevant information from documents 3, 4, 5, and 7
 Presents little relevant outside information (air-raid drills in schools became as ordinary as fire drills)
 Includes few relevant facts, examples, and details (Senator McCarthy made a speech about communist
influence on the United States government; North Atlantic Treaty Organization was another precaution
against communist aggression; Seventh Fleet ordered by Truman to protect Taiwan from attacks or
invasions; students were told how to protect their heads)
 Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
somewhat beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 2. Although heavily dependent on document
information and somewhat repetitive, a few scattered analytical statements demonstrate an understanding of
that document information. The organizational idea used in the response is “precaution”; however, the
actions of McCarthy do not fit under this umbrella. The response deals in broad generalities rather than
specific information.

[123]

Practice Paper B—Score Level 3
The response:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is both descriptive and analytical (McCarthy played on peoples’ fears of communism; United States
policy of containment led to the Korean and Vietnam Wars; people were afraid of being labeled as a
communist; people were often accused of being communist when in fact they were not); includes weak
application (Korean and Vietnam Wars started because the United States would not allow communism to
spread to non-communist countries
 Incorporates some relevant information from documents 3, 6, and 7
 Incorporates some limited relevant outside information (communism in the United States started during
the early 1900s during the first Red Scare; McCarthy was very popular until the McCarthy hearings when
he was revealed as being a liar; North Atlantic Treaty Organization was formed to help protect the
interests of countries that had the same beliefs as the United States)
 Includes some relevant facts, examples, and details (McCarthy accused the federal government of being
infested with communists; Eisenhower wanted to help mobilize defenses in case of an attack by the
Soviets; Marshall Plan; schools practiced drills that would help them during an emergency); includes
some inaccuracies (Comintern instead of the Warsaw Pact; United States airlifted food and supplies over
to East Berlin; Palmer Raids instead of McCarthyism); misinterprets documents 2 and 4
 Demonstrates a satisfactory plan of organization; includes an introduction that mentions the first Red
Scare and then restates the theme and a conclusion that refers to the social, economic, and political
effects of the Cold War on the United States discussed in the essay
Conclusion: Overall, the response fits the criteria for Level 3. Lack of chronological development and some
incorrect factual references are offset by some good document interpretation. Document information is used
to draw some accurate conclusions.
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Practice Paper C— Score Level 5
The response:
 Thoroughly develops the task evenly and in depth by discussing how the threat of communism during the
Cold War affected the United States in the period from 1945 to 1960
 Is more analytical than descriptive (covering your head with jewelry-clad arms is not going to be much
help in the event of a Soviet-run nuclear holocaust; USSR was a genuinely threatening presence in the
world; the United States really did exaggerate the communist threat, and no matter how much importance
was placed on special intelligence, the strength of the Soviet military was really over-estimated; huge
spending during the Cold War led to a huge military-industrial complex that helped to indulge conspiracy
theorists for generations to come; whatever McCarthy’s shadowy ambitions, he caused a lot of worry and
it resulted in witch-hunts and blacklists and frightened politicians)
 Incorporates relevant information from documents 1, 2, 3, 4, 5, 6, and 7
 Incorporates substantial relevant outside information (although the Soviets would have targeted America,
you do have to take the existence of radioactive fallout into question; under the domino theory, once
America fell surely the whole world would have followed; Truman Doctrine and the domino theory
helped push United States foreign policy to dangerous reactionary levels; Rosenbergs were executed and
others had their lives ruined; interstate highways system contributed to the huge growth of suburbia)
 Richly supports the theme with many relevant facts, examples, and details (air-raid drills; Soviet Union
took over much of Europe after World War II; United States tried to support West Berlin by giving them
supplies after the Soviets blockaded the city; Senate hearings of McCarthy; The Manchurian Candidate)
 Demonstrates a logical and clear plan of organization; includes an introduction that uses document 7 and
outside information to demonstrate the panic that resulted from the threat of communism and a
conclusion that discusses how the threat of terrorism has replaced communism
Conclusion: Overall, the response fits the criteria for Level 5. Although the approach is unconventional, the
strong analysis, insightful connections, and linkage to current issues indicate a good understanding of the
threat posed by communism to the United States. The observations made about specific events demonstrate a
sophisticated appraisal of the Cold War.
Practice Paper D—Score Level 0
The response:
Refers to the theme in a general way; includes few relevant facts, examples, or details
Conclusion: Overall, the response fits the criteria for Level 0. Most of this response is composed of isolated
statements that refer to information from documents 1, 2, and 3. However, the information is either used
incorrectly or is incomplete.
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Practice Paper E—Score Level 3
The response:
 Develops the task with little depth by discussing how the threat of communism during the Cold War
affected the United States in the period from 1945 to 1960
 Is both descriptive and analytical (in all likelihood, precautions would have little or no effect on the
outcome of a nuclear strike; it was necessary for the public to believe they had a chance; McCarthy did
go a bit overboard; social environment was ripe for McCarthy; it can be argued that the policy of
containment was adopted by both the Soviets and the United States); includes weak application (United
States flew in all of the supplies needed for the city of Berlin)
 Incorporates some relevant information from documents 2, 4, 6, and 7
 Incorporates some relevant outside information (following the advent of the atomic bomb, and later the
hydrogen bomb there was a real threat of annihilation by an ICBM with little or no warning; “duck and
cover” slogan was used to ease the minds of the inept public; interstate highway system set up the system
of roads we all drive on; one of the conditions was that all overpasses on interstate highways be high
enough above the roadway that a transport carrying a missile could fit under it; domino theory stated that
if one country fell to communism others would soon follow)
 Includes some relevant facts, examples, and details (following World War II, the United States and the
Soviet Union engaged in a power struggle; only warning might be an air-raid siren; students taught to
lean against a wall and cover themselves as best they could; interstate highway system was proposed by
Eisenhower to transport goods more readily across the country but its intended purpose was to transport
troops and weapons to key locations quickly; McCarthy was the leader in the effort to weed out possible
communist saboteurs in our government; hysteria swept up the nation following the hearings; in 1948 the
Soviets tried to contain American-occupied Berlin with a blockade); includes some inaccuracies (Soviets
attempted to invade Korea; sent in the 7th fleet to contain future Soviet aggression)
 Demonstrates a satisfactory plan of organization; includes an introduction that defines the Cold War and
lists the areas to be included in the discussion and a conclusion that states that the United States took
various actions to defend itself
Conclusion: Overall, the response fits the criteria for Level 3. Brief document information is used as a
stepping stone to outside information and analytical summaries. Some personal opinions based on historical
facts and details are included in the discussion.
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United States History and Government Specifications
August 2006
Part I
Multiple Choice Questions by Standard
Standard
1—US and NY History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
4, 5, 8, 10, 11, 12, 13, 14, 15, 20, 22, 23, 25,
27, 30, 33, 36, 37, 39, 40, 44, 47, 50
3, 26, 35
1, 31, 38, 46
16, 17, 19, 21, 24, 32, 34, 45, 48
2, 6, 7, 9, 18, 28, 29, 41, 42, 43, 49

Parts II and III by Theme and Standard
Theme
Migration of Peoples;
Places and Regions;
Culture and Intellectual
Life
Document-based Essay Foreign Policy: Cold War;
Presidential Decisions
and Actions; Physical
Systems
Thematic Essay
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Standards
Standards 1, 3, and 4: US and
NY History; Geography;
Economics
Standards 1, 2, 3, and 5:
US and NY History; World
History; Geography; Civics,
Citizenship, and Government

The Chart for Determining the Final Examination Score for the August 2006
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.

