VOLUME

1 2

FOR TEACHERS ONLY

OF

MC & THEMATIC

REGENTS HIGH SCHOOL EXAMINATION

United States History
and Government
August 12, 2009

UNITED STATES HISTORY
AND GOVERNMENT

Cut Here

The University of the State of New York

Wednesday, August 12, 2009 — 12:30 to 3:30 p.m., only

SCORING KEY FOR PART I
AND RATING GUIDE FOR PART II
(THEMATIC ESSAY)
Updated information regarding the rating of this examination may be
posted on the New York State Education Department’s web site during
the rating period. Visit the site http://www.emsc.nysed.gov/osa/ and
select the link “Examination Scoring Information” for any recently
posted information regarding this examination. This site should be
checked before the rating process for this examination begins and at
least one more time before the final scores for the examination are
recorded.

Contents of the Rating Guide

For Part II (thematic) essay:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each,
and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.
• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers
General:
• Test Specifications
• Web addresses for the test-specific conversion chart and teacher
evaluation forms
Copyright 2009
The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Albany, New York 12234

Cut Here

For Part I (Multiple-Choice Questions):
• Scoring Key

Part I
1. . . 3 . . .

26. . . 2 . . .

2. . . 1 . . .

27. . . 1 . . .

3. . . 4 . . .

28. . . 2 . . .

4. . . 4 . . .

29. . . 3 . . .

5. . . 1 . . .

30. . . 2 . . .

6. . . 3 . . .

31. . . 4 . . .

7. . . 4 . . .

32. . . 4 . . .

8. . . 4 . . .

33. . . 4 . . .

9. . . 2 . . .

34. . . 3 . . .

10. . . 4 . . .

35. . . 3 . . .

11. . . 3 . . .

36. . . 1 . . .

12. . . 1 . . .

37. . . 4 . . .

13. . . 1 . . .

38. . . 3 . . .

14. . . 2 . . .

39. . . 4 . . .

15. . . 1 . . .

40. . . 1 . . .

16. . . 2 . . .

41. . . 4 . . .

17. . . 1 . . .

42. . . 2 . . .

18. . . 3 . . .

43. . . 2 . . .

19. . . 4 . . .

44. . . 4 . . .

20. . . 4 . . .

45. . . 3 . . .

21. . . 2 . . .

46. . . 2 . . .

22. . . 3 . . .

47. . . 1 . . .

23. . . 1 . . .

48. . . 3 . . .

24. . . 4 . . .

49. . . 2 . . .

25. . . 1 . . .

50. . . 3 . . .

UNITED STATES HISTORY and GOVERNMENT
Mechanics of Rating

Cut Here

The following procedures are to be used in rating papers for this examination. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.
Scoring the Part I Multiple-Choice Questions
On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the student answered correctly in Part I.
Rating the Essay Question
(1) Follow your school’s procedures for training raters. This process should
include:
Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for student responses
Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary
Practice scoring individually—
• Raters score a set of five papers independently without looking at the
scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confident enough to move on to actual rating
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(2) When actual rating begins, each rater should record his or her individual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.
(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve scores that differ by more than one point.
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United States History and Government
Content-Specific Rubric
Thematic Essay
August 2009
Theme: Government—Supreme Court Decisions
The United States Supreme Court has played a major role in United States history.
The Court’s decisions have had a significant impact on many aspects of American
society.
Task:

Select two Supreme Court cases that have had an impact on American society and
for each
• Describe the historical circumstances surrounding the case
• Explain the Supreme Court's decision in the case
• Discuss an impact this decision has had on American society

You may use any appropriate Supreme Court case from your study of United States history.
Some suggestions you might wish to consider include Worcester v. Georgia (1832), Dred Scott
v. Sanford (1857), Northern Securities Co. v. United States (1904), Korematsu v. United States
(1944), Brown v. Board of Education of Topeka (1954), Heart of Atlanta Motel v. United States
(1964), Miranda v. Arizona (1966), Roe v. Wade (1973), and United States v. Nixon (1974).

