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UNITED STATES HISTORY and GOVERNMENT
Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

e Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.
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United States History and Government
Content-Specific Rubric
Thematic Essay
January 2009

Theme: Movements of People—Migration

The movement of people into and within the United States has had a significant impact on
the nation. These movements have been both voluntary and involuntary.

Task: Select two periods of migration that had an impact on the United States and for each

* Describe the historical circumstances that led to the migration
* Discuss the impact of the migration on the United States

You may use any period of migration from your study of United States history. Some suggestions

you might wish to consider include colonial settlement (1600s—1700s), westward expansion (1800s),
rural to urban migration (1870s—1920s), European immigration (1880-1910), the Dust Bowl (1930s),
suburbanization (1950s—1960s), and illegal immigration (1990 to the present).

Scoring Notes:

1.

This thematic essay has a minimum of four components (the historical circumstances that
led to each of two periods of migration and the impact of each migration on the United
States).

The period of migration that had an impact on United States history may be from any time
period in United States history. Two distinct periods must be selected; however, since the
time periods for specific groups may overlap, a response may discuss these as two distinct
time periods of migration as long as different and relevant details are used for each
migration, e.g., the time periods of rural to urban migration (1870s—1920s) and European
immigration (1880—-1910) overlap but have distinct differences. On the other hand, the
response may combine the two periods as one migration, e.g., farmers and immigrants
were both drawn to northeastern cities during industrialization in search of steady jobs.
The period of migration may be treated as a broad category or narrowed to a more specific
topic within the time period, e.g., colonial settlement (1600s—1700s) or slave trade from
Africa; rural to urban migration (1870s—1920s) or Great Migration (early 1900s).

The impact of the migration on the United States may be either short term or long term.
The response may discuss the impact of the migration on the United States from any
perspective as long as the position taken is supported by accurate historical facts and
examples.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to a migration in each of two time periods and discussing the impact of each
migration on the United States

Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
European immigration (1880-1910): connects wide-ranging oppression in southern and eastern
Europe, unrestricted immigration policies in the United States, and the need for cheap labor in
United States factories to an influx of immigrants into eastern United States cities; connects the
wave of “new immigrants” to cultural enrichment, urban problems, and rising nativism;
suburbanization (1950s—1960s): connects the return of World War II soldiers, the baby boom, and
the expansion of interstate highways to mass migration from urban areas to the suburbs; connects
the growth of suburbs to decaying inner cities, construction of shopping malls, schools, and
businesses, and the growth of the automobile culture

Richly supports the theme with relevant facts, examples, and details, e.g., European immigration:
push-pull factors; pogroms; autocratic empires; steamships; padrone system; Ellis Island; ethnic
enclaves; Little Italy; melting pot; tenements; slums; Jacob Riis; American Protective Association;
quotas; suburbanization: GI Bill; Interstate Highway Act; Eisenhower; Levittown; beltways;
“white flight”; bedroom communities; soccer moms; de facto segregation; gas stations; dependence
on foreign oil; drive-in theaters; Little League; conformity

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task more thoroughly than the other aspect of the task for both periods of migration or discussing
all aspects of the task for one period of migration more thoroughly than for the second period

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
European immigration (1880-1910): describes how poverty and tyranny abroad and the need for
cheap labor in expanding United States industries led to immigration from southern and eastern
Europe and discusses the numerous problems in northeastern cities caused by a rapid influx of
immigrants which led to restrictions; suburbanization (1950s—1960s): describes how the return of
World War II soldiers, the baby boom, highway construction, and the need for new housing led to
the growth of suburbs and discusses cultural changes resulting from dependence on the automobile
such as the creation of shopping malls

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Note: At score levels 5 and 4, all four components should be developed.

