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UNITED STATES HISTORY and GOVERNMENT

Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Geography and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for stu-

dent responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by

matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the

scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confi-

dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.
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United States History and Government 

Content-Specific Rubric 

June 2010 

 

Scoring Notes: 

 

1. This thematic essay has a minimum of four components (for each of two technological developments, 

discussing at least two positive and/or negative effects on the United States economy or on American 

society). 

2. The effects of the two technological developments may be similar as long as the discussion includes 

separate and distinct information for each, e.g., the cotton gin and the automobile had economic 

effects, but a discussion of these effects will include different information.  

3. Any combination of positive and/or negative effects may be used to address the task. 

4. The effects of the technological development may be immediate or long term. 

5. The response may discuss the effect of the technological development as positive or negative as long 

as the position taken is supported by accurate facts and examples. 

6. If more than two technological developments are discussed, only the first two technological 

developments may be scored. 

 

 

Score of 5: 

• Thoroughly develops the task evenly and in depth by discussing at least two positive and/or negative 

effects of each of two technological developments on the United States economy or on American society 

• Is more analytical than descriptive (analyzes, evaluates, and/or creates* information) e.g., cotton gin: 

discusses how the cotton gin improved the processing of raw cotton, making the South a single-crop 

economy thus advancing the textile industry in the North and Great Britain and how the increased 

profitability of cotton led to a greater demand for slave labor and entrenched slavery as an economic and 

social institution that divided the nation; automobile: discusses how the wide availability of the 

automobile led to post–World War II construction of highways, suburbanization, and the decay of the 

inner city and how America’s love affair with the automobile caused dependence on foreign oil and 

environmental damage 

• Richly supports the theme with many relevant facts, examples, and details, e.g. cotton gin: 1793; Eli 

Whitney; “King Cotton”; Industrial Revolution; Lowell Mills; plantation system; slaves as property; 

dehumanization; white supremacy; sectionalism; Civil War; automobile: Interstate Highway Act; 

Eisenhower; American dream; conformity; bedroom communities; shopping malls; white flight; reduced 

urban tax base; gas guzzlers; 1970s Oil Embargo; Middle East conflicts; 1991 Persian Gulf War; 

unfavorable balance of trade; ozone depletion; oil spills; urban smog; offshore drilling  

• Demonstrates a logical and clear plan of organization, includes an introduction and a conclusion that are 

beyond a restatement of the theme 

Theme: Technology 

Technological developments have had both positive and negative effects on the United States 

economy and on American society.  

 

Task: Identify two different technological developments and for each  

• Discuss the positive and/or negative effects of the technological development on the United 

States economy or on American society 

 
You may use any technological developments from your study of United States history. Some suggestions 

you might wish to consider include the cotton gin, steam-powered engines, the assembly line, nuclear power, 
the automobile, television, and computers.  
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Score of 4: 

• Develops the task but may do so somewhat unevenly by discussing one technological development more 

thoroughly than the second technological development 

• Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information) e.g.,  

cotton gin: discusses how the cotton gin made it easier to process raw cotton, making it the South’s most 

profitable export for use in textile factories and how the South’s increasing dependence on slave labor 

fueled sectionalism between the North and the South; automobile: discusses how widespread automobile 

ownership prompted the move to suburbs and the decline of cities and how increased use of automobiles 

made America dependent on foreign oil and polluted the air and water 

• Supports the theme with relevant facts, examples, and details 

• Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are 

beyond a restatement of the theme 

 

Score of 3:  

• Develops the task with little depth or develops at least three effects in some depth 

• Is more descriptive than analytical (applies, may analyze and/or evaluate information) 

• Includes some relevant facts, examples, and details; may include some minor inaccuracies 

• Demonstrates a satisfactory plan of organization, includes an introduction and a conclusion that may be a 

restatement of the theme 

 

Note: If the task for one technological development has been thoroughly developed evenly and in depth and 

if the response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper. 