Scoring Notes:
1. This thematic essay has a minimum of six components (describing the historical
circumstances for each of two Supreme Court cases, explaining the Supreme Court’s
decision in each case, and discussing an impact of each decision on American society).
2. The description of the historical circumstances surrounding the case may focus on the
particulars of the case such as Linda Brown being forced to attend a segregated school
farther away from her home than a local white school or it may take a more historical
approach by discussing discrimination during the years of Jim Crow laws that preceded the
Brown case.
3. Cases with similar elements such as Plessy v. Ferguson/Brown v. Board of Education of
Topeka or Schenck v. United States/Korematsu v. United States may be used as long as all
aspects of the task are developed for both.
4. Responses that either inaccurately identify the name of the case or do not name the case
may receive credit for developing some aspects of the task.
5. The impact of the Supreme Court’s decision on American society may be immediate or
long term.
6. As is the case with many historical topics, the impact of the Supreme Court’s decision on
American society may be discussed from a variety of perspectives as long as the position
taken is supported by accurate historical facts and examples.
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Score of 5:
• Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding each of two Supreme Court cases, explaining the Supreme Court’s
decision in each case, and discussing an impact that each decision has had on American society
• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g.,
Korematsu v. United States: describes anti-Asian sentiment prior to World War II and its
connection to the perceived threat posed by Japanese Americans after Pearl Harbor and their
subsequent relocation from the West Coast, explaining the Supreme Court decision upholding
the exclusion order, and then discussing how civil liberties and due process may be limited
during times of war and linking it to events in the 21st century; Brown v. Board of Education of
Topeka: describes the long-term practice of “separate but equal” in segregated public facilities
including schools, explains the court’s application of the equal protection clause to the order to
integrate schools “with all deliberate speed,” and then discusses how the decision accelerated
integration and the civil rights movement
• Richly supports the theme with relevant facts, examples, and details, e.g., Korematsu v. United
States: yellow peril; Gentlemen’s Agreement; Pearl Harbor; Franklin D. Roosevelt; Executive
Order 9066; West Coast;  were citizens; Nisei; property loss; Manzanar; Schenck v. United
States; 1988 congressional apology and reparations; Guantanamo Bay Prison; Brown v. Board
of Education of Topeka: Reconstruction; Jim Crow laws; Plessy v. Ferguson; Linda Brown;
Thurgood Marshall; NAACP; 14th amendment; Earl Warren; unanimous decision;
desegregation; Little Rock Nine in 1957; 1964 Civil Rights Act; busing; de jure vs. de facto
segregation
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Score of 4:
• Develops all aspects of the task but may do so somewhat unevenly by discussing all aspects of
the task for one Supreme Court case more thoroughly than for the second Supreme Court case
or by discussing one aspect of the task less thoroughly than the other aspects of the task for both
Supreme Court cases
• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information),
e.g., Korematsu v. United States: describes widespread distrust of West Coast Japanese
Americans after Pearl Harbor and their relocation to internment camps, explaining the decision
of the Court upholding the exclusion order as a wartime necessity, and discussing how the
decision set a precedent for restricting civil liberties during future national crises; Brown v.
Board of Education of Topeka: describes the conditions faced by African Americans in
segregated public facilities, explains the decision outlawing “separate but equal” schools, and
discusses how the decision increased the pressure to integrate other public facilities
• Supports the theme with relevant facts, examples, and details
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
Score of 3:
• Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth
• Is more descriptive than analytical (applies, may analyze and/or evaluate information)
• Includes some relevant facts, examples, and details; may include some minor inaccuracies
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme
[4]

Examples of addressing at least four aspects of the task in some depth at Level 3
Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1 of the rubric.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Discusses all three aspects of the task with some depth for one case and only one aspect for
the second case.
2. Discusses any two aspects of the task with some depth for both cases.
Note: If all aspects of the task for one Supreme Court case have been thoroughly developed evenly
and in depth and if the response meets most of the other Level 5 criteria, the overall
response may be a Level 3 paper.
Score of 2:
• Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth
• Is primarily descriptive; may include faulty, weak, or isolated application or analysis
• Includes few relevant facts, examples, and details; may include some inaccuracies
• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Examples of addressing at least three aspects of the task in some depth at Level 2
Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1 of the rubric.
A response meeting the criteria below does not, by itself, make it a Level 2 response.