Holistic Scoring Reminder: This note applies only to bullet 1 of the rubric.
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Score of 3:

* Develops all aspects of the task with little depth or develops at least three aspects of the task in
some depth

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Note: If both components of the task for one period of migration have been thoroughly developed
evenly and in depth, and if the response meets most of the other Level 5 criteria, the overall
response may be a Level 3 paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least two aspects of the task in some
depth

* Is primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

* Minimally develops some aspects of the task

* Is descriptive; may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 paper
will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to the colonial slave trade and to Irish immigration in the 1840s and
discussing the impact of each migration on the United States

Is more analytical than descriptive (colonial slave trade: thought to be immune to working long
hours in the large fields under the Sun, Africans were involuntarily imported; the soil was
favorable for a cash-crop economy; slavery would contribute to a rigid social class in the southern
United States, with slaves at the bottom; the long-term effects of slavery would include racial
segregation with the passing of the Jim Crow Laws; the scars of racism continue into the 21st
century; Irish immigration 1840s: Europeans of the early 19th century came to the United States
with hopes of economic freedom; their introduction to the United States would result in animosities
by native born Americans who did not like the Catholics; these ideas led to the formation of the
Know Nothing Party, dominated by nativists; the Irish would help the growth of the Democratic
Party, which initially fought for minimal central government and increased States rights)

Richly supports the theme with relevant facts, examples, and details (colonial slave trade: melting
pot; plantations; triangular trade; Middle Passage; rigid social class; Civil War; Plessy v. Ferguson;
Irish immigration 1840s: New England states; mills; crop failures; built canals and railroads; low
pay; monarchy; diversity)

Demonstrates a logical and clear plan of organization; includes an introduction that praises the
diversity that resulted from immigration and a conclusion that cites the economic and social
contributions of diverse groups

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good
knowledge of history especially regarding the causes of immigration in each period and the important
consequences of African and Irish migration to the United States.
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B
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Anchor Paper — Thematic Essay—Level 5 — B

Anchor Level 5-B

The response:

* Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to colonial settlement during the 17th century and suburbanization during
the 1950s and 1960s and discussing the impact of each migration on the United States

* Is more analytical than descriptive (colonial settlement. the United States was formed as a result of
the first migration of colonial settlers; the colonial settlers developed the Mayflower Compact in
Plymouth and the House of Burgesses in Virginia, laying down the basis for the representative
government the United States still uses today; these colonies’ desire for self-government grew as
each colony adopted a representative assembly; often considered a role model of democracy by the
rest of the world; suburbanization: the construction of thousands of miles of highways enabled
Americans to commute to work more easily; left crowded cities to improve their lives; a lasting
impact of suburbanization and home building was a boost in the consumer economy; a new idea of
the perfect family lifestyle arose)

* Richly supports the theme with relevant facts, examples, and details (colonial settlement: England;
religious freedom; English trading company; Pilgrims; representative assembly; mother country;
Declaration of Independence; Bill of Rights; suburbanization: GI Bill; World War II; Interstate
Highway Act; Levittown; advertising) includes an inaccuracy (colonial settlement. settlers were
leaving England to escape the religion King George had implemented)

* Demonstrates a logical and clear plan of organization; includes a brief introduction that is a
restatement of the theme and a conclusion that notes the political and economic impact of the
migrations.

Conclusion: Overall, the response fits the criteria for Level 5. The response makes a strong connection
between early political institutions and the development of representative government in the United
States. Additionally, it includes a good discussion of the economic impact of suburbanization on such
factors as increased consumer spending.
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Paper — Thematic Essay—Level 4 — A
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Anchor Level 4-A

The response:

Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances that led to European immigration and suburbanization more thoroughly than
discussing the impact of each migration on the United States

Is both descriptive and analytical (European immigration: aspiring Americans sought to create new
lives for themselves and their families; the belief of the American dream came about; many of the
immigrants came to escape religious persecution such as Jewish immigrants fleeing Russia; greeted
first by the Statue of Liberty, which came to represent freedom and hope; Jewish immigrants
worked in the garment district making clothes; suburbanization: the outskirts of cities were known
as suburbs, and the new homes became the cornerstone of the ideal family in the 50s and 60s; the
baby boom significantly contributed to this migration; the national highway system extended all
across the United States and is still a major aid in transportation today; children were more
sheltered and protected from dangers in the cities)