 

Score of 2: 

• Minimally develops the task or develops at least two effects in some depth 

• Is primarily descriptive; may include faulty, weak, or isolated application or analysis 

• Includes few relevant facts, examples, and details; may include some inaccuracies 

• Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly 

identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion 

 

 

Score of 1: 

• Minimally develops the task  

• Is descriptive; may lack understanding, application, or analysis 

• Includes few relevant facts, examples, or details; may include inaccuracies 

• May demonstrate a weakness in organization; may lack focus; may contain digressions; may not clearly 

identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion 

 

Score of 0: 

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts, 

examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is 

illegible; OR is a blank paper 

 
*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of Educational 

Objectives refers to the highest level of the cognitive domain. This usage of create is similar to Bloom’s use of the term 

synthesis. Creating implies an insightful reorganization of information into a new pattern or whole. While a Level 5 

paper will contain analysis and/or evaluation of information, a very strong paper may also include examples of creating 

information as defined by Anderson and Krathwohl. 
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Anchor Paper – Thematic Essay—Level 5 – A



Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A



 

Anchor Level 5-A 

 

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing the positive and negative 

effects of the cotton gin and the assembly line on the United States economy and 

American society 

• Is more analytical than descriptive (cotton gin: this trade helped make cotton America’s 

greatest export through the Civil War, more profitable than all the other crops combined; 

slavery became a huge contradiction to the ideals and freedoms that this great country was 

founded on; led to the South’s downfall and the Civil War; assembly line: clearly the 

American economy greatly benefited as big business grew and expanded because of the 

new consumerism created by this process; people placed in factories to work on assembly 

lines lost a sense of purpose in their jobs; pay increased so workers could afford the 

products they manufactured) 

• Richly supports the theme with relevant facts, examples, and details (cotton gin: young 

nation; Eli Whitney; “King Cotton”; southern plantation owners; Britain; textile industry; 

bondage; assembly line: increased output; mass production; faster and cheaper; Henry 

Ford; Model T; increased society’s standard of living; psychological problems; repetitious 

effects; newly wealthy business owners; lower paid workers; increase in the middle class; 

turned people into machines) 

• Demonstrates a logical and clear plan of organization; includes an introduction that relates 

technological developments to the American dream and a conclusion that recognizes that 

both advancements led to some negative consequences for the American people 

 

Conclusion: Overall, the response fits the criteria for Level 5. The strength of the response 

lies in the parallels between the two technologies in stimulating the American economy at the 

expense of the dignity of many Americans. The response clearly demonstrates an 

understanding of the human costs of technological change. 

[8]

Anchor Paper – Thematic Essay—Level 5 – A



Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B



 

Anchor Level 5-B 

 

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing positive and negative 

effects of the cotton gin and the assembly line on the United States economy and 

American society 

• Is more analytical than descriptive (cotton gin: the South was incredibly reliant on cotton, 

their precious crop deemed “King Cotton” during Civil War years; African Americans 

spent their lives as the property of white plantation owners; therefore, though the cotton 

gin had its economic pluses, it helped solidify the institution of slavery and thus promoted 

the enslavement of a people; this enslavement eventually led to the division of the nation 

and the Civil War; assembly line: “enslaved” the working classes to the machine of 

industrialization; because of this process, consumer goods were readily available at lower 

cost to the average family, increasing the standard of living for many Americans; gave 

unskilled workers jobs; made working people simple parts to a greater machine; promoted 

impersonal relations between worker and employer; workplace became boring and 

repetitive with no sense of accomplishment) 

• Richly supports the theme with relevant facts, examples, and details (cotton gin: Eli 

Whitney; separate the cotton seeds from fiber; number one export; Northern and English 

factories; Lowell Mills; slave trade; use of brutal force; assembly line: Henry Ford; same 

task over and over; less time and expense; sewing machines; refrigerators; workers were 

expendable) 

• Demonstrates a logical and clear plan of organization; includes an introduction and 

conclusion that cite Americans’ willingness to accept dehumanized working conditions in 

return for economic benefits 

 

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a 

substantial knowledge of history and the role of technological development as a catalyst for 

change. Strong analyses are enhanced by clear descriptions and relevant details. 