1. Discusses all three aspects of the task in some depth for only one case.
2. Discusses any two aspects of the task for one case and only one aspect for the second case.
Score of 1:
• Minimally develops some aspects of the task
• Is descriptive; may lack understanding, application, or analysis
• Includes few relevant facts, examples, or details; may include inaccuracies
• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion
Score of 0:
Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational
Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term
synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5
paper will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating
information as defined by Anderson and Krathwohl.
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Anchor Paper – Thematic Essay—Level 5 – A

[6]

Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

Anchor Level 5-A
The response:
• Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding Northern Securities Co. v. United States and Brown v. Board of
Education of Topeka, explaining the Supreme Court’s decision, and discussing an impact on
American society
• Is more analytical than descriptive (Northern Securities Co.: the Supreme Court ruled that the
trust that the Northern Securities had formed was illegal and harmful to the nation and to form
such trusts would be improper; trusts eliminated competition and created monopolies that
increased the concentration of money in the hands of the wealthy and allowed companies to
exploit their customers, extend their tentacles of influence into the Senate, and thus control
government; the decision in Northern Securities set the precedent that big business would bow
to the government and the policy of complete hands off on business was replaced by augmented
government involvement in business; Brown: ever since the “separate but equal” clause of the
Plessy v. Ferguson case, segregation within the nation had readily set in; instead of de jure
segregation, de facto segregation became more prominent as African Americans and Caucasians
became segregated by economic factors rather than by law; the disastrous psychological effects
of segregation that imprinted thoughts of inferiority on African Americans and that African
American communities were nowhere equal to that of Caucasian facilities, motivated the
Supreme Court to believe that “separate but equal” was an absurdity)
• Richly supports the theme with relevant facts, examples, and details (Northern Securities Co.:
Theodore Roosevelt; laissez-faire; United States Steel Corporation; Standard Oil Trust;
Republicans; widespread corruption; Brown: racial tensions; series of cases under Thurgood
Marshall; NAACP lawyer; culture clash)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that go
far beyond a restatement of the theme by addressing important concepts
Conclusion: Overall, the response fits the criteria for Level 5. Sophisticated analyses and unusually
perceptive comprehension of the complexity of the cases enhance the response.
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Level 5-B
The response:
• Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances surrounding Brown v. Board of Education of Topeka and Roe v. Wade,
explaining the Supreme Court’s decision, and discussing an impact on American society
• Is more analytical than descriptive (Brown: the Jim Crow segregation of African Americans in
public facilities was becoming contested as many activists sought to overturn the Plessy v.
Ferguson ruling that had made such an impact years earlier; the court would then mandate the
desegregation of schools with all deliberate speed—an order that would meet much resistance
from the American people for years to come; many people, claiming fear of too powerful a
federal government, insisted that the ruling violated the powers reserved to the states and that
the issue of desegregation should be left to the states; Roe: since the laws varied from state to
state, feminists pushed for a decision that would apply to all; in its ruling, the Supreme Court
determined that it was unconstitutional for a state to prohibit an abortion in the first trimester of
pregnancy as it violated a woman’s constitutional right to privacy; Roe v. Wade will continue to
provide for the ever-growing chasm between conservative and liberal views in American
politics and influence the choice of party candidates)
• Richly supports the theme with relevant facts, examples, and details (Brown: Reconstruction;
Earl Warren; “separate but equal”; Little Rock, Arkansas; federal power; Roe: 1960s and 1970s
women’s rights activists; birth control; abortion; liberal majority; 2008 elections; Republicans
were clearly pro-life; Democrats were for keeping Roe in effect)
• Demonstrates a logical and clear plan of organization; includes an introduction that cites the
controversial nature of the decisions and a conclusion that notes the power of nine men and
women to change American society
Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good
understanding of the impact of the two decisions on United States government and politics. The
exploration of federal-state relations in Brown v. Board of Education of Topeka and the divisive
political fallout of Roe v. Wade indicates a strong understanding of the topic.