Supports the theme with relevant facts, examples, and details (European immigration: eastern and
southern Europe; Italian peasants; “paved with gold”; American dream; Ellis island; Catholic
churches; Jewish synagogues; spaghetti, bagels, and delis; suburbanization: end of World War II;
communal attitude; Eisenhower; decline of cities; suburban malls; mainstream culture)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that go beyond a restatement of the theme by noting the impact of both migrations on a diverse
American culture

Conclusion: Overall, the response fits the criteria for Level 4. The descriptions of each migration are
carefully developed and highlighted with good details. The discussion of the impact of each migration
is not as well developed.

[16]
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Paper — Thematic Essay—Level 4 — B
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Anchor Level 4-B

The response:

* Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances that led to Irish immigration and its impact on the United States more thoroughly
than describing the historical circumstances that led to Dust Bowl migration and its impact on the
United States

* s both descriptive and analytical (/rish immigration: due to a potato blight and the exploitation of
the British government, the small island nation was suffering from a potato famine; the British
were selling the potatoes that the Irish had farmed to other countries; left many Irish people
hungry; they took on the backbreaking jobs of building canals and rail lines; their cheap labor
helped America to industrialize; Dust Bowl migration: the farmers faced severe droughts that led to
an event that was unimaginable; many farmers had no other choice but to abandon what was left of
their farms and relocate to California picking and canning fruit; New Deal programs helped
farmers improve land managing techniques); includes faulty analysis (Dust Bowl migration. the
farmers’ movement to different parts of the country left it without agricultural producers and led to
the sky high food prices)

* Supports the theme with relevant facts, examples, and details (/rish immigration.: melting pot;
nativists; starvation and injustice; American dreams; jobs in mills and factories in northeastern
cities; crowded tenements; Catholicism; WASP; Dust Bow! migration: Great Depression; Midwest;
Soil Conservation Service)

* Demonstrates a logical and clear plan of organization; includes an introduction that uses
information from the historical context, but shows some insight, and a conclusion that attempts to
connect the examples to economic impacts, but does so with an inaccurate generalization

Conclusion: Overall, the response fits the criteria for Level 4. The response includes a sophisticated
analysis of events that led the Irish to the United States and the social and economic impact of their
migration. However, the discussion of Dust Bowl Era farmers is overgeneralized and lacks detail.
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Anchor Level 4-C

The response:

Develops all aspects of the task in some depth by describing the historical circumstances that led to
rural to urban migration and suburbanization and discussing the impact of both migrations on the
United States

Is more analytical than descriptive (rural to urban migration: with the advent of the Industrial
Revolution, the economies of developed countries for the first time were dependent on something
other than agriculture; farm workers were being replaced by mechanical ingenuity; tenements
sprung up around factories; tenements were filthy places, crowded, sullied with disease; black
communities like Harlem developed, giving way to the Harlem Renaissance, a beautiful flowering
of black culture; suburbanization: after World War II, the Americans were in search of stability;
conformity was safe and secure so everybody sought the American ideal; suburbanization was born
out of postwar angst and the baby boom)

Supports the theme with some relevant facts, examples, and details (rural to urban migration:
thousands of factories; stable jobs; reform movement; social activists; gangs; suburbanization:
American Gls; family oriented; drive-through restaurants; white picket fence; radical 60s)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
about how the movement of Americans greatly affected the fabric of American culture

Conclusion: Overall, the response fits the criteria for Level 4. The response conveys a strong
understanding of the task; however, it suffers from a lack of specific information.
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Anchor Level 3-A

The response:

to rural to urban migration and discussing the impact of rural to urban migration and European
immigration on the United States

America created many factory jobs that were a perfect fit for the workforce of unskilled workers;
the cramped living quarters of the tenement houses and slums had no room for the large families
found in the rural areas, so families got smaller; European immigration: the rise of communism

feeling)

northern industrialists; steel plow; tractor; European immigration: first World War; southern and
eastern Europe; Italian and Slavic peoples; Sacco and Vanzetti; robbery and murder; Red Scare;
fear of extremists; anarchists)

* Demonstrates a satisfactory plan of organization; includes an introduction that restates the theme

as a world power

Conclusion: Overall, the response fits the criteria for Level 3. Although an in-depth discussion of the
historical circumstances of European immigration is lacking, the response does connect rural and
European migrations during the same period to urban growth. The analysis of growing nativism after
World War I is good.