[12]
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A



Anchor Level 4-A 

 

The response: 

• Develops the task by discussing the positive and negative effects of the cotton gin and of 

the automobile  

• Is both analytical and descriptive (cotton gin: ultimately, this invention led to the South’s 

economic boom; South supplied over 70% of the world’s cotton; slavery increased nearly 

tenfold; this dehumanization would only be the beginning of African Americans’ long 

struggle with inequality; slavery was the driving force in the division of the Northern and 

Southern states; automobile: created a sense of freedom; people could live in more 

desirable places while working in the cities; the automobile spurred the beginning of a 

consumer society in which material wealth became the most important aspect of life); 

includes isolated analysis (automobile: many people became against the materialism and 

yearned for old values) 

• Supports the theme with relevant facts, examples, and details (cotton gin: Eli Whitney; 

“King Cotton”; trading allies of Great Britain and France; textile industries in Europe and 

North; worked long hours; separated from families; Civil War; automobile: Henry Ford; 

Model T; vacations; interstate highways; suburban malls; city neighborhoods crumbled; 

dependence on gasoline); includes a minor inaccuracy (cotton gin: early 19th century) 

• Demonstrates a logical and clear plan of organization; includes a general introduction and 

a conclusion mentioning that technological developments can create unexpected problems  

 

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the cotton 

gin is perceptive pointing out the economic benefits that led to negative effects on society and 

the nation. The response includes several effects of the automobile, notably the impact of the 

automobile on consumerism in modern America. However, the response lacks the degree of 

analysis needed for a Level 5 rating. 

[15]



Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B



Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Level 4-B 

 

The response: 

• Thoroughly develops the task evenly and in depth by discussing negative effects of the 

cotton gin and positive effects of the radio on the United States economy and American 

society 

• Is both analytical and descriptive (cotton gin: the production of raw cotton was so 

profitable that the South became a single crop agricultural economy, failing to diversify its 

economy as the North did; the cotton gin cemented and expanded the institution of 

slavery, becoming the main cause of sectional tension and disunion; radio: while the 

cotton gin increased slavery and separated America between two different ways of 

thinking and living, the radio brought America together in a way it had never been 

brought together before; connected audiences all over the country; commercials urged 

people to buy a variety of goods from soap to automobiles; held together a nation that was 

hurting because of the Great Depression) 

• Richly supports the theme with relevant facts, examples, and details (cotton gin: late 

1700s; Eli Whitney; boosted southern cotton sales; depletion of soil; westward; Texas; 

war with Mexico; reliance on slavery; Civil War; radio: 1920s; offered entertainment; 

catchy radio ads; easy credit; Franklin Roosevelt; fireside chats) 

• Demonstrates a logical and clear plan of organization; includes an introduction that notes 

that the cotton gin had negative effects while the radio was largely positive for Americans 

and a conclusion that repeats previous information 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response demonstrates 

awareness of the larger issues of the time periods discussed. It makes good connections 

between the technologies and their influence on history. 



Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Level 4-C 

 

 

The response: 

• Develops the task but does so somewhat unevenly by discussing the positive and negative 

effects of nuclear power more thoroughly than the negative effects of the cotton gin 

• Is both analytical and descriptive (cotton gin: it suddenly became so easy to produce 

cotton that southern plantations expanded as far as Texas; created tensions between the 

United States and Mexico; textile industry in New England and Great Britain expanded; 

demands for slave labor to pick cotton increased; Southerners became so dependent on 

slave labor that they were willing to break away from the Union to maintain this peculiar 

institution; nuclear power: the scientific advancement of nuclear technology was a great 

asset to the United States in its defeat of the Japanese and its climb to become a world 

superpower; throughout the late 20th century, Americans lived through years of 

uncertainty in which the superpowers continually tested each other’s will; Soviet Union 

tried to install nuclear missiles in Cuba; even today, rogue nations such as Iran and North 

Korea worry the United States) 

• Supports the theme with relevant facts, examples, and details (cotton gin: Eli Whitney; 

intensive labor; hand picking sharp seeds; nuclear power: Hiroshima; Nagasaki; World 

War II; a million American soldiers would have been killed; Truman’s order achieved 

unconditional surrender; Cold War; buildup of nuclear arsenal) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 

conclusion that are little more than a restatement of the theme 

 

Conclusion: Overall, the response fits the criteria for Level 4. Strong analyses are found 

throughout the response; however, they are not fully supported with details. 



Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A
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Anchor Paper – Thematic Essay—Level 3 – A



 

Anchor Level 3-A 

 

 

The response: 

• Develops the task in some depth by discussing the positive effects of the assembly line 

and the positive and negative effects of the automobile 

• Is more descriptive than analytical (assembly line: this form of labor reduces the time and 

cost needed to manufacture the goods, therefore making them more available to 

consumers; opened job opportunities; automobile: spurred a growth in the suburbs; 

pollution has always been a dangerous issue and has increased; multiple laws protect both 

drivers and pedestrians; as gasoline becomes less available, the automobile becomes more 

expensive to operate) 

• Includes some relevant facts, examples, and details (assembly line: mass production; one 

task; ensured quality and consistency; lower prices for consumer goods; automobile: Ford; 

Model T; President Eisenhower; Interstate Highway Act; commuting was possible; drunk 

driving; gasoline; expensive to operate); includes inaccuracies (assembly line: in the 19th 

century, the assembly line revolutionized the production of goods; created during the 

Industrial Revolution); includes an inaccuracy (automobile: invented in the early 1900s) 

• Demonstrates a satisfactory plan of organization; includes an introduction that recognizes 

technological developments have made goods and transportation more available and a 

repetitive conclusion  

 

Conclusion: Overall, the response fits the criteria for Level 3. The response establishes clear 

links between each technological development and its effects on both the economy and 

American society. However, the discussion of the assembly line is weaker than the discussion 

of the automobile. 

[25]
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B



 

Anchor Level 3-B 

 

 

The response: 

• Develops the task with little depth by discussing the positive effects of the railroad and of 

the radio  

• Is both descriptive and analytical (railroad: development of complex systems of 

passenger trains and freight trains; the speed of trade across the nation increased as goods 

could be delivered via train; the railroad marked the beginning of a new era of travel and 

business; radio: allowed for widespread advertisement; allowed for communication and 

the spread of ideas across the nation; during the Great Depression, President Franklin 

Delano Roosevelt used the radio as a means of reaching out to and comforting the nation); 

includes faulty analysis (railroad: farmers were also able to ship crops to large cities in a 

short time, increasing productivity)  

• Includes some relevant facts, examples, and details (railroad: followed the canal era; 

locomotive; New York to Ohio in a matter of hours; boom towns; radio: at least one per 

home by the 1930s; entertainment) 

• Demonstrates a satisfactory plan of organization; includes an introduction that credits the 

railroad and radio with connecting people and a conclusion that presents the idea that the 

railroad and radio paved the way for the automobile and television 

 

Conclusion: Overall, the response fits the criteria for Level 3. The response ties the two 

technological developments to faster travel and communication and uses appropriate 

references to specific historic periods. However, the cursory treatment given to the main ideas 

limits the response. 

[29]
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Anchor Paper – Thematic Essay—Level 3 – C



Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Level 3-C 

 

 

The response: 

• Develops the task with little depth by discussing the positive and negative effects of the 

automobile and the positive effects of television  

• Is more descriptive than analytical (automobile: cars provided people with opportunities 

to migrate, take quick trips to shop, go see family, friends, and relatives; automobiles 

served to widen the gap between lower and upper classes and eventually became a status 

symbol; television: watching television provided families with great entertainment; the 

television also broadcast news reports; increased public awareness and informed the 

people of political, economic, and foreign issues) 

• Includes a few additional relevant facts, examples, and details (automobile: toxins and 

pollutants; depletes the ozone layer; television: power to educate, inform, and entertain the 

public all at once); includes an inaccuracy (automobile: Henry Ford’s Model T was the 

first automobile created in the United States) 

• Demonstrates a satisfactory plan of organization; includes an wordy introduction and a 

conclusion that overgeneralizes 

 

Conclusion: Overall, the response fits the criteria for Level 3. Although the response 

recognizes the automobile as a symbol of materialism, it lacks specific detail and includes 

rambling statements that detract from its quality. The section on television makes broad 

general statements with few specific examples or details. 