[13]

Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Level 4-A
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing all aspects of the
task for Schenck v. United States more thoroughly than for Gideon v. Wainwright
• Is both descriptive and analytical (Schenck: protested that his arrest violated his first amendment
right of freedom of speech; the Supreme Court ruled that Schenck posed a “clear and present
danger” to society; case is an example of where the Supreme Court usually supports the
government during wartime; Gideon: uneducated and poor, Gideon was unable to put up a fair
fight against the opposing lawyer during his trial; not only did Clarence Gideon receive a
lawyer, but other accused members of society are provided with legal assistance today, even if
they are unable to pay for it)
• Supports the theme with relevant facts, examples, and details (Schenck: President Wilson;
World War I; draft, pamphlets; national security; yelling fire in a crowded theater; Korematsu;
Gideon: sent to jail; letters to the Supreme Court; ordered a new trial)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are slightly beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. The response indicates
comprehension of the historical forces prompting the Schenck v. United States decision and the
long-lasting impact of the “clear and present danger” doctrine. In contrast, the treatment of Gideon
v. Wainwright is more superficial and general.
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B

Anchor Level 4-B
The response:
• Develops all aspects of the task but does so somewhat unevenly by discussing all aspects of the
task for Brown v. Board of Education of Topeka more thoroughly than for Roe v. Wade
• Is both descriptive and analytical (Brown: from the Civil War to 1954, segregated public
facilities for African Americans and whites were deemed acceptable as long as they were equal;
the Supreme Court declared segregated public schools unconstitutional because separating
children by race was wrong; the case also had widespread effects on the African American civil
rights movement, encouraging blacks to fight against other racial injustices; Roe: prior to the
ruling, women were not equal to men in status or in freedoms; the Supreme Court decision said
that women had the right to privacy and abortions should be allowed in all states; since 1973,
the case has aroused controversy between those that are pro-life and those that are pro-choice)
• Supports the theme with relevant facts, examples, and details (Brown: Jim Crow; “separate but
equal”; Plessy v. Ferguson; Little Rock, Arkansas; federal troops; Roe: feminist movement)
• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are slightly beyond a restatement of the theme
Conclusion: Overall, the response fits the criteria for Level 4. Understanding of Brown v. Board of
Education of Topeka is illustrated by astute generalizations and rich detail. That same level of detail
is missing in the discussion of Roe v. Wade.

[20]

Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C

Anchor Level 4-C
The response:
• Develops all aspects of the task but does so somewhat unevenly by addressing United States v.
Nixon more thoroughly than Brown v. Board of Education of Topeka
• Is both descriptive and analytical (Brown: almost a hundred years after the Civil War when
slaves were freed, there was still no equality for African Americans; the Supreme Court ruled
that separate was not equal and ruled that segregation was illegal; it was extremely difficult in
certain areas of the South, like Little Rock, Arkansas, where troops had to be sent to protect
black students; Nixon: evidence was made public with the publication of the Pentagon Papers;
when it came to light that Nixon had taped all of his conversations, Congress asked to hear
them, but Nixon refused, claiming executive privilege; the Supreme Court told Nixon that he
had to give up the tapes, that it was obstruction of justice; the system of checks and balances
worked; nobody, including the President, was above the law)
• Supports the theme with relevant facts, examples, and details (Brown: Jim Crow laws;
segregation; ate in different restaurants; “separate but equal”; Nixon: burglars paid to keep them
quiet; taped over the incriminating section; Nixon probably would have been found guilty had
he not resigned; Gerald Ford became President); includes an inaccuracy (Nixon: 1973
Democratic Convention)
• Demonstrates a logical and clear plan of organization; includes an introduction that connects
both cases to the concept of equality for all Americans and a conclusion that restates the theme
Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the rule of law and
checks and balances in United States v. Nixon is especially notable. However, the discussion of
Brown v. Board of Education of Topeka lacks the same substance and depth.
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A