* Develops most aspects of the task in some depth by describing the historical circumstances that led

* Is both descriptive and analytical (rural to urban migration: the influx of people into the cities was
a response to the increased use of technology on the farm; the onset of the Industrial Revolution in

helped fuel discrimination against these groups, with a large amount of world news coverage given
to two Italian immigrants; the rise in Ku Klux Klan membership is another show of anti-immigrant

* Includes some relevant facts, examples, and details (rural to urban migration: Reconstruction Era;

and a conclusion that cites the relationship between immigration and the status of the United States
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Anchor Level 3-B

The response:

Develops all aspects of the task with little depth by describing the historical circumstances that led
to rural to urban migration and European immigration during the nineteenth century and discussing
the impact of each migration on the United States

Is both descriptive and analytical (rural to urban migration: the Industrial Revolution included the
switch from an agricultural economy to an industrial economy; many began to move to the bigger
cities looking for employment and new opportunities; results of this urbanization included
overcrowding, poor living conditions, a lack of resources such as food and water, and the spread of
disease; European immigration: dating back to its foundation in the 1700s, the United States was
always perceived as a nation that promoted freedom, liberty, and democracy; all of these cultures
contributed some part to what we refer to as the American culture today; other results that were
more negative included nativist sentiments; anti-immigration legislation would strongly limit
immigration for the years to come)

Includes some relevant facts, examples, and details (rural to urban migration: England; more
factories; European immigration: political and religious persecution; overcrowding in cities;
increase in the country’s population)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
note the enduring impact of the migrations on the United States

Conclusion: Overall, the response fits the criteria for Level 3. The response is clear and direct with
many effective generalizations. However, it does not elaborate on the relevant details that support its
major points.
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Anchor Level 3-C

The response:

Develops most aspects of the task in some depth by describing the historical circumstances that led
to colonial settlement and the entry of undocumented aliens and discussing the impact of illegal
immigration on the United States

Is more descriptive than analytical (colonial settlement: they sought religious freedom and wealth;
Jamestown, the first established colony, pioneered the migration of people seeking gold and other
wealth; entry of undocumented aliens: crossing the border illegally into Texas and New Mexico,
they search for employment that they could not find in Mexico; there is a difficult decision to be
made on what to do with the aliens; new laws are being debated to prevent entrance and to deport
illegals)

Includes some relevant facts, examples, and details (colonial settlement: Pilgrims; Puritans;
Anglican Church; entry of undocumented aliens: paychecks sent back to Mexico; lower wages;
Minutemen); includes a minor inaccuracy (entry of undocumented aliens: southeast)
Demonstrates a satisfactory plan of organization; includes an introduction that labels the United
States a melting pot and a conclusion that contrasts the open borders of colonial times with limits
on immigration today

Conclusion: Overall, the response fits the criteria for Level 3. The motives for colonial settlement are
clearly expressed and the response makes an interesting link to contemporary immigration. The
response also mentions current controversies about undocumented aliens.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task by describing the historical circumstances that led to
colonial settlement and westward expansion and discussing the impact of each migration on the
United States

* s both descriptive and analytical (colonial settlement: they were pushed out of Britain due to their
religious beliefs; the people then set up a government; it was like a prelude to the Constitution;
westward expansion: after the United States won the Revolutionary War and declared freedom
from Britain, people started moving West for a new life; the government had to worry about
slavery in those states and representation in Congress; it created the idea of Manifest Destiny, from
sea to shining sea)