[34]



Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Level 2-A 

 

 

The response: 

• Minimally develops the task by discussing the positive and negative effects of the 

automobile and of television  

• Is primarily descriptive (automobile: the automobile made it easier for American families 

to travel and see other areas of the country; the development of the automobile helped 

benefit the economy, creating new business opportunities for tourist areas; television: 

television created a new form of entertainment and drastically changed society; 

presidential debates were aired on television, so if they did not appear calm and alert, it 

would affect the voters’ opinion on each candidate) 

• Includes few relevant facts, examples, and details (automobile: assembly line; car 

dealerships; chain restaurants; resorts; television: middle-class family; politics; creation of 

new job opportunities) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion 

that restate the theme 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response addresses the 

entire task but does so with descriptions that lack depth, analysis, and details. 

[37]

Anchor Paper – Thematic Essay—Level 2 – A



Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Level 2-B 

 

 

The response: 

• Minimally develops the task by discussing the positive and negative effects of the cotton 

gin and the positive effects of the steam-powered engine  

• Is primarily descriptive (cotton gin: with the invention of the cotton gin, the South’s 

economy and thus the nation’s economy dramatically changed; the cotton gin, though it 

called for more slave labor, proved to be an economic stimulus for the United States; 

steam-powered engine: with locomotives came huge economic growth; it created the 

long-lasting effect of national unity) 

• Includes few relevant facts, examples, and details (cotton gin: large plantations; South’s 

most abundant good; taking the seeds out; steam-powered engine: transportation became 

fast, easy, and cheap) 

• Demonstrates a general plan of organization; includes an introduction that mentions four 

different technological developments and a brief conclusion 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response contains 

underdeveloped ideas about the cotton gin and steam-powered engines. The assembly line and 

television are also discussed with more success; however, only the first two technological 

developments may be scored when more than two developments are selected. 

Anchor Paper – Thematic Essay—Level 2 – B



Anchor Paper – Thematic Essay—Level 2 – C

[42]
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Anchor Paper – Thematic Essay—Level 2 – C
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Anchor Level 2-C 

 

 

The response: 

• Develops the task by discussing positive effects of the computer in some depth and the 

positive effects for the automobile in very little depth 

• Is primarily descriptive (computer: if you own your own business, you are going to need 

something to put all of your important papers in; you could store them on your computer; 

with the Internet and a computer, you can find anything you need whenever you want 

without even leaving your own home; automobile: automobiles were cheap and most 

families could afford them; cost went up because more safety features were added); lacks 

understanding (automobile: before automobiles, walking far distances was impossible; 

teenagers would sit on their front lawn and look for something to do) 

• Includes few relevant facts, examples, and details (computer: make our life easier; look up 

information on the Internet; automobile: changed social life) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion 

that emphasize the positive nature of technological development 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response makes some valid 

generalizations about the positive effects of computers on society. However, the conclusions 

about the automobile’s effects, while adequate, are poorly developed. 

Anchor Paper – Thematic Essay—Level 2 – C



Anchor Paper – Thematic Essay—Level 1 – A

[45]



Anchor Paper – Thematic Essay—Level 1 – A

 

Anchor Level 1-A 

 

 

The response: 

• Minimally develops the task by mentioning positive and negative effects of nuclear power 

and of the automobile  

• Is descriptive (nuclear power: if someone were to destroy our bombs, they would cause a 

chain reaction and destroy the world; automobile: the fumes from the cars are going in the 

air and causing pollution to the world); lacks understanding (nuclear power: it made us a 

big threat to the other nations and nobody wanted that)  

• Includes few relevant facts, examples, or details (automobile: helped people find better 

work) 

• Demonstrates a general plan of organization; includes an introduction that restates the 

theme and an unrelated conclusion  

 

Conclusion: Overall, the response fits the criteria for Level 1. The intent of many statements 

is unclear, and very few details are used in support of these general statements. 