Anchor Level 3-A
The response:
• Develops most aspects of the task in some depth by addressing the historical circumstances
surrounding Brown v. Board of Education of Topeka and Heart of Atlanta Motel v. United
States, explaining the Supreme Court’s decision in Heart of Atlanta Motel v. United States and
discussing an impact of both cases on American society
• Is more descriptive than analytical (Brown: many schools were segregated by race; this case led
to incidents like the “Little Rock Nine” in Arkansas; Heart of Atlanta Motel: the Heart of
Atlanta Motel in Georgia denied African Americans the privilege of renting rooms because the
motel claimed that hotels are private places, not public; the United States Supreme Court ruled
that denying rooms to people of specific races was unlawful; it was yet another case to enforce
integration); includes faulty and weak analysis (Brown: the United States guarantees all citizens
the right to an education, and it is unfair to have children traveling far to learn when there is a
much more accessible school nearby)
• Includes few relevant facts, examples, and details (Heart of Atlanta Motel: the right to regulate
interstate commerce )
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion
stating that both decisions led to increased civil rights and integration
Conclusion: Overall, the response fits the criteria for Level 3. The response demonstrates
knowledge of how the federal government used its power over interstate commerce to enforce
integration. A lack of historical detail limits its overall quality.
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B

Anchor Level 3-B
The response:
• Develops all aspects of the task with little depth by describing the historical circumstances
surrounding Dred Scott v. Sanford and Brown v. Board of Education of Topeka, explaining the
Supreme Court’s decision, and discussing an impact on American society
• Is more descriptive than analytical (Dred Scott: Scott had lived in a free territory above the
36º30 line; the court declared that Congress had no right to bar slavery from any area; in the
decade leading up to the Civil War, the Dred Scott case of 1857 served to further divide the
North and South and increase the sectional strife between abolitionists and slaveholders; Brown:
Linda Brown was denied access to a white school that she lived closest to; the Supreme Court
ruled that the all-white school must allow Linda admittance and also called for the beginning of
desegregation measures; this overturning angered many whites who believed in lasting
segregation); includes faulty analysis (Brown: refueled the violence seen in the race riots of the
major cities)
• Includes some relevant facts, examples, and details (Dred Scott: a slave; not a citizen; Brown:
almost a century after the Dred Scott decision; desegregation that ensued in schools, restaurants,
and hospitals; Plessy v. Ferguson; “separate but equal”)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
reiterate the importance of the cases for African Americans
Conclusion: Overall, the response fits the criteria for Level 3. The response addresses the tasks for
Dred Scott v. Sanford accurately but without elaboration. The discussion of the impact of Brown v.
Board of Education of Topeka includes an inaccurate focus on urban race riots.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C