* Includes few relevant facts, examples, and details (colonial settlement: Quakers; Pilgrims; east
coast of North America; Puritanism; Mayflower Compact; westward expansion: raw materials)

* Demonstrates a general plan of organization; includes an introduction and conclusion that are little
more than restatements of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response reveals understanding of
the theme by including some appropriate ideas but misses the opportunity to develop these ideas
adequately.
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Anchor Level 2-B

The response:

* Minimally develops all aspects of the task by mentioning the historical circumstances that led to
Irish immigration and rural to urban migration and discussing the impact of each migration on the
United States

* [s primarily descriptive (Irish immigration: more and more Europeans wanted to come to America
to make more money, have more opportunities, or leave behind their old lives; the Irish were
denied jobs, homes to live in, and even stores to go in; the Irish added a diverse ethnic background;
rural to urban migration: many cities became overcrowded and very populated; urban societies
were now faced with many problems that had to be solved); includes faulty analysis ({rish
immigration: the Irish were considered to be almost as discriminated against as the African
Americans)

* Includes few relevant facts, examples, and details ({rish immigration: slums; policemen; firemen,;
rural to urban migration: one-bedroom apartment; competition for jobs)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that do not
focus on the task

Conclusion: Overall, the response fits the criteria for Level 2. The response contains much volume but
little substance. The overgeneralizations are not supported by historical detail.
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Anchor Level 2-C

The response:

Minimally develops some aspects of the task by mentioning the historical circumstances that led to
the California gold rush, mentioning the impact of the gold rush, and discussing the impact of the
Harlem Renaissance

Is primarily descriptive (California gold rush: took place in the 1800s when a settler of California
proclaimed the findings of gold; a boom of people began pouring into and out of towns in
California called boomtowns; migration of African Americans to Harlem: many African
Americans took this as an opportunity to take their talents to a new level; this allowed a theater
boom and an artistic boom amongst African Americans); includes weak and faulty analysis
(migration of African Americans to Harlem: the Harlem Renaissance was known to be a boom of
art and literature that moved African Americans to settle there; this helped to re-urbanize the
North)

Includes few relevant facts, examples, and details (California gold rush: ghost towns; migration of
African Americans to Harlem: ghetto); includes some inaccuracies (52 states and providences)
Demonstrates a general plan of organization; includes an introduction that mentions topics not
covered in the body of the response and a conclusion that is a broad overgeneralization

Conclusion: Overall, the response fits the criteria for Level 2. Its failure to address all aspects of the
topic greatly reduces its quality. In addition, the implication that the Harlem Renaissance was the cause
rather than the result of African American migration exhibits a lack of understanding of that specific
era. Since only the first two periods of migration can be scored, the information on colonial settlement
cannot be rated.
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Anchor Level 1-A

The response:

* Minimally develops an aspect of the task by mentioning a historical circumstance that led to rural
to urban migration

* s descriptive (rural to urban migration: the migration from rural to urban areas was caused by
industrialization; this was the process of mass producing, calling upon people to work in the
factories)

* Includes few relevant facts, examples, and details (rural to urban migration: jobs)

* Demonstrates a general plan of organization; includes a brief introduction and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response begins with a legitimate
attempt to describe a cause of urbanization, but ends abruptly with no attempt to complete the task.
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Anchor Level 1-B

The response:

Minimally develops some aspects of the task by describing the historical circumstances that led to
westward expansion and migration during the Great Depression

Is descriptive (westward expansion: people heard that in the west they were giving jobs and had
more opportunities; migration during the Great Depression: the great Depression caused many
people to migrate because they did not have money; a lot of people did not have jobs); includes
faulty analysis (migration during the Great Depression: the Great Depression made so many
persons migrate and leave because profits, taxes, food, clothing were going up; westward
expansion. everybody started to move to the West because of the jobs and the freedom)

Includes no additional relevant facts, examples or details

Demonstrates a general plan of organization; includes an introduction that copies all the suggested
topics and a conclusion that shows a lack of understandin