[46]



Anchor Paper – Thematic Essay—Level 1 – B

[47]
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Anchor Level 1-B 

 

 

The response: 

• Minimally develops the task by mentioning positive effects of the train and automobile  

• Is descriptive (train: with the train, you could travel two to three times faster; automobile: 

the car could travel where trains could not because cars did not have to stay on the track); 

lacks understanding (automobile: this increased travel and immigration even more)  

• Includes few relevant facts, examples, or details (train: iron horse; automobile: assembly 

line); includes an inaccuracy (automobile: Henry Ford invented the car) 

• Demonstrate a general plan of organization; contains a digression (automobile: cars came 

only in black); includes an introduction that restates the theme and a conclusion that 

recognizes that change is a constant in America 

 

Conclusion: Overall, the response fits the criteria for Level 1. The response shows only a 

very minimal understanding of the effects of the railroad and the automobile on the United 

States. 
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Thematic Essay—Practice Paper – A



Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B



Thematic Essay—Practice Paper – B

[52]



Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – C
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D



[58]

Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E

 

Practice Paper A—Score Level 3 

 

 

The response: 

• Develops the task but discusses the positive and negative effects of the assembly line 

more thoroughly than the positive and negative effects of the automobile 

• Is more descriptive than analytical (assembly line: work was boring for the workers 

because they stood still and the assembly line moved for them; the assembly line was a 

major advancement and it would show later in World War II when they started producing 

bombers and other wartime necessities; most goods made on the assembly line are much 

cheaper; automobile: with the new invention came other businesses like motels, hotels, 

campgrounds, fast-food diners, and gas stations; this increased spending allowed the 

growing economy to flourish) 

• Supports the theme with relevant facts, examples, and details (assembly line: Ford; 

Detroit, Michigan; paid workers much better; did one specific task such as putting the tire 

on the rim; automobile: internal combustion engine; more roads; people started to buy on 

credit) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 

conclusion that attributes these related inventions to America’ success as a world power  

 

Conclusion: Overall, the response fits the criteria for Level 3. The response shows 

understanding of the way the assembly line and the automobile caused profound economic 

change during a limited time period in United States history. 
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Practice Paper B—Score Level 1 

 

 

 

Practice Paper C—Score Level 3 

 

 

The response: 

• Develops the task with little depth by discussing the positive and the negative effects of 

the cotton gin and the positive effects of the steam-powered engine  

• Is both analytical and descriptive (cotton gin: prompted the rise of cotton as a cash crop in 

the South; eventually, differences between the economies of the North and South and the 

issue of slavery would cause a tense, sectional atmosphere within the nation; steam-

powered engine: railroad construction connected the economies of the North and West, 

allowing for the transportation of agricultural products and other raw materials; this flow 

of goods caused the growth of several western trading cities such as Chicago) 

• Includes some relevant facts, examples, and details (cotton gin: Eli Whitney; Civil War; 

steam-powered engine: westward expansion; steel industry) 

• Demonstrates a satisfactory plan of organization; includes an introduction that establishes 

sectionalism and westward expansion as the two major effects of the technological 

developments and a conclusion that notes the ongoing influence of technology on 

American society 

 

Conclusion: Overall, the response fits the criteria for Level 3. Although the response is 

clearly understandable and includes several important historical generalizations, it lacks 

sufficient supporting detail.  

The response: 

• Minimally develops some of the task by discussing the negative effects of the automobile 

on American society 

• Is descriptive (automobile: the negative effect was that pollution increased in the United 

States); lacks application (nuclear power: both the United States and the Soviet Union 

wanted to build a powerful bomb during World War II, but the United States had it first; 

after we dropped the bomb on Japan; the beginning of the Cold War was a race for nuclear 

power between America and the Soviet Union) 

• Includes few relevant facts, examples, or details (automobile: need for oil for gas 

increased); includes a major inaccuracy (automobile: more people started moving to 

urbanized areas) 

• Demonstrates a general plan of organization; includes an introduction that restates the 

theme and a conclusion that randomly credits technology with curing diseases 

 