Anchor Level 3-C
The response:
• Develops most aspects of the task in some depth by describing the historical circumstances
surrounding Brown v. Board of Education of Topeka and Miranda v. Arizona, explaining the
Supreme Court’s decision in each case, and discussing the impact of Miranda v. Arizona on
American society
• Is more descriptive than analytical (Brown: in the early 20th century, after the case of Plessy v.
Ferguson, society was one of “separate but equal” in regards to public places; the court ruled
segregation wrong and that “separate but equal” was no longer valid; Miranda: while being
questioned, Miranda said some incriminating things which were later used in court against him;
after Earl Warren had come to power as Chief Justice, there was a move toward individual
rights; before arresting someone, they must be informed of their Miranda rights); includes faulty
analysis (Brown: segregation was an unspoken rule; it changed everything society was built on
and created unity)
• Includes some relevant facts, examples, and details (Brown: schools to libraries to bathrooms
were segregated; Miranda: accused of rape and kidnapping; right to remain silent; retrial);
includes some inaccuracies (Brown: said public places had to begin integrating; Brown was
accompanied by government guards; Miranda: this transformed the procedure of indictment)
• Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion
emphasizing the effect of the supreme court on individual rights
Conclusion: Overall, the response fits the criteria for Level 3. A clear understanding of Miranda v.
Arizona is evident. However, the treatment of Brown v. Board of Education of Topeka is
characterized by broad overstatements, misinformation, and a lack of detail.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Level 2-A
The response:
• Minimally develops all aspects of the task by describing the historical circumstances
surrounding Brown v. Board of Education of Topeka and Roe v. Wade, explaining the Supreme
Court’s decision, and mentioning an impact on American society
• Is primarily descriptive (Brown: in the Plessy v. Ferguson case “separate but equal” was
declared constitutional; the Supreme Court debated the case then made the decision saying
“separate but equal” was unconstitutional; discrimination decreased slightly; Roe: a girl wanted
to have an abortion but it was illegal in her state; the decision was made 5 to 4; across the nation
people still debate the issue); includes faulty analysis (Brown: the decision impacted society
because segregation soon ended; Roe: the first trimester was pro-choice, second trimester was
dependent on circumstances; and third trimester was pro-life)
• Includes few relevant facts, examples, and details (Brown: African American kids walked
farther to school; Roe: led to rallies and campaigns fighting one way or another)
• Demonstrates a general plan of organization; includes an introduction that is a restatement of the
theme and a simplistic conclusion
Conclusion: Overall, the response fits the criteria for Level 2. Over-generalized statements
throughout the response suggest limited understanding of the cases.
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B
The response:
• Minimally develops most aspects of the task by describing the historical circumstances
surrounding Brown v. Board of Education of Topeka and Dred Scott v. Sanford, stating the
Supreme Court’s decision in each case, and mentioning an impact of Brown v. Board of
Education of Topeka on American society
• Is primarily descriptive (Brown: a young girl had to walk by a school full of Caucasians to go to
a black school that was not equal; the court came to the decision that blacks and whites should
be able to attend the same school; now, because of Brown, I can attend schools with Caucasians;
Dred Scott: the slave owner brought his slave with him to another state and the slave believed
that because he was in another state he was free; slaves were considered property and had no
rights)
• Includes few relevant facts, examples, and details (Brown: separate but equal is not equal)
• Demonstrates a general plan of organization; restates the theme in the introduction and
concludes with a statement about the personal impact of Brown
Conclusion: Overall, the response fits the criteria for Level 2. The response presents a cursory
treatment of the tasks and fails to mention the impact of the Dred Scott decision.
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C
The response:
• Develops some aspects of the task in some depth by describing the historical circumstances
surrounding United States v. Nixon and Schenck v. United States and explaining the Supreme
Court’s decision in Schenck v. United States
• Is primarily descriptive (Nixon: they spied on other people until they got caught; Schenck:
Schenck sent out packets to people about the war; during wartime, freedom of speech is limited)
• Includes few relevant facts, examples, and details (Nixon: CREEP; Nixon resigned; Schenck:
propaganda; first amendment); includes inaccuracies (Nixon: Nixon was the first President to be
impeached; he was brought to trial for upholding information; illegal recordings)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that
restate the theme
Conclusion: Overall, the response fits the criteria for Level 2. The response demonstrates some
general knowledge about two significant cases; however, it fails to address all aspects of the task
and is poorly worded.
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Anchor Paper – Thematic Essay—Level 1 – A
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Anchor Paper – Thematic Essay—Level 1 – A

Anchor Level 1-A
The response:
• Minimally develops some aspects of the task by describing the historical circumstances
surrounding Brown v. Board of Education of Topeka and United States v. Nixon
• Is descriptive (Brown: her father decided to go to court to help his child go to the school which
was closer though it was white; Nixon: Nixon tried covering up his past and got caught); lacks
understanding (Brown: involved an African American child to walk farther to an integrated
school; helped to mix all cultures into almost every school, which is how most schools are
today)
• Includes few relevant facts, examples, and details (Nixon: Watergate scandal); includes an
inaccuracy (Nixon: he was brought to the Supreme Court and it was decided to impeach
President Nixon)
• Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that makes inaccurate generalizations about the cases
Conclusion: Overall, the response fits the criteria for Level 1. The response demonstrates only a
minimal understanding of the cases.
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Anchor Paper – Thematic Essay—Level 1 – B
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Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B
The response:
• Minimally develops some aspects of the task by describing the historical circumstances
surrounding United States v. Nixon and stating an impact of the case on American society
• Is descriptive (Nixon: Nixon always recorded every conversation he had; Nixon then resigned,
making him the first and only President to ever resign)
• Includes few relevant facts, examples, and details (Nixon: scandal; Watergate); includes an
inaccuracy (Nixon: Nixon denied for five days that he had nothing to do with it)
• Demonstrates a general plan of organization; includes a brief introduction that lists some
suggested cases and lacks a conclusion
Conclusion: Overall, the response fits the criteria for Level 1. Details of the Watergate affair are
cited with no connection to the role played by the Supreme Court. Only slight understanding of the
case is implied.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – B

Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E

*************

Practice Paper A—Score Level 3
The response:
• Develops all aspects of the task but does so somewhat unevenly by describing the historical
circumstances surrounding Dred Scott v. Sanford and Brown v. Board of Education of Topeka
more thoroughly than the remaining aspects of the task
• Is more descriptive than analytical (Dred Scott: many northerners feared the expansion of
slavery as they did not want the “slave power” to grow; the court ruled that African Americans
were not citizens; Stephen Douglas stated that a state can ban slavery by not creating any
provisions to ensure its survival; Brown: although written on paper, many things prevented
African Americans from actually exercising their rights; the court ruled that schools had to
desegregate and undid the Plessy v. Ferguson case; private school attendance began to increase
because many whites saw this as a haven from blacks)
• Includes some relevant facts, examples, and details (Dred Scott: series of compromises;
Missouri Compromise; Freeport Doctrine; Civil War; Brown: civil rights movement of the
1950s; Reconstruction; Ku Klux Klan; Linda Brown; Little Rock, Arkansas); includes some
inaccuracies (Dred Scott: undid the Compromise of 1850; Brown: President Kennedy sent
troops to Little Rock)
• Demonstrates a satisfactory plan of organization; includes an introduction that labels the cases
as landmarks and a conclusion noting the importance of each case in establishing precedents
Conclusion: Overall, the response fits the criteria for Level 3. The descriptions of the historical
circumstances surrounding each case indicate understanding of each era. However, the important
ideas mentioned in the rest of the response are not adequately explored.
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Practice Paper B—Score Level 0
The response:
Fails to develop the task; includes no relevant facts about United States Supreme Court cases
Conclusion: The response fits the criteria for level 0. Although the response is lengthy and contains
much information about two famous trials, it describes the State of Tennessee Scopes trial under
Brown v. Board of Education of Topeka and describes the Nuremberg war crimes tribunal as
another United States Supreme Court case.