Conclusion: Overall, the response fits the criteria for Level 1. The response provides minimal 

information for the automobile. However, despite accurate statements about the historical 

time period when nuclear power was introduced, there is no indication of whether the effects 

were positive or negative or what the effects were.  
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Practice Paper D—Score Level 2  

 

 

 

Practice Paper E—Score Level 4 

 

 

The response: 

• Minimally develops the task by discussing positive and negative effects of the automobile 

and of television  

• Is primarily descriptive (automobile: if there was an emergency, it would be easier to get 

the hurt person to help than on a horse; most people don’t walk anymore, and that could 

be a factor on why American society today is obese; television: we can watch the news 

and find out what happened that day; children watch television and don’t want to go 

outside to play) 

• Includes few relevant facts, examples, and details (automobile: go faster; television: 

causes society to become obese) 

• Demonstrates a general plan of organization; includes an introduction and a conclusion 

that restate the theme 

 

Conclusion: Overall, the response fits the criteria for Level 2. The response presents a 

simplistic discussion of the automobile and television, identifying obesity as a major effect of 

both with minimal distinction. 

The response: 

• Develops the task but does so somewhat unevenly by discussing the positive and negative 

effects of the computer more thoroughly than the effects of the assembly line  

• Is both analytical and descriptive (assembly line: labor-saving devices cut down on the 

drudgery of housework, giving Americans more leisure time to enjoy life; overproduction 

was a cause of the Great Depression and many economic declines faced in America; 

products produced on an assembly line are generally easier and cheaper to repair; 

computer: you can compose and store documents you created, play games, and explore a 

new window to the world, the Internet; the entertainment industry is losing millions of 

dollars on account of “stolen” goods; a quick stop to a shopping site can lead to the 

robbing of your identity; kids beginning to turn to total strangers for friendship); includes 

faulty analysis (assembly line: with an abundance of the products, demand would fall) 

• Supports the theme with relevant facts, examples, and details (assembly line: invention of 

the early 1900s; Henry Ford; each worker assigned a task; challenge of mass producing 

complex motor vehicles; luxuries became affordable; washing machines; vacuum 

cleaners; computer: on-line shopping; downloading music, movies, videogames; 

MySpace; Facebook; AIM; led to countless kidnapping of American children) 

• Demonstrates a logical and clear plan of organization; includes an introduction and a 

conclusion that compare technological developments to a double-edged sword with both 

positive and negative consequences 

 

Conclusion: Overall, the response fits the criteria for Level 4. The response describes a wide 

array of cyber crimes as indicative of the negative effects of the computer in today’s world. 

The section on the assembly line, especially regarding overproduction and economic decline, 

is less complete. 
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United States History and Government Specifications 

June 2010 
 

Part I 

Multiple-Choice Questions by Standard 
 

Standard Question Numbers 

1—United States and New York History 
6, 11, 12, 13, 14, 15, 16, 17, 20, 24, 25, 26, 
28, 30, 32, 34, 35, 36, 39, 40, 41, 45, 46, 49 

2—World History 23, 37, 38 

3—Geography 1, 2, 22, 31 

4—Economics 18, 19, 27, 29, 33, 42, 43 

5—Civics, Citizenship, and Government 3, 4, 5, 7, 8, 9, 10, 21, 44, 47, 48, 50 

 

 

 

Parts II and III by Theme and Standard 
 

 Theme STANDARDS 

Thematic Essay  Science and Technology; 
Factors of Production; 
Places and Regions 

Standards 1, 3, and 4: United 
States and New York History; 
Geography; Economics 

Document-based Essay Reform Movements; Civic 
Values; Change; Factors of 
Production; Individuals, 
Groups, Institutions 

Standards 1, 4, and 5: United 
States and New York History; 
Economics; Civics, 
Citizenship, and Government 

 

 

Notes: 

 

Part I and Part II scoring information is found in Volume 1 of the Rating Guide. 

 

Part III scoring information is found in Volume 2 of the Rating Guide. 
 



The Chart for Determining the Final Examination Score for the June 2010
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-
ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http://www.emsc.nysed.gov/osa/teacher/evaluation.html.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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