Practice Paper C—Score Level 1
The response:
• Minimally develops some aspects of the task by mentioning the historical circumstances
surrounding Miranda v. Arizona, stating the Supreme Court’s decision in Miranda v. Arizona
and Schenck v. United States, and mentioning a impact of Miranda v. Arizona
• Is descriptive (Miranda: Miranda had been arrested but did not know his rights and was not
informed of them; the Supreme Court ruled in favor of Miranda and now in today’s society a
person being arrested must be read their rights and agree to knowing them; Schenck: the court
stated that in wartime personal rights can be limited and that you cannot say necessarily
everything you want to in public)
• Includes few relevant facts, examples, and details (Miranda: rights of the accused; Schenck:
World War I era); includes an inaccuracy (Schenck: a man in a movie theater named Schenck
yelled “fire” and caused a chaotic scene as a result)
• Demonstrates a general plan of organization; includes an introduction that restates the theme
and a conclusion that observes one case granted rights and the other reduced them
Conclusion: Overall, the response fits the criteria for Level 1. Very limited information about
Miranda v. Arizona is presented. Furthermore, the response confuses Justice Holmes’ analogy of
yelling fire in a crowded theater with the actual events surrounding Schenck v. United States.
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Practice Paper D—Score Level 3
The response:
• Develops all aspects of the task with little depth by describing the historical circumstances
surrounding Korematsu v. United States and Brown v. Board of Education of Topeka,
explaining the Supreme Court’s decision, and discussing an impact on American society
• Is more descriptive than analytical (Korematsu: many Japanese Americans lost their jobs, their
homes, and all other personal belongings after being put into these camps; the United States,
during a period of crisis or war, may infringe on all citizen’s and non-citizen’s rights to protect
other people; many years later, the survivors of these internment camps received money from
our government as an apology for what had happened, but they still reserved that right; Brown:
brought up a major problem in the United States that ceased to be fixed since the Civil War; the
Supreme Court heard this case and ruled in their favor; the integration of public schools was at
first rejected and turned violent); includes weak analysis (Brown: blacks and whites should be
able to go and learn in whatever public school they want to)
• Includes some relevant facts, examples, and details (Korematsu: Pearl Harbor; World War II;
possible Japanese spies; internment camps; exclusion order; Brown: segregation)
• Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement
of the theme and a conclusion that is partially inaccurate
Conclusion: Overall, the response fits the criteria for Level 3. The response presents sound
information about each case but neglects to clearly develop its impact on American society.

Practice Paper E—Score Level 2
The response:
• Minimally develops all aspects of the task by describing the historical circumstances
surrounding Brown v. Board of Education of Topeka and Miranda v. Arizona, stating the
Supreme Court’s decision, and mentioning an impact on American society
• Is primarily descriptive (Brown: the mother had fought with the school as well as the court to
allow her children to attend an all-white school; the court did rule in favor of the Brown family
and stated that racial segregation is illegal; many white Americans were extremely angry,
believing that there should be a separation of schools due to race; Miranda: never read her
rights not knowing she had the right to remain silent; the court did rule in favor of Miranda,
stating that a person has to be read their rights if arrested)
• Includes few relevant facts, examples, and details (Brown: several miles from an African
American school); includes an inaccuracy (Miranda: refers to Miranda as “she” throughout the
response)
• Demonstrates a general plan of organization; includes an introduction and a conclusion that
generally restate the theme
Conclusion: Overall, the response fits the criteria for Level 2. The response refers to the cases in a
general way and fails to show that they are landmark decisions that had a significant impact on
American society.
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United States History and Government Specifications
August 2009
Part I
Multiple-Choice Questions by Standard
Standard
1—United States and New York History
2—World History
3—Geography
4—Economics
5—Civics, Citizenship, and Government

Question Numbers
2, 3, 10, 11, 12, 13, 14, 17, 20, 21, 22, 25, 27,
30, 32, 37, 38, 43, 44, 48
34, 35, 40, 41
1, 18, 31, 47
8, 15, 16, 19, 23, 26, 28, 29, 33, 42, 49, 50
4, 5, 6, 7, 9, 24, 36, 39, 45, 46

Parts II and III by Theme and Standard
Theme
Supreme Court Decisions:
Citizenship;
Constitutional Principles;
Civic Values
Document-based Essay Presidential Decisions and
Actions; Constitutional
Principles; Government;
Change
Thematic Essay

STANDARDS
Standards 1 and 5: United States
and New York History;
Civics, Citizenship, and
Government
Standards 1, 3, 4, and 5: United
States and New York History;
Geography; Economics;
Civics, Citizenship, and
Government

Notes:
Part I and Part II scoring information is found in Volume 1 of the Rating Guide.
Part III scoring information is found in Volume 2 of the Rating Guide.
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The Chart for Determining the Final Examination Score for the August 2009
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:
1. Go to http://www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